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GENERAL INTRODUCTION TO QEP PEER REVIEWER REPORTS 

Four focus areas were selected for Phase 1 of the Quality Enhancement Project (QEP) with 

which all institutions were asked to engage, namely: (1) enhancing academics as teachers, (2) 

enhancing student support and development, (3) enhancing the learning environment, and (4) 

enhancing course and programme enrolment management. In September 2014 each university 

produced a baseline submission that addressed the following questions for each focus area: 

 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please be specific by quoting 

from the Strategic Plan). 

 What activities do you currently have in place related to this focus area that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect and a short summary of the results.) 

 What activities related to this focus area have you initiated during the past three or four years that have 

not been as successful as you had hoped? In what ways were they unsuccessful? What do you think might 

be the reasons for the lack of success? 

 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months related to this focus area? Why have you chosen these particular activities?  What is the need or 

problem they are intended to address? 

 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution?  

The submission also included an introductory section on the contextual features of the 

institution that are salient to student success, a description of how the submission was prepared, 

and a concluding section on other activities the institution was undertaking to promote student 

success and challenges being faced. 

Universities were asked to submit final reports by 11 December 2015 that indicated 

improvements that had been made or were being planned since the baseline reports were 

submitted. The stated aim of the report is shown below. 

The aim of the institutional report is to demonstrate efforts to bring about 

enhancements in each of the four Quality Enhancement Project (QEP) focus areas 

since the beginning of Phase 1 of the QEP in February 2014, reflect on the journey 

towards enhancement and assess the extent to which the efforts have resulted in 

improvements. 

Because of widespread student protests in the last few months of 2015, some reports were 

submitted early in 2016. In the final report, for each focus area universities responded to the 

following questions: 

 Summarise what the university considers to be the key issues in [this focus area] in one or two paragraphs. 

 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, 

or (c) are in the planning stages that relate to enhancing academics as teachers? 
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 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the changes that are 

successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate 

what evidence will be collected. 

 Provide one or more (but not more than 5) exemplars of changes that have not been successful and 

suggest reasons. 

 If possible, identify one or more promising practices related to this focus area. Describe the practice and 

provide evidence for success. Suggest what the key features might be. 

 Identify the main challenges the university still faces in relation to this focus area. 

The document also included an introduction that described how the report was prepared and a 

concluding section on reflections on Phase 1 of the QEP. 

During 2016 and early 2017 individual institutional visits were carried out by two peer 

reviewers and the Director: Institutional Audits. The CHE communicated with the DVC 

Teaching and Learning or Academic to find a suitable date for the visit, and then a formal letter 

was sent to the Vice-Chancellor, which included the names of the peer reviewers and a request 

to indicate whether he or she felt there was a serious conflict of interest. In addition to logistical 

matters, the letter described the purpose and format of the visit as follows: 

The purpose of the institutional visit is to provide a structured opportunity for institutional leaders to 

engage with peer reviewers external to the institution about the journey they are taking towards 

improvement in the QEP focus areas, the milestones achieved, the challenges encountered along the way 

and the plans for further improvement. It is also an opportunity for institutions to receive feedback on 

their engagement with the focus areas and suggestions for what else they might consider doing, or doing 

differently, based on what is being learned in and with the sector. Please note that we are interested in 

what is being done at your university that relates to the four Phase 1 focus areas, not just designated QEP 

activities. 

The broad frame for the visit is appreciative inquiry (AI), originally developed by Cooperrider and 

Srivastva (1987)1. AI is a strengths-based approach to change management that uses the “positive core” 

of an organisation as the starting point for growth and improvement. In contrast to problem-solving – 

trying to fix what is – it employs a generative method to envision what does not yet exist. While it is 

impossible for peer reviewers to engage in a full-blown AI process, the institutional visit is intended to 

focus on the positives as a springboard for thinking about what to enhance and how. 

During the visit we would like to meet with the following groups of people over the course of the day: 

1. Senior management (60 minutes) 

2. Key role players involved with Focus Area 1 (80 minutes) 

3. Key role players involved with Focus Area 2 (80 minutes) 

4. Key role players involved with Focus Area 3 (80 minutes) 

                                                 
1 Cooperrider, D.L. & Srivastva, S. (1987). Appreciative inquiry in organizational life. In Woodman, R. W. & 

Pasmore, W.A. (Eds), Research in Organizational Change and Development, Vol. 1, Stamford, CT: JAI Press, 

129-169. 
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5. Key role players involved with Focus Area 4 (80 minutes) 

6. Senior management (30 minutes for feedback) 

The team will have read the university’s QEP baseline report and final report. At the meetings, the team 

may ask for further information beyond what was in the two documents.  The university may also wish 

to bring additional information to the meetings. 

The selection of participants is up to you.  However, we hope that you will be able to be part of the first 

meeting, and if possible, the last. For the meetings with senior management, we would like to speak with 

people who have the authority and responsibility to implement and drive initiatives at institutional level 

that relate to the four focus areas of Phase 1 of the QEP2. For the meetings on the focus areas, we hope 

that students will be included.  

Several weeks before the institutional visit, the two peer reviewers were sent the institutions’ 

two reports, two articles on Appreciative Inquiry and the peer reviewer manual, which contains, 

among other things, a list of possible questions and detailed guidelines for the peer reviewer 

report. Immediately prior to each institutional visit, the peer reviewers and the Director: 

Institutional Audits spent most of a day preparing for the visit by going through the institution’s 

two submissions in detail. During this preparatory meeting, several specific questions for the 

senior management were formulated and areas in which the panel wanted more information 

were identified for each focus area. The meetings that took place during the institutional visit 

were audio-recorded, and the audio files were sent to the peer reviewers after the visit for 

reference.  

Each peer reviewer report is based on three data sources: the institution’s baseline submission, 

the institution’s final report and the content of the meetings during the institutional visit. As 

stated in the letters to the VCs, institutions could provide additional information during the 

visit. Some institutions did provide further documentation to elaborate on specific issues during 

the visit or, by agreement, emailed additional documentation immediately after the visit; in 

these cases such documentation was also taken into account in writing the report. It was 

necessary to limit the scope of the work in this way to ensure that the work could be completed 

within a specified time frame and also to be fair to all institutions. 

Following receipt of the peer reviewers’ reports, the CHE undertook a process of editing and 

harmonisation of the reports (to ensure a reasonable level of consistency among them) before 

sending them to institutions. In the initial letter to each VC it was indicated that the reports 

would be sent to the institutions for corrections, but that institutions were not expected to add 

new information at this stage. After the corrections were received from institutions, the final 

report was produced; new information was not included. It is hoped that the report will be a 

useful resource for an institution in its own journey to improvement. In addition, the reports 

will be among the documents that the CHE will use to produce a document synthesising what 

has been learnt during Phase 1 of the QEP across the sector. The final reports will serve at the 

Institutional Audits Committee and the Higher Education Quality Committee for information.  

                                                 
2 (1) Enhancing academics as teachers, (2) Enhancing student support and development, (3) Enhancing the 

learning environment, (4) Enhancing course and programme enrolment management. 



Report Vaal University of Technology  5 

 

1. INTRODUCTION  

Vaal University of Technology (VUT) was established in 2004. It was founded on a College 

of Advanced Technical Education (1966-1979) and was later known as Vaal Triangle 

Technikon (1979-2003), thus its history extends back 50 years.  It has four Faculties: Applied 

and Computer Sciences, Engineering and Technology, Human Sciences and Management 

Sciences. Given its mission, VUT’s main campus is well-placed in one of Gauteng’s 

industrial hubs.  

VUT is a multi-site institution with the main campus in Vanderbijlpark and sites of delivery 

in Secunda, Daveyton, Sebokeng and Upington. Owing to the fact that the other locations 

are regarded, for Department of Higher Education and Training (DHET) funding purposes, 

as sites of delivery and not campuses, the funding received is not adequate to provide the 

same level of facilities and services to students at the main campus and at the other sites, 

such as library and student counselling services.  

VUT has an average enrolment of about 18,900 students (the first report gives this as the 

capped enrolment until 2020). The panel heard that FTE headcount had been declining 

(2009-2013) but has now stabilized owing to a number of interventions. The approximate 

number of first year students in 2015 was 3,400. Many students are from rural areas and 

most are from socio-economically deprived households and communities. Males are in the 

majority. The required student enrolments per category, as agreed with DHET, are 60% for 

SET and 40% for Human Science and Management Sciences. 

VUT offers approximately 80 programmes, mainly different types of diplomas but also some 

degrees, up to and including doctoral degrees. As a University of Technology (UoT), VUT 

is strongly career-focused and entrepreneurial, with a clear focus on Work Integrated 

Learning (WIL) as part of the curriculum. Large numbers of part-time teaching staff are 

employed at the different campuses. VUT currently employs a centralised management 

approach, with the institution acknowledging the complexity of its current management and 

governance structures. VUT is currently working on a decentralised model to improve 

resourcing and service delivery to the sites of delivery by delegating authority and decisions 

about resource allocation to the Campus Heads. 

The panel commends the institution for the open way in which it reflected on the four focus 

areas in its final report, as well as in the interviews. The institutional commitment to 

addressing the issues identified was notable.   

The QEP and its value for VUT are strongly endorsed by senior management. It was very 

clear that the QEP was viewed as an exciting project for VUT, given its potential to 

consolidate all areas affecting student success into a single project for the entire university 

community. The institution reported on key issues of enhancement, planned strategies for 

improvement and the challenges faced in the four focus areas. The way in which the 

university devotes attention and resources in support of its Predetermined Objectives (PDOs) 
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is evidence of its focus and part of its strength. It managed to integrate the QEP activities 

with achieving its strategic PDOs, with mutual benefit to both processes. 

Senior management stated that VUT had derived considerable value from this project, not 

least in that staff in the various line functions focused on student success had learnt to practise 

a team approach in consolidating activities. Executive and senior management appear to 

support the initiatives to improve teaching and student success. The DVC: Academic and 

Research and the Executive Director of the Centre for Academic Development (CAD) are 

specifically involved in identifying, supporting, approving and bringing about improvements 

in staff and student capacity and environments conducive to learning. The DVC has a clear, 

detailed and overarching perspective of teaching and learning on the campus. The CAD 

includes units that deal with many of aspects of student and staff development and its 

processes ensure that policies are developed and implemented. 

To achieve this positive impact on the institution, it was important that staff involvement and 

buy-in be achieved. At the beginning of the QEP a VUT QEP Steering Committee was 

formed, under the leadership of the DVC: Academic and Research. The development of the 

QEP reports was coordinated by the Quality Promotion Unit (QPU), which sought to involve 

a wide spectrum of VUT staff, from senior management downwards. The QPU drafted a 

QEP framework, and four task teams of 14-18 people each were constituted, comprising key 

stakeholders who were knowledgeable in the focus areas, each led by a senior staff member. 

The QPU is commended for the consolidation of efforts in driving the QEP throughout the 

institution. 

However, the absence of a student voice in the reports and during the site visit by the panel 

was a significant gap. 

 

2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS 

(Including professional development, rewards and recognition, workload, conditions of 

service and performance appraisal) 

THE INSTITUTION’S STRENGTHS  

From the reports and the first meeting with senior management during the visit, a strong 

sense of commitment and accountability towards improvement were evident. The university 

can be justifiably proud of its initiatives to improve staff qualifications and change the 

identity of the lecturer to that of an academic (which was not necessarily the case for former 

technikon staff). 

A major strength in this focus area is the Centre for Academic Development (CAD), which 

was established in 2012. CAD is responsible for a range of both staff development and 

student support activities. In the area of staff development, CAD runs an Academic Staff 
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Development Programme, comprising a series of workshops each semester, which are 

customised for specific academic departments. 

CAD also runs a compulsory induction programme for new academics, comprising an initial 

three-day workshop, followed by five workshops over the course of the year. Since 2013 it 

has been evaluating academics by using clickers to get instant responses in class. Since 2012 

is has organised an annual in-house staff development conference aimed at enhancing the 

Scholarship of Teaching and Learning (SOTL). 

In 2013 VUT introduced a Post-Graduate Diploma in Higher Education (PGDipHE), which 

registered 76 staff members in 2013 and 102 in 2014. Staff from FET colleges may also 

register. The number of registrations for the PGDipHE in 2013 and 2014 suggest that a 

significant impact is being made on improving teaching competence, especially as there is a 

95% completion rate for the qualification.  

THE APPROACH TAKEN TO IMPROVEMENT  

The CAD is an important structure in bringing about coherent academic development for 

staff and students, despite its relatively moderate staff complement. There are five permanent 

staff members. In addition, there are 22 full-time and 20 part-time people who work as tutors, 

mentors and writing lab assistants; they are appointed on 6-month contracts, funded by the 

Teaching Development Grant. Some CAD posts are academic while others are 

administrative. CAD’s mandate is staff development and evaluation, language development, 

e-learning, academic support to students (learning communities and tutor development), the 

writing laboratory and the Mathematics Centre. 

From the final QEP report, it is clear that VUT enters into strategic partnerships with other 

South African universities to achieve its staff development goals. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

The baseline report (2014) indicated that a teaching and learning model had been developed 

for the university, but not an implementation plan. The model is posited on the notion of 

students learning from lecturers, peers and infrastructure, such as the library and LMS. The 

underlying theory is social constructivism and the delivery mode is blended learning. During 

the interviews the panel heard that a solid process of consultation had since taken place and 

a final draft policy was now ready. CAD is leading consultations on this draft with all stake 

holders to ensure that their concerns have been met. The policy will go to Senate for approval 

and then every Faculty and every delivery site will have to produce action plans. The policy 

is linked to others in the university, such as the assessment policy. The policy and resulting 

action plans will then need to be linked to resources, including teaching staff. The university 

is commended for the inclusive process followed, as it encourages a sense of ownership. 

There was a 6% increase (to 74%) in the student success rate from 2014 to 2015, indicating 

that the steps being taken by deans and the CAD are having an effect.  
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The institution’s final report focused on three areas of development: continuous professional 

development, blended learning and a training programme for academic leadership.  

CAD’s change in approach, after consultation, from generic staff development to 

opportunities customized for each department or faculty is notable. This sometimes involves 

bringing in an outside faculty or discipline-specific workshop facilitator. For example, a 

UCT academic from the Commerce Faculty was brought in to run a workshop for 

Management Sciences on improving student performance. As a result, the academics have 

started on structured Continuous Professional Development (CPD) for teaching in their 

discipline. Another example was given of the progression in the Logistics Department that 

started with workshops and ended with lecturers attending conferences and delivering papers 

on teaching and learning. CAD plans to collect evidence on the initiatives to assess impact. 

CAD has requested new posts so that it can allocate one staff member to each faculty, which 

was approved by Senate, but could not be implemented because of lack of funding. 

Like other universities of technology, VUT has a number of part-time lecturers, who are not 

able to attend professional development workshops during the day. To address this problem 

CAD offers some evening workshops and plans to offer Saturday workshops. 

A number of initiatives that started in 2012 are now bearing fruit. One example is the 

Scholarship of Teaching and Learning (SOTL) Conference that has seen an increasing 

number of papers presented. CAD is modelling SOTL behaviour by producing a book. As a 

former technikon, many lecturers see their role as “telling”. VUT is working with its lecturers 

to try to bring about a change in identity and to take a scholarly approach to teaching. 

The university continuously tries to improve teaching through research. The annual 

symposium was given as an example. It is encouraging that more staff members have been 

NRF rated, although it is not clear if any have received such a rating for research into 

teaching and learning. 

CAD has been granted a position for someone to focus on blended learning, but the process 

of filling the post has been held up for over a year by Human Resources. Nonetheless, 

academics are undergoing training on the LMS so that their modules may be offered partly 

online. The target is for each academic to have at least one module on-line by June 2016. 

One of the motivations for this is that the physical facilities are inadequate for the student 

numbers, which rose very quickly for a while, resulting in an increase in the number of large 

classes. This makes it difficult to implement the desired social constructivist-based teaching 

and learning model.  

VUT has Vice Chancellor’s teaching awards, offered in different categories. One category 

is new lecturers, who submit the teaching portfolio produced during the induction 

programme. Each department is expected to submit nominations. However, the volume of 

work for CAD staff in evaluating portfolios needs to be monitored. 
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Academic leadership training is being provided through the Wits Business School, starting 

in November 2015. This is an example of one of the productive collaborations with other 

institutions initiated by VUT. 

The University has made progress in implementing its workload model, which has prescribed 

percentages allocated to teaching, research and community engagement. HODs allocate 

work to their staff, in consultation with each individual. 

The performance management system initially met with resistance but acceptance is 

growing. However, it has not yet been implemented. Performance contracting with academic 

staff is intended to be part of the process of negotiating the balance between teaching, 

research and community engagement as part of the workload model. There is a policy on 

staff development that provides for two teaching development opportunities per lecturer per 

year, but this has not been fully achieved.  

CAD conducts student evaluations of courses and lecturers during the semester by going into 

classes and using clickers to get immediate feedback. The results go to the lecturer and HOD, 

and are used for development purposes. It was not clear to the panel whether evaluations are 

compulsory and, if so, how often. 

It does appear that action is taken based on student feedback, although no policies or 

guidelines were referenced. CAD provides one-on-one coaching where needed, and a 

lecturer might be relieved of teaching responsibilities to undergo teaching development. 

Anecdotally, Heads of Department take complaints from class representatives or SRC 

members seriously and may even observe certain lecturers’ classes. It sometimes turns out 

that lack of resources or poor facilities are the problem, rather than teaching competence. 

The DVC: Academic and Research is focusing on improving the standard of lecture halls 

and equipment. 

SUGGESTIONS FOR FURTHER IMPROVEMENT  

The use of clickers in class to get student feedback is an innovative and practical approach. 

If there is no policy in place, the panel suggests that a policy that specifies the minimum 

frequency for administering student evaluations should be developed. There should be scope 

for customisation of questions. In addition, a mechanism for providing feedback to students, 

even if only in the following year, should be considered. 

In the interviews the panel was informed that the promotions policy that was approved last 

year by Senate is mostly focused on research, with little consideration given to teaching. 

This seems anomalous, given the University’s mission, focus and student population. The 

panel urges the University to reconsider its promotions policy to allow teaching and 

teaching-related research to be a significant criterion. The University is encouraged to 

benchmark its policies with other institutions that have taken a lead in this area, such as the 

University of Johannesburg, University of KwaZulu Natal and Rhodes University.  
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The University is encouraged to strengthen its work in promoting SOTL, both to improve 

teaching and to contribute to scholarly outputs. The attendance and participation in 

workshops on the scholarship of teaching and learning is an excellent idea to promote 

research and the development of a research identity. However, workshops are reportedly 

poorly attended. Recognising SOTL in applications for promotion would provide an 

incentive for greater participation. 

The University is encouraged to fully implement its performance management system, with 

a focus on development. Among other things, it would be the vehicle for discussing the 

results of the student feedback evaluations conducted by CAD to ensure that feedback 

translates into improvement. The acceleration of the implementation of the performance 

management system would also provide an incentive for academics to attend workshops by 

ensuring that participation in CPD is one of the criteria used in the process annually. 

The appointment of replacement staff members for those studying towards higher degrees 

could exacerbate the problem of how to engage temporary and part-time staff in professional 

development interventions, and therefore the quality of teaching, and this practice and its 

impact should be monitored. 

The use of clickers to administer feedback on teaching could also be expanded to their use 

in teaching as part of a ‘flipped’ classroom approach. Eric Mazur’s video ‘Confessions of a 

converted teacher’ (http://www.youtube.com/watch?v=hbBz9J-xVxE&feature=related) is a 

good introduction to this teaching approach. 

A number of staff are employed by CAD on very short-term contracts because Human 

Resources (HR) will not appoint them on three-year contracts (the period of the teaching 

development grant). The risk with temporary posts is good people are lost to the University. 

The University could consider appointing people on three-year contracts but add the rider: 

‘subject to funding remaining available’. 

OVERALL COMMENTS ON WHAT THE INSTITUTION HAS DONE AND IS 

DOING TO IMPROVE IN THIS FOCUS AREA 

CAD seems to have a comprehensive plan in place for a variety of academic support 

initiatives for staff and students. It was not clear during the panel visit if the problem 

mentioned in the first report about governance of staff development has been addressed: 

policies, rules and regulations and documented standard operating procedures. The 

cancellation of training mentioned in the second report, although partly attributed to student 

unrest at the end of 2015, suggests that not all governance issues have been resolved. The 

supposed reason is heavy workloads but the report also notes resistance to participation in 

CPD activities. It is not an uncommon problem at universities but CPD is central to the 

improvement of teaching and should be prioritised.  

http://www.youtube.com/watch?v=hbBz9J-xVxE&feature=related
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Given the central role played by CAD, it is essential that it be adequately staffed. Obstacles 

created by inefficient HR processes need to be identified and removed as a matter of urgency. 

Student evaluations form an important part of the evaluation process of teaching and learning 

but do not seem to be a formalised process. Experience shows that valuable information may 

be gathered through a formal process of student evaluations both for staff development and 

constructive alignment in the teaching and learning process. 

No evaluations of initiatives appear to be in place currently. It would be useful for the 

University to evaluate the effect on teaching and student learning of its interventions. 

 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND 

DEVELOPMENT  

(Including career and curriculum advising, life and academic skills development, 

counselling, student performance monitoring and referral) 

THE INSTITUTION’S STRENGTHS  

A number of initiatives are in place to improve student support, including infrastructure 

development aimed at students with disabilities. 

A very important initiative is the Mathematics Centre, run by CAD, and the reported impact 

on students’ results. Interventions include tutoring, personal consultation, small group 

consultation, extra classes and examination revision classes. Feedback is elicited from 

students on the programme. In 2013 there were 2408 consultations with Maths 2 students 

and 2417 consultations with Maths 1 students.  

Another important initiative is the Writing Laboratory, which was established in 2012 and 

falls under CAD. In 2013 it served approximately 1137 students. 

VUT runs a non-credit bearing pre-diploma programme (short course) comprising five 

modules to provide access to students who are not ready to begin a diploma programme. 

THE APPROACH TAKEN TO IMPROVEMENT  

CAD is the central structure for promoting student academic development. It is not clear if 

it monitors and evaluates each programme that it runs to assess outcomes or impact. It would 

be a good practice, particularly as many of the initiatives depend on the Teaching 

Development Grant and the annual report to DHET would have more substance if evaluation 

reports were attached. 

Non-academic support is provided by Student Counselling and Support (SCS). There is also 

a campus clinic. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 
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After looking at 14 different programmes in other institutions, CAD has started an English 

Language Development programme. It is based on the Read On computer program, which 

has an underlying artificial intelligence capability that enables students to be placed at the 

correct level on the programme, based on reading speed and comprehension, and promoted 

automatically to the next level when they reach the desired level of competence. Given the 

poor reading age of most incoming students (reportedly 84% have a reading age of Grade 6 

and lower), and the fact that most students are second-language speakers of English, such a 

program is vital. Students are required to spend three hours a week in the laboratory but may 

access it at other times as well. There seems to be an issue with the Western orientation of 

the program’s texts and their lack of relation to specific disciplines, not uncommon 

complaints at South African universities. As the aim is the development of transferable 

reading, writing and language skills, these issues might affect motivation of students but not 

the eventual outcome of the program. There is no similar South African program based on 

AI, which is the strength of this program. Pearson also has AI-based programs but the 

complaints about context would be the same. The University of Pretoria is in the process of 

inviting tenders for reading programs and VUT might consult with them in about a year’s 

time on the success of the process. 

The Writing Laboratory is run by CAD and increasing numbers of students make use of the 

service. In the first semester of 2015 it assisted 1627 students. The second report focuses on 

a number of issues: the nature of academic activities that do not encourage writing 

intensiveness so writing skills are really neglected; the reading-writing continuum with lack 

of focus on critical reading skills impacting on writing; and the resourcing of the Writing 

Laboratory. The programme is due for review. UCT has been running a writing centre for 

many years and it might be useful to benchmark with them if the University has not already 

done so. Wits, which uses a different model, also has very successful writing centres. 

Tutoring is another support and development initiative. It seems that the tutoring system 

improved after an evaluation conducted by the Quality Promotion Unit. The policy was 

updated and tutoring made compulsory. An external evaluation is planned before the end of 

2016. In future the plan is to make assessment conducted during tutorials contribute 10% to 

the year mark, effectively making attendance compulsory for all, a strategy that has been 

shown to work, for example, at Georgia State University, which reports high student success. 

It avoids stigmatising some students and ensures that weaker students, who often do not 

access resources such as tutors when attendance is voluntary, benefit from tutoring. Tutor 

numbers are increasing and CAD is providing training. Tutors are mainly allocated to first-

year modules but are also used for at-risk second-year modules. It was not clear what is done 

during tutorials or how lecturers assume responsibility for tutor coordination or how they 

participate in the training. Research at the University of Pretoria has shown that the 

relationship between the tutors and the faculty tutor coordinators (lecturers) is central to the 

success of the tutorial system. It seems that there is meant to be intensive interaction between 

lecturers and tutors but this is not monitored. Lack of venues is a constraint. VUT has 
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considered online tutoring but its students’ internet access profile does not make this a viable 

option. 

In 2015 the University initiated a “Learning Communities” mentoring programme. Faculties 

were asked to identify senior students who are doing well (with marks of at least 65%) to be 

trained as mentors and work with faculties during orientation and mentor first-year students. 

Mentoring is a good practice to help with the transition from school to university and provide 

psycho-social support to students. Each mentor is allocated 30-40 students, which is very 

high compared to similar initiatives at other universities, so it might be that mentors are 

overloaded. They are expected to work for 36 hours a month, including preparation time. 

They complement the work of the tutors by providing input on course-related study skills, 

goal setting, time management and personal and social development. This is considered a 

high impact practice in student success circles and rigorous evaluation should be in place to 

ensure it is having the desired effective, given the profile of students at the institution, and 

that it is adequately resourced. The second report shows much more refinement of the 

system, although it is reported that lecturers do not attend information sessions, which makes 

the intervention less effective than it could be. 

Student Counselling and Support (SCS) has apparently been reviewed since 2014 with a 

view to developing a coordinated programme. The department comprises three 

psychologists, one social worker, two registered counsellors, a pastor and two advisors. They 

provide services not only during the day but also after hours and on weekends. There is an 

attempt to provide a very limited service at the sites of delivery. One registered counsellor 

goes to the Daveyton campus one day a week, but there is no direct service provided at the 

Upington or Secunda sites. Resources are shared with all campuses; delivery sites work with 

FAMSA and Lifeline for assistance to students. Students are referred to counsellors who 

have to abide by HPCSA ethical guidelines. From 2016 SCS will upgrade its form for 

capturing usage statistics. 

Orientation for new first-year students was also reviewed. In 2015 it was not well attended 

owing to the need to extend the registration period as a result of the student protests at the 

beginning of the year. In 2016, for the first time, Orientation was faculty-based. Faculties 

chose the dates (closer to the start of the academic year) and selected the content. Better 

attendance was reported. Based on an evaluation of the 2016 process, from 2017 first year 

students will start a week earlier than the rest of the students and focus for 40% of the time 

on lectures and 60% on general orientation. The panel appreciated seeing evaluation data 

informing decision making. 

SCS is represented on Faculty Boards so it can share information on workplace preparation, 

career guidance and time management. They introduce their services to students during class 

time to try and improve pass rates. Excluded students are evaluated and interventions 

planned. 

VUT has offered a bridging academic preparatory programme since 2002, which has been 

quite successful, according to the evidence provided in the reports. This programme has now 
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been converted to foundation provision as part of extended degree programmes, which 

allows students to apply for NSFAS (financial aid). It is also more motivating for students 

to earn credits towards their intended qualifications instead of putting effort into a non-credit-

bearing programme.  

The second report refers to improvements in the First-Year Experience (FYE) programme. 

The FYE programme was initiated in 2014, best practices were benchmarked in 2014 and 

2015 and VUT’s FYE was reviewed in 2014 and 2015. Action plans were developed per 

faculty and approved by Senate. FYE committees are being established per Faculty, which 

together form the VUT FYE committee. It is noted that the support of faculty leadership and 

the Deans is critical to the success of the initiative. There are plans to monitor and evaluate 

the outcomes as a basis for improvement. It was not clear to the panel what the components 

of the FYE are, and whether they are (all) compulsory. 

The promotion of healthy lifestyles by the campus clinic seems to be bearing fruit as it has 

reportedly decreased student absenteeism. The programmes align to the HEAID’s 

programme. ARVs are available to students. VUT also has an MoU with the local clinic to 

assist their students. First-year students may be tested for HIV. In addition, there are 

programmes aimed at alcohol and drug abuse and gender-based violence.  

VUT has recently bought the HEDA Learning Analysis 2 software, which includes student 

tracking capabilities. The LMS (Blackboard) also has a retention centre that can produce 

reports to identify programmes where there are problems. The Management Information 

System, ITS, has the facility for marks to be uploaded, and integrated with Blackboard. Thus 

in theory the IT systems allow for the identification of students at risk, which is meant to be 

done by faculty administrators, but this is not happening satisfactorily. There is a need for 

faculty-based student advisors. 

Mention was made of an internal audit to evaluate if VUT is reaching its PDO targets, and 

of tracer studies to ascertain student employability. The Cape Higher Education Consortium 

(CHEC) designed a graduate destination survey that looks at employment of graduates from 

the four Western Cape universities. VUT could access that survey from CHEC for 

benchmarking purposes or adapt it for its own use, as it is a tested instrument. 

SUGGESTIONS AND AREAS FOR FURTHER IMPROVEMENT  

The support to students for psycho-social and academic integration is noted but it is 

suggested that the various initiatives need to be co-ordinated and integrated to provide 

optimal support to address the specific needs of the University’s student population. The 

panel recommends that VUT develop an institutional framework for student support and 

development. All initiatives should be evaluated internally annually in order to get an 

indication of their effectiveness, as well as helping guide decisions about where to invest 

scarce resources. 
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Blackboard has a Retention Centre as part of its normal licence that can be set up to alert the 

lecturer in each module to at-risk students. CAD could provide training in its use during the 

LMS session with lecturers, if this has not already been done. 

The new HEDA system that VUT has acquired has a tracking tool that should allow the 

university to identify at-risk students. The system integrates with ITS, the student system. At 

the moment student monitoring is ad hoc in faculties and does not function effectively, partly 

owing to data not being captured. This should be addressed. 

OVERALL COMMENTS ON WHAT THE INSTITUTION HAS DONE AND IS 

DOING TO IMPROVE IN THIS FOCUS AREA 

Both the Mathematics Centre and the Writing Laboratory are noteworthy initiatives that 

could be shared with other institutions. If no one has yet published on the Mathematics 

Centre initiative, it would be a good idea to do so to share what seems to be an excellent 

intervention. 

There are efforts to provide a number of services to students, but given the resourcing model 

of the university it will not be possible to extend equal provision to all sites of delivery. There 

is a great reliance on the DHET’s Teaching Development Grant for CAD staff and possibly 

other activities as well. The possible use of the new University Capacity Development Grant 

for the appointment of faculty-based student advisors was mentioned. The University needs 

to study the grant and its limiting of student-facing expenditure as it might impact on its 

ability to make appointments or run interventions from this source of funding. 

There is a perceived improvement in the culture of learning and of being university students. 

It might be useful to design an instrument that could be administered every second year to 

measure changes. The university is participating in SASSE (according to the first report). It 

was not clear what the survey was contributing to understanding the student experience or 

supporting the perception that it is changing. The survey has been running since 2014 and 

the university should ensure that the results are interrogated and fed into decision making on 

interventions. The lack of student input into QEP processes did not allow for the student 

voice to have expression.  

Progress is noted on the university’s attempts to resource all its delivery sites equitably. VUT 

may want to partner with public and private institutions to drive parity of provision of student 

support among the sites.  

 

 

4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT 

(Including teaching and learning spaces, ICT infrastructure and access, technology-

enabled tools and resources, library facilities) 
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THE INSTITUTION’S STRENGTHS  

VUT has sites of delivery where no other higher education institutions do and in places 

that serve specific needs, such as the Secunda site, which serves SASOL employees who 

need to study part-time, and in Upington.  

There are new building projects that link to the institutional mission and strengthen 

scientific fields, such as new laboratories and the Science and Technology Park at EduCity 

in Sebokeng, funded by the Department of Science and Technology. The Science and 

Technology Park is aimed at helping the university form partnerships with industry and 

develop entrepreneurial skills. These projects also help make students more attractive to 

industry, as students’ practical and technological skills can be enhanced. 

THE APPROACH TAKEN TO IMPROVEMENT  

There are attempts to provide equitable resources across campuses, but, as mentioned in 

the introduction, because the campuses outside of Vanderbijlpark are regarded for DHET 

purposes as sites of delivery rather than campuses, the funding provided for them is very 

limited. Different arrangements for managing and improving each site are necessary 

because of the differences in the sites. In Upington, for example, VUT rents space in a 

building owned by the Catholic Church, so there is little it can do in terms of infrastructure 

development. In Daveyton VUT has entered into an MoU with UNISA to share a space. 

In addition, the financial implications of the #Feesmustfall campaign are impacting on the 

institution as management grapples with the balancing of financial resources. 

The approach taken is to use the DHET infrastructure grant to improve the infrastructure, 

while being strategic about the opportunities and needs specific to each site.   

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

VUT completed its Campus Masterplan in early 2015, which provides an overarching 

framework for infrastructure development, although implementation is severely 

constrained by limited funding. 

A new building on the Vanderbijlpark campus houses a disability unit. It is not meant to 

isolate the students but to provide additional facilities such as a braille room. Students may 

also write their examinations in the centre, under supervision. Accessibility to all buildings 

is being improved through renovation. The initiative has a related academic thrust with the 

introduction of a Bachelors in Disability Studies in the Education Faculty. 

The different sites of delivery do not offer all programmes and do not offer the same 

student support as does the main campus. They operate on the principle of demand and 

community context, although communities are not necessarily fully on board. The 

Secunda site provides programmes to meet the needs of Sasol workers for part-time study. 

The site in Secunda is not really suitable and the University has applied for land adjacent 

to a TVET college in Evander. As most of the programmes seem to be offered after hours, 
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sharing premises with a local school might also be a solution that could be explored. VUT 

currently shares the Daveyton campus with UNISA, not an entirely satisfactory 

arrangement from VUT’s perspective. The panel was informed of the intention to move 

the Ekuruleni campus to Brakpan. HEQC minimum standards are used to evaluate the 

quality of the different sites of delivery.  

Equity of provision across sites receives high level attention as the head of each site sits 

on the Executive Management Committee. Daveyton has a principal while Secunda and 

Upington have academic heads who report to a manager. Each campus arranges its own 

student support. ECSA, in re-accrediting all engineering programmes, noted 

improvements in space, infrastructure and equipment. 

Currently only about 30% of the campus has Wi-Fi access. At the time of the visit, the 

University was awaiting Council approval for a tender to install ubiquitous Wi-Fi using a 

DHET technology grant. Some research seems to have been conducted into the digital 

behaviour of students, indicating that 86% of students are using Wi-Fi to access the library, 

even though such a small proportion of the campus has coverage. The DHET infrastructure 

grant is also being used to upgrade core infrastructure. 

Currently, an e-learning strategy (including blended learning) is under development. This 

e-learning strategy will be aligned to the Teaching and Learning Strategy to ensure 

alignment between technology and pedagogy. Open educational resources have been 

adopted where feasible. 

Three different Learning Management Systems (LMSes) have been in use at VUT 

(Blackboard, Sakai and Moodle), although none is used widely. The University is in the 

process of migrating to a single LMS, Blackboard, which is being hosted in the Cloud to 

overcome challenges related to VUT’s limited ICT infrastructure. Student e-mail is also 

hosted in the cloud (gmail). VUT’s version of the LMS is called VUTELA. There is a 

VUTELA representative in each faculty who has completed Blackboard training. 

Relatively little use is made of the LMS, with the highest being in Engineering, where 

about 30% of staff use it. One of the obstacles that staff raise is poor infrastructure, 

particularly internet connectivity. CAD runs a three-day training programme for staff to 

learn to use the LMS. The panel was not informed of how many staff have been through 

the programme or whether there is any requirement for staff to be trained. The university 

is making progress in using the LMS, but only a fairly small proportion of the modules are 

online so there is still a way to go. There are efforts to get faculties to commit to targets 

for number of modules online. 

CAD has done a campus-wide roadshow to introduce students to the new learning 

management system. 

The university has only 300 seats in computer laboratories to support students who do not 

have devices or internet access. Most universities make much more provision for on-site 
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computer laboratories to support such students. During the interviews the panel were 

informed that most students prefer to buy their own devices, which is surprising given the 

profile of the student population, with a high proportion coming from low socio-economic 

backgrounds. There is a technology initiative through HP, which is able to sell relatively 

cheap devices and comes onto campus during registration; most students, despite their 

poverty, seem to buy devices. The university is planning to provide power points for the 

charging of devices on campus. It was reported that the uptake of digital resources is 

impacting on book sales.  

CAD and the DVC: Academic and Research are conducting a campus audit to evaluate 

what spaces can be converted to social learning areas. The QEP baseline report mentioned 

the poor maintenance of venues and the DVC is looking into this matter as well. 

In collaboration with Wits and Germany, there is a strategy for solar panels on all 

buildings. 

Mention was made in the reports of faculty-based allocation of venues, resulting in some 

venues not being available for general use. A centralized timetabling and venue allocation 

system has recently been introduced, although training is needed. A centralized system of 

venue allocation seems to have been a good choice from the point of view of efficiency 

and optimizing scarce resources. The competition for venues for academic use and extra-

curricular uses was noted (such as teaching venues being used for church services). The 

University should ensure that academic requirements for space always take priority. 

Residences house about 2,600 students and there is additional provision in approved 

private accommodation. Residences regard themselves as places of living and learning, so 

they have computer laboratories and study areas. A mentorship programme was instituted 

in mid-2016 to assist residence students who are not doing well academically and to give 

psycho-social support. 

The library is open long hours, including on Saturdays. In Vanderbijlpark, the library is 

open 24/7 and statistics show that it is used. Groups may book venues. The differentiated 

system of resource provision between the main campus and the sites of delivery is 

highlighted by library provision. However, the institution is managing the situation. The 

library in Secunda has been renovated. It is in the process of moving computers and books. 

In Daveyton the library needs space for a computer laboratory. The space VUT rents in 

Upington does not allow for renovation. From a quality assurance and evaluation 

perspective, the library participates in LIBQUAL, a good international benchmark. Focus 

group interviews have also been used. Both give the library qualitative data on which to 

base changes and decisions.  

The use of PowerPoint is being encouraged in class. This practice is a two-edged sword 

unless training is given in the design principles for PowerPoint slides. Lecturers also need 

to learn how to reduce the file size if the presentation is subsequently put on the LMS, 

particularly if it contains colour and photographs: a pdf of the document is usually better 
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in terms of file size. From the point of view of students printing out documents, black print 

on a white background is the most economical. 

The use of Smartboard technology to create a virtual classroom, which is beginning to be 

used at VUT, is a practice used successfully at other South African universities. The 

Faculty of Engineering and Technology uses it to facilitate interaction between students 

in Secunda and lecturers at the main campus. It is a means of providing high quality 

lecturing where staff resources are scarce. Training is needed in the optimal use of the 

technology. North West University’s distance education unit makes extensive use of 

Smartboard technology and might have training resources that it would be prepared to 

share, or it might be willing to come and conduct training for VUT. 

The newly built Education building at Sebokeng enables VUT to have links to schools 

within the township. A BEd (Tech) programme has been approved that will target TVET 

college staff. Education programmes will also have links to the new Science Park in 

Sebokeng. These initiatives are all very appropriate to the mission of a university of 

technology. Once again, there is an academic programme link to practical initiatives (the 

other was the new Bachelor’s programme in Disability Studies linked to the disability 

unit). This is a good practice for a university. 

Some challenges seem beyond the control of the university. For instance, placement of 

students for work-integrated learning (WIL) is always a challenge, but the placement of 

foreign national students is doubly difficult because of South Africa’s labour policies. 

Another WIL-related pattern at VUT is that placements sometimes lead to an offer of 

permanent work. The student then drops out for immediate gain without considering the 

long-term consequences of being in a competitive market for promotion without a 

qualification. 

One of the sites of delivery is a shared UNISA facility in Daveyton, which has not been a 

complete success. The panel heard from the Management of another site being acquired 

in Brakpan to re-house the university, although it did not seem that everyone interviewed 

was aware of this intention. The panel also heard of problems in Secunda and the 

possibility of moving the delivery site to Evander. It seems to service Sasol staff members 

who need to study after hours, so moving the site out of Secunda might make class 

attendance impossible for some, especially after hours. Another option might be to 

consider sharing a school’s premises in Secunda if all classes are after hours. 

SUGGESTIONS AND AREAS FOR FURTHER IMPROVEMENT 

VUT is starting to implement many practices that have proved successful at several other 

South African institutions. Collaboration with other universities using the same practices 

or technologies might prove mutually beneficial, e.g. the Smartboard technology, training 

in the use of the LMS for lecturers and students (the majority of South African institutions 

use Blackboard), lecture capture and research into students’ digital capacity and literacy. 
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With the University’s intention to make greater use of blended learning, the panel 

recommends that more attention be paid to the general digital literacy of students and their 

ability to work on the LMS. The digital literacy of lecturers, in addition to LMS 

competence, might need enhancing as well. 

The panel recommends the development of a more coherent strategy for the focus on ICT, 

e-learning and technology-enabled learning.  

It is important to align the relationship between physical planning and the teaching and 

learning strategy: does the university want more lecture auditoriums or more flexible 

venues, for instance? In addition, VUT is encouraged to think creatively about how to 

create more student learning spaces on the various campuses, without necessarily making 

a large investment. This goal could be achieved with a thorough audit of space and its use: 

wide corridors, spaces under trees, covered spaces outside buildings and so on could all 

be converted with the addition of some seating, tables, electrical connectivity, Wi-Fi and 

possibly nearby places to purchase something to eat or drink. Such spaces keep commuter 

students on campus and close to the lecture halls between classes. Several universities are 

conceptualising outdoor spaces as learning spaces by providing seating, shade and solar 

charging stations. CUT provides a good example of how this can be done. 

Technology-enhanced practices such as lecture capture should be monitored and evaluated 

for impact. Short (maximum 7 minutes), custom-made videos are more student friendly 

than a recording of an hour-long lecture. Data on number of viewings and length of 

viewings would give useful insights into the value of capturing full lectures. Training 

should also be made available for the making of narrated PowerPoint presentations, which 

could be loaded on YouTube. To save bandwidth, the PowerPoint could be made into a 

pdf and the narration could be captured as a podcast. Collaborate, which is part of 

Blackboard, can be used for this purpose as well. This alternative to lecture capture gives 

students access to what was covered in the lecture at minimum cost. Lecturers should 

continually be conscious of the nature of the students: many are from socio-economically 

deprived backgrounds and the larger the file or longer the video, the more data they use to 

download it. The extensive funding being made available to ensure Wi-Fi on the campuses 

will at least reduce data charges while on campus. VUT is in the process of establishing a 

centre for instructional technology and multimedia, which might address or raise 

awareness of some of the issues raised. 

OVERALL COMMENTS ON WHAT THE INSTITUTION HAS DONE AND IS 

DOING TO IMPROVE IN THIS FOCUS AREA. 

Many promising practices have been started, as indicated in reports and by participants in 

the interviews. There is a need for integration of the various initiatives.  

There was a tendency to introduce the negative rather than the positive in discussion but 

there were many positives. A campus Master Plan was submitted to DHET in 2015 so 

there is integrated thinking about infrastructural development. While it is unlikely that 
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VUT will ever receive adequate resources to bring the delivery sites to the level of the 

main campus, it would be useful to benchmark its master plan against facilities and 

premises of other institutions, particularly other multi-campus institutions. 

VUT is clearly signalling an intent to make greater use of ICT, as well as growing use of 

teaching and learning strategies that require students to be connected to the internet. This 

is at odds with a context in which many students do not own their own electronic devices 

and are often not able to afford regular access to the internet. To support this process, 

baseline research is needed on students and their current levels of access to technology, so 

that this can inform future planning.  

 

5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 

ENROLMENT MANAGEMENT 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 

courses3, throughput rates, management information systems) 

THE INSTITUTION’S STRENGTHS 

The enrolment plan of the University takes account of students entering not only from 

Grade 12 but also from FET colleges. VUT is being careful not to exceed enrolment 

targets. Faculties regularly review their entrance criteria. 

THE APPROACH TAKEN TO IMPROVEMENT  

The approach taken to improvement is largely driven by the intention to meet the 

enrolment targets negotiated with DHET. Related to this are efforts to make the processes 

associated with enrolment management more efficient. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

Until 2015 applications were done manually. An online application system was trialled in 

2015 but was not completely successful as supporting documents could not be uploaded. 

This has since been resolved. However, most applications are still done manually. During 

the interviews the reason given was that most students who apply do not have internet 

access because they come from rural areas. However, there are rural-based universities, 

such as the University of Venda, and other universities that draw many of their students 

from rural areas, such as the University of Johannesburg, who do online applications. VUT 

is encouraged to consult with these universities to find out how they do it. 

For students that do apply online VUT has a computer program to determine which 

students qualify, reducing administrative work for academic staff. Students can check the 

                                                 
3 “Gateway courses” are those courses that have a large impact on students’ ability to progress. Typically they are 

prerequisites for other courses, and often they have large enrolments. At many universities, examples of gateway 

courses are first year Mathematics and Economics. In some cases, if students fail a gateway course they 

automatically have to extend their studies by one or two semesters. 
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status of their application online. The system is quicker than paper-based applications that 

then have to be captured electronically. 

Registration is not yet done online, although there are plans to do so in the future. During 

the interviews, staff indicated that registration has been centralised, although they spoke 

of having separate venues per faculty, so it is not clear what was meant. It may mean that 

academic and administration components of registration were centralised, even though 

faculties were separated. 

In the past there were two registration periods per year, allowing for two intakes of 

students, but this was reduced to only one registration per year a few years ago. Although 

it was not completely clear to the panel why this was done, it seemed to be related to the 

amount of time that was taken up in registration processes. The result was that student 

numbers dropped and the University has been under-enrolling students. It also meant that 

students could not repeat courses they failed in the following semester, so if they fail a 

course then their programme frequently has to be extended by one or two semesters. This 

decision is going to be reviewed. 

Lack of career counselling prior to entering the University affects many students’ choice. 

Students often end up registering for programmes where there are available places rather 

than where their interests lie, which, in turn, affects their success. As a way of addressing 

this problem for engineering students at the level of which engineering programme to 

choose, from 2017 the university is introducing a generic first year for all engineering 

students. This is a commendable initiative with other potential benefits, such as the 

possibility of consolidating and increasing student support. 

The institution is changing from the University Preparation Programme, for which 

students did not receive credit and were not eligible for NSFAS, to foundation provision 

in the form of extended degrees. In the past students were admitted into modules which 

were generic. Students did well in the modules but the intervention outside the formal 

qualification system was not desirable for the reasons mentioned above. 

In Engineering gateway, or “at-risk” subjects, defined as subjects with pass rates of less 

than 50%, are identified and interventions put in place to raise the pass rates. It was not 

clear whether this is done in the other faculties. 

Although the University has recently acquire the HEDA software, which has the facility 

to track students and their progress through their degree, it does not seem that this is 

happening. It appears that there is no coherent institutional system to track students’ 

progression, warn them when they are at risk of exclusion and then implement exclusion 

rules. Exclusions seemed to be determined manually at Faculty level, but there was no 

indication that warnings or support are offered to students who are at risk of being 

excluded. 
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SUGGESTIONS AND AREAS FOR FURTHER IMPROVEMENT 

Going fully online for admission and registration is still a challenge in terms of internet 

and Wi-Fi access for prospective students. Nonetheless, most other universities, even those 

in rural areas or who draw on a large number of rural students, manage to do it. The 

University of Johannesburg has very efficient systems, and VUT is encouraged to contact 

them for advice. 

Meeting enrolment targets is currently a problem for VUT. There are several things the 

University could try. Firstly, most universities grant provisional entrance to students who 

meet the entrance criteria on the basis of their Grade 11 marks. Universities receive NSC 

marks two days before they are publicly released directly from the Department of Basic 

Education, and then send SMSes (and emails) to students with firm offers. Many 

universities give these prospective students a specified number of days in which to reply 

with an indication of whether or not they accept the offer and the requirement to pay a 

small fee. Places that are not accepted are offered to students on the waiting list. 

The panel suggests that VUT rethink whether to reinstate the mid-year registration period 

to accommodate a new intake of students. If online registration processes are instituted 

and the whole process becomes streamlined, it does not seem like it would be onerous, 

and the University may be able to get its enrolment figures up, as well as offering a service 

to students who, for a variety of reasons, may only be able to start (or continue) their 

studies mid-year. In addition, there is value to offering large enrolment courses, especially 

gateway courses, in both semesters to reduce the time needed for completion for students 

who may struggle in these courses. 

The panel urges the University to develop an institution-wide system in which pass rates 

in gateway courses – courses that affect the progression of a large number of students – 

are monitored regularly. Where the pass rates are low, say, below 70%, interventions 

should be required, such as additional student or lecturer support. 

The use of ICT to manage and monitor enrolment processes, from application to 

registration, monitoring progression, flagging risks of exclusion and, ultimately, 

graduation, seems to be very underdeveloped at VUT. The panel recommends that the 

University bring in an outside expert to help it design and implement a streamlined and 

efficient enrolment management system. Mention was made of a consultant who has been 

hired for three years to help with the online application and registration system, but it is 

worth looking at the whole enrolment management value chain. 

OVERALL COMMENTS ON WHAT THE INSTITUTION HAS DONE AND IS 

DOING TO IMPROVE IN THIS FOCUS AREA 

VUT is clearly looking at systemic process change, enhanced by technology, which is 

potentially a good strategy. Problems have been encountered and workarounds found. The 

institution has not let itself be deterred by the failures but has rather learnt lessons and 
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proceeded towards its desired outcome. This suggests institutional resilience in pursuing 

its strategy and PDOs. However, it appears that external support is needed to create a well-

functioning and integrated enrolment management system. 

 

6. SUMMARY 

Vaal University of Technology is clearly committed to continuous improvement and 

teamwork, as indicated by its existing Quality Improvement Teams, which it adapted when 

it developed the QEP reports.  

The Centre for Academic Development (CAD), under the leadership of its very capable 

director, provides the focal point for many of the initiatives for academic support and 

development of both academics and students. In the case of students, psycho-social support 

is offered by the Centre for Support and Counselling. Although both Centres have committed 

staff, they are far too few in number to adequately address the needs. In addition, there is a 

need to coordinate the various interventions; an institutional framework for student support 

and development would help VUT do this. 

In the case of infrastructure, limited finances severely constrain what can be done, although 

progress is being made in certain areas. There are examples of good innovations, such as the 

Science and Technology Park in Sebokeng. The introduction of new programmes that are 

linked to particular facilities, such as a BEd in Disability Studies, is also noteworthy. 

However, the panel did not get a sense that there is clear alignment between infrastructure 

development and the teaching and learning model that is being rolled out. The University is 

encouraged to pursue such alignment, such as, for example, by creating a forum for facilities 

staff, CAD staff and academics to discuss how best to structure the physical learning 

environment. 

As far as ICT infrastructure and use is concerned, the panel did not get a clear sense that 

there was a comprehensive plan. While there is a stated commitment to increase the use of 

the Learning Management System and to move towards online registration and monitoring 

of students, these depend on adequate hardware and software, network infrastructure, 

internet access, Wi-Fi and ICT support staff.  If it does not already exist, the University is 

encouraged to develop a coherent ICT framework and implementation plan. 

In addition, there appears to be a need to strengthen, streamline and align the ICT systems 

and processes that form the backbone for administrative processes in the institution. The 

most noticeable processes that need strengthening and modernising are those related to 

enrolment management. Online processes are needed for admissions and registration, which 

the University is currently busy with. Online processes are also needed to set up a monitoring 

and referral system, in which students’ assessment marks are entered into a central system 

and students who are at risk are identified. People, preferably in each faculty, need to be 

designated who have the responsibility to contact such students and refer them for 

appropriate support early enough in the semester that they can be helped to succeed. In 



Report Vaal University of Technology  25 

 

addition, an online system is needed that tracks students’ progress throughout their whole 

programme, flags them when they are not making adequate progress and may be at risk of 

exclusion, and then ensures that they get support. The University of KwaZulu Natal has a 

good way of doing this using its ITS-based “robot” system, in which students’ academic 

status is displayed as green, amber or red; alerts go out to both students and counsellors when 

students’ status changes from green to amber. 

In the interviews the panel heard that there is a need for alignment within the University of 

its business processes, including HR, finances and maintenance, so that they all support 

teaching and learning. Apparently, at present, individual academics are held accountable for 

their results, but the support they need is not always there. Surprisingly, almost no mention 

was made in the reports (except in the first question in each section of the baseline report) or 

the interviews of VUT’s Strategic Plan, which is, perhaps symptomatic of a lack of overall 

institutional coherence, something the panel recommends the University review. 

The panel recommends that VUT retain the four working groups that were established for 

the QEP as a means of further consolidating and mainstreaming work in the respective focus 

areas, or using the QITs for this purpose. Continuous improvement is cyclical in nature. The 

QEP is about enhancement. It is a process that requires commitment; a cycle of planning, 

implementation, monitoring and evaluation; the strategic allocation of resources; and 

perseverance for success. 

Finally, the panel commends VUT sincerely on its evident commitment to the QEP, on the 

engagement of all levels of staff in the process, and on the many successes which they have 

already achieved. 
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APPENDIX: Programme 

 
 

 

VAAL UNIVERSITY OF TECHNOLOGY 

 

QUALITY PROMOTION UNIT 

 

QEP INSTITUTIONAL VISIT PROGRAMME 
   

13 SEPTEMBER 2016 

 

VANDERBIJLPARK CAMPUS 

 

VENUE: COUNCIL CHAMBERS 

 

 

TIME SESSION PARTICIPANTS 

8:00 – 9:00 Senior Management 

 

 

 

  

QEP Peer Review Panel 

Prof IN Moutlana : Vice Chancellor and Principal  

Dr S Seroka : Acting DVC - Governance and Operations 

Dr D Mokoena : Registrar 

Mr V Kungune : Deputy Registrar- Examinations 

Mr LM Coetzee : Chief Financial Officer 

Dr R Martin : ED - Strategic Alliances 

Prof KP Dzvimbo : DVC Academic and Research 

Prof R Dhurup : Executive Dean - Management Sciences 

Prof R vd Bank :  Executive Dean - Human Sciences 

Prof M Ndege :  Executive Dean - Engineering and Technology 

Prof R Mabuza :  Executive Dean - Applied and Computer 

Dr Paulina Machika : Executive Director - Centre for Academic 

Development (CAD)  

Mr M Diago :  Director – Special Projects – VC Principal’s Office 

Dr J Molete : Executive Director – Technology Transfer and Innovation 

Prof J Kearney : HOD (Electronic Department ) - QIT Chairperson 

Dr K Zimba : HOD (Mathematics Department) - QIT Chairperson  

Prof D Dicks : HOD (Hospitality  & Tourism ) - QIT Chairperson 

Dr H Brits : Director  - Quality Promotion Unit 

9:00 – 9:15 TEA BREAK  FOR PANEL ONLY 

9:15 – 10:35 Key stakeholders and Focus 

Area 1 Team Members 

Kgarebe Montoeli : Quality Promotion Unit  

Dr Paulina Machika : Developing skills in assessment and Developing skills 

in curriculum development 

Mr Willem Pienaar :  Workload schedule 

Dr Bernadette Johnson : Research/Rewards 

Dr Masebala Tjabane :  RATE coordinator / Academic development 

Mr Bruce Mathee : Teaching Facilitator / Academic development 

Mr Sefako Mareshwe : Performance appraisal 

Prof Connie Moloi : Programme leader PGDHE 

Dr Sias Viljoen: Head Academic (Secunda Campus)  

 

10:35 – 11:55 Key stakeholders and Focus 

Area 2 Team Members 

Prof J Kearney :  QIT Chair - Faculty representative  
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Mr Rodney Malope : Student Support (Tracking System/statistical 

support) 

Mr Moegammat Dolley : e-Learning and blended learning   

Ms Veronica Moodley : Student counseling services / support 

Ms Corneli vd Walt : First Year Experience Project 

Ms Maria Phondo : Clinic services 

Ms Innocentia Shube :  Writing lab coordinator 

Ms Linda Mandewo : Tutoring system / Learning development 

Ms Elize Hauer : Learner Support 

Mr Jerry Madzimure : Math Centre coordinator 

Ms Busi Radebe : NSFAS / Student Finance 

Mr Jerry Molutsi : Housing / Residences 

Ms Maureen Motsukunyane : HIV / AIDS 

Mr Vumile Nomanyama : Student Life  

Dr Paulina Machika : Executive Director - CAD 

Dr Sias Viljoen : Head Academic (Secunda Campus) 

 

11:55 – 12:55 Key stakeholders and Focus 

Area 3 Team Members 

Dr K Zimba : QIT Chair - Faculty representative 

Mr Frik Kemp : Academic timetable/Teaching and learning spaces 

Mr Philip Pretorius : ITS Specialist   

Mr David Ramasodi : IT infrastructure  

Dr K Zimba : Technology enabled tools and resources  

Ms Biziwe Tembe : Library facilities/learning spaces 

Mr Jerry Molutsi : Student accommodation/living conditions  

Prof Piet Swanepoel : Teaching and learning spaces 

Ms Elize Hauer : Teaching spaces and learning model/Mentor System  

Mr Jannie Morotolo : Campus Services 

Dr Paulina Machika : Executive Director - CAD 

Dr Sias Viljoen : Head Academic (Secunda Campus) 

 

12:55 – 13:15 A LIGHT LUNCH WILL BE SERVED FOR PANEL ONLY 

13:15 – 14:35 Key stakeholders and Focus 

Area 4 Team Members 

Prof Dirk Dicks : QIT Chair - Faculty representative  

Ms Salaminah Segole : Admissions/Enrolment management  

Ms Marieda Brits : Gateway courses 

Mr Rodney Malope : Management information systems  

Dr Hans Brits :  Quality Assurance  

Ms Veronica Moodley :  Student counselling  

Ms Maria Phondo : Student Clinic Services 

Ms Cariana Fouche : Enhancing student support (Language) 

Ms Ina van Blerk : Supportive data relevant to focus area 

Mr Jerry Molutsi : Student accommodation 

Mr Pinzi Zingitwa : Operations and logistics 

Dr Paulina Machika : Executive Director - CAD 

Dr Sias Viljoen: Head Academic (Secunda Campus) 

 

14:35 – 15:55 Feedback to Senior 

Management 

See name list of first session 

 

 


