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Date of submission 17 November 2017 

 

The approach for Phase 2 of the QEP has been modified and shortened. There are two main 

reasons for this. First, the implementation of Phase 2 was delayed by a year, largely as a result 

of student protests and institutions’ need to respond meaningfully and appropriately to them. 

Second, as a result of an identified need for the CHE to play a more active role in ensuring 

institutional quality, the start of the third cycle of quality assurance has been brought forward 

by a year to 2018.  

Unlike in Phase 1 of the QEP, when institutions produced two reports, one providing baseline 

information on existing initiatives and the second demonstrating improvements made, for 

Phase 2 there will be only one submission. Producing two submissions enabled institutions to 

reflect on their own journey to improvement. Such reflection is more difficult to achieve in a 

single submission, but given institutions’ experience in Phase 1, it is hoped that institutions, 

nevertheless, will find it both possible and worthwhile to do so. The submission for Phase 2 

therefore needs to show the path that each institution is on to address important matters related 

to curriculum – where it has come from, where it is, where it is headed, what the obstacles and 

enablers, the disappointments and the wins have been on the journey. As in Phase 1, the purpose 

of the report is twofold: 

1. To provide a structured and time-bound opportunity for institutions to reflect on and 

document their own choices and experiences related to the focus area. 

2. To provide information to the sector that can be used as the basis for shared learning 

and system-wide enhancement. 

Institutions are requested to be frank and clear in their responses.  Otherwise it will be difficult 

for the higher education sector to engage meaningfully with enablers of, and obstacles to, 

student success. While there are indisputable differences in institutional contexts, most 

challenges are common to several, if not many, institutions.  Clear and honest statements of the 

challenges will facilitate the development of strategies to address them.  On the other hand, 

successful approaches developed in one institutional context may be able to be adapted to help 

students in another context. 
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Abbreviations and acronyms 

 

ADP Academic Development Practitioner 
AEM Academic Executive Management 

AHPCSA Allied Health Professions Council of South Africa 
APC Academic Planning Committee 

AQM Annual Quality Monitoring 
BIFT Beijing Institute of Fashion Technology 

CAPEX Capital expenditure 

CCNA Cisco Certified network Administrator 

CELT Centre for Excellence in Learning and Teaching 

CHE Council on Higher Education 

COIL Collaborative Online International Learning  

CQPA Centre for Quality Promotion and Assurance 

 CRP Curriculum Renewal Project 

DHET Department of Higher Education and Training 

DUT Durban University of Technology 

DVC Deputy Vice-Chancellor 

EAPP Extended Annual Performance Plan 

ECP Extended Curriculum Programme 
ECSA Engineering Council of South Africa 

EMCR Emergency Medical Care and Rescue 

ESA Art School Reunion Island 

EXCO Faculty Executive Committee 

FISDAP Field Internship Student Data Acquisition Project 

GAAP Generally accepted accounting principles 

Gen Ed  General Education 

HEQF Higher Education Qualifications Framework 

HEQSF 

HIV/AIDS 

Higher Education Qualifications Sub-Framework 
Human Immunodeficiency Virus/Acquired Immune Deficiency Syndrome 

HoD Head of Department 

HPCSA Health Professions Council of South Africa 
ICM Department of Information and Corporate Management 
IEEE Institute of Electrical & Electronics Engineers 

IEP International Education and Partnerships 

IIA Institute of Internal Auditors 

IKS Indigenous Knowledge Systems 

ITAB Information Technology Advisory Board 
KZN KwaZulu-Natal  

LEQ Lecturer Evaluation Questionnaire 

LMS Learning Management System 
NATED National Technical Education 

NQF National Qualifications Framework 

NSC National Senior Certificate 

NUST Namibia University of Science and Technology 

PeTALS Programme, Teaching, Assessment, Learning, Subjects 

PQM Programme and Qualification Mix 

QEP Quality Enhancement Project 
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QPO Quality Promotion Officer 

RCT Radiography and Clinical Technology Professional Board 

SADTC South African Dental Technicians Council 
SAIT South African Institute of Taxation 

SANC South African Nursing Council 
SAQA South African Qualifications Authority 

SC Subject Committee 

SEQ/MEQ Subject Evaluation Questionnaire/Module Evaluation Questionnaire 

SETA Sector Education and Training Authority 

SRC  

 

Student Representative Council  

 SWOT Strengths, Weaknesses, Opportunities and Threats 

WIL 

 

Work-Integrated Learning  
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Where possible, please frame your responses in terms of curriculum structure, 

curriculum content and curriculum implementation. 

1. Curriculum renewal and transformation 

(Suggested length: 5-10 pages) 

Includes advancing the purposes of higher education spelt out in policy documents, 

addressing transformation imperatives, ensuring local relevance and global awareness and 

developing graduates with attributes that are personally, professionally and socially 

valuable. 

1.1 At the institutional level: 

a) What is the institution’s approach to addressing curriculum renewal and 

transformation?  

 

Universities of Technology are traditionally linked “with workforce development” and have 

long been governed/constrained by a tightly prescribed technical/vocational curriculum with 

very little or no social science component.  The demand that students must graduate with 

skills, knowledge, attitudes and values that will enable them to participate fully both as 

citizens and professionals requires a critical paradigm shift in the way in which we envision 

our mandate as a University of Technology in South Africa.  

 

From the latter part of 2010, DUT has been engaged in curriculum renewal and 

transformation that has impacted on every aspect of the university.  At the time, it was 

recognised that if our goal is to produce “globally portable citizens, able to engage effectively 

with knowledge generation and management in increasingly diverse and globalised 

workplaces” (Kift, 2008)1, then DUT’s curriculum and pedagogy would have to be 

intentionally designed to prepare our graduates for employment, while simultaneously 

preparing them for critical citizenship in an emergent and still fragile democracy.  This 

requires fundamental culture change.   

 

The national imperative related to the Higher Education Qualifications Framework/Higher 

Education Qualifications Sub-Framework (HEQF/HEQSF) was one factor that informed 

curriculum renewal.  Another factor pertained to the previous Technikon regime where 

academic programmes were developed by a “convenor” institution often resulting in 

polarisation of institutions and perceptions that some institutions had superiority over others.  

It was a strongly held view that the enhancement of teaching, learning and assessment 

practices could be promoted through the development of academic programmes by DUT 

staff.   

 

In 2010, one of the objectives of the academic operational plan related to establishing and 

maintaining a profile of academic programmes aligned with the institutional and national 

context.  One strategy intended to achieve this objective was the review of the Programme 

                                                           
1 Kift, S. (2008). 21st Century Climate for Change: Curriculum Design for Quality Learning 

Engagement in Law. Legal Education Review 2; 18(1&2) 
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and Qualification Mix (PQM) with the aim of developing a new qualification profile that 

was also aligned with the HEQSF. 

 

The Academic Executive Management (AEM) team, led by the DVC: Teaching and 

Learning, recognised that the development of a new PQM for the university could be 

approached in several ways.  On the one hand, the university could follow the path of least 

resistance leading to a technical approach to the development of a new PQM.  One caveat 

here was that there might be little or no change to the design and delivery of learning 

programmes and no concomitant benefit for the university.  On the other hand, the university 

could acknowledge that the development of a new PQM offered tremendous opportunities 

for transforming curricula and associated teaching, learning and assessment strategies.  The 

AEM team supported the latter approach underpinned by student-centredness and 

engagement, the two DNA strands of the university.  

 

The Centre for Quality Promotion and Assurance (CQPA) developed a project plan for 

curriculum renewal that included the underpinning principles thereof and submitted this to 

AEM for discussion.  The plan was supported and a Curriculum Renewal Workshop for all 

AEM members was held at the beginning of November 2011 and was facilitated by Prof C 

Boughey from Rhodes University.   

 

The workshop provided an opportunity for AEM to engage with various theoretical and 

practical aspects of curriculum renewal, for example: issues relating to programme 

architecture -- the module as a building block for programmes, the PQM, as well as 

structural2 and cultural3 work that needed to be done to drive curriculum renewal.  

 

The project plan and underpinning principles for curriculum renewal were approved by 

Senate on 02 March 2011 and included the shift in terminology from “subject” to “modules” 

as well as the minimum and maximum credit allocation to modules.  It also foregrounded 

staff engagement with curriculum design as a strategy for enhancing capacity.  

 

Thus, curriculum renewal was officially launched at the beginning of 2011 as a strategic 

initiative and a springboard “to bring to fruition the following goals: transition towards a 

student-centred university; renewal of the PQM; and the development of a profile of graduate 

attributes.  The notion of curriculum renewal signalled an important departure from old 

technikon practices associated with the terms ‘(re-) curriculation’ and convenorship.”4  

 

At institutional level, leadership for curriculum renewal was provided by the DVC: Teaching 

and Learning, while the head of department was responsible for leadership at department 

level.  Curriculum champions were identified in academic departments to provide support to 

Heads of Department (HoDs) and academic staff.  The university provided funding to ‘buy-

out’ five hours per week teaching time for each champion through the appointment of part-

time lecturers.  

 

                                                           
2 Structural work is defined as work on ‘structures’ such as policies, curriculum (evidences in curriculum 
documentation), etc. 
3 Cultural work was defined as work in relation to the underlying belief and value system of the university. 
4 Sattar, K and Cooke, LA.  2012.  A conceptual framework for the quality assurance of programme design at 
the Durban University of Technology.  South African Journal of Higher Education, 26 (2): 372-390 
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The four key phases of the project plan for curriculum renewal are summarised below:5  

 

 

Curriculum Renewal 

1. Establishing common principles  

(Deans & Senior management) 

 Common terminology 

o curriculum renewal 

o modules 

o credits 

o assessment practices 

 module descriptor template 

approved at Senate 

 graduate attributes & employability 

 experiential learning & the 

curriculum 

 assessment practices as part of 

learning 

 capstone modules 

2. Planning 

 secondment of champions for 

each programme 

 workshops for champions 

 champions develop project plans 

for the programmes for which 

they have responsibility 

 champions conduct workshops 

with respective programme teams  

3. Analysis 

 SWOT analysis 

 Needs analysis 

 

Consideration of the following for each 

programme, based on the needs 

analysis: 

o alignment of programmes with 

the HEQF (now HEQSF) 

o opportunities for 

combining/consolidating 

programmes & resources where 

there is significant duplication 

o opportunities for 

improving/including 

experiential learning 

o gaps in current competencies of 

staff & students 

4. Design, development & 

approval 

Programme level 

Identify: 

 changes to be made to the 

existing suite of programmes 

 opportunities for new 

programmes 

 date for implementation of 

revised/new programme 

 implications for the development 

of new rules and the approval 

thereof 

 implications for the development 

of new learning material 

 implications for other 

programmes and/or service 

departments 

 

Implement processes for internal and 

external approval 

 

                                                           
5 Ibid 
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The outcome of each phase is consolidated at the faculty & university level 

respectively to identify: 

 trends with regard to qualification types 

 common modules 

 niche areas 

 resource requirements 

 sites of delivery 

 opportunities for multi-/inter-/transdisciplinarity 

 implications for enrolment planning 

 

 

A major development on 12 August 2012 was the Senate’s approval of the guidelines for the 

inclusion of General Education (Gen Ed) in the curriculum of all undergraduate programmes.  

Gen Ed is a framework for curricula to include knowledge stemming from various sources 

and disciplines. Its goals are to help students think critically, develop values, understand 

traditions, respect diverse cultures and opinions, and most important, put that knowledge to 

use.  Gen Ed is grounded in the everyday affairs of a person: dealing with supervisors and 

co-workers, choosing associates, coping with family problems, and spending leisure time in 

socially desirable and personally satisfying ways. 

 

The aims of Gen Ed in the curriculum are :  

 To build a student-centred educational experience embedded in the local context  

 To prepare students for an increasingly diverse and complex globalised work 

environment, and  

 To cultivate an engaged and critical citizenry in the context of an emerging and 

fragile democracy to promote the development of graduate attributes.   

 

In August 2014, the Senate approved the position paper on graduate attributes that articulates 

the graduate attributes, together with associated descriptors, as the “Big5@DUT”.  

Academic departments are required to contextualise the graduate attributes for their specific 

programmes.  It is envisaged that the enhancement of teaching, learning and assessment 

strategies will contribute to the attainment of the graduate attributes by students. Therefore, 

Gen Ed and the graduate attributes are crucial aspects of curriculum renewal at DUT. 

 

The Faculty of Accounting and Informatics, similarly to the Faculty of Engineering and the 

Built Environment, relates its development of an extensive range of programmes to the 

change of status from an institute of technology to a university of technology.  These faculties 

argue that a University of Technology is a university first, and therefore a narrowly focussed 

curriculum that produces graduates with only industry specific skills is in itself a colonial 

legacy and needs to be addressed by adding a wider focus via Gen Ed modules.  Further, the 

curriculum fosters life-long learning with an appreciation for different disciplines/paradigms 

and different contexts from which the students come and in which they will practice their 

professions. 

 

The Faculty of Engineering and the Built Environment suggests that the graduate attributes, 

particularly for their programmes, are internationally developed with space for local content.  

Historically, the curriculum in the faculty was dominated by “technology subjects” with 

minimal science foundational underpinning and limited content that prepares the graduate 

for societal citizenship.  The intentionality in the new curriculum is to place society at the 
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heart of engineering.  One of the challenges faced in giving full attention to this aim is the 

prescriptive way in which the Engineering Council of South Africa (ECSA) specifies the 

content range across the programme.  At the same time, the graduate attributes specified calls 

for more responsible social awareness. One way of achieving the aims of societal 

centeredness and the graduate attributes is to contextualise the curriculum.  For example, 

working in diverse teams on a compulsory capstone or a laboratory project fosters 

intercultural competence; setting assignments dealing with environmental issues in the South 

African context; and studying engineering failures in South Africa also contextualises the 

curriculum. 

 

b) What initiatives have you undertaken in the past few years to address curriculum 

renewal and transformation that have been successful and how do you know? 

What thinking/theorisation about the value, purposes, and assumptions about 

knowledge and higher education have informed the process? 

 

The inclusion of Gen Ed in all HEQSF-aligned undergraduate programmes, underpinned by 

guiding principles that were approved by Senate, is a major initiative at the university.  These 

principles state that Gen Ed comprises 30% of the total credits of an undergraduate 

programme. These credits are allocated to modules as follows: 10% university-wide modules 

(outside of the home faculty and academic department), 10% faculty-based modules and 

10% programme-based modules.  In alignment with university requirements, Gen Ed 

modules carry a minimum of eight credits which may increase in multiples of four. 

 

The guiding principles also stipulate that Gen Ed should include Mathematics and/or 

Quantitative Reasoning (QR), a focus on writing with writing intensive modules (W), and 

two to four modules on KwaZulu-Natal (KZN).  The module descriptors for modules that 

promote the development of these competencies through teaching, learning and assessment 

should be coded with ‘QR’, ‘W’ or ‘KZN’ as appropriate. 

 

Additional requirements stipulated in the guidelines are elucidated below: 

1. General Education is to be anchored in innovative and high impact teaching and 

learning approaches, for example: 

a. Community engagement or service learning, study abroad, international speakers, 

visiting professors, etc. 

b. Technology in Teaching and Learning, for example 50% of modules to be offered 

online by 2014 

2. Assessment plans should include assessment of Gen Ed outcomes 

3.  Assessment plans should provide for validation of exemptions  

4. Gen Ed themes are to be linked to the outcomes and graduate attributes 

5. A suite of Gen Ed elective modules is to be made available for students to choose from 

6. A coherent sequence and range of both compulsory and/or elective modules should 

culminate in capstone learning experiences 

7. Gen Ed is to be managed and coordinated by permanent academic staff 

 

A Gen Ed Task Team comprising representatives from all the faculties was established with 

the aim of developing a framework for Gen Ed to be included in curriculum design and to 

co-ordinate activities that would facilitate the paradigm shift for DUT stakeholders to 

embrace Gen Ed.  
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A suite of institutional Gen Ed modules was developed and the faculties developed their own 

suite of Faculty specific Gen Ed modules to be incorporated into the curricula.  These 

modules allowed for the inclusion of elective modules in some of the programmes that 

traditionally had no electives.  

 

One compulsory first year, credit bearing, institutional Gen Ed module, Cornerstone, is 

included in all HEQSF-aligned undergraduate programmes.  This module assists students to 

understand themselves as they undertake their educational journey into and through the 

university towards their chosen careers.  There is an emphasis on development of the student 

voice, communication practices and reflective and critical thinking in the module as students 

engage with contemporary issues. 

 

The Faculty of Accounting and Informatics emphasises that new programmes would be 

more transformative since access has been broadened by ensuring that entrance requirements 

are set at the minimum for that qualification and that the curriculum includes more 

contextualised learning material and activities.  The inclusion of Gen Ed promotes being 

sensitive to the local KwaZulu-Natal context whilst at the same time appreciating and being 

aware of the global context.  Curriculum efforts took into consideration the diversity of the 

student population. 

 

E-learning has also been carefully considered in the design of programmes in the Faculty of 

Accounting and Informatics, where six staff members from the faculty completed the Faculty 

Certificate in Online Teaching.  “This online course coaches participants to become effective 

online instructors. It guides them to design courses, select appropriate tools, facilitate learner 

engagement, and evaluate learning. It gives them the assistance they require to manage 

online classrooms successfully.”  The faculty also has since 2015 hosted an E-learning 

symposium which is a forum for showcasing and sharing best practices in technology-

mediated learning.  The Faculty of Arts and Design notes that the increase in the number of 

online classrooms and faculty involvement in Collaborative Online International Learning 

(COIL) reflects a transformed approach to teaching and learning.  

 

Consultation with stakeholders is integral to curriculum renewal across all faculties.  In the 

Faculty of Arts and Design for example, this process included a SWOT analysis and 

environmental scan, determining national and international imperatives and benchmarking.  

The thinking and theorising underpinning the process included the development of 

qualifications whose rationale and purpose meets the needs of the country.  The faculty notes 

that the success of curriculum transformation initiatives cannot be established in the short 

term.  Cohort analysis and tracking requires a long term, longitudinal study.  

 

In the Financial Accounting programme, the curriculum team met several times to discuss a 

single co-ordinated process.  The Internal Auditing programme was developed based on the 

framework of the professional body which is the Institute of Internal Auditors (IIA).  The 

content of the programme is aligned with the IIA.  For the Accounting cluster, the 

disciplinary knowledge and the qualitative characteristics of a professional accountant 

contributed to the scaffolding of the design.  Professional attributes such as ethics, discretion, 

judgement and reporting were valued.  The success of curriculum planning and design for 

all programmes was evidenced by letters of support that various professional and/or statutory 

bodies provided.  The curriculum team for the Library and Information programme consulted 

with the Library and Information Association of South Africa, which is the SAQA-approved 

professional body for librarians in South Africa.  Meetings with professional bodies such as 
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the Chartered Institute of Management Accountants also provided successful and fruitful 

discussions and insights for the Financial Accounting team.   

 

In the Faculty of Engineering and the Built Environment, the core of the faculty strategy with 

respect to curriculum transformation is the faculty curriculum renewal working team that has 

been meeting twice a month on average over the last four years.  This team comprises 

representatives from the different departments with an appointed coordinator.  There were 

regular meetings between departments, Advisory Boards, and different external stakeholders 

such as SASOL, eThekwini Municipality and ESKOM. Curriculum Matters is a standing 

item on departmental, faculty board and faculty EXCO agendas.  One major issue of 

contestation in the faculty was WIL.  Both staff and industry understood WIL only as time 

served in the workplace without taking cognisance of the NQF levels and the various 

modalities for WIL as a pedagogy.  Industry partners, some still with reservations, and staff, 

now have a broader understanding of the pedagogy of WIL.  Workplace-based learning (as 

a WIL modality) was the single biggest contributor to low throughput rates in the faculty.  

 

The Faculty of Engineering and the Built Environment points out that except for one 

undergraduate programme, all their postgraduate and undergraduate programmes have been 

aligned to the HEQSF and have professional council endorsement.  One key outcome in the 

faculty is the development of the two-year professional diploma that allows access into the 

three-year degree with exemption for the first year of the degree.  Only after the first cohort 

graduates can it be determined how well this exercise has worked.  DUT is the only 

university to have this kind of articulation which is attributed to a more systemic approach 

to curriculum development.  A key base of curriculum development resources and 

competencies was built within this faculty through a range of training interventions and team 

meetings. 

 

New strategic and international partnerships in the Faculty of Arts and Design have resulted 

in academic mobility and student exchanges which have also directly contributed to 

curriculum renewal and transformation.  Most notable are projects with the Art School 

Reunion Island (ESA), Beijing Institute of Fashion Technology (BIFT) and Namibia 

University of Science and Technology.  The Fine Art department notes the impact of ESA 

colleagues on approaches to ‘crit’ sessions and promoting multimedia approaches.  With 

BIFT, students and staff were directly exposed to critical resources and facilities that improve 

teaching practices and at NUST, prototype development facilitates an interdisciplinary 

approach to teaching design, and integrating arts and science.  

 

In the Faculty of Health Sciences, one initiative included meetings with other institutions to, 

inter alia, regulate assessment and content delivery.  Further refinements were made through 

debate and feedback with Advisory Boards, student liaison committees and service 

departments.  Extensive industry consultation and debate were essential in meeting the needs 

of industry whilst ensuring that the new curriculum is in line with the requirements of the 

HPCSA/AHPCSA and other professional bodies.  This process also took into consideration 

alignment with the DUT mission and goals.  Other initiatives include the embedding of 

online learning and entrepreneurship.   

 

The curriculum was also aligned with community needs according to disease profile, for 

example, in Postgraduate Nursing, Nurse Initiated Management of Antiretroviral Therapy 

has been included in place of ‘HIV counselling’.  Some programmes have either included or 

strengthened the Extended Curriculum Programme (ECP) to improve students’ chances of 
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success.  Case-based learning has been introduced, for example, in the undergraduate nursing 

programme where 70% of the first intake of ECP students are now in their final year of the 

programme.  As there is a staggered implementation of new programmes, and some have 

only been underway for one or two years or will commence in 2018/2019, it is too early to 

provide specific ‘success’ information.  

 

The thinking behind initiatives in curriculum renewal in the Faculty of Health Sciences is 

best summed up by the submission of the Radiography department, i.e. to prepare capable 

practitioners to meet the healthcare needs of society – health professional curricula need to 

embrace the notions of knowing, doing and being/becoming (episteme, praxis and ontology) 

(Barnett 2009)6.  The DUT motto: Learn, Think, Do was also the basis for teaching and 

learning renewal, to engender critical engagement with/for/from students.  Other theory 

informing the process includes participatory action research and activity theory.  Also of 

importance was the process of international benchmarking and meeting the requirements of 

the HEQSF, to achieve a balance between knowledge useful in the workplace and 

challenging students to push boundaries.  Furthermore, the current health needs of the 

country had to be considered. 

 

The Faculty of Arts and Design highlights several examples of its Gen Ed modules: the 

faculty designed and developed faculty Gen Ed modules in Community Development and 

Critical Thinking, for instance.  Gen Ed foreign language modules such as Portuguese, 

French, and Mandarin that were developed by this faculty were also piloted in other faculties 

at DUT.  Significantly, the design and development of the English for the Arts module 

directly responds to calls regarding decolonisation of the curriculum.  The module was 

redesigned to introduce more local texts, including works by South African and other African 

scholars as well as other voices from the Global South. Resource materials were specifically 

selected as texts that students can relate to.  

 

Furthermore, the ‘Rise of the Oxx’ project in the Faculty of Arts and Design brings together 

students from various design disciplines to work on a common project.  This new way of 

working is in keeping with a renewed approach to teaching and learning and is aligned to the 

faculty’s mission to educate and engage a new generation and to promote interdisciplinary 

knowledge.  The faculty’s annual Arts and Design Digital festival (Digifest), which is also 

included in the curriculum is another example of this renewed approach to teaching and 

learning.  The festival promotes the integration of digital technology, inter-and 

multidisciplinarity, entrepreneurialism and social innovation.  A key part of this approach is 

the Talkfest at Digifest, which includes a variety of experts both locally and nationally as a 

means to promote a research culture in arts and design.  

 

The Faculty of Management Sciences notes initiatives including adjusting the entry 

requirements to promote access into programmes offered, and allowing a portable option for 

first year students to transfer into cluster programmes of their choice.  Further, a conscious 

decision was taken by the faculty to develop and implement Higher Certificates in all the 

specialisations to create access for potential students who cannot enter the diploma 

programmes because of entry requirements. 

                                                           
6 Barnett, 2009. Barnett, R. (2009). Knowing and becoming in the higher education curriculum. Studies 

in Higher Education, 34(4), 429–440. http://doi.org/10.1080/03075070902771978 

 

http://doi.org/10.1080/03075070902771978
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The cluster-based curriculum in this faculty was developed with a common first year leading 

to specialisations in the second and third year of the diploma.  The rationale for cluster 

qualifications was based on historical trends which indicate that students enter a programme, 

realise that it is not what they wish to pursue and discontinue their studies.  The faculty 

suggests that the process of change will take one or two years before it will be able to fully 

assess its impact.  Currently two clusters have implemented their new programmes: 

 Management Sciences Cluster, and 

 Public Management and Administration 

 

A review of the Management Sciences Cluster was conducted by the faculty using focus 

group discussions to determine challenges and opportunities for improvement after the first 

semester of implementation.  Although this approach was undertaken at an early stage, the 

success rates of the students was an indication of how well students progressed with their 

studies and was a proxy for the quality of teaching and learning.  Following the 

implementation of the programmes in 2016, data on first semester results for Gen Ed 

modules within the Management Sciences cluster was presented by the heads of the 

respective programme specialisations.  The first-year curriculum of this cluster comprises 

only institutional and faculty Gen Ed modules.  This exercise contributed to understanding 

gaps during implementation, especially in the underperforming modules.  One of the 

outcomes of this exercise led to the establishment of Student Success Facilitators within the 

cluster to manage the programme more effectively.  

 

One dilemma of the cluster approach is linked to infrastructure constraints in cases where 

more students wish to join specific specialisations in the second year of study and the size of 

lecture venues may inhibit this move.  Another challenge, including from the perspective of 

potential employers, pertains to the loss of identity of individual programmes.  

 

 

c) In response to the student protests in 2015 and 2016, what further changes have 

been made related to curriculum renewal and transformation? Why were they 

made and how? Who participated in deciding to make and then making the 

changes? How are the changes being received by various stakeholders? What 

effects are the changes having and how do you know? 

 

The new undergraduate curriculum was designed prior to the student protests of 2015 and 

2016.  Some departments have sourced local books and literature instead of using 

international publications where possible, while other departments are still initiating 

activities to address the concerns of the students.  Evaluation of the effect of such changes 

are at an early stage. 

In the Faculty of Arts and Design, the student protests of 2015 and 2016 foregrounded 

decolonisation of the curriculum and diversity and inclusivity as critical considerations for 

curriculum renewal and transformation.  The faculty has always looked at inclusivity and the 

understanding of being an African University in Africa through, for example, incorporating 

into the curriculum black authors, international authors, and cases and successes from the 

African context.  The faculty believes that it has taken into consideration the needs of Africa 

as a continent and has designed curricula that are relevant and responsive to the needs of 

Africa and from a global perspective. In addition, transformation has always been part of the 

curriculum in this faculty with, for example, modules such as Contemporary Politics being 

included in the Journalism programme. 
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A strongly held view in the Faculty of Engineering and the Built Environment is that issues 

around decolonisation are best served in the Gen Ed modules.  To produce graduates that 

have more diverse work opportunities, the faculty will be offering Mandarin and French for 

engineers and technologists in the new degree programmes.  The faculty further comments 

that the recent protests centred on a single issue of ‘fees must fall’.  Decolonisation of the 

curriculum was an issue that gained momentum alongside that issue.  There has been some 

use of discourses on the issues from an epistemic justice perspective and from Marxist 

theory.  The challenge is attempting to accommodate these discourses within the professional 

nature of programmes offered in this faculty 

 

d) What plans are in place for further efforts related to curriculum renewal and 

transformation in the next year or two?  

 

Building sustainable student communities of living and learning is a strategic focus area of 

the DUT Strategic Plan.  One high level objective for this focus area, identified in the 

Extended Annual Performance Plan (EAPP) 2017, is Curriculum transformation and 

relevance.  Within this objective, curriculum renewal initiatives identified in the EAPP 

include: ongoing development and implementation of new HEQSF aligned programmes; 

internationalisation of the curriculum; approval of the Language Policy; the 2nd curriculum 

(co-curriculum and emphasis on student holistic development including leadership); 

integration of entrepreneurship education into the curriculum; and, a university-wide 

understanding of decolonisation ultimately leading to curriculum review and amendment 

accordingly. 

 

The Faculty of Applied Sciences suggests that as students progress further into the core of 

the curriculum, consultations with students will allow the faculty to determine the successes 

and challenges.  The higher education landscape is in a constant state of flux, and consulting 

with students and industry will ensure that qualifications remain resilient and relevant.  The 

faculty will continue to maintain its focus on the graduate attributes that have been firmly 

embedded in curriculum renewal endeavours.  Workshops on graduate attributes will be 

hosted to ensure that there is clear understanding and interpretation amongst staff and 

students.  The graduate attributes are recognised as stepping stones to ensuring attainment of 

the soft skills and other competencies with which students enter society on graduating.  The 

faculty plans to undertake a comparative study of student performance on the old National 

Diploma and the new Diplomas once the first cohort of students registered on the new 

curriculum have graduated. 

 

The Faculty of Accounting and Informatics is planning discussions regarding the 

decolonisation of the curriculum with a focus on local content.  Staff from the faculty 

attended the Critical Dialogue Session on Decolonising the Curriculum which was organised 

by the CELT. 

 

e) What unresolved challenges does the institution need to grapple with related to 

curriculum renewal and transformation? 

 

Most faculties include resource constraints as a major challenge; this includes time, funding, 

staffing and infrastructure.  The phasing out of non-aligned programmes adds to these 

challenges, for example, staffing constraints.  One of the unresolved issues is the impact of 

the inclusion of Gen Ed in the curriculum in relation to the changing workload of existing 
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staff, the funding allocation in relation to the FTEs generated through Gen Ed modules and 

the need for equitable infrastructure across all sites of learning.  

 

When curriculum renewal was initiated at the end of 2010, curriculum champions were 

identified in academic departments and were given a reduced lecture load so that they might 

focus on providing support in the department.  This was also an attempt to build the 

curriculum development capacity of academic staff across the university.  This approach was 

not successful in all departments and the reasons cited include inadequate lecture load 

reduction and capacity development for curriculum champions.  

 

Similarly, the Faculty of Accounting and Informatics argues that an ongoing challenge is 

staff capacity with regard to curriculum development, as staff have not been given formal 

training.  Staff involved in curriculum renewal are not necessarily knowledgeable in 

curriculum development.  One lecturer reported that, “[we are] experts in our discipline so 

re-curriculation [sic] is an on-the-job training effort.  When we receive feedback from CQPA 

or CHE, it is sometimes difficult to understand – because of the lack of expertise”.   

Departmental staff are also not always available to contribute their ideas to the curriculum 

within the tight timeframes.  Whilst the CQPA does provide support to the faculties, the 

faculty suggests that additional experts in curriculum design and development should be 

brought into the faculty to assist academic staff.  

 

The Faculty of Engineering and the Built Environment notes the challenge of a significant 

number of lecturers who have qualifications that are not suitable for teaching at the degree 

level. This is a matter for the University to resolve.  The faculty also suggests that 

implementation of the new degree programmes will require a steep learning curve in 

outcomes based teaching for most staff because the philosophy underpinning the structure 

of the new degree programmes is graduate attributes based, which is significantly different 

to the former NATED programmes.  This is especially important if new mental models are 

to be established.  The professional council accreditation of the new programmes is based 

strictly on evidence that must indicate that a graduate has met all the graduate attributes for 

that qualification.  This is new territory for most staff, and several capacity development 

sessions have been arranged on how to achieve this.  

 

Faculties recognise the challenges relating to decolonisation of the curriculum.  There is 

agreement that a shared understanding of decolonisation discourses are essential in 

determining the way forward.  Additionally, there is a need to clarify what constitutes 

evidence in relation to transformation and decolonisation of the curriculum to ensure that 

these are evident during programme review.  It is argued that if decolonisation of the 

curriculum continues to become the focus of curriculum transformation, then such a shared 

understanding of the concept is vital.  

 

English as the language of instruction remains a challenge.  However, a new Language Policy 

is being drafted which may encourage the creative use of language to support teaching and 

learning. 

 

For challenges around Gen Ed, the Faculty of Engineering and the Built Environment argues 

that in some programmes the alignment of institutional Gen Ed requirements and the 

professional council’s exit level outcomes needs resolution regarding credit allocation.  This 

challenge becomes acute when the number of credits per qualification is capped by the 

university or the CHE.  Feedback from students who are enrolled for the new degrees 
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indicates that some of the Gen Ed modules appear to be taught at a level lower than NQF 

level Five.  The Faculty of Health Sciences has found that embedding Gen Ed within 

curricula has impacted on curriculum structure, thereby necessitating the review of modules 

and credit values. Consequently, timeframes for the approval of new programmes have been 

a challenge.  There are also various timetabling issues associated with Gen Ed.  Furthermore, 

the incorporation of Gen Ed requires a more flexible curriculum structure.  The Faculty of 

Management Sciences has also suggested that the flexibility to change Gen Ed modules 

should be facilitated by shorter turnaround times, and that where problems are identified 

there should be latitude to make changes that can then be subsequently recorded. 

 

Other challenges for the Faculty of Health Sciences include changing from annual to 

semester modules; the semesterisation of modules impacts significantly on certain modules 

where learning continues over two semesters.  In two programmes in particular 

(Undergraduate and Postgraduate Nursing), the timeframe for curriculum renewal has been 

protracted due to delays in the release of rules and regulations by the SANC.  The EMCR 

department has encountered specific difficulties with the new curriculum due to the 

introduction of swimming as a physical fitness requirement. The challenge has been the 

upskilling of students who cannot swim.   

 

 

1.2 In about half a page each, describe 2 to 4 exemplars of successful curriculum 

renewal and transformation initiatives. 

 

In the Faculty of Applied Sciences, the offering of a Bachelor’s Degree in Biotechnology 

(Bachelor of Applied Science in Biotechnology) and another degree in Food Science 

(Bachelor of Applied Science in Food Science & Technology) is a first for a University of 

Technology.  The qualification offers a unique blend of fundamental science, Gen Ed 

components, and core biological content. Furthermore, the qualifications go beyond 

addressing the minimum requirements of a Bachelor’s Degree, as stipulated in the HEQSF, 

by offering two research modules.  The unique offering has a strong scientific theoretical 

underpinning and research components that will seek to prepare students broadly for the 

working environment, yet at the same time adequately prepare them to be successful in 

higher qualifications such honours’, masters’ and doctoral degrees.  These qualifications will 

be offered from 2018 onwards.  

 

The offering of a doctoral degree in Applied Sciences has also been a major success for the 

faculty.  This programme will give rise to cross-disciplinary collaboration between 

departments and faculties in scarce skills and related disciplines, as well as opening up 

avenues for access to doctoral studies, apart from the traditional faculty approaches. 

 

The model of bi-weekly meetings of the Dean (or deputy Dean), curriculum coordinator, 

department HoDs and curriculum champions in the Faculty of Engineering and the Built 

Environment has proven successful.  Curricula were not developed in isolation by the 

respective departments and the sharing of experiences and practices of the individuals 

involved has led to the development of stronger programmes.  Individuals from outside the 

faculty, such as the CQPA, were invited to these meetings where specific items needed to be 

addressed collectively. The input received was valuable.  

 

The development of the two-year Engineering diploma as a professional qualification that 

also articulates into the three-year degree with full exemption from the first year of the degree 
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is novel, and gives effect to one aspect of curriculum transformation viz. access and 

articulation.  The faculty has designed two-year diploma programmes in civil, electrical, 

mechanical and industrial engineering which will be offered on the Indumiso campus.  These 

programmes, endorsed by ECSA as stage one candidacy towards registration as a 

professional technician, also cater for those school leavers with an NSC that is not endorsed 

for degree studies.  

 

The Faculty of Management Sciences agrees that access without support is not opportunity.  

In accordance with this thinking, the faculty introduced Student Success Facilitators after 

implementation of the new Management Sciences cluster programme.  The Student Success 

Facilitators are academics within the Faculty of Management Sciences.  They are nominated 

to serve in this capacity by their colleagues in the faculty and respective department.  The 

roles and responsibilities of the facilitators are linked to central themes and various elements 

within each theme.  A Student Success Facilitator assists in facilitating teaching, learning, 

and assessment practices for modules under their responsibility.  In addition, they enable the 

group of lecturers teaching a module to work together to identify and facilitate flexible and 

innovative teaching, learning, and assessment practices to improve overall success rates of 

students facing challenges relating to specific modules.  

 

The Business and Information Management programme is a new programme in the Faculty 

of Accounting and Informatics and is unique to the Durban University of Technology.  It 

will most likely be the first programme in the faculty which has accredited HEQSF-aligned 

qualifications with an articulation pathway from Diploma to doctoral level.  The Diploma in 

Business and Information Management has been accredited by the CHE and registered by 

SAQA and was offered to students for the first time in 2017. The Advanced Diploma, 

Postgraduate Diploma and PhD in Business and Information Management have been 

submitted to DHET for PQM clearance.  It is envisaged that these qualifications will be 

submitted to the CHE for accreditation within the year.  The HoD is currently working on a 

name change for the Master’s Degree from Administration and Information Management to 

Business and Information Management. 

 

For the newly accredited Diploma in Business and Information Management, the following 

philosophy and approach were adopted.  South Africa, an emerging democratic country, has 

provided many opportunities for transformation.  In line with this, the need for 

transformation in higher education arises, bringing about a paradigm shift in education.  

Affording students the opportunity to make their own personal choices is aligned to DHET’s 

imperative on equality, which is compliant with the transformation agenda of the country.  

Furthermore, the high unemployment rate in South Africa is of great concern.  Hence, these 

concerns have been taken into consideration throughout the renewal process for the 

programme that has led to the development of this new diploma offered exclusively at DUT 

and which has met the needs of the various stakeholders.  This diploma has the student at 

heart, where the philosophy of student-centred learning is evident.  The diploma offers 

students a choice of one of three areas of specialisation.  In this way, the student can make 

an independent but informed choice about his or her educational journey.  In addition, the 

attainment of the DUT graduate attributes and the Gen Ed component was thoroughly 

addressed in the curriculum design. 

 

In general, curriculum renewal provided an opportunity for the university and academic 

departments to revise, renew and redress curriculum issues so as to provide cutting edge 

qualifications that are needed and demanded by stakeholders.  Curriculum renewal has been 
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a challenging process that has proven to be extremely successful and enlightening.  The 

renewal process has allowed for the creation of smoother workflows, partnerships, enriching 

the student experience and continuous quality improvement.  Transition into the new 

qualification has been a thought-provoking experience in semester one, and lessons learned 

were adapted to ensure a smooth transition in semester two.  Several consultative initiatives 

were conducted during the curriculum renewal process, including an environmental scan, 

local and international benchmarking, advisory board meetings, and consultations with 

internal and external stakeholders. 

 

Constructivist theory has greatly influenced and informed the process of curriculum renewal 

at DUT.  Constructivism sees the learning process as an active, constructive process where 

the student is a co-constructor of knowledge and is developed holistically through 

incorporating existing knowledge with present information and future opportunities. The 

concept of a holistic learner is relevant to today’s ever-changing and “super-complex” 

(Barnett, 2000) environment. 

 

Teaching and learning activities also draw on Bloom’s Taxonomy, whereby lecturers 

encourage the use of high-level skills amongst students. The teaching, learning and 

assessment is scaffolded such that the increasing level of complexity of the modules is 

appropriate to the NQF level of the programme.  Assessment is aligned to Bloom’s 

Taxonomy ranging from surface learning through to deep learning at all levels of the 

programme. 

 

 

2. Diversity and inclusivity 

(Suggested length: 5-10 pages) 

Includes catering for students with diverse academic needs and abilities and life 

circumstances, ensuring inclusivity of all students regardless of demographic 

characteristics, countering bias towards, and alienation of, sections of the student 

population. 

NOTE: This question relates to the formal curriculum (structure, content and 

implementation), not to activities that would typically be classified as student support and 

that take place outside of the formal curriculum. 

2.1 In the past few years, what reform of the curriculum has your institution 

undertaken to cater for students with diverse academic needs, abilities, preferences 

and life circumstances? Which approaches have been successful and unsuccessful 

and what evidence is there for this? What role has the student voice played in 

developing, modifying or abandoning particular approaches?  

 

Several faculties have highlighted Gen Ed with regard to addressing the diverse academic 

needs of students.  In the Faculty of Accounting and Informatics, the faculty Gen Ed modules 

incorporate graduate attributes such as cultural, environmental and social awareness within 

a local and global context.  For example, Business Fundamentals II includes the following 

learning outcome:  “Explain perspectives on value, respect and appreciate diversity and 

differences in local, regional, national and global contexts”.  With the introduction of Gen 

Ed in the Faculty of Applied Sciences, students can now choose electives that suit their 
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preferences and life circumstances.  Students are allowed to take modules, for example, on 

cultural diversity, on entrepreneurship and on dealing with values in the workplace. 

The Faculty of Health Sciences describes a multi-faceted approach to student inclusivity that 

includes facilitating different learning styles.  Various methods of delivery are utilised and 

assessments cater for the diversity of student needs and disabilities.  The Radiography 

programme, for example, caters for students from diverse socio-economic groups.  However, 

there are limitations to inclusivity in this programme where students working with radiation 

equipment must be physically able to cope with the requirements.  Therefore, students with 

physical disabilities are not selected for this programme.  

 

Somewhat similarly, the Faculty of Management Sciences describes an inclusive approach 

to teaching and learning and has adapted its curriculum to meet a range of learning needs.  

Students are offered varied choices for demonstrating what they have learned, including 

through orals, portfolios, presentations, formative, summative and diagnostic assessments.  

The success or lack thereof is still to be fully evaluated as the first cohort has not yet 

completed the programme.  Various assessment strategies and methods have been used to 

accommodate diverse learning styles.  This faculty has also amended its entrance 

requirements to facilitate access.  

 

For issues around language, the Faculty of Accounting and Informatics notes that English is 

a second language for a large proportion of students in the faculty.  Students are also 

concerned with the complex accounting terminology so the accounting cluster has introduced 

the “Siyafunda” (together we learn) initiative where students are issued a workbook of 

common accounting terms that are unpacked and explained in isiZulu and English.  The 

Auditing and Taxation programme is popular with students from different backgrounds.  To 

cater for diverse students, administrators allow those students who cannot grasp the concepts 

from the lectures to have written information as additional learning support.  Tutorials are 

delivered by senior students and these tutors interpret learning material in other languages 

such as isiZulu.  

 

Further, as many textbooks have not been written using local contexts, some departments 

only use textbooks in the first year of study for the fundamental principles or basic subject 

matter.  In the subsequent years of study, students are given relevant and contextualised 

handouts to target specific examples with self-assessment questions. 

 

Students with impaired hearing are enrolled in the extended curriculum programme in 

Information Technology and are assigned an interpreter.  These students perform better when 

they join the mainstream programme because of the extra support provided.  In the Faculty 

of Arts and Design, sign language is incorporated in the curriculum for the new Diploma in 

Language Practice to ensure that graduates are not only multi-lingual but are also able to 

communicate with the hearing impaired. 

 

In the Faculty of Applied Sciences, value has been added to teaching by using various case 

studies that students can select at times to engage with.  This has benefitted students by 

providing a range of assessment types.  Also, inclusivity has been promoted by using 

assessment methods that seek to combine students in random groups, thereby allowing all 

students to interact with one another and participate as team players.  
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Overall, faculties tend to suggest that delivery through the Blackboard LMS facilitates 

catering for diversity and inclusivity as well as for different learning styles.  In the Faculty 

of Health Sciences, e-learning is playing a greater role in instruction; online learning 

(through Blackboard) provides good learning support.  Students have greater flexibility for 

their time management and can study at a comfortable pace, in their own space and time.  

Blackboard classrooms contain more than just the lectures and study material.  Assessments 

are also done online in the form of tests, assignments, discussion forums and e-journals.  In 

the Faculty of Applied Sciences, the offering of modules with online components has also 

allowed students access to learning material on demand.  This means that students are not 

limited to the confines of the classroom and can engage in independent as well as self-

directed learning at times that suit them.  In 2016, the Faculty of Engineering and the Built 

Environment appointed an e-learning coordinator with a PhD and many years of teaching.  

His main role is to supplement the learning activities of students in gateway modules through 

e-learning based on open resources. 

 

Faculties that offer programmes with ECP suggest that these programmes have been 

successful.  In the Faculty of Applied Sciences, ECP has been included in most new 

curricula.  In these programmes, the traditional three-year curriculum is spread over four 

years, thus giving selected students time to transition from secondary to tertiary education.  

In some programmes, ECP is also supplemented by additional fundamental modules that 

support the core curriculum.  Additionally, the Faculty of Health Sciences suggests that for 

most programmes in the faculty the implementation of ECPs has been highly successful; 

these programmes have broadened access for previously disadvantaged students, and for 

undergraduate Nursing, it has resulted in a decrease in the dropout rate. 

 

 

2.2 During the past few years, in what ways has the institution endeavoured to promote 

inclusivity of all students through curriculum? How has the student voice 

influenced these efforts? Which efforts have been successful and which have been 

unsuccessful and how do you know?  

 

Several successful practices are outlined by faculties. For the Faculty of Health Sciences, 

departments have included Research Methodology at the undergraduate level to promote the 

development of critical thinking.  The faculty is of the view that continuous assessment caters 

for different learning styles; for most departments in the faculty the pass and throughput rates 

are above the institutional and national benchmarks. 

 

The Dental Technology department provides funding for student materials (this commenced 

in 2014) to assist students having difficulty purchasing dental materials required for practical 

purposes.  This has been successful in relation to their submission of completed practical 

work.  However, this initiative also has a negative side in that students now have an 

expectation with regard to receiving materials at no cost and hence there may be a lack of 

care in the use of such materials resulting in wastage and escalation of costs for the 

department.  

 

The Postgraduate Nursing degree is also offered part-time over two years, thus facilitating 

access for students who are in employment.  The students registered on the full-time 

programme have not shown the same success as part-time students.  
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The student voice has played a role in developing initiatives to cater for diversity and 

inclusivity across all faculties.  Most faculties use student module or subject evaluations for 

eliciting student views, and have student representation on various structures in addition to 

having a system of student representatives for each programme.  Inviting student 

representatives to workshops, Advisory Board meetings, Faculty Board meetings, class 

representative meetings, etc. allows staff to engage with students on critical issues related to 

the curriculum and the delivery thereof.  The student voice is becoming more pronounced 

and this has resulted in the reform of traditional approaches to teaching, learning and 

assessment.  

 

In the Faculty of Arts and Design, the student voice has played a role in developing curricula; 

the student as a stakeholder is represented at Advisory Board meetings where the curriculum 

is discussed.  The students are represented at Faculty Board meetings where curricula are 

approved prior to submission and are therefore involved in the development of curricula.  

Students are also represented at other fora such as class representative meetings and tutorship 

meetings.  

 

In the Faculty of Health Sciences, the student voice has added to the rationale for the design 

of the curriculum through student participation in meetings.  Students have influenced the 

way the curriculum is paced.  In an example from Somatology, assessments/assignments 

have been designed to allow students to include their own cultural and traditional beliefs.  

Staff: student meetings have proved successful in providing an open and reciprocal channel 

of communication.  Departments report that ‘inclusion’ is the preferred method of operation, 

and students are generally ready to vocalise their unhappiness if they are not involved in 

developments pertaining to them.  Student feedback from SEQs and LEQs is also considered 

during the planning process for delivery the following year.  A specific example is that of 

student feedback in Dental Technology bringing about a change in the assessment rubrics.  

Workplace-Based Learning has been integrated throughout the levels of study in 

Radiography; this enables completion in minimum time whilst achieving the outcomes of 

the programme.  The Postgraduate Nursing programme cites a possible lack of success in 

promoting inclusivity in the failure to attract racial groups other than Black African students.  

A challenge in attracting a proportionate number of Coloured students was also raised by the 

EMCR department.   

 

In the department of Information Technology, all levels of study have integrated group 

projects where students evaluate their peers and themselves.  This provides lecturers with 

insight into issues that affect students’ experiences.  Students have expressed their 

appreciation of these kinds of integrated projects. 

 

 

2.3 What approaches does the institution take to identify instances of bias and 

alienation related to the curriculum? How are these addressed? 

 

Faculties have suggested approaches here that have largely been described in the above 

section, for example, use of group work, specific interventions for explaining terminology 

used in the discipline, lecturer consultations with students and the use of a variety of learning 

and assessment tasks that can cater for different learning styles.  The measures taken to 

counteract any issues (or potential issues) of bias and alienation by the Faculty of Health 

Sciences  include: aligning the timetable with stakeholder needs; peer support through code 

switching; blind-marking of practical assessments; diverse membership of Advisory Boards; 
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and moderation by qualified external professionals.  Identifying and addressing bias or 

alienation is, however, an ongoing process of development in the faculty.  

The Faculty of Accounting and Informatics suggests that online discussion forums also 

empower students as the students who are too shy to speak out in class can raise their 

opinions in a less intimidating platform.  

In the Faculty of Arts and Design, matters such as bias and alienation are brought to the 

attention of the management of the faculty.  A sub-committee is established to investigate 

and report on the matter.  Once investigated, the report is discussed with EXCO and a 

decision is made on how to address the matter.  There have been concerns regarding bias 

with regard to assessment practices and the faculty strives to ensure that all programmes use 

assessment practices that are governed by sound pedagogy.  It has endeavoured to amend 

assessment practices in order to eliminate issues around bias. 

 

All rules for new programmes are evaluated through the faculty and university Rules 

Committees.  These committees help to ensure that there are no instances where students are 

disadvantaged or alienated.  Furthermore, rules are peer reviewed at departmental and faculty 

levels prior to submission of the rules to the Senate rules committee for approval.  

 

 

2.4 What unresolved challenges does the institution need to grapple with related to 

promoting diversity and inclusivity in the curriculum?  

 

The university currently has embarked on a research project designed to promote a deeper 

and more nuanced understanding of: Who are our students and where do they come from?  

The project will assist in addressing a challenge that has already been cited, that is, the 

language of instruction.  The socio-economic challenges faced by the majority of the student 

population also have a direct impact on diversity and inclusivity.  

 

The Faculty of Accounting and Informatics suggests that a major challenge is maintaining 

safe, effective and open communication between students and lecturers.  Students are 

sometimes intimidated or may be embarrassed to admit that they do not understand.  

However, the large class sizes and the demographics of students makes it difficult to address 

all issues.  The language barrier can sometimes be an obstacle in the classroom.  Students 

who come from rural areas cannot relate to the language and dialects of the urban speakers.  

Differing backgrounds can lead to poor performance due to a fear of coming forward since 

a student may be in a minority, for example, international students who do not understand 

local phrases. 

 

One challenge identified in the Faculty of Applied Sciences is student access to computer 

technology at home as there is a lack of access to e-learning platforms when students are off 

campus.  In addition, students also require training with regard to the learning management 

system (Blackboard). 

 

The Faculty of Engineering and the Built Environment argues that the challenge of attracting 

more women into their programmes remains a global one.  Whilst the faculty has a strategy 

for increasing the female cohort through a quota system, attracting women to apply for 

admission to programmes in the faculty is still a challenge. 
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In the Faculty of Health Sciences, budget constraints make it difficult to purchase specialised 

equipment due to the limited budget for capital expenditure, thereby affecting students who 

may not have the opportunity to use some equipment that is being used in industry.  Another 

challenge is that many programmes attract mainly Black African students and very few 

students are from other races, especially Indians and Coloureds. Whilst the shift in 

demographics has been indicated as a need, the shift has been too radical and more 

representation of the minority groups is necessary.  Furthermore, departments teach medical 

science that is based purely on a western perspective and to integrate indigenous knowledge 

systems into the curriculum requires expertise that is currently lacking.   

 

 

2.5 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that 

promote inclusivity of diverse students. 

 

Sifunda Ndawonye Programme: The term “Sifunda Ndawonye” means ‘together, we learn’.  

The Department of Financial Accounting developed this programme to cater for students 

who were struggling with epistemological access resulting from the complex terminology 

that accounting students are exposed to.  Financial Accounting is a subject where the content 

is semantically dense – especially so for those students for whom English is not their first 

language.  Students in the department come from diverse backgrounds, in particular, 

different first language backgrounds.  However, since accounting is a business language, it 

is universally and most commonly in English.  Other countries where English is a second 

language are faced with similar problems.  As a result of this the seminal text, Generally 

Accepted Accounting Practice (GAAP) was translated, which helped many students 

worldwide.  Even though the language barrier is not unique to South Africa, the International 

Financial Reporting Standards (IFRS) are also available only in English. 

 

The Financial Accounting HoD personally encountered this “language” challenge in the 

modules that she taught and was inspired to develop the Sifunda Ndawonye Programme.  The 

department had positive feedback from the Residence Education Programme and decided to 

partner with this project to combine these initiatives into one programme that could be 

offered to students.  The common accounting terms were translated into isiZulu and 

distributed as a handout in the residence tutor programme.  The terminology was simplified 

in English and isiZulu and a few practical examples were given as case studies.  Students 

found this very beneficial, easy to use and complementary to their other study material.  It 

was then decided that the list should be extended and printed for distribution to all students.  

This will be implemented first with the Financial Accounting groups and later will be rolled 

out to the other groups. 

 

In the Faculty of Applied Sciences, group activities and presentations that allow students to 

combine thoughts, ideas, cultural knowledge and/or life knowledge are promoted and seek 

to ensure inclusivity of all students.  The new qualifications promote and encourage students 

to try to understand and know each other better.  Teaching strategies that complement this 

are tutorials, discussions, and group activities.  Moreover, students were consulted during 

the curriculum design process, and to some extent the curriculum reflects the ideologies and 

learning needs of students.  

 

Students in Graphic Design focus on KZN or their home area/region in their projects and 

briefs. Local context and creativity means that the students can draw on their previous 

academic knowledge, which highlights the inclusivity of the programme design.  Projects 
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and briefs are based on diverse student cultures.  The programmes in the Faculty of Arts and 

Design draw on the culture and experiences from the daily lives of students and staff whilst 

including aspects of how these relate to the global context.  Thus, the creative arts 

programmes have projects and briefs embedded within the curriculum focussing on culture 

whilst capturing the essence of a creative arts student within the Faculty of Arts and Design.  

 

The Faculty of Engineering and the Built Environment has embarked on an 

“internationalisation and social cohesion project” managed by a French national who speaks 

several languages.  The number of international students in the Faculty has been steadily 

increasing over the last three years.  The idea in this project is to use the opportunity of 

engaging with international students to promote social cohesion and intercultural 

competence.  Formal activities are organised such as learning to speak IsiZulu taught by 

faculty students, mentorship by faculty students, seminars, and sending DUT students 

abroad.  The introduction of two foreign languages for professionals taught by cultural 

specialists is also intended to engender inclusivity, embrace diversity and build intercultural 

competence. 

 

The implementation of Gen Ed is a success as it allows students to interact with one another 

across disciplines and programmes.  At the institutional level, students from different 

faculties register for the same institutional Gen Ed modules and at faculty level, students 

from different departments in the Faculty register for the same faculty Gen Ed modules, thus 

allowing for engagement across different faculties and across departments within a faculty. 

 

The Faculty of Management Sciences introduced five faculty based Gen Ed modules.  These 

are: Quantitative Approaches to Management Science; Introduction to Business Law; 

Academic Literacy; Business Communication and Information Literacy; and Administrative 

Law.  The main aim is to equip student with skills and knowledge to enable them to function 

effectively in society, the world of work and in an academic environment.  For instance in 

Business Law, this module intends to alert students to legal problems that may arise in the 

course of their careers and to provide students with the knowledge and skills to achieve 

practical solutions.  During lectures, students are afforded the opportunity to share personal 

experiences with fellow students from various social and economic backgrounds.  Students 

engage in activities where various cultures are discussed in an accommodative environment 

that enables students to learn from one another.  This also encourages individual students to 

do intensive research on their family and customs which promotes understanding of their 

identity and appreciation of who they are.  These activities inculcate in students values and 

practices that promote self-awareness, social justice and environmental sustainability. 

 

 

3. Curriculum development capacity and quality 

(Suggested length: 5-10 pages) 

Includes capacity development and support in curriculum design, development and 

implementation and processes to assure quality of curriculum content and implementation 

(including teaching). 

3.1 What approaches does your institution take to ensure that those responsible for 

curriculum design, development and implementation have the requisite skills, 

knowledge and attitudes and receive the support needed to ensure that the curriculum 
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is educationally sound, fit for purpose and aligned to the institution’s values? Are there 

guidelines or policies at institutional or lower levels?  

 

In November 2009, the new Quality Assurance Policy for DUT was approved by Senate.  

This policy elucidates the quality assurance framework of the university and consolidates 

the individual policies that existed previously with regard to, programme review, programme 

design, development, approval and accreditation, and student feedback.  To support the 

implementation of the policy, the CQPA developed a comprehensive handbook of 

procedures and guidelines in 2010, which is accessible electronically.  The handbook has 

been updated annually to ensure that it is reflective of relevant changes at the university as 

well as in the national milieu.  Other related documents, national policies, etc. are also 

uploaded onto the CQPA portal which is accessible to all staff.  

 

The Quality Assurance Policy has since been revised to further embed curriculum changes 

as well as ongoing curriculum monitoring and renewal, especially with regard to the mid-

term check for new programmes.  The revised policy was approved at the senate meeting of 

8 November 2017 and the handbook has been updated accordingly.   

 

The CQPA handbook includes a critical path for the submission of new programmes to the 

CHE for accreditation.  The critical path including timeframes, together with the associated 

templates and procedures, provides a roadmap for academic departments.  Furthermore, the 

faculties are able to develop their own processes and timelines accordingly.  Most faculties 

have an Academic Development Practitioner (ADP) and Quality Promotion Officer (QPO) 

who are integrally involved in the processes for the development of curricula in the Faculty. 

 

The CQPA has also developed a PeTALS database of all academic programmes that provides 

access to the academic structure of all programmes including detailed module descriptors.  

In addition, all documents from the CHE, DHET, relevant professional bodies and SAQA 

related to individual programmes are linked to the database.  The database is in the process 

of being enhanced to improve its functionality.  

 

The CQPA provides ongoing support and advice across the university on a range of issues 

including curriculum design and development.  Meetings and workshops are arranged with 

individual academic departments to address their particular needs and in the process, also to 

enhance capacity for curriculum design and development.  Faculties also arrange faculty-

specific workshops and initiatives in order to build the capacity of their academic staff with 

regard to curriculum design.  The Faculty of Health Sciences, for example, describes ongoing 

monitoring and support that has been provided by the CQPA, the faculty curriculum 

committee, and to a lesser extent, CELT. 

 

In most of the faculties, curriculum champions were identified for each programme and this 

person worked with the QPO and the CQPA to prepare applications for the approval and 

accreditation of programmes.  In the Faculty of Accounting and Informatics, departments 

had some autonomy with regard to their approach.  One example is the department of 

Information and Corporate Management: there are two programmes in this department viz., 

Library and Information Science and a new programme, Business and Information 

Management.  Two curriculum champions having the necessary disciplinary knowledge 

were appointed and have responsibility to drive the curriculum development process with 

the help of the CQPA.  The Library and Information Science champion’s expertise in blended 

learning contributed favourably to the curriculum development process for that programme.  
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As a department, all staff engaged in meetings as well as workshops to enhance their skills.  

All academic staff members participated in the development and implementation of the 

curriculum.  Feedback was also obtained from external stakeholders through Advisory Board 

meetings, WIL visits and reports, and consultations.   

The Faculty of Management Sciences notes that all academic staff teaching in the various 

programmes were responsible for curriculum development.  It is understood that curriculum 

development involves collective knowledge, expertise and experience of staff in their 

respective discipline.  However, at department level HoDs were ultimately responsible for 

the curriculum renewal process, while curriculum champions were identified to support the 

HoD with implementation. 

The Faculty of Arts and Design further went on to establish a Curriculum Renewal team to 

review and analyse curriculum submissions prior to submission to the Academic Planning 

Committee (APC) and to build the capacity of academic staff. 

The Faculty of Engineering and the Built Environment points out that it encourages research 

in the field of Engineering Education.  This is a well-established discipline internationally 

with journals that have been in print for over a hundred years.  The faculty curriculum 

coordinator, as well as a number of HoDs, regularly attend, and present papers at the South 

African Society of Engineering Educators workshops and conferences where they keep up 

to date with local and international best practice in the field.  At least three members of staff 

have obtained their master’s degrees in engineering education related fields.  The executive 

dean is a member of the Global Engineering Deans Council.  This body meets every year 

with a range of stakeholders from across the world to wrestle with the challenges in 

engineering education. 

 

The Faculty of Health Sciences comments that although there is institutional support for 

curriculum development, for example, from CQPA, not enough attention is given to 

academic support at the implementation stage.  More support is needed to assist academics 

with implementing the curriculum; some departments consulted with other institutions and 

relevant HE/professional bodies for development and support. 

 

The Faculty of Engineering and the Built Environment notes the plethora of imperatives 

coming from external bodies such as the CHE, SAQA, DHET and professional bodies which 

are not necessarily streamlined and lead to duplication and confusion in the process.  In 

addition, the ‘ordinary’ lecturer finds it challenging to understand the rationale for these 

imperatives from various bodies. 

 

 

3.2 What processes are in place at institutional and other levels within the institution 

(e.g., faculty, departmental) to ensure the quality of curriculum design, ongoing 

development and renewal, and implementation? 

 

Two key processes that contribute to ensuring the quality of curriculum design as well as 

ongoing development and renewal of the curriculum are Annual Quality Monitoring (AQM), 

and Programme Review.  The Quality Assurance Policy requires all faculties to implement 

AQM processes and also states that all academic programmes will be reviewed on a six-year 

cycle and prior to any external accreditation visit. 

 

The AQM processes build up from the level of the individual modules to programme, 

departmental, faculty and ultimately institutional level.  The faculty develops processes to 

ensure that a consolidated annual Faculty AQM report and associated quality improvement 
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plan are developed based on the departmental AQM reports.  The faculty report is submitted 

to the last Senate meeting of the year.  

 

The aim of AQM is to encourage all staff to engage in reflection on, and critical appraisal 

of, activities within their scope of responsibility and encourages all staff to take responsibility 

for the quality of provision in their day-to-day activities.  Annual quality monitoring 

contributes to timely identification of areas for improvement including changes to the 

curriculum.  Changes to the curriculum are formally approved through Senate and records 

of such changes are maintained by the CQPA on the PeTALS database. 

 

The AQM reports provide important information/data for the six-yearly process of 

programme review and evaluation.  The programme review is a key moment in the quality 

cycle for academic programmes.  It is a peer review process and external stakeholders as 

well as students participate in the review.  The outcomes of programme reviews often leads 

to enhancement of the curriculum and associated teaching, learning and assessment 

strategies.   

 

The university has also implemented a mid-term review following implementation of all 

newly accredited programmes.  The mid-term review provides an early warning about 

problem areas including curriculum design issues, and highlights opportunities for 

developmental intervention.   

 

With regard to ensuring the quality of curriculum design of new programmes, the university 

has established the Academic Planning Committee (APC) that evaluates programmes prior 

to their submission to the CHE for accreditation.  The CQPA manages the agenda and 

processes of the committee and all programmes that are to be considered by the APC are first 

sent to reviewers who evaluate the programmes/s and the resulting reports are discussed by 

the APC.  In addition to the APC processes, all online applications are subsequently further 

reviewed by the Director of the CQPA prior to submission to the CHE.  

 

It is must be acknowledged that primary responsibility for ensuring the quality of the 

curriculum in the context of specific disciplines is vested in the academic staff.  In keeping 

with this principle, faculties and academic departments have implemented various strategies 

and approaches. 

 

For the Faculty of Accounting and Informatics, for example, processes related to the 

curriculum design of new programmes included comparison of programmes with other 

universities.  Further, because the faculty promotes the support of professional bodies and 

professional accreditation, it ensures that there is compliance with professional standards in 

relation to curriculum content.  Liaison with professionals in practice also contributed to 

ensuring the relevance of the curriculum.  A monitoring and curriculum review process is in 

place to ensure that the modules are at the correct NQF levels and also that the module 

content is aligned to what is stipulated in the study guide.  Departments keep abreast of 

developments in their professional fields and this also contributes to ensuring the quality and 

relevance of the curriculum.  Further external input is elicited through departmental 

workshops with guest lecturers and professional engagement workshops for staff. 

 

For example in the Department of Information Technology the following processes ensured 

quality of the curriculum content and implementation thereof: 
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1. Focus group interviews were conducted with established academics within the university 

who had extensive experience in curriculum design and development. 

2. Departmental meetings were held with subject experts and the departmental curriculum 

committee to design and evaluate the curriculum content. 

3. Meetings were held with Industry experts and graduates in the field of Information 

Technology to provide guidance on curriculum content. 

4. The curriculum was reviewed by the Higher Education Information and Communication 

Technology Association the Information Technology Advisory Board and was 

subsequently benchmarked against the Association for Computing Machinery and the 

Institute of Electrical and Electronics Engineers standards. 

5. The departmental curriculum champion attended various workshops/seminars within the 

faculty and university to equip him with the necessary skills and knowledge to effectively 

manage and facilitate the curriculum renewal process in the Department of Information 

technology. 

6. Extensive workshops/seminars were conducted by CELT to prepare academics for 

teaching, learning and assessment in the new curriculum. This included the advanced use 

of the LMS (Blackboard for online assessments) and interrogating numeracy within the 

discipline specific IT courses. 

7. Academic staff attended training and completed certification courses in current 

Information Technology specialist areas to equip them with the knowledge to teach in 

the new curriculum. Examples of training and certifications included Cisco – Cisco 

Certified Network Administrator, System Applications and Products, and IBM – Web 

Application Security, Big Data Developer. This training and upskilling of academics is 

ongoing in the Department. 

 

In the Faculty of Applied Sciences, the ADP coordinates the curriculum development 

process for its 12 programmes.  Tracking systems are in place from departments to faculty 

EXCO and faculty board to ensure a seamless operation.  The curricula are interrogated by 

the HOD and staff in the respective departments during the planning stages and the ADP 

serves as the ultimate quality gatekeeper prior to submission to the institutional APC and 

thereafter to the CHE.  This ensures the process is thorough and meets the relevant national 

norms.  In terms of implementation, support is provided by the Faculty Office to assist with 

the coding and implementation of rules for new programmes.  

 

The Faculty of Engineering and the Built Environment describes the role of its Subject 

Committees which are responsible for a cluster of modules.  The Subject Committees were 

introduced as a Faculty initiative in 2013 to improve teaching and learning and thereby the 

throughput rate in the Faculty.  The role of the committee is to engage in and record 

discussions in relation to the following: 

 Test and final assessment results for subjects falling within the subject committee 

 Evaluation of assessment tools, including tests, projects, moderation, practicals; 

 Review of student feedback, including LEQs, SEQs and other 

 Identify curriculum issues for improvement and reinforcement 

 Review of teaching and learning strategies and review of the subject files 

 Identification of problem subjects and lecturers 

 Benchmarking and research 

 

The subject committees complement the existing quality tracking mechanisms in the 

departments.  The records/minutes of these discussions are tabled at the departmental and 

faculty meetings. 
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As indicated elsewhere in this report, across most of the faculties curriculum champions 

work on the development of the curriculum together with staff.  The Faculty Boards have an 

oversight responsibility and all programmes must be approved by the Faculty Board prior to 

their submission to APC and /or Senate.   

 

In the Faculty of Management Sciences, a senior staff member has been appointed to provide 

overall leadership of curriculum renewal in the faculty.  At department level curriculum 

documents are crosschecked for quality purposes and the senior curriculum renewal leader, 

the deputy Dean as well as the QPO are involved in the cross-checking process.  Curriculum 

development in this faculty involved all teaching staff and was a participative process.  

Academic staff had the opportunity to analyse the existing curriculum through a process of 

document review.  

 

The process began with the identification of the purpose of the qualification as set out in 

institutional documents when the programmes were originally registered.  Regular meetings 

and workshops with staff responsible for developing and implementing the curriculum were 

scheduled and were supported by the Executive Dean.  Further meetings were held with 

smaller groups of staff from each department in the faculty to obtain their input following 

offsite curriculum workshops.  Flexibility was exercised during the process since new ideas 

emerged resulting from continuing input from staff which were incorporated in the 

development of the curriculum.  In addition, the CQPA also supported the faculty with 

various workshops and a curriculum development project plan. 

 

4. Participation in curriculum design and development 

(Suggested length: 5-10 pages) 

Includes involvement of various stakeholders in the initial design, ongoing development, 

renewal and transformation of curriculum. 

4.1 In what ways are students involved in the design, development, renewal and 

transformation of curriculum? Are there guidelines or policies at institutional or 

other levels? 

 

The student voice is an important facet of quality assurance at DUT. Whilst there is no formal 

policy for the inclusion of students in curriculum transformation, prevailing practices are 

inclusive.  Students are participants in review processes as well as curriculum renewal 

initiatives.  The Quality Assurance Policy requires academic departments to establish staff-

student committees where student input may be elicited.  SRC representatives are also 

included in the membership of the APC but their attendance at meetings has not been regular.  

Representatives from the SRC are also members of Senate and the Faculty Boards.  Each 

faculty has a system of student representatives operating at programme, department and 

faculty level.  

 

The CQPA Handbook provides guidelines for activities related to programme design which 

clearly indicate student and alumni participation in these activities.  Academic departments 

have embraced these guidelines and endeavoured to promote and encourage student 

participation.  Academic departments are also required to establish Advisory Boards for their 

programmes.  The Co-operative Education Policy provides relevant information in this 
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regard. Students and alumni are represented on such Advisory Boards.  The CQPA 

Handbook also provides guidelines for the establishment of staff-student committees and the 

terms of reference thereof.  The staff-student committee is one strategy for eliciting student 

feedback.  Another is a more formalised system of eliciting feedback through lecturer (LEQ) 

and subject/module (SEQ/MEQ) evaluation questionnaires. Information gleaned from such 

feedback may have a bearing on the curriculum albeit indirectly.  

 

Meetings with student representatives around curriculum renewal have been held in the 

Information Technology department, for example.  The Faculty of Applied Sciences has 

included students in curriculum development workshops.  Students are invited to engage in 

discussions based on the proposed curricula and how it differs from what is currently being 

offered.  Student opinions are discussed and where possible, accommodated.  Staff: student 

committee meetings have also involved students in curriculum renewal, such as in the 

Faculty of Arts and Design, Faculty of Health Sciences and Faculty of Applied Sciences.  

Three faculties note student participation through Faculty Boards (Faculty of Accounting 

and Informatics, Faculty of Applied Sciences, Faculty of Arts and Design).  

 

The Faculty of Accounting and Informatics notes that, apart from Information Technology 

and Management Accounting, students had limited input into the actual design and content 

of the curriculum.  The reasons cited include time constraints, student apathy and students’ 

lacking expert knowledge in curriculum development.  It is important to note that whilst 

current students were not directly involved in curriculum design, the alumni were the source 

of most of the information from the student perspective that was included in programme 

design and development.  Alumni are students that have particular insight into the existing 

programmes as they have graduated themselves through that programme.  They therefore 

have critical information on how “recurriculation” can be done.  They also have knowledge 

and experience of what the working world requires and are therefore able to advise how to 

match the curriculum and learning outcomes with the skills and knowledge required by the 

industry. 

 

 

4.2 In what ways do the voices of diverse stakeholders external to the university, such 

as employers, professional bodies and graduates, influence the development of 

curriculum? Are there guidelines or policies at institutional or other levels? 

 

At an institutional level there are guidelines that departments follow with regard to the 

composition and terms of reference of Advisory Boards.  The guidelines stipulate the 

inclusion of external stakeholders including representatives from industry, employers and 

relevant professional bodies.  All departments formally engage with external stakeholders 

through Advisory Boards and curriculum development is a standing item on the agenda.   

 

The Advisory Boards provide invaluable input on the relevance of academic programmes.  

Their input has had a direct influence on curriculum design in many programmes.  For 

Auditing and Taxation, for example, the curriculum was designed on the information 

provided by the professional bodies viz., the IIA and the South African Institute of Taxation, 

and from the Advisory Board which includes the alumni.   

 

In the Faculty of Applied Sciences, during visits to monitor students who are engaged in 

Work Integrated Learning (WIL), industry mentors are approached to discuss what is and 

what is not working in the current curriculum and what changes would enhance the proposed 
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new curriculum.  This allows for informal but valuable discussions around curriculum 

development.  

In other instances, departments have made use of online questionnaires to solicit input into 

the new curricula.  This has helped to support curriculum development and address the 

concerns of those unable to attend formal meetings.  

 

The Faculty of Arts and Design describes how the design of curriculum involves input from 

various stakeholders at different stages.  During the curriculum design phase, input was 

obtained from staff members within the programme and students provided feedback during 

student staff committee meetings or via the student representative to the HoD or Programme 

Co-ordinator.  Input is also sought from the Advisory Board which meets once per semester.  

Graduates provide input via the graduate survey where their comments about the programme 

are taken into consideration when designing new or updating existing curricula.  Feedback 

is also provided by respective employers who take on Work Integrated Learning students.  

 

In the Faculty of Health Sciences, Professional Boards (for example, SADTC, RCT, SANC, 

etc.) and the HPCSA regulate the design of curricula.  Generally, the Boards do not limit 

curriculum content.  External stakeholders therefore played a significant role in the design 

and implementation of programmes.  For example, the Radiography programmes: industry 

was consulted before, during and after the environmental scan; programme documents were 

sent to industry for review and input before finalisation of the application for accreditation; 

the HPCSA RCT Board had to approve the programmes concurrently to receiving CHE 

accreditation.  

 

Another example of diverse stakeholder involvement includes Postgraduate Nursing where 

the SANC regulates the curriculum for nursing programmes and industry gives input guided 

by service needs.  Extending this point, the Undergraduate Nursing programme receives 

clinical reports from clinical facilitators in each clinical facility.  The Forum of University 

Nursing Deans of South Africa incorporates university academic leaders and is a platform 

for information sharing and benchmarking.  The Nurse Educators’ Association commits to 

inspire, lead, develop and support all nurses involved in nursing education.  Community 

Based Education involves assessment of a community based on epidemiological surveys, 

rural community assessment strategies, participatory community interventions and 

evaluation of the effect of community interventions planned by students. 

 

In the Faculty of Management Sciences, Advisory Board meetings were convened at all 

stages of the curriculum development process.  A number of advisory board members are 

DUT alumni.  As end users of the curriculum, the alumni were in a good position to comment 

on the existing and new curriculum programme structure.  Members were advised of the new 

HEQSF and the adjustments to the levels of the amended NQF.  Members were also informed 

of the curriculum renewal plan at the DUT.  Other exercises involved the need to solicit input 

from the advisory board members.  During the early stages, pilot structures of the new 

programmes and the old programmes were presented to members.  Following the input from 

advisory board members, academic staff continued to dissect and reconstruct their modules.  

Departments also used the opportunity to engage with peers from other universities regarding 

the development of the new curriculum.  Passive exercises included local and international 

benchmarking exercises against similar programmes.  Some departments also sought input 

from SETAs.  
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4.3 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that 

successfully incorporated the voices of a range of stakeholders, indicating how this 

was done and what was successful about it. 

 

Faculties have reported a range of activities that incorporated stakeholder voices into 

curriculum development.  For example, Advisory Boards, regular discussions with statutory 

councils, such as in the Faculty of Engineering and the Built Environment, and SETAs.  

Several departments in the Faculty of Applied Sciences sent out surveys to Advisory Board 

members.  

 

In the Faculty of Applied Sciences, during November 2014, a Faculty Gen Ed workshop was 

held to discuss the development and content of the five Faculty Gen Ed modules.  Staff and 

students were invited to the workshop.  The first draft of each of the modules was presented 

by team leaders and thereafter deliberations were held about the content.  The student group 

made significant input regarding their likes and dislikes with regard to the teaching strategy, 

assessment and relevance of the content to the current South African context.  

 

A few departments had provided questionnaires and all have held Advisory Board meetings 

with relevant stakeholders.  These stakeholders had the opportunity to identify gaps and 

strengths of the proposed curricula.  Contributions, such as those made by industry, who 

regulate the practices of the sector, are of vital importance for anticipating the needs of our 

students to cope in the working environment. Stakeholders comprised staff, students, alumni, 

industry representatives, employers, and relevant professional bodies.  This has been 

successful and many Departments have designed curricula that caters to the needs of all 

stakeholders whilst still being able to provide a student centred education.  

 

All programmes offered in Engineering and the Built Environment have serious implications 

regarding the health and safety of the public and therefore the programmes and practice are 

regulated by statutes.  This means that the academic structure of the programmes with respect 

to outcomes, content and graduate attributes must comply with the standards set by statutory 

councils.  The Faculty of Engineering and the Built Environment has six of these councils 

that it has to work with.  Therefore, all new programmes are exemplars of practices in this 

faculty. 

 

The Faculty responded to the call by government and Industry for the production of certain 

level of skills and training for the infrastructure building programme.  DUT took a strategic 

decision to expand the Midlands Campus and a key area earmarked for expansion was the 

Engineering and the Built Environment sector.  Although the initial plan was to offer only 

the three-year degrees as undergraduate programmes, the faculty also committed to the 

development of the two-year diploma in response to the call.  These programmes focus 

mainly on technician training but with innovative articulation into the degree programme. In 

addition, the two-year programme will be offered on the Midlands Campus, thereby 

expanding enrolments by another 1500 students. 

 

Common deficiencies raised by employers both locally and internationally with respect to 

our graduates pertain to communication skills (both verbal and written), working in teams, 

and the business context.  The one year WIL placement in the old diploma programme had 

some advantages.  However, the model was inefficient and although assessed according to 

criteria, it was not academically consistent within individual programmes and across 
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different programmes.  A key challenge was achieving the learning outcome at the correct 

level.  WIL is now embedded in the programme across levels and across modules, including 

the capstone modules, which are compulsory.  Together with this strategy, the Faculty has 

designed many of its own Gen Ed modules which integrate with the core curriculum, thereby 

addressing the deficiencies mentioned above.  The programmes are new and therefore an 

evaluation of the degree programmes with respect to the above can only take place from 

2019 onwards. 

 

In the Undergraduate Nursing programme, meetings regarding WIL are held quarterly.  

Leaders from both public and private clinical facilities utilised by DUT nursing students are 

invited; a major concern raised is students’ behaviour in some of the facilities.  The 

committee also expressed the view that the midwifery module had been introduced too early, 

therefore changes are under consideration.  Community based engagement: students spend 

two semesters in disadvantaged communities in Pietermaritzburg; stakeholders including 

councillors, Indunas, clinic leaders, schools in the area and community members form part 

of the support structure for the students.  The needs of the community are identified through 

a community and family survey. 

 

5. Any other comments 

The Faculty of Accounting and Informatics has noted that their input for the QEP submission 

foregrounds student success and documents the faculty’s reflection on the choices and 

experiences with regard to curriculum renewal at DUT.  It has shown that curriculum renewal 

in the faculty is executed with the ultimate goal of student success and is linked to the vision 

and mission of the faculty.  The faculty’s definition of student success resonates with that of 

the QEP, viz., “Enhanced student learning with a view to increasing the number of graduates 

with attributes that are personally, professionally and socially valuable”. 

 

 


