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1. INTRODUCTION (suggested length 2-5 pages) 

 

Indicate how the report was prepared.  Include a list of the people that were involved, their 

designations and their roles in the preparation of the report. 

 

Following the merger and creation of the new University of KwaZulu-Natal (UKZN) in 2004, the 

University underwent an external Institutional Review in Sept 2010. Flowing from the recommendations 

of the review, a further College Reorganisation of the academic and management structures was 

implemented in 2011. This reorganisation led to 19 new Schools (from the previous 52 Schools and 8 

Faculties) distributed across 4 Colleges and a new academic leadership structure, with dedicated roles and 

responsibilities that gave equal weight to the core University functions of teaching and learning and 

research, which became effective from 2012. 

 
Figure 1: UKZN Organogram 

 

 

 

 

   
 
Figure 2: Teaching and Learning Line Management Reporting Structure 

 

As part of the College Reorganisation process, to increase efficiencies and the effectiveness of the various 

academic and support systems and to bring the academic endeavour closer to academics in the Schools, 

School Teaching and Learning Committees were created through decentralisation and devolution. These 
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Committees are chaired by School Academic Leaders of Teaching and Learning. School Teaching and 

Learning Committees are committees of the School Board but also table academic matters directly on the 

respective College Academic Affairs Boards (CAABs) to reduce bureaucracy. Each College has a Dean: 

Teaching and Learning to oversee teaching and learning across Schools in the College and report to their 

respective Deputy Vice-Chancellor (DVC) and Head of College. However, they also report in a dotted line 

function to the cross cutting University DVC: Teaching & Learning (T&L).  See Figure 2 above for the 

line management reporting structure and Figure 3 below for the T&L academic decision flow structure.  

 

 

 
 
Figure 3:  Teaching & Learning Academic Decision Flow Structure 

 

At the University level, a Teaching and Learning Strategy Group (TLSG), chaired by the DVC T&L and 

made up of the College Deans: Teaching & Learning and Directors in the T&L portfolio, serves as a 

working group which develops institutional policies, frameworks and guidelines related to teaching and 

learning; evaluates these periodically to ensure their consistent implementation across Colleges; and 

undertakes various tasks assigned or referred to it from various structures such as Senate, College 

Academic Affairs Boards or the Executive. No other teaching and learning structure operates formally at 

College or University level (Note: The same arrangements are replicated for Research).       
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Figure 4: Organogram of College Structure 

 

The College Professional Services Forum is intended to provide a vehicle to enhance communication 

among the support components of the College at both College and School levels. This Forum coordinates 

administrative and professional services, processes and operations across the Schools, and promotes best 

practice and efficiencies, ensuring consistency and efficiency of service. The members include the Director 

of College Professional Services (Chair), College Finance Manager, College HR Manager, College 

Manager Student Support Services and College Manager Academic Services, College Public Relations 

Manager and School Operations Managers. Although the Forum does not have decision-making authority, 

it may make recommendations to the College Management Committee or School Management Committees 

as appropriate. 

 

Preparation of the QEP Report 

As was the approach adopted by UKZN in the baseline report for Phase 1, the primary strategy was to 

assign responsibility for the QEP to those individuals who have institutional responsibility for the 

specific function or aspect being reviewed and appraised. This approach proved to be a useful 

mechanism to embed QEP processes as a core responsibility and outcome of the institution and served 

to provide opportunities to reflect on and improve that particular Focus Area by leaders and staff 

members with accountability for those components. 
  
The original  UKZN-QEP Team, which is an extended dedicated TLSG, constitutes the core group, 

with the inclusion of additional members guided by the specific Focus Areas in the QEP. Hence, the 

Executive Director: Student Services and Director: ICS (or their representatives) were included, 

together with two Student Representative Council (SRC) members. The process has been managed by 

tabling all relevant documents and successive versions of the UKZN-QEP draft report at the extended TLSG 

meetings, which take place monthly. Each of the College Deans of T&L together with other members of 

the extended TLSG took responsibility for developing draft reports for each Focus Area. The Director 
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of T&L was tasked with creating draft versions as per the template with the support of a researcher 

in the UKZN Teaching & Learning Office (UTLO). The DVC: T&L, who serves on multiple structures 

across the University, provided leadership in overseeing the process, finalising the report and assisted in 

ensuring institutional system information and coherence.  

 

Various versions of the report were served and developed at the extended TLSG – UKZN-QEP Team 

meetings. The report has been reframed and revised at the various forums, including Schools and 

Professional Services structures, SRC, Executive Management, the four College Academic Affairs 

Boards, and finally recommended by Senate and for final approval by Council. 

 

The UKZN-QEP Team: 
Surname First name Title Designation Role or Responsibility 

Vithal Renuka Professor DVC: Teaching and 

Learning and Chair of the 

UKZN-QEP Team 

Overall leadership and 

University-wide responsibility for the 

QEP 

Dhunpath Rubby Dr Director: Teaching and 

Learning 

UKZN-QEP representative; responsibility 

for University- wide co-ordination and 

report writing 

Pillay Bala Professor Dean of Teaching & 

Learning for the College of 

Agriculture, Engineering and 

Science 

 

Focus area 4 

 

 

 

 
Moodley Tilly Dr Acting Director: Quality 

Promotions & Assurance 

Essack Sabiha Professor Dean of Teaching & Learning 

for the College of Health 

Sciences 

Focus area 3 

 

Reynolds Hilary Mr Manager: Academic Computing 

Hlongwa Nobuhle Professor Dean of Teaching & 

Learning for the College of 

Humanities 

Focus area 1 

 

Pillay Kriben Professor Dean of Teaching & 

Learning for the College of Law 

and Management Studies 

Focus area 2 

 

Chalufu Sibusiso Dr Executive Director: Student 

Services 

Subbaye Reshma Ms Researcher: Teaching and Learning Data Collection and Analysis 

Mosana Dithobe Mr Central Student Representative 

Council President  

Comment and Critique of Report 

 

 

Acknowledgements:  

Substantive additional inputs to the report were made by: Mr Anil Pillay, Mr Lennard Wood of 

Institutional Intelligence (II); Ms Angeline Stephens of the College of Humanities; and Ms Avril 

Williamson, Ms Busisiwe Ramabodu, and Mr Michael Cloete from the Human Resources Division. 
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2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS (suggested length 10-20 pages) 

Includes: professional development, reward and recognition, workload, conditions of service and 

performance appraisal. 
This section of the report should make reference to all of the sub-topics listed above, either by discussing 

them individually or by integrating them. Note: it is not necessary to respond to each of the questions 

below for every sub-topic. 

2.1 Summarise what the University considers to be the key issues in enhancing academics as teachers in 

one or two paragraphs. 

 

2.1.1 UKZN has foregrounded the development of academics as teachers and researchers as an institutional 

imperative across the University in line with the objectives of the Strategic Plan, specifically, goal 4: 

‘Excellence in teaching and learning’, which is aimed at advancing UKZN as the premier University of 

African scholarship. The establishment of the T&L, as a cross cutting executive portfolio, elevates teaching 

as a key and central pillar of the University on par with research. By not positioning teaching in opposition 

to research, and instead actively supporting the scholarship of teaching and learning in all its forms, this 

feeds into institutionalising and enhancing teaching and learning quality. By supporting research on a wide 

variety of teaching and learning related themes, an institutional research focus, interest and a culture has 

been created which in turn serves as a foundation to develop a myriad of teaching and learning-related 

policies and practices as well as innovations and interventions.  

 

2.1.2 Providing academics with a continuous loop of support to enhance their teaching capacity increases 

their competence in teaching and deepens their understandings of their students, which can be associated 

with improvements in students’ academic performance. Guided by various restorative national policies 

and higher education system imperatives, as well as internal institutional debates and challenges (not least 

driven by the merger and post-merger contexts), a number of teaching and learning and professional 

development policies and intervention programmes have been initiated and driven at institutional level 

across the University. An approach of researching, piloting and then rolling out interventions or policy 

implementation can be demonstrated.   

 

2.1.3 A common problem many institutions face is having a large proportion of academics who have not 

had any expert training in teaching and learning. A major issue is how to raise the level of awareness and 

competence in University teaching of ALL academics (not only early career academics), and provide all 

academics with at least a minimal level of practical training that is underpinned by sound pedagogical 

principles (and theory, even if not explicitly). At the other extreme, is the issue of building the confidence 

and a high level of pedagogic competence of those academics (albeit few) in each discipline that have an 

interest and disposition to develop expert knowledge and skills in the educational dimensions of their 

discipline, so that every School and College has a critical mass of teaching and learning scholars with the 

status and stature to lead curriculum and other education reforms in their disciplines or professional areas.    

 

2.1.4 Given the wide diversity of academics in terms of teaching experience, expertise, knowledge, skills 

and attitudes in a university, a multifaceted and multipronged approach has to be advanced so that all can 

be invited to think and reflect about their teaching and more importantly, change their behaviours and 

actions towards improving their practice to effect real change. However, this also requires coherence 

across systems, policies and programmes such as continuous professional development, performance 

management, rewards, recognition and promotions in how teaching is developed and evaluated. This is 

being achieved through the Integrated Talent Management (ITM) Policy encompassing performance 

management, career pathing and professional development. 

 

2.1.5 Finally, an important issue is how teaching is defined, what aspects of an academic’s work should 

be regarded as teaching and how policies and systems are configured to measure and appraise teaching 

effectiveness in the various contexts of performance evaluation, promotions and continuous professional 
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development. After considerable debate at UKZN, teaching has been defined to include supervision, which 

makes supervision a form of teaching and learning practice and in this way further blurs the boundaries 

between teaching and research. It also enables researchers to be viewed as teachers who are required to 

undertake supervision and hence still have to develop teaching portfolios. 

 

 

2.2 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in 

progress, or (c) are in the planning stages that relate to enhancing academics as teachers? 

 

2.2.1 Implementation of the Integrated Talent Management (ITM) Policy Procedures and 

Guidelines for the advancement of Teaching in the University:  

The ITM policy and procedures were developed and piloted over several years from 2009 before the ITM 

system was launched in 2014 to enable line managers to systematically identify, monitor and track 

alignment of their leadership and specialist talent pools and pipelines in both the academic and professional 

services. The system will assist the University to coherently build existing capacity and enhance future 

capacity by highlighting areas that require attention and formulating targeted initiatives to ensure that 

sufficient talent pipelines and talent pools are available at all levels at the right time, including academics 

at different rank levels. The ITM process also aims to facilitate career pathing and progression for 

academic employees; where development will be driven based on academics’ aspirations to pursue further 

ranks or leadership roles. ITM therefore brings into a single system Performance Management Processes; 

and Talent Development, which includes Continuing Professional Development and programmes such the 

University Education Induction Programme (UEIP), which focuses on teaching and supervision 

competence (discussed later). 

 

ITM will be further embedded in the process of completing talent mapping, holding talent review forums, 

facilitating talent development and compiling/revising strategies to attract and sustain talent pipelines and 

talent pools. In 2014, when talent mapping was completed for the first time, 1 316 employees (out of 2 

995) completed talent discussions/ career conversations and completed talent mapping. For example, the 

Talent Excellence and Equity Acceleration Programme Scholarship that is part of the Graduate 

Development Programme attracts top performing African South African undergraduate students in the 

final years of their studies to an academic career by fully funding their studies up to PhD completion and 

guaranteeing them an academic position. Starting in 2015, 8 students have been accepted into the 

programme, and four students per College (16) will continue to be admitted each year for the next four 

years as part of the ITM process, to enable the University to ensure sustained talent pipelines and talent 

pools and meet transformation and equity targets in the future. Furthermore, the Accelerated Academic 

Development Programme, a strategy to build talent, which aims to attract young academics as 

Developmental Lecturers with a view to accelerating their development and career progression, was 

implemented in 2013. A total of 117 Developmental Lecturers have been appointed since then to address 

equity imperatives and better align the ratio of academic to support staff. At the same time, there is 

increased focus on improving the learning and development process to ensure optimum investment in all 

employees and effective support for their continuous learning and development, ensuring that the 

University replenishes its ageing professoriate.  

 

The TLSG and the Human Resources Division work closely in the design and implementation oversight 

of the ITM policy and procedures in so far as it relates to all aspects of teaching - in continuous professional 

development; leadership development; reward and recognition; and performance appraisal of academic 

employees.   

 

2.2.2 Integrating Teaching as a Key Performance Area in the Performance Management System 

UKZN has successfully implemented a Performance Management System (PMS) that was introduced in 

2009 and after initial piloting, was fully implemented in 2010. Compliance levels have gradually improved 
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over several years as the processes have been refined. In 2010, 54.48% (of 3 027) employees created and 

had rated performance agreements versus 91.13% (of 2 993) for 2014 (Report from HR Division as at 31 

April 2015). These processes have been developed, improved and refined over the years; for example, 

more recently, performance moderation processes have been included.  

 

Within the PMS, Teaching is a Key Performance Area (KPA) for academic staff. In the initial years, 

individual academics agreed on their Teaching KPA with their respective line managers. However, the 

considerable variations across the institution led to the need for more consistency in the aspects of 

Teaching to be evaluated, and the measures, weightings and ratings for greater transparency, fairness, 

validity and reliability in the scores being achieved. The TLSG made proposals for evaluating Teaching 

as a KPA via Teaching Portfolios, which were discussed in Senate (21 August 2013) and Colleges agreed 

on different options as an interim measure until all academics developed teaching portfolios by 2015. This 

time frame is being revisited. 

 

While the College of Health Sciences agreed to require all academic to develop full teaching portfolios (as 

stipulated in the Academic Promotions Policy, Procedures and Guidelines) other Colleges chose an 

interim, limited (abbreviated) portfolio. Each College developed a generic template for the evaluation of 

academic KPAs including Teaching and stipulated its weighting in the overall performance agreement, 

which are in effect for the 2015/2016 performance cycle. The TLSG has developed a proposal for 

implementing the 2013 Senate decision requiring Teaching as a KPA to be evaluated in the PMS via 

Teaching Portfolios for all academics in the 2016/2017 performance cycle in a way that will enable 

academic line managers to undertake the evaluation in the PMS without necessitating the convening of a 

teaching portfolio assessment committee, which is under discussion and will serve at Senate.  

 

It is being proposed that all academics develop a Full Teaching Portfolio (if they do not already have one) 

and an Abbreviated Teaching Portfolio thereafter for annual evaluation of their Teaching KPA in the PMS. 

This proposal elicited a range of feedback from Schools, which was considered by EDF. A further more 

streamlined and simplified Teaching Portfolio is being proposed by TLSG, which is under discussion.     

 

2.2.3 Teaching Portfolio development and evaluation as a core institutional activity for enhancing 

academics as Teachers    

Teaching Portfolios are currently developed by academics for a number of different reasons and different 

contexts as required by various teaching and learning-related policy and procedures. A significant 

proportion of academic staff have already developed Teaching Portfolios and had them evaluated. In 

summary Teaching Portfolios are used (discussed in more detail later): 

1. For evaluating teaching in academic promotions (Academic Promotions Policy, Procedures and 

Guidelines) 

Since 2004 academics have submitted Teaching Portfolios as part of their applications for 

promotions. Between 2009 and 2013, approximately 257 academics submitted Teaching Portfolios 

that were evaluated as part of the academic promotions process (UKZN Academic Promotions 

Report, Senate, 20 August 2014) 

2. For continuing professional development by all academics at Senior Lecturer level and above who 

wish to be exempt from the University Education Induction Programme (UEIP) (described later) 
“All existing academic staff at senior lecturer level and above may be exempted from UEIP on the basis of their teaching portfolio 

having been assessed at a minimum of Strength as defined in the Academic Promotions Policy, Procedures and Guidelines; or on 

formal evidence of having successfully completed the requisite UEIP modules or their equivalent”  

(Integrated Talent Management Procedure and Guidelines, 2012, p 11).  

This process has been ongoing since 2012 when the UEIP was first implemented.  

3. In the modules of the UEIP by academics attending and completing the assessments for the 

modules (the UEIP is mandatory for all academics at lecturer level and below) (Integrated Talent 
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Management Policy, Procedures & Guidelines). In the period between July 2012 and Oct 2015, 

approximately 1713 academics completed at least one of the 4 modules of the UEIP (as outlined 

in 2.3.2) which includes developing a portfolio of evidence to demonstrate competence and to 

complete the modules. 

4. For reward and recognition of teaching excellence within the University and nationally (e.g., 

University Distinguished Teachers Awards). More than 10 Teaching Portfolios per annum are 

nominated and evaluated for the University Distinguished Teachers Awards. 

5. For evaluating Teaching as a Key Performance Area in the PMS (as outlined in 2.2.2).  

 

It is being proposed that all academic staff in the University have a Teaching Portfolio, which will assist 

in the implementation of both the continuous professional development programme in teaching and annual 

performance appraisal of teaching (both as approved by Senate). A programme of support for academics 

to access multiple training formats and opportunities is being planned to be rolled out in 2016 in support 

of the proposal: academics are to be assisted in developing Teaching Portfolios and academic line 

managers are to be assisted in the evaluation of such portfolios.  

 

2.2.4 Teaching Workload Framework on-line system development and implementation   

A major initiative that has been unfolding over the past 6 years in the University has been the development 

and implementation of a Teaching Workload Framework (TWF). The proposal to develop a TWF 

originated from one of the recommendations of the Senate Report: “Analysis of Research Productivity at 

UKZN for the period 2004–2008” (Feb. 2010) as a tool to facilitate fair, equitable and transparent 

distribution of academic work in the face of the large numbers of academics not meeting research output 

norms identified in the report and dissatisfaction with the approaches to calculating workloads used by 

Schools.  

 

A TWF was developed and approved more than a year later by Senate (10 August 2011). Schools and 

Colleges implemented the TWF in 2012 and 2013, albeit to different degrees. When the TWF was 

approved, it was proposed that an on-line system be developed. The University’s Information 

Communication Services (ICS) developed an on-line system, which has been designed to facilitate an 

annual cycle of teaching workload planning, auditing and reporting (including to the Department of Higher 

Education and Training (DHET)).  

 

Following a process of piloting the on-line TWF in one School from each College, it became evident that 

in order to optimise the use of the Framework, further specifying the values and assumptions in the TWF 

would assist in facilitating comparisons of teaching workloads within and across Colleges; and had 

implications for transparency, fairness, efficiency and equity in resource allocation and staffing. Towards 

the end of 2014, the on-line TWF system was demonstrated at each College Academic Affairs Board 

meeting (Oct. 2014) and Senate (12 Nov. 2014); and together with a TWF Annexure of common values 

and assumptions informing the main drivers, was finally approved; it was also agreed that the system be 

reviewed after a year. The system was also demonstrated to Council (23 March 2015).  

 

Actual teaching and supervision data for 2014 was entered into the system by all Schools. The on-line 

system makes available information about all the modules being taught and the students being supervised 

by all academics in the University and is accessible by academics.  

 

A number of principles underpin the TWF.  In particular: 

 The TWF only quantifies the core, large and common main drivers of teaching; it cannot (nor does 

it attempt to) quantify every aspect of teaching - teaching workload refers to total annual time spent 

on contact, preparation and assessment/consultation, together with time spent on supervision of 

projects and research. 
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 The TWF is not a prescription but a tool for the management of teaching workloads that makes it 

possible to be transparent and allows for comparisons of the workloads of individual academics, 

across Disciplines, Schools and Colleges.  

 Schools and Colleges continue to exercise their leadership and discretion in the allocation of 

teaching workloads in ways that take account of the circumstances in different Disciplines, 

programmes and Schools and in ways that are fair and equitable, allow the career advancement of 

each academic and optimise the use of limited resources. 

 

Planning data for 2015 teaching and supervision has been entered and approved by line managers; and will 

undergo auditing and be used for statutory reporting to the DHET. 

 

Given the large data system, ongoing critique and feedback on the TWL online system has led to 

continuous improvements and enhancements to the system, and ongoing training and support to improve 

data quality and ability to utilise the information for decision making in Schools and Colleges on how 

workloads are distributed and analysed. The review of the system in 2016 after one full cycle, as approved 

by Senate, will enable further inputs and assessment of the TWL system.  

 

2.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of changes 

that are successful.  Provide evidence for claims of success. Where an activity is in the planning 

stages, indicate what evidence will be collected. 

 

2.3.1 University-wide On-line Implementation of TWF and Analysis of Teaching Workloads  

Following the input of 2014 teaching and supervision workload data into the online system for academics 

across the University, the Executive Management Committee (Dec. 2014) requested that a report on 

Teaching Workloads be compiled using the 2014 actual data, which was complemented with the Research 

Productivity Units (2013) and other demographic data. This Report on Analysis of Academic Workloads: 

Teaching Workloads Institutional Pilot has been tabled in Senate (Aug. 2015) and Council (Sept. 2015). 

The report provides a first indicative analysis of academic workloads, a demonstration of the kind of 

analysis that can be extracted from data delivered by the online teaching workload system. It signals 

emergent patterns and preliminary findings that will need to be explored further. It also seeks to promote 

accuracy in data entry by staff and accountability in approval processes by the leadership to facilitate 

improved future institutional analyses of academic workloads to inform interventions and policy. 

 

The importance of the on-line system is that it captures into a single system data about what each individual 

academic is teaching, for every active module in the system, and captures students being supervised within 

the maximum time allowed as well those that have exceeded this time. Teaching Workload reports for all 

levels, from individual academics, to Schools, Colleges and University-wide can be generated from the 

on-line TWF. These can be linked to other data sets and feed into performance evaluations, Teaching 

Portfolios and into discussions on strategy and planning. 

 

The first institutional pilot analysis was conducted for all permanent academics that had entered their 2014 

teaching and supervision data into the on-line system. The report presents University-wide, College and 

School level descriptions and statistical analyses of the different components of academic workloads in 

terms of teaching, supervision and research; and highlights the effects of College, academic rank, gender, 

qualification and age dynamics. With a response rate of 84% (1 102 academics) and involving 2 814 active 

modules, at an institutional level, a selection of preliminary findings from the pilot data analysis, 

demonstrate: 
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 The distribution of teaching and supervision loads at School, College and University levels (See 

Figure 5 for component aspects of teaching and supervision workloads) and by rank, gender, age, and 

PhD qualification; 

 The significant positive relationship between teaching and research productivity; 

 The disparities in supervision by gender, age and rank levels (see for e.g., Figure 6 on Teaching and 

Supervision loads by rank levels); 

 The higher teaching loads carried by lower ranks and non-PhD holders; 

 The positive association between research productivity and supervision but negative relationship 

between research productivity and exceeded supervision; and 

 The different factors affecting teaching and supervision workloads institutionally and in each College. 

 

 

 

    
Figure 5: Percentage Cumulative Frequency Chart for Components of Aspects of TS Workloads  
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Figure 6: Box plot of Teaching and Supervision Workloads by Academic Rank Levels 

 

2.3.2 Implementing Continuing Professional Development in Teaching at an institutional level:  The 

University Education Induction Programme (UEIP)  
One of the more successful initiatives introduced for the continuing professional development of 

academic staff in the University, which has been implemented since 2012, is the UEIP. The UEIP is a 

continuing professional development programme designed to enhance academics as teachers and 

supervisors. It consists of 4 modules of 20 hours each on teaching and learning, assessment, curriculum 

design and evaluation, and research supervision. All new and existing academic staff are required to 

complete the UEIP (or equivalent) as stipulated in the ITM procedures and guidelines: 

 “All academics currently at lecturer level and below have four years from the date of approval of these 

guidelines and procedures to complete UIEP”;    

 “All new academics joining the University must complete UEIP during the period of their probation (2 

years).” and 

 “All existing academic staff at senior lecturer level and above may be exempted from UEIP on the basis of 

their teaching portfolio having been assessed at a minimum of Strength as defined in the Academic 

Teaching Time  Supervision 

  
  Below 

Lect 

Lect Sen 

Lect 

Ass 

Prof 

Prof Below 

Lect 

Lect Sen 

Lect 

Ass Prof Prof 

Mean 741 589 511 447 436 216 458 653 775 815 

Median 761 616 473 383 400 153 445 723 841 876 

Lower 

Quartile 

584 317 266 172 152 153 153 391 637 660 

Upper 

Quartile 

986 863 747 711 653 153 666 908 985 1022 
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Promotions Policy, Procedures and Guidelines; or on formal evidence of having successfully completed the 

requisite UEIP modules or their equivalent” 

             (Senate, 9 May 2012, Integrated Talent Management Procedure and Guidelines, 2012, p 10-11). 

  

The UEIP is offered and co-ordinated by Higher Education Training & Development (HETD) located in 

the DVC: T&L portfolio, as part of University teaching and learning support. It is managed and 

administered by UKZN Extended Learning (UEL), which offers short courses on behalf of the University 

and is monitored through reports provided to the TLSG and the HR Division. Experts are identified from 

across the University to teach on the UEIP, including academics that have been recognised or rewarded 

for excellence in teaching. The Colleges (line managers) and Human Resources have the responsibility to 

monitor the successful completion of these modules as part of the professional development plans entered 

into the PMS. 

 

According to a report on the UEIP from HR which served at Senate (18 November 2015), as of 31 Oct 

2015 an average of 428 academics/module had been completed. That is, 1713 academics have completed 

at least one module (Table 1a). As expected the largest proportion of those completing the UEIP modules 

are at lecturer level (Table 1b). During this same period 201 academics have been exempted (Table 2). 

By the end of December 2014, approximately 67 academics graduated from the UEIP programme by 

having completed all four modules (Table 2). 

 

The UEIP is funded through the DHET Teaching Development Grant. An external audit by DHET in 

November 2014, confirmed that the UEIP is supporting UKZN’s objective of building its academic staff 

capability.  

 
UEIP Modules completed per College July 2012 to Oct 2015 

College Assessing and Learning 

in HE 

Designing and Evaluating 

in HE 

Supervising Research in 

HE 

Teaching and Learning 

in HE 

Total 

AES 112 109 114 113 448 

CHS 111 113 107 100 431 

Hum 86 87 100 79 352 

L&MS 118 115 129 117 479 

UTLO 1 1 1 0 3 

TOTAL 428 425 451 409 1713 

Table 1a: UEIP Modules Completed Jul 2012- Oct 2015  

 
UEIP Modules completed per Rank Level  July 2012 to Oct 2015 

Rank Level Academic 
Staffing 

30 June 2015 

Assessing 
Learning in 

HE 

Designing and 
Evaluating Curricula 

in HE 

Supervising 
Research in HE 

Teaching and 
Learning in HE 

Total 

Dean/ Dean & Heads of School 22 2 1 1 1 5 

Professor 103 1  3  4 

Associate Professor 121 8 4 11 8 31 

Senior Lecturer 185 27 24 28 29 108 

Lecturer 624 358 366 378 338 1440 

Senior Tutor 39 23 23 19 25 90 

Tutor 21 7 6 8 7 28 

Manager  1 1 1 1 4 

Administrative  1 1 1  3 

TOTAL  428 426 450 409 1713 

Table 1b: UEIP Modules Completed Jul 2012- Oct 2015  

 
 
 



15 
 

[University of KwaZulu-Natal]   

 

Graduates per College 

2012 - 2014 

Academics exempted from UEIP:   

Jul 2012 to Oct 2015 

Agriculture, Engineering and Science 18 129 

Health Sciences 21 35 

Humanities 9 22 

Law/Management Studies 19 15 

TOTAL 67 201 
Table 2: UEIP Graduates and Exemptions per College 

It is evident that current academic staff are unlikely to complete the UEIP in the four years (which ends in 

December 2015) stipulated in the ITM procedures and guidelines. The requirement for all staff at lecturer 

level or below to have completed the UEIP and those at senior lecturer and above to have been exempted, 

has therefore been extended by Senate (on 18 November 2015) for an additional year to December 2016. 

To meet UEIP completion targets, the following key actions have been activated in conjunction with the 

Department of HETD, UEL and UKZN’s Human Resources Division (HR): Colleges are identifying 

targeted academic staff to register and attend modules; regular meetings continue to be held between UEL 

and HETD to review and improve the delegates’ learning experience; UEL continues to advertise the 

modules via the UKZN LAN; and increasing active participation of academic line managers in supporting 

academics to complete the UEIP through the Performance Management System.  

Success Evidence: Senate, 18 November 2015 (Item 11.2) Integrated Talent Management – Continuing 

Professional Development Programme: the University Education Induction Programme (UEIP) Implementation; 

UEIP Report: Participation and completion rates (UEL Report 31 July 2015); Human Resources Division 

Consolidated UEIP Summary Status Report  http://utlo.ukzn.ac.za/qep-phase-2-2015-document-repository.aspx 

 

Continuing Professional Development: isiZulu Proficiency Programme  

An unexpected outcome of the implementation of mandatory proficiency in isiZulu for all undergraduate 

students from 2014 was a demand from staff for programmes in isiZulu proficiency as part of continuing 

professional development. UEL introduced short courses for acquiring isiZulu proficiency for staff and to 

date approximately 134 staff have participated in these courses.    

 

COLLEGE/DIVISION 2014 2015 Total 

College of Agriculture, Engineering and Science 38 10 48 

College of Humanities 15 10 25 

College of Health Sciences 19 9 28 

College of Law and Management Studies 7 2 9 

Research Centres 4 3 7 

Support sector 12 5 17 

Grand Total 95 39 134 

Table 3: UKZN staff taking isiZulu Proficiency Programme 

 

The language programme through the University’s bilingual policy framework is crucial in the 

advancement of academics as teachers and enabling effective student learning. The intellectualization of 

isiZulu to be a language of teaching and learning through a twin programme of isiZulu corpus 

development, and multi-disciplinary technical terminology development will enhance the cognitive 

capacity of both staff and students in accessing otherwise complex scientific knowledge, which hitherto 

have been contributing to negative student performance. Work on the building of the isiZulu National 

Corpus started in the last quarter of 2014. The Corpus was piloted in November 2014 at 1.1 million tokens. 

Terminology development saw the standardization and approval of architecture, anatomy and law 

http://utlo.ukzn.ac.za/qep-phase-2-2015-document-repository.aspx
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terminology by the National Language Body. A total of 1 863 terms were standardized and stored in a 

retrievable electronic isiZulu Terminology Bank.   

 
2.3.3 Valuing Teaching and Research Equally in Rewards and Recognition: University Academic 

Promotions  

The UKZN Academic Promotions Policy, Procedures and Guidelines clearly and explicitly spell out how 

teaching and research are to be evaluated to be successful. A minimum rating of ‘strength’ (demonstrating 

competence) in both teaching and research is mandatory for promotion to all levels. In addition, a rating 

of excellence in at least one of the four areas (of teaching, research, community engagement and University 

service) is required for promotion to the ranks of lecturer, senior lecturer and associate professor. For 

promotion to the rank of full professor a rating of excellence in two of the areas is required. All applicants 

for academic promotions submit a teaching portfolio for evaluation which results in an overall rating of: 

‘excellent’, ‘strength’, or ‘does not meet criteria’. Detailed guidelines are provided as part of the academic 

promotions policy for the construction and evaluation of the portfolio. The teaching portfolio is appraised 

according to a set of pre-determined criteria.  

 

The Report on Academic Promotions (2009-2013) at UKZN over a five-year period tabled at Senate (20 

Aug. 2014) noted that there were 266 applications for academic promotion and that, of these, 136 (51%) 

were successful. A selection of the findings showed that:  

 The largest number of applications was for promotion to the rank of senior lecturer (104 or 39%) and 

the largest number of successful candidates is also at this rank; but the highest success rate was for 

those seeking promotion to lecturer level at 76%. 

 Women academics have higher promotion participation rates and are more successful than men in 

being promoted (i.e., they have higher success rates); more females were promoted to the ranks of 

lecturer and professor than males. 

 More academics were promoted on the basis of excellence in teaching than excellence in research 

(except at professor level where excellence in both teaching and research has to be demonstrated – see 

Figure 7 for the different rank levels).  

 Most academics from the College of Agriculture Engineering and Science (42%) were promoted on 

the basis of research excellence, while in the College of Humanities (40%) the majority of academics 

were promoted on the basis of teaching excellence. Most of the successful academics from the College 

of Health Sciences (47%) were promoted on both teaching and research excellence. 

 Of those who were promoted; more males achieved excellence in research (and strength in teaching) 

while more females achieved excellence in teaching (and strength in research). More females achieved 

excellence in both teaching and research. 

 Of those who were unsuccessful, the largest number was those who achieved strength or excellence in 

teaching but did not meet the research criteria. 
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Figure 7: Academic promotions based on excellence in teaching and/or research (2009-2013) – by Rank 

 
The UTLO and the Research Office have jointly offered seminars on Academic Promotions at UKZN to 

support academics to apply for promotions by sharing information. More recently the Human Resources 

Division has initiated Academic Promotions Workshops (from September 2015), in order to facilitate 

career progression of academics to ensure a clear understanding of the promotion criteria and process. 

2.3.4 Advancing the Scholarship of Teaching and Learning Institutionally: Cycles of Continuous Support  

A major initiative of the UTLO since its establishment in 2009 is the significant growth of a Scholarship 

of Teaching and Learning (SOTL) in its broadest meaning. Using a cyclical model of a “Continuous Loop 

of Institutional and Professional Support” (CLIP), the UTLO has been successful in advancing substantial 

interest and research in teaching and learning and related areas by inspiring in academics a consciousness 

of the value of an evidence-led approach to teaching and learning. The continuous loop of support provides 

grants for teaching and learning research, innovation and quality enhancement; ongoing capacity building 

through a variety of workshops for grant writing; workshops for peer-reviewing of grants and academic 

publications and workshop for academic writing – all conducted by acknowledged experts in these fields; 

and multiple platforms for the presentation and dissemination of SOTL through an annual national 

conference, seminars, colloquia and University-wide public lectures. 

 

The success of the growth and establishment of SOTL as a major area can be evaluated by the number of 

projects funded, their outputs and the extent of the involvement of academics across the University. In the 

period from 2009 to 2014 approximately 138 projects related to teaching and learning research, innovation, 

quality enhancement and commissioned institutional studies were approved for funding to the value of 

R7.4m; involving 364 academics, and generating an estimated 264 publications, which can be attributed 

to the activities of the teaching and learning portfolio (see Table 4). 
 

 
SOTL Activities and Outputs 2009 2010 2011 2012 2013 2014 TOTAL 

Teaching and Learning Project Grants Awarded 10 21 27 35 24 17 138 

Teaching & Learning Seminars/Workshops 

/Symposia 

- 7 12 13 14 21 67 

Annual Teaching & Learning Conferences 

Presentation/Keynotes 

43 130 123 173 155 151 775 

Annual Academic Monitoring and Support 

Colloquia Presentations/Keynotes 

- - - - 29 28 57 

Accredited Publications linked to T&L 

activities (excluding 23 articles in press in 

2014)  

16

  

30 50 54 59 55 264 

Table 4: UKZN Scholarship of Teaching and Learning Activities and Outputs (2009-2014) 
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In addition to proposals for T&L project grants from academics, the UTLO also commissions research to 

address institutional imperatives and knowledge gaps. One such project is the Early Career Academics’ 

Induction Experiences Project focusing on the induction experiences of new academics (in collaboration 

with the International Network for Higher Education in Africa (INHEA) and the Carnegie Corporation of 

New York). This multi-country study examines how early-career academics in African universities learn 

to teach; how they are inducted into the academic profession; and the extent of the requisite tools, support, 

and incentives that universities provide them in their preparation for teaching and learning. The success of 

the first phase in generating valuable insights prompted the launch of Phase 2 of the project which 

examines the induction experiences of UKZN’s Developmental Lecturers. One innovative element of this 

project is that it is being conducted by the UTLO’s Research Interns, who are themselves aspiring 

academics.  

 

An important deliberate strategy of the UTLO is to explicitly advance SOTL through publications. To this 

end, different types of workshops that support academics to generate accredited publications have been 

implemented over the years. A recent successful example is a short course Writing for Publication Support 

Module: Come Write with Me, designed to assist academics to develop academic writing skills in order to 

translate their research into publications for accredited journals. Underpinned by the principles of the 

SOTL, the course is offered through UEL and facilitated by senior experienced and published academics 

who serve as co-writing coaches/mentors. The course involves a total of 48 hours formal contact time, 

spread over six 8-hour sessions, held once a month on a Saturday, with further consultation time arranged 

with each mentor. Launched in January 2014, of the 23 selected novice academics, 21 completed the course 

and by December 2014, 18 authors had submitted their manuscripts to accredited journals for 

consideration. By March 2015, 5 papers had been published in accredited peer-reviewed journals while 

several more were in press. The success of the programme motivated the UTLO to offer the module again 

to 23 new participants in 2015 (Publications are tracked in the UKZN Integrated Research Management 

Application (IRMA) database). 

 

The SOTL is developed and disseminated through multiple formats of seminars and colloquia as described 

in Table 4. A major annual activity is the Teaching and Learning Higher Education Conference hosted by 

the UTLO, which promotes different pertinent higher education themes of national and international 

interest each year. It has grown from an internal institutional event to a national conference attended by 

approximately 300 delegates with approximately 150 presentations made each year (see Table 4).  

 

The Teaching & Learning Seminar Series, which serves as an important driver to embed SOTL discourse 

institutionally, has not been optimally attended to enable widespread sharing of research findings and best 

practices nationally and internationally. However, participation has increased significantly from an 

average of 32 in 2013 to 57 in 2014/15. This was achieved by targeting enduring themes of concern for 

academics; changing presentation/engagement formats; and targeting renowned specialists and experts in 

the identified discipline. In addition, teaching and learning research projects initiated in 2010 and earlier 

are now maturing and the Conference, Seminar and Colloquia series are increasingly used as a forum to 

showcase findings. In 2014/15, the UTLO hosted 20 University-wide Seminars and 19 Colloquia and 

Workshops on a variety of themes related to teaching and learning, research innovation and institutional 

studies. (see Annual T&L Reports 2008/9; 2010/2011; 2012 http://utlo.ukzn.ac.za) 

 

Seminars included the following:  

 Using real-Time/Live Data to Enhance Teaching and Learning in Higher Education;  

 Critical Pedagogy in Practice: The Case of Human Resources Management Education;  

 Exceptional Academic Achievement in South African Higher Education: An emerging socio-

political object? 

http://utlo.ukzn.ac.za/


19 
 

[University of KwaZulu-Natal]   

 Council on Higher Education: Quality Enhancement Project on Undergraduate Education 

Provision; 

 Do Mathematical Models have the potential to solve problems in education? 

 Development in Higher Education: Organization, leadership and Management - Implications for 

research and practice 

 Valuing Teaching: The gendering of academic promotions (paper presentation including a 

discussion on how to apply for promotion at UKZN (QPA)); 

 Conquering the Comrades Marathon of the Mind  

 Higher Education as an Instrument of Equity and Equality: The Finnish Experience 

 Early career academics - new scholarship; 

 Skeuomorphism – The biggest hurdle to e-learning? 

 The Trends and Challenges to Doctoral Production in South Africa. 

 

Workshop and Colloquia included: 

 Teaching and Learning Academic Leaders Workshop 

 Writing a Research Grant Proposal 

 Peer Review Workshop 

 Data Analytics Workshop 

 HEMIS and Training Provisions Workshop 

 SASSE Workshop 

 Supplemental Instruction Supervisor Training + Leader Training 

 

In the UKZN QEP baseline report we indicated that the proposed TV series titled “Candid Talk” had to be 

suspended because of a lack of appropriate resources. Through a creative process of redeploying existing 

resources, the UTLO was able to resume the project in 2014. At least 20 Teaching & Learning Videos 

have been created and uploaded to https://www.youtube.com/utlotv, providing a useful learning resource 

to the wider academic community. Some of the videos include:  

 The Principles of Data Analytics and Institutional Research 

 Trends and challenges of doctoral production in South Africa 

 Skeumorphishm, the biggest hurdle to e-learning? 

 Undoing Cognitive Damage – A panel Discussion on Higher Education Curriculum 

 The Social Justice Imperative & Curriculum Reformation OR Social Justice within Curriculum 

Reform  

 The Value of Context-based Social Transformation in the Global Higher Education Landscape  

 Towards promoting Deeper-level Teaching & Learning in Higher Education  

 Recognizing Excellence in Teaching & Learning in 2013/14 

 How-To video introducing the Smart Clicker System to Presenters and the Audience 

 Humanities, Democracy and the Politics of Knowledge in Higher Education 

 What Knowledge is of Most Worth? The Question of Undergraduate Curriculum Reform 

 Universities as Learning Organizations… Are We There Yet? 

 Languages and Indigenous Knowledge 

 Envisioning an Aesthetic Education in the Era of Globalization 

 Repositioning Students as Central in Curriculum Reform: Context, Conviction, Incorporation 

 The PhD and Beyond: Building a successful academic career 

 The Academic Profession: Salaries, culture, academic freedom in a changing University 

 The Precariat: Educational commodification and status frustration in higher education 

 Embedding Aspects of African Cultures and History in Mathematics Curricula in Higher 

Education 

https://www.youtube.com/utlotv
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 Conversation on Higher Education Curriculum Reform in South Africa 

 

2.3.5 Developing Expertise in Higher Education Research  

Two successful initiatives are presented below to demonstrate how the SOTL has been deepened and 

extended. 

    

2.3.5.1 Doctoral Programme in Higher Education: The establishment of Higher Education Training & 

Development as an entity in the University teaching and learning portfolio facilitates University-wide 

initiatives in enhancing teaching and learning competence and expertise. While continuing professional 

development in teaching is enabled through programmes like the UEIP in providing basic competence in 

teaching and learning institutionally, a critical mass of deeper scholarly expertise and theoretical 

understanding in the broad area of higher education studies is crucial in underpinning and informing 

teaching and learning initiatives, innovation or policy. Hence, more substantial qualifications like the 

Postgraduate Diploma, Masters and PhD in Higher Education are also important and have been developed 

and promoted by HETD in partnership with the School of Education in the College of Humanities. In 

particular, a doctoral programme based on a cohort model of supervision has been successfully 

implemented since 2011 (12 candidates) and a second cohort registered in 2014 (19 candidates).  

 

The above initiative also dovetails with the University’s strategic goal to significantly increase the 

percentage of staff with doctorates to 70% by 2016, and requiring all academics to have a doctorate as a 

basic qualification.  

 

Currently, 601 of 1 119 permanent academic staff (excluding Joint Medical Establishment ‘JME’ staff) 

had obtained PhDs, which accounts for 54% of staff; and 273 of the 1 119 permanent academic staff 

(excluding JME staff) are reading for a PhD, which accounts for 24% of staff (Institutional Intelligence 

data extracted 22 Oct 2015).  

 

It is possible to observe more substantial scholarly interest and engagement across Disciplines and Schools 

in developing the educational dimensions of their respective disciplines. This in turn has arguably raised 

the status and stature of those academics that produce a serious SOTL aligned to their disciplines as greater 

spaces and demands are emerging in each discipline and field for such work. Creating a pool of educational 

research experts with doctorates in higher education across disciplines, the PhD in Higher Education 

programme offers a trans-disciplinary programme to build capacity among academics with non-

educational research backgrounds. The Cohort Model of Supervision serves the dual purpose of building 

capacity amongst junior academic staff as supervisors, while providing extensive supervisory support to 

doctoral candidates in a structured and scaffolded programme,  

 
Discipline Number of Mentors (more 

than 5 years of PhD 

supervision experience) 

Number of Mentees 

(novice supervisors) 

Number of 

students 

PhD (Higher Education) 1 (2011-2013) 4 7 12 

PhD (Higher Education) 2 (2014-2016) 3 6 19 

Table 5: PhD in Higher Education Cohort as at December 2014 

 

2.3.5.2 Institutional Research and Data Analytics Capacity Building for Academic and Support 

Staff: 

The demand for an increasing number of institutional research projects that require analysis of University-

wide system data revealed a gap in the SOTL. For example, the need for annual reports to Senate on 

Academic Monitoring and Support in undergraduate programmes requires various analyses of ‘at risk’ 

students and cohort progression data. To this end a Data Analytics Training Workshop Series was 

conceptualized and has begun, led by Professor Victor Borden (Indiana University). He provided 15 
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academic and support staff with the methodology and primary tools needed to engage in collaborative 

inquiry to provide insights into how to better prepare and support students as they navigate UKZN’s 

programmes and curricula.  A set of four inquiry projects were selected to engage interested colleagues to 

collaboratively explore how to improve student success at UKZN.  Three key principles motivate this 

approach: 

 Data Analytics – Mining, modeling and analyzing data to enrich knowledge and inform decision 

making;  

 Collaborative Action Inquiry - Bringing stakeholders together to share interpretive perspectives and 

formulate and implement actions aimed at improving student outcomes; 

 Formative Assessment – tracking the fidelity of implementation and results achieved to optimize the 

actions taken. 

 

Each of the four projects is coordinated by at least one College representative with one assigned staff 

member from Institutional Intelligence (II) and a liaison to the UTLO. Following Prof. Borden’s 

presentation to the Executive Management Committee (25 June 2015) the project has been supported and 

will continue into 2016 with additional workshops. (For details on the Data Analytics Series; and an 

interview with Professor Borden http://utlo.ukzn.ac.za/data-analytics) 

 

2.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful 

and suggest reasons. 

 

2.4.1 Limited Uptake of Qualifications in Higher Education Teaching and Learning  

It can be observed over several years at UKZN (and other universities) that Higher Education postgraduate 

qualifications are usually under-subscribed, even when there may be funding and the programmes may be 

of excellent quality.  

 

For example, even though the UEIP makes provision for academics at UKZN to convert their 4 modules 

into credit bearing modules as part of a Postgraduate Diploma in Higher Education, there has not been any 

uptake. This situation prevails despite having redesigned the Postgraduate Diploma to be more practice 

oriented so that academics would see the immediate benefits of acquiring the qualification. The PG 

Diploma has generally been taken when a group of academics are directly funded by their institutions and 

required to make a commitment to completing it. 

 

At least one set of reasons that emerge from the UKZN experience, is that when programmes are voluntary 

and academics are experiencing multiple other pressures, they are unlikely to take up teaching and learning 

qualifications that require a major time commitment. They are also not likely to enrol for such programmes 

if there are no tangible benefits, rewards or recognition. The success of the UEIP may be attributed to both 

the fact that it is a mandatory requirement, incorporated into the PMS and Teaching Portfolio requirements; 

and the short period in which the programme is offered (20 hours per module). Every effort is made for 

academics to experience the modules as helpful and directly assisting them with enhancing their practice 

in, say, their assessments or teaching “on Monday morning”, so that participation is advanced by 

academics through word of mouth.     

 

A second set of reasons relate to institutional imperatives driven by the University’s strategic planning, 

and the monitoring of institutional success indicators by the leadership and academic structures. The 

considerable interest by academics from diverse disciplines in reading for a PhD in Higher Education 

coincided with the institutional demand that all academics either have a PhD or be registered for one. 

Hence, the response to the invitation to register for a PhD in Higher Education was significantly 

strengthened by the need for academics to obtain their doctorates and the support provided through the 

cohort model to enable completion.  

http://utlo.ukzn.ac.za/data-analytics
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2.4.2 Difficulties in Expanding Rewards and Recognition for Excellence in Teaching and Learning  

The University annually recognises and rewards teaching excellence through an evidence-based peer 

review process for the Distinguished Teachers’ Awards and makes funding awards that compare 

favourably with those who are rewarded for excellence in research. Whilst UKZN is proud of the success 

achieved by the academics who hold these awards as they continue to gain recognition at National level 

through HELTASA/CHE National Excellence in Teaching and Learning Awards, the number of 

nominations for the University Distinguished Teachers’ Award is typically around 10 each year and fewer 

than the four available awards have been made in the past two years.  

 

College and School leadership are now beginning to promote such awards at their levels so that the pool 

of academics that are likely to participate in the University Distinguished Teachers’ Award is gradually 

increased. From 2014/2015 a number of Colleges have held special functions to recognise excellence in 

teaching at College level, utilising funds from the DHET Teaching Development Grant to make such 

awards. However, the potential to recognise excellence in the many varied aspects of University teaching 

remains under developed. That is, both the number of staff who could be recognised for teaching 

excellence and the range of activities and outputs for which they could be recognised and rewarded remain 

limited. 

       

The reasons for limited participation in the awards may be attributable to the time taken to develop teaching 

portfolios and the rigorous evaluation that such portfolios undergo before awards are made, which act as 

a disincentive for prospective candidates. An additional strategy that may enhance eligibility and 

participation in awards is the new requirement that all academic staff are required to have a teaching 

portfolio by March 2016. Support for the development of portfolios will be provided in various forms.  

 

A second explanation may be the difficulty of finding objective measures by which to evaluate aspects of 

exceptional teaching competence or outputs for comparing individuals, which is necessary for developing 

criteria for recognition or rewards. A related point is the considerable lack of national and international 

consensus on what could or should be valued in teaching and how this should be done (compared to 

evaluations of research).    

 

2.4.3 Saturation in Growing the Scholarship of Teaching and Learning  

The UTLO has been successful in advancing the SOTL in the University by funding a range of different 

kinds of projects in the broad areas of Teaching and Learning. However, the number of proposals for grants 

has been declining (see Table 11) and not all available funds are utilised, which may suggest that a 

saturation point has been reached. While it is also the case that fewer and larger projects are being 

supported over several years, it may be that a cap has been reached in the number of academics interested 

in University SOTL (see 2.3.4 – approximately 365 staff have been involved in SOTL).  

 

A reason that could be advanced is that in most disciplines the majority of academics undertake research 

in their disciplinary areas. It has been observed that a small number of academics across Schools and 

Disciplines do have an interest in pursuing the education streams or themes of their disciplines and hence 

this group may already be catered for in the various grants, awards and programmes. A more detailed 

analysis and engagement with these academics may be useful in exploring where the gaps and 

opportunities are for further SOTL development.    
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2.5 If possible, identify one or more promising practices related to this focus area. Describe the 

practice and provide evidence for success. Suggest what the key features might be. 

 

2.5.1 Recognising Teaching (with Research) in Academic Promotions to All Ranks 

UKZN has successfully implemented its Academic Promotions Policy, Procedures and Guidelines that 

accord equal importance to Teaching and Research. It has been well-established and accepted from the 

time of the merged UKZN for over a decade; and for about a decade earlier at one of the former merging 

institutions. The academic promotion procedures and guidelines offer detailed instructions on how each 

criterion is assessed, what counts as evidence, the construction of the Teaching Portfolio and how the 

overall teaching evaluation is arrived at. Greater rigour in the evaluation procedures has been built into the 

process of assessing the Teaching Portfolio and checks and balances have been introduced such as 

moderation processes to ensure fair, transparent and consistent evaluation of Teaching Portfolios. Each 

year, Teaching Portfolio development training workshops are offered to academics intending to apply for 

promotion. Members who serve on Teaching Portfolio assessment committees are equally required to 

undergo mandatory training in Teaching Portfolio evaluations, so that the criteria are consistently 

evaluated by individual assessors and variations in the results within and across Colleges are minimised. 

Statistical analyses of the UKZN promotions outcomes data have shown that the success rate of females 

is 22% higher than it is for males when using both research and teaching criteria. 

 

In more recent years Teaching Portfolios, which are required for academic promotion, have increasingly 

been integrated with other University processes; and the promotions guidelines for Teaching Portfolios 

have been used as a foundation for other Teaching Portfolios such as for PMS and continuing professional 

development (discussed previously). 

 

2.5.2 Multiple approaches to Continuous Professional Development in Teaching for Academics 

While initially resisted by some academics, the UEIP has increasingly gained acceptance and is valued for 

the information and training opportunity it provides for new, young and established academics that have 

not had the opportunity to enhance their knowledge and skills in University teaching and learning. The 

specific modules incorporated into the programme were derived from broad consultation and analyses of 

evaluations of modules, reviews and various reports. For example, a meta-analysis of student feedback on 

modules showed that assessment by academics was consistently rated the lowest by students of all aspects 

of teaching on which they expressed their opinion. Its success is also based on a practical focus as a priority 

rather than a strong, overt focus on theory; and the UEIP includes information on UKZN-approved polices, 

principles, procedures and regulatory frameworks related to teaching and learning. The typical diverse 

disciplinary and background composition of the staff taking the programme enhances the experience for 

academics attending by providing networking opportunities and multi-disciplinary projects and interests.     

 

The possibility for senior academics to be exempted from the UEIP by opting to develop and have a 

Teaching Portfolio evaluated, ensures that all levels of academics are required to set some time aside to 

reflect about and document their teaching.  

 

2.5.3 Building an Institutional Scholarship of Teaching & Learning  

Inviting and involving a larger proportion of academics into research and inquiry into their teaching, 

curricula, students and the myriad aspects that comprise University education over time, creates a culture 

of scholarly and theoretically-based approaches to challenges encountered in the rapidly changing higher 

education context. By investigating issues and presenting their findings to others and publishing their 

studies, academics invariably read related literature, engage other academics and find solutions to teaching 

and learning problems that have a basis in research and in broader experiences from diverse national and 

international settings. The cycle of support demonstrated as the Continuous Loop of Institutional and 

Professional Support is key to enhancing academics as teachers and growing their SOTL. The range of 

workshops hosted by the UTLO that have evolved organically over time such as: grant writing; academic 
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writing for publications (e.g., “Come Write with Me”); and conducting Peer Reviews all showcase 

promising practices. The multiple platforms for disseminating the SOTL through conferences, seminars, 

colloquia, and more recently the Teaching and Learning Video Series make the SOTL visible and available 

to other academics and researchers.  In this way the SOTL itself becomes institutionalised.        

 

The related area of institutional research and staff development data analytics workshops offers a new 

promising practice that has relevance for all universities in deepening expertise in higher education studies 

for larger numbers of both academic and professional services staff. It has the potential to enhance data 

quality and data mining opportunities; and promote greater use of institutional data for addressing 

institutional level teaching and learning questions, decision making and policy development and review.   

 

2.6 Identify the main challenges the University still faces in relation to this focus area. 

 

2.6.1 Complete implementation of the Continuing Professional Development Programme 

When the ITM Policy, Policy and Procedures were approved in 2012, implementation was expected to be 

completed in four years for all current academic staff. Senate will be requested later this year to extend the 

date for compliance with the UEIP by a year so that all academics would either have completed the UEIP 

by the end of 2016; or be exempted from it by having a full Teaching Portfolio assessed at Strength; or be 

exempted by having acquired an appropriate equivalent qualification.    

 

2.6.2 Teaching Portfolios for evaluating Teaching in the Performance Management System 

All academics are being expected to have a full Teaching Portfolio, which can serve multiple purposes, 

including for the evaluation of their Teaching KPA in the PMS. In addition, a simplified and streamlined 

version is also being discussed to facilitate the evaluation of teaching by academic leaders in the 

performance system which requires less documentation and quicker time frames. To assist academics, 

multiple training formats and opportunities will be rolled out to support them in developing Teaching 

Portfolios. All academic line managers with responsibility for evaluating Teaching as a Key Performance 

Area in the PMS will be expected to attend at least one training workshop on evaluating Teaching 

Portfolios to ensure rigour, competence, consistency and fairness in assessing Teaching Portfolios, assisted 

by the Quality Promotions and Assurance (QPA) unit.  

 

2.6.3 Securing an endowed Chair in African Higher Education  
While UKZN has made significant strides in the promotion of the SOTL, the portfolio lacks capacity to 

coordinate the multiple initiatives into a coherent scholarly activity. So far attempts to remedy this 

limitation have been unsuccessful. A concerted effort will need to be made to secure funding for an 

endowed Chair in African Higher Education. The Teaching and Learning Portfolio will pursue this 

initiative in 2016 through other funding agencies.    

 

2.6.4 Challenges in Advancing Teaching Development 

In the Baseline report, the following were identified as challenges for the University:  

 Developing a policy for Teaching Fellows parallel to the policy for Research Fellows. 

 Development of Teaching Centres (similar to Research Centres).  

These remain challenges as the teaching and learning portfolio has not been able to make substantial 

progress because of the limited time since the last report and the lack of availability of resources to effect 

progress. These remain long term goals that will be pursued incrementally as resources become available. 
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3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT (suggested 

length 10-20 pages) 

Includes: career and curriculum advising, life and academic skills development, counselling, student 

performance monitoring and referral. 

 

This section of the report should make reference to all of the sub-topics listed above, either by 

discussing them individually or by integrating them.  Note: it is not necessary to respond to each of the 

questions below for every sub-topic. 

 

3.1 Summarise what the University considers to be the key issues in enhancing student support 

and development. 

 

3.1.1 The Academic Monitoring and Support (AMS) system at UKZN is seen as an overarching support 

system comprising of a range of support programmes including professional services, psycho-social 

support and academic support.  Institutionalising a focus on ‘at-risk’ students, so that such students are 

identified as early as possible and all systems intended to support students do so across the University 

has led to the development and gradual evolution of the AMS system over a number of years since the 

Academic Monitoring and Exclusion Policy was approved and implemented. A key issue for ongoing 

improvement of the AMS system is how multiple staff stakeholders in the University responsible for 

delivering various kinds of support perform; and student concerns expressed in different fora and forms 

continue to drive and shape AMS. Much of this is reported on, monitored and tracked through the 

various University structures such as School and College Management Committees, College Academic 

Affairs Boards, the Student Services Council, TLSG, Executive Deans Forum and Senate, depending 

on the kinds of matters being discussed. Reports which provide evidence-based analyses of student 

support services are at the core of the quest to institutionalise a systemic approach to student support.   

   

3.1.2 As a part of major ongoing improvements to AMS in the University, following the College 

Reorganisation process in 2012, student services and support were devolved from the centre to 

Colleges, thus taking support services closer to the students that are meant to be served. This was a 

strategic and deliberate decision that allows for the provision of services in ways that can consider the 

nuances and specificities within Colleges. Students are encouraged to identify with their Schools and 

Colleges and to be served academically and in other areas of support in their Colleges. The issue then 

is how effectively the centre and the colleges interact in supporting students. 

 

3.1.3 In moving student support closer to where students are served in Colleges, it is also intended that 

the different kinds of support that students require can be better integrated. This has underpinned the 

development of the broad ranging AMS system of which student support services programmes are a 

part. The issue is that while monitoring academic progression is a necessary mechanism in the 

University system, monitoring alone is benign with little systemic impact, in the absence of a carefully 

crafted broader integrated support system that includes multiple and varied forms of counselling and 

training programmes. This requires academic and professional services within Colleges to function as 

an integrated system to serve students fully and equitably if any impact on student throughputs, 

dropouts, and exclusion or completion rates is to be achieved.  

 

3.1.4 While the devolution brought about by the College Reorganisation has given space and 

opportunity for Colleges to develop integrated academic and professional services support systems in 

congruence with the specific student body characteristics and performance within each of the Colleges, 

an issue that has increasingly come to the fore is that of consistency and co-ordination of University-

wide support systems across Colleges. This relates to the quality and effectiveness of systems across 

the University in ensuring that all students receive the same level and kinds of support and services 

irrespective of the College in which they are registered. Related to this are issues of institutional 
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consistency in staffing positions, roles and responsibilities that support the AMS system as well as 

administrative and operational efficiency that enables effective monitoring and support to ‘at-risk 

students’ across the University.    

 

3.1.5 The UKZN AMS system has been acknowledged for the central core role it plays in supporting 

students to succeed in successive AMS reviews and evaluations that have been conducted. An enduring 

issue that has been raised in these reports and in multiple fora is its sustainability into the future. This 

issue is centred on the concern that the AMS system is being supported in large measure by the DHET 

Teaching Development Grants. This matter has been foregrounded to the University executive 

leadership, and will require Colleges and the Centre to gradually integrate the AMS system into the 

mainstream budgeting and funding cycles. This is also likely to contribute positively to its 

institutionalisation, greater efficiency and consistency in quality.  

 

 

3.2. During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in 

progress, or (c) are in the planning stages that relate to enhancing student support and 

development?  

 

3.2.1 Academic Monitoring and Support Criteria Revised 

Criteria for reporting on the AMS system were first developed in 2008/9 when Senate requested each 

Faculty to provide a report on how they were providing support to students before implementing the 

academic exclusion rules as part of the newly approved Academic Monitoring and Exclusion Policy. 

The diversity in the reports led to the need to develop criteria against which (the then) Faculties could 

report, which were then approved by Senate. Hence, a practice emerged over time of presenting Senate 

with AMS criteria against which, following the College Reorganisation, reports from Colleges are 

tabled at Senate.  

 

The External AMS Evaluation report (2012) indicated that while Colleges were complying with the 

minimum requirements prescribed in the AMS, there was a need to review and revise these. 

Subsequently, revised criteria were developed and approved by Senate in 2014 and are being used for 

reporting on the University AMS system from 2015. 

 

Details on the criteria and extracts from the reports are provided with evidence in 3.3. 

 

3.2.2 Standardised Reporting and Tracking of trends to inform student support initiatives 

Student support data and activities are reported in a variety of School and College structures and are 

also reported institutionally in the Student Services Council. Indirectly, they are reported on to Senate 

via the annual AMS reports. A significant challenge that has gradually been overcome has been to shift 

the reporting from College and campus reports only to integrated University-wide reports. This has 

been achieved by developing standardised templates that have enabled identification of institutional 

trends, patterns and problems requiring attention as well as cross-College comparisons which help to 

identify shared practices, differences in approaches, and gaps in service delivery. Composite reporting 

templates that allow for the observation of institution-wide and College-specific trends are also useful 

in the planning and development of forms of support because they can respond more directly on an 

evidence-based approach to student needs.    

 

Reports, which are more comprehensive, have begun to be tabled at the respective Student Services 

Council – these  are provided below. It should be noted that the Student Services Council also presents 

the student leadership with opportunities to raise and engage in robust debates, providing opportunities 

to indentify solutions to issues raised in the Council. 
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Student Counselling and Assessments: Composite statistics for personal counselling, psychotherapy 

and assessments indicate that there were 11 532 consultations for the period January 2014 – December 

2014 and 5 317 for the period January – June 2015 across the institution. Data may be further mined to 

observe trends for demographic groups as indicated in Table 6 below: 

 
Individual Consultations: Counselling, Psychotherapy & Assessments 

Category January – December 2014 January – June 2015 

Gender Males Females Males Females 

4640 6892 1771 3546 

Race A I C W O A I C W O 

8578 1998 243 518 195 4121 857 100 162 77 
A=African; I=Indian; C=Coloured; W=White; O=Other/International/Unspecified 

Table 6: Individual Consultations: Counselling, Psychotherapy & Assessments 

 

The composite report also includes statistics for the categories ‘Academic Standing’ and ‘Academic 

Year’ which were previously not consistently reported on. Information obtained from these two 

categories can be used to identify groups of students that are likely to be more at risk for under- 

performance, poor performance, drop-out and academic exclusion. Interventions can be planned 

accordingly. The statistics for the period January – June 2015 are indicated in Table 7 below: 

 
Year of Study & Academic Standing: January – June 2015 

Year of Study* Academic Standing* 

Prospective 1st Post 1st P/G Good Risk Underperfor

m. 

Excluded Pending 

182 1011 2809 384 1593 1018 547 80 263 

Table 7: Year of Study & Academic Standing: January – June 2015 

*excludes statistics for the category ‘Unspecified’      

 

Trends are also observed by highlighting the five most common presenting problems per College for a 

particular reporting period. This helps to observe trends during certain periods of the year as well as 

distinguish between presenting problems that are common across the institution which may necessitate 

collaborative, University-wide interventions and those that are College-specific and that may require 

interventions within the relevant College/s only. The five most common presenting problems for the 

period January 2015 and June 2015 are indicated in Table 8 below as an example.    

 
Five Most Common Presenting Problems: January 2015 

Rank CAES CHS CHUM CLMS 

1. Risk referrals Careers Degree/curriculum 

counselling 

Career Counselling 

2. Career counselling Crises Career Counselling Academic - Risk 

3. Finances Rape Academic -General Exclusion 

4. Monitoring Physical Health Financial Curriculum Uncertainity 

5. Time Management Psychiatric Academic -Risk Financial 
 

Five Most Common Presenting Problems: June 2015 

Rank CAES CHS CHUM CLMS 

1. Monitoring Mental Health Depression Academic - Risk 

2. Academic –Risk Career Counselling and 

Assessment 

Career counselling Depression /Anxiety 

3. Career Counselling Academic / Lifeskills Relationships - Partner Relationship Difficulties 

4. Anxiety Risk / Probation Anxiety Career Indecision 

5. Career Assessments/ 

Finances 

Academic Monitoring & 

Support (SWAT) 

Academic -General Bereavement 

Table 8: Five Most Common Presenting Problems: January 2015 
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Group interventions are planned in response to observable trends and include work in the following 

areas: 
 Group Interventions: January – December 2014 

Areas No. students attended No. time-tabled workshops Total number of workshops 

Orientations & Presentations 11180* 11 41 

Psycho-educative life skills  2695 37 45 

Life skills  5849 53 130 

Academic skills 8840 116 213 

Training of student groups 577 4 38 

Career Development 5988 32 45 

Total 35129* 253 512 

 Group Interventions: January – June 2015 

Areas No. students attended No. time-tabled workshops Total no. workshops 

Orientations & Presentations 10420* 18 43 

Psycho-educative life skills  989 14 23 

Life skills  4505 49 71 

Academic skills 4517 71 94 

Training of student groups 845 12 37 

Career Development 490 5 12 

Total 21766* 169 280 

*includes some approximations  

Table 9: Group Interventions: January – December 2014/15 

Source: Reports to Student Services Council, College Professional Services Forum and/or College Management Committee 

 

Student Health Support Services and HIV/AIDS Programme: UKZN recognises that the physical 

health of students is important for academic success. A total of 54 279 student consultations were 

conducted for the period January 2014 – June 2015 as indicated in Table 10 below: 

 
Type of referral January – December 2014 January – June 2015 

Number of consultations 36589 17690 

Sexually Transmitted Infections 1441 800 

Unplanned pregnancies 459 172 

Referrals for termination of pregnancy 94 59 

Table 10: Student Health Support Services and HIV/AIDS Programme 

 

The HIV/AIDS Programme is a University-wide programme that comprises various activities, aimed 

at educating students around issues relating to HIV/AIDS, safe sex practices and sexuality. A total of 

114 Awareness Campaigns were held in 2014 in conjunction with peer educators and Residence 

Assistants. Some of the highlights are indicated below. A total of 13 062 students attended various 

campaigns in the period January – June 2015 as indicated in Table 11 below: 
  

 

HIV Awareness Campaigns Descriptions 

Orientation and parent’s day Healthy Life style information and services offered by HIV/AIDS Programme provided to first 

year students 

STIs and Condom week Condom demonstration and STI screening and awareness 

First Things First HIV Counselling and 

Testing 

National project to fight HIV and AIDS (up scaling HCT and information) 

Medical Male Circumcision HIV prevention strategy and men’s health education 

Break the silence walk The aim of the walk was to raise public awareness about gender-based violence and 

encourage victims to speak out 

Health awareness HCT & General Health screening 

Sisterhood Young women’s forum seeks to empower young women to know their strengths and build 

self-confidence 

Right to Respect and celebration of 

Women’s Month 

To create greater awareness of sexual reproductive health rights 
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Not in My Name Men’s forum activity against gender-based violence 

Candlelight memorial Commemoration of those that succumbed to the disease and support for those infected and 

affected by HIV/AIDS 

Youth month (gender violence and 

drugs awareness) 

Focused on Youth related issues – encouraging behavioural change 

Pregnancy awareness Reduction of unplanned and unwanted pregnancies, promoting condom use and Family 

Planning 

MSM/LGBTI Launch To encourage non-discrimination by promoting the protection of the human rights of 

vulnerable populations through embracing diversity regardless of sexual orientation 

In Her Shoes Young women’s forum seeks to empower young women regarding gender-based violence 

Graduate Alive Unification and motivation to students to graduate alive 

Sexual diversity dialogue To create a safe space to discuss issues regarding sexual orientation 

16 Days of Activism Against Gender-

based Violence 

Sensitization to the importance of human rights and protection of vulnerable populations 

World AIDS Day Shared responsibility to fight HIV infection, stigma and discrimination 

Table 11: HIV Awareness Campaigns 

 

HIV/AIDS training was conducted with the following groups of students in the period January – June 

2015 (see Table 12): 

 
HIV Training Number of students 

Peer Wellness Mentors 41 

Residence Assistants 18 

Table 12: HIV Awareness Campaigns 

 

Students with Disabilities:  

UKZN is committed to providing support services to students with disabilities to ensure equal access 

as part of its transformation agenda. The number of students with various disabilities that have been 

supported by the Disability Unit for the period January 2014 – June 2015 is indicated in Table 13 below:  

 
Type of Disability January –December  2014 January -June 2015 

Blind 25 25 

Partially sighted 159 143 

Physical disabilities 116 95 

Hearing impairments 31 27 

Learning disabilities 60 49 

Psychiatric conditions 15 - 

Other chronic illnesses 117 110 

Table 13: Students with Disabilities 

 

Where students wrote their tests in Braille, the scripts were transcribed to print to enable marking by 

their lecturers. As indicated in Table 14 below, in 2014, academic reformatting was undertaken by 37 

student assistants who provided the following services in support of students: 

 

Disability Support Quantity 

Scanning and editing of chapters, notes, course pack readings, text book, test  pieces 1516 

Enlargement of notes and book chapters 373 

Braille notes and tests/exams  112 

Total number of tests/exams 1034 

Tests/exams: Scribe 426 
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Tests/exams: transcribing from Braille to MS Word  89 

Conversion: PDF/PowerPoint to Word  592 

Assistance to wheel chair users   185 

Invigilation Test/Exam 536 

Delivery of Test/Exam scripts 396 

Table 14: Disability Support 
 

The Disability Unit assisted first year students as well as returning students to apply for Assistive 

Devices to enhance their learning as indicated in Table 15 below: 

 
Funding Support for Disabled Students January -June 2015 

First year applications 33 

Returning student applications 123 

Students that were approved for Human Support Allowances 15 

NSFAS funded students with disabilities 156 

  

Table 15: Funding Support for Disabled Students 

Source: Reports to Student Services Council, College Professional Services Forum and/or College Management Committee 

 

Substantive data is inadequate on the scale of the disability problem at UKZN. The Disability Unit 

should undertake a transdisciplinary research project to develop a report which contains actionable 

recommendations to enable the University to ensure that it is not complicit in discriminatory practices. 

 

3.2.3 Student Support System Staffing Enhancements 
A number of staffing-related challenges to ensure the efficient and effective functioning of the AMS 

system and activities have been raised and are being addressed. Two examples are presented below. 

   

3.2.3.1 Student Support Services Standardise Key Performance Areas:  
Up until 2014, all four College Student Support Services offices used separate Performance Agreements 

for Student Counsellors based on individual College interpretations of the job profiles for Student 

Counsellors. As a result, significant differentials in KPAs, weightings of KPAs, and the criteria used to 

award performance ratings were noted during the 2013/2014 Performance Management moderation 

process and the final ratings of some Student Counsellors across Colleges were adjusted. Student 

Counsellors offer support services in three broad areas: Assessment, Counselling and Psychotherapy; 

Psycho-education/Life skills and Student Development Programmes; and Student Retention, 

Throughput and Success. This ensures service delivery in the same areas, and the application of 

performance ratings in a fair and consistent manner across Colleges, with standardised job profiles and 

KPAs. For the 2014/2015 Performance Management cycle, the performance of all Student Counsellors 

across Colleges was assessed using the standardised KPAs and rating scales. The final ratings of all 

Student Counsellors remained unchanged after the completion of the Performance Moderation process, 

indicating consensus on the rating scales used and the ratings awarded. Additionally, Managers: Student 

Support Services have had a review of their role profiles, with a generic profile being implemented to 

bring greater consistency in student support services across the University.  

  

3.2.3.2 Appointment of a Senior Student Development Specialist: The Senior Student Development 

Specialist (SSDS) portfolio was established in September 2014, as part of the central Student Services 

office under the leadership of the Executive Director: Student Services. The purpose of this portfolio 

“…is to oversee the delivery of quality student development services across Colleges, and in 

collaboration and consultation with the Managers: College Student Support Services oversee the 

formulation of an institutional student development strategy. The portfolio also has responsibility for 

overseeing the Disability Support Services and the HIV and AIDS Programme throughout the 

institution.” This appointment should also facilitate and address improvements in coordination between 
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the centre and the Colleges. The SSDS has worked with the Managers: SSS to develop the composite 

reporting template, and has also formed two task teams which include the Managers: SSS and other 

central support services offices to consider two areas that require urgent attention, viz. food insecurity 

and after-hours crisis management.   
Source: Executive Director, e-mail communication, dated 11 September 2014.  

 

3.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the 

change(s) that are successful.  Provide evidence for claims of success. Where an activity is in the 

planning stages, indicate what evidence will be collected. 

 

3.3.1 University-wide Academic Monitoring and Support System: Supporting ‘At-risk’ Students 

The underlying principle on which the Academic Monitoring and Exclusion Policy rests and propels 

the AMS strategy of the University is that if students do not succeed, this should not be a consequence 

of the lack of information about their risk status or our inability to offer requisite support. Thus, UKZN 

has invested considerable resources in developing, testing and refining systems to provide multiple 

forms of support to students before excluding them for poor academic performance.  

 

The AMS system comes under scrutiny in November each year, both in Senate when reports are tabled; 

and when academic and support staff meet at an annual Colloquium to interrogate their practices and 

share exemplary ones, which is serving to blur the residual boundaries between academic and support 

staff. The UTLO tagline, ‘Every student matters’ finds concrete expression in the candid debates 

generated around efficacy, effectiveness and impact. Discussions in Senate and in the Colloquium serve 

to galvanise the Teaching & Learning leadership towards a common goal of providing holistic support 

through a coherent institutional approach. 

 

To monitor the success of AMS activities, a set of criteria were developed to enable consistent reporting 

on the AMS systems across Faculties in 2010, which also serve as a compliance instrument to assist 

Colleges in monitoring the efficacy of their academic support structures and services. The External 

AMS evaluation report (2013) indicated that Colleges were complying with the minimum requirements 

prescribed in the AMS checklist included in Table 16 below.  
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Table 16: AMS Criteria Checklist 

 

To give effect to the Academic Monitoring and Exclusions Policy and Procedures, and to strengthen 

the AMS system, the UTLO coordinates funding from the DHET Teaching Development Grant to co-

fund a range of monitoring and support activities. In 2012, funding was provided for the following 

activities, as indicated in Table 17 below: 
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Table 17: Monitoring and Support Activities 

 

In an attempt to shift the focus from a compliance approach to one that monitors the quality of the 

academic support provisioning, the AMS criteria were revised, as recommended in the AMS External 

Evaluation Report, to comprise of 3 parts: 

Part 1: Deans’ ratings of the AMS function in the College, as it pertains to at-risk students. 

Part 2: Student progression by degree type. 

Part 3: Description of AMS activities in the College and commentary on their effectiveness. 

 

The revised criteria were approved in 2014 and are being implemented from 2015 onwards. The report 

makes provision for information, which includes, amongst others: the quality of administration of AMS; 

the extent to which at-risk students are accessing the available academic counselling services; the extent 

to which College resources are provided in additional to the DHET Teaching Development Grant; and 

the extent to which AMS staff engaged with professional development training and research 

opportunities offered by AMS. 
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The template is expected to be populated twice a year (i.e., once for each semester) and is expected to 

address the stated concerns about the lack of coherence of AMS activities. In addition, the revised 

criteria require Colleges to report on the risk status of students (according to the Robot system); provide 

notes on critical incidences of underperformance/exceptional performance in Colleges and provide 

descriptions of AMS activities (other than those covered in Part 1). The aggregated responses from the 

Colleges provide a University-wide perspective for the AMS report for Senate (November, 2015).  

 

 

Figure 8: Academic Monitoring & Support: College Self-Ratings and Reports 

Key: 1= Poor, 2=Fair, 3=Average, 4=Good, 5= Excellent 

Source: AMS Report for Senate (November 2015) 
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In addition to responses to the AMS criteria, the ensuing AMS Report to Senate derives from the 

College responses to the AMS criteria and from institutional statistical information on a range of 

performance data on students at risk; exclusions; drop-outs; time-to-graduation and other crucial 

institutional data, which provides signposts for interventions or policy responses. The figures below are 

examples of information reported to Senate, and provide evidence of improvements in the percentage 

of students remaining in good academic standing in 2014.  
Source: Senate Report on Academic Monitoring and Support 2015 

 

 

 

 
Figure 9: At Risk Progression: All UG degrees - 2012 

 

 

 

 
Figure 10: At Risk Progression: All UG degrees - 2013 
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Figure 11: At Risk Progression: All UG degrees - 2014 

 
Source: Data extracted by Institutional Intelligence in June 2015 

 

 

3.3.2. Evidence-based approach to policy development for student support 
The importance of developing standardised institutional reporting templates that allow for the 

identification of trends, patterns and problems which enables action is evident at UKZN. Reports 

presented in the Student Services Council (and other structures) are often catalysts for the development 

of policy, and regulatory or guideline documents.  

 

One such example is an investigation into the extent of student pregnancies at the University. It has 

been observed at various levels within the University that unplanned pregnancy as well as termination 

of pregnancy has been cited by students as a reason for poor academic performance and withdrawal 

from studies.  In the period January 2014 – June 2015, a total of 143 cases of unplanned student 

pregnancies and a total of 38 cases of termination of pregnancy were reported at the Student Support 

Services offices across the four Colleges, while the campus clinics reported 631 cases of unplanned 

pregnancies and 153 terminations of pregnancies. The issue has been extensively discussed at meetings 

of the Student Services Council. In the absence of any formal University policy, a need was identified 

to develop a set of guidelines to outline the responsibilities of the University and students in supporting 

pregnant students. It was further agreed that the guidelines should engage with both female and male 

students and include a strong educative and preventative focus as part of a strategy to mitigate barriers 

to student success. A task team was established to this end. A draft ‘Protocol Guidelines on Support for 

Pregnant Students’ is under discussion and is being tabled in different structures for consultation before 

it is approved for implementation.  

 

3.3.3. Piloting Student Support System Initiatives   

UKZN has developed a practice of supporting initiatives and innovations for supporting students that 

often emerge from within particular Colleges by allowing these to be tested in smaller settings. 

Typically, these are piloted within Schools or Colleges and some have gradually been taken up in other 

Colleges. Some examples are presented, which also show how the University’s student support system 

is increasingly being moved towards online systems. 

 

The Learning Enhancement Checklist (LEC): this is a computerised diagnostic tool which assists in 

identifying barriers to academic success and is offered to ‘at-risk’ students. In addition, an online LEC 

booking system has been developed and is currently being piloted in one College with a view to making 



37 
 

[University of KwaZulu-Natal]   

it available for full implementation across the University. A total of 4 920 students attended the LEC 

sessions (administration, feedback and follow-up workshops) for the period January 2014 – June 2015. 

 

Student Wellness and Academic Transformation Programme: is designed to timeously identify and 

support students “at risk”. It comprises of online wellness assessment, online tracking and monitoring 

of academic progress (through the use of SharePoint), a 1st year student experience programme and bi-

monthly collaboration between central and College Student Support Services, and College Teaching 

and Learning. Due to its success in timeously identifying students in need of support or at risk of 

academic failure, it has been sustained as a core AMS strategy in the College. The programme is 

compulsory for every 1st entry student to the College. A profile is developed to identify areas of 

intervention and formal letters of invitation for intervention are sent to students identified as being at 

risk. The profiles are updated as long as the student remains in the system until graduation. In 2015, 

760 students participated and were profiled; 253 accessed individual interventions and 972 accessed 

the group interventions offered in the programme. 

 

Computerised Career Assessment: is currently used by some Colleges to provide career guidance to 

registered students who present with significant career confusion, as well as to students who require re-

direction into a different degree or College following the decisions of the College Exclusion Appeals 

Committee and the Academic Exclusion Appeals Committee. Paper-based assessments are also 

available to students. 

 

An automated online counselling booking system: has been developed and is currently being tested. 

The system offers several benefits, including enabling students to make online bookings without 

compromising their identity, the sending of appointment reminders which may improve attendance 

rates at sessions, generating accurate statistics and reports, and supporting offices that do not have 

Administrative Officers. The current e-filing system that is used to generate reports is dated and 

problematic. The new online booking system promises to be an effective and efficient replacement for 

the e-filing system.  

 

An automated online student services evaluation system: which may be used by students and 

academic staff to evaluate a range of services has been developed and piloted in one College with a 

view that other Colleges will follow suit. Evaluation reports can be generated in real time and can be 

used as part of the support session where applicable, for example, as part of a training workshop. It also 

enables multiple party evaluations of the same service which contributes to more rigorous forms of 

evaluation.  

 

3.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful 

and suggest reasons. 

The changes and initiatives that may be deemed as not having been successful are in the main those 

that are partially implemented and successful; and those that are proving to require more time and effort 

to become fully effective or institutionalised across the University. 

 

3.4.1 Weak relationship between the central Student Services and Colleges 

The establishment of the SSDS position is intended to bridge the gap between the central Student 

Services office (incorporating the HIV Unit and the Disability Unit) and the College-based Student 

Support Services offices. Although there has been some degree of collaboration between the SSDS 

portfolio and the Managers (for e.g., in drafting the reporting template, the food security task team and 

after-hours emergency crisis task team), consultative processes have yet to be formalised and 

consistently effected.  

 



38 
 

[University of KwaZulu-Natal]   

This fragmented approach applies to other central student support offices such as the Department of 

Student Residence Affairs and Student Health and Sport, which have little contact with the College 

Student Support Service offices outside of Student Services Council meetings. A more formalised 

approach that promotes regular consultation among College-based and central offices is likely to 

contribute significantly to the sharing of good practices and the provision of services that are more 

consistent across the institution.   

 

3.4.2 Lack of Implementation of successful initiatives across Colleges 

While a number of initiatives to support student progress have been developed, piloted and implemented 

in one College and may be demonstrated to have been successful (as described in 3.3.3), the take up of 

such initiatives in other Colleges has lagged. Despite Senate AMS reports on successful programmes 

and AMS Colloquia which report research on and descriptions of AMS activities that can be shown to 

be effective, these have remained largely in those Colleges in which they were first piloted and 

implemented. Several examples of activities or programmes can be provided that show this to be the 

case. This may be explained by both the challenge set out in 3.4.1 above on the relationship between 

the centre and the Colleges; and by the lack of a formal process or structure in which decisions for 

implementation of successful programmes or initiatives for supporting students can be discussed and 

agreed. These often have resource implications which may be yet another factor that mitigates against 

sharing and take up of good or effective practices.    

 

3.4.3 Graduate Recruitment Programme, Careers Exhibitions and Career Development:  

An important component of holistic student development is preparation for the world of work and the 

development of the graduate attributes and skills sets necessary for success in the working environment. 

Colleges have made steady improvements in this area and have developed various tools to enhance 

services, including the development of a database that is used to identify financially needy students for 

work opportunities and the production of a DVD entitled ‘CV Writing and Job Interview Skills’ for use 

by students. The Career Development Officers (CDOs) enjoy membership of the South African 

Graduate Employers Association (SAGEA) which holds annual conferences, quarterly networking 

events and other opportunities to share best practices.  

 

However, despite the many initiatives in this area within Colleges and despite the current level of 

collaboration between Colleges, there remains room for closer working relationships and the sharing of 

best practices. The current understaffing of this portfolio and the differences in College structures in 

respect to this portfolio further constrain consistent service delivery across Colleges and an accurate 

record of the impact of services.  Some of the highlights of this portfolio are indicated in the tables 

below:   

 
Graduate Recruitment: February – April 2015 

Activity Number of companies Number of students 

Career Exhibitions 107* 3581* 

Presentations 05 305 

Activations 14 9000* 

Assessments 03 600 

Focus Group 01 25 

Table 18: Graduate Recruitment: February – April 2015 

 
 
 
 
 
 
 
 



39 
 

[University of KwaZulu-Natal]   

Employment: February – April 2015 

Type of Adverts  Number 

Internships & Bursaries  32 

Internal emails & UKZN Notice System  34 

Part-Time employment 23 

Full-Time employment 25 

Employment opportunities   

Part-time/ casual  39 

Full-time 12 

Table 19: Employment: February – April 2015 
 

Individual Consultations: February – April 2015 

Gender Race Year of Study* 

M F A I W C O/I 1st Post 1st Final PG 

340 585 526 357 2 17 23 39 127 137 155 
*not captured for all students 

Table 20: Individual Consultations: February – April 2015 
Sources: Reports to Student Services Council, College Professional Services Forum and/or College Management Committee 

 

3.4.4 Health and wellness programmes under-developed  

A number of student support initiatives are resource dependent and although the University has initiated 

programmes these remain underdeveloped relative to the scale of the problem. Some examples are 

provided: 

   

Food insecurity: This issue remains a challenge. Students who present with problems of food security 

are referred to student support services for assessment and support. A food voucher system is currently 

used and 1 500 vouchers were printed for the period January 2014-June 2015. However, this is a short 

term solution which relies on donations from staff and external organisations. A task team has been 

established to address issues around food security, focusing on the development of a more sustainable 

and systematic programme that is embedded in an empowerment model. Initial meetings with relevant 

stakeholders have been concluded. 

 

Substance abuse: A task team has been established to develop University-wide proactive programmes 

to address the challenge of substance abuse among students. The task team has met twice thus far and 

is currently engaged in collecting institutional data. 

 

After-hours emergency protocol: A task team has been established to revise the after-hours 

emergency protocol in the absence of a University-wide protocol for dealing with emergencies. The 

first revised draft has been submitted to various central and College offices for further consultation.  

 

Traditional Healers: The practice of seeking the services of Traditional Healers to address students’ 

spiritual and psycho-social needs has been established on the Westville Campus. A similar facility 

should be made available on other campuses.  

 

3.4.5 Student attendance and participation in support programmes 
Even though it is compulsory for students who are identified through the electronic robot system (ERS) 

to attend support programmes, a large proportion do not. This despite analyses of the relationship 

between the performance of those who do attend support programmes against those who do not - 

showing the effectiveness of support programmes for success. A number of reasons have been advanced 

for this, including the stigma associated with being identified as needing support. Hence, Colleges have 

become much more sensitive in identifying and inviting students for support programmes and activities. 

Nevertheless, increasing the proportion of students to actively take up and participate in support remains 

a challenge. 
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3.4.6 Improving the capacity of the Writing Place  
There is a need to improve the capacity of the Writing Place to provide writing support services to our 

students. Presently the Writing Place focuses on providing services mainly to undergraduate students; 

this should be extended to postgraduate students. The current funding model for the Writing Place 

creates a situation where there is a large turnover of staff; this is not conducive to ensuring quality 

delivery. There is a need to reconceptualise the Writing Place model where there is perhaps a central 

Unit that oversees College programmes in terms of training, delivery and research. 

  

3.5 If possible, identify one or more promising practices related to this focus area.  Describe the 

practice and provide evidence for success. Suggest what the key features might be. 

 

3.5.1 Significant Features of the UKZN Academic Monitoring and Support System 

Several features of the UKZN AMS system offer promising practices and have been described in 

different sections of this report together with evidence provided. These include: 

 The ERS for identifying students “at risk” 

 The systems and processes in Colleges for following up on students who are identified through 

the ERS 

 The focus on academic and other forms of support in a single AMS system 

 Agreeing on criteria by which the efficacy of AMS system is evaluated in Colleges and 

University-wide 

 The ongoing monitoring and reporting in different structures of the University and especially in 

Senate to ensure institutional focus and action 

 

3.5.1 Shifting the focus to include top performing students in AMS  

While much of the focus on enhancing student support and development is understandably on students 

at-risk and those dropping out of the system, an equal focus is needed on top performing students to 

ensure that talent is also identified, nurtured and directed. Additionally, focussing on top performing 

students who come from the same disadvantaged backgrounds as those who fail or drop out provides 

useful information, ideas and strategies for supporting those at-risk and to mitigate the risks before they 

manifest. To this end, UKZN has expanded its electronic colour coding system to include a fourth 

‘Blue’ category which will identify students who are on track to achieve their degrees cum laude or 

summa cum laude. This will enable the University to both learn from the success of these students and 

support them to maintain their top performance.  

 

3.6 Identify the main challenges the University still faces in relation to this focus area. 

 

3.6.1 Notwithstanding the variations that currently exist in practices across Colleges, there is increased 

commitment to the development of a coherent, comprehensive, and integrated model of student support 

across the institution. The AMS system is currently being implemented to varying degrees and with 

varying levels of success across Colleges and within the institution as a whole. The primary challenge 

at this stage is the need for increased collaboration and the sharing of best practices across College 

offices and across the institution as a whole. While support entities enjoy relative autonomy under the 

College model, there is a need for platforms that ensure developing, sharing and evaluating good 

practices result in implementation across Colleges and the institution. 

 

3.6.2 Concerns have been raised about the sustainability of the system as it is largely funded through 

the Teaching Development Grant. The lack of clarity on the continued existence of the grant does 

impact the long term decisions necessary to stabilise the system. Institutional factors such as budgetary 

constraints, a lack of resources, inadequate infrastructure and under-staffing compromise the quality 
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and consistency of services provided overall. These impact on ongoing challenges including food 

insecurity, student accommodation, student funding, and safety and security on campuses. 

 

3.6.3 An ongoing risk to the AMS system is differentials in job descriptions, remuneration, 

nomenclature and tenure prospects of AMS staff. Service Level Agreements (SLAs) have been 

concluded for many of the support services offices while others are currently engaged in the process. 

The SLAs aim to clarify and make explicit roles and responsibilities, procedures and protocols to make 

service delivery more efficient.  

 

3.6.4 The student support systems currently in place are largely labour intensive and person-centric and 

subject to the vagaries of time and availability of personnel. Yet, not all student support needs to be 

performed by persons. Some of the advisory components can be automated as the first source of remedy 

before other services are invoked. This principle informs the Advisor Autopilot, which is an automated 

system for online curriculum advice, capable of mapping a student’s record against the academic 

programme that s/he is registered for, that is currently being developed.  

 

3.6.5 There is uneven provision of Disability Support Services. Whilst efforts have been made to ensure 

that students with various disabilities have equal access to academic programmes, the scale of need 

outstrips the financial and logistical capacity of the University to provide adequate Disability Support 

Services especially to those with multiple disabilities who require the full-time support of trained 

helpers. 

 

3.6.6. Programmes at student residences have not been extensively implemented as was the practice 

pre-devolution. Contributing factors may be the lack of collaboration between the central Student 

Residence Affairs office under the auspices of the Student Services Division and relevant College-based 

offices.     
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT  

(suggested length 10-20 pages) 

Include: teaching and learning spaces, ICT infrastructure and access, technology-enabled tools and 

resources, library facilities. 

 

This section of the report should make reference to all of the sub-topics listed above, either by discussing 

them individually or by integrating them. Note: it is not necessary to respond to each of the questions 

below for every sub-topic. 

 

 

4.1 Summarise what the University considers to be the key issues in enhancing the learning 

environment. 

 

4.1.1 The rapid increase in available and affordable technologies and the rapid changes and improvements 

to existing technologies is impacting all aspects of the University – the lecture room, pedagogies, 

educational resources, administration and communications, to name but a few – and impacting on the 

University’s ability to stay ahead or even abreast in its ICT provisioning and systems. The notion of 

conducive learning environments is rapidly being redefined as access to higher education is being 

massified, rendering existing ICT architectural designs and installations inappropriate and inadequate.  

 

4.1.2 Aided by more affordable ICT hardware and bandwidth, the prospect of technology rich but 

innovation poor learning environments has prompted UKZN to embrace a pragmatic approach to 

technology adoption, choosing instead to ensure that existing learning spaces are fully functional with 

essential technologies, before investing in aspirational technologies that do not always add value to 

teaching and learning. This approach has yielded benefits, as UKZN now enjoys widespread access to 

wireless, (although in some of the older buildings reliable wireless access continues to be a challenge). It 

is acknowledged that ubiquitous wireless access is a pre-condition for the success of a more ambitious 

initiative which will ensure that as from 2016, students will begin to have laptops to enable access to 

teaching and learning resources. The decision to resist the seduction of the more portable Tablet 

technology and to opt for laptops, was informed by research which proved Tablets to have several 

limitations. 

 

4.1.3 UKZN’s pragmatic approach also applies to the choice of its Learning Management System (LMS). 

It has opted to retain Moodle as its preferred LMS and to deploy available resources to accelerate adoption 

by both students and academics. UKZN distinguishes between digital “literacy” as having knowledge of 

digital tools and how to use them, as opposed to digital “fluency” which requires the capacity to take these 

tools and use them at the appropriate time and place for a desired outcome. The absence of digital fluency 

amongst academics militates against the optimal use of resources, be they software or hardware. An 

aggressive training programme on Moodle which is underway is expected to accelerate adoption.  

 

4.1.4 The availability and provision of technologies in the teaching and learning environment is gradually 

transforming lecture room pedagogies, with emergent interest in online and blended learning. 

Consequently, adequate attention needs to be given to capacitating not only staff but also students on the 

Moodle and other e-platforms. As on-line learning programmes gain traction, attention will have to be 

directed to ensuring technology access for non-resident students, while guaranteeing security. The 

availability of on-demand customised YouTube training videos to demonstrate technology applications is 

proving both cost-effective and successful.  

 

4.1.5 A further imperative is the direct impact technological advances are having on University libraries 

to remain well-resourced with judicious balances between their electronic and hard copy collections. A 
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recent audit of usage of journals and online publications has enabled the library to redeploy funds to areas 

of actual need and use. Given the increasing availability of online materials, it is vitally important that 

students are also trained and assisted to make thoughtful decisions about what constitutes and how to 

select high quality sources. The introduction of the library research commons on selected campuses has 

proved to be a successful learning environment. This re-purposed enclosed area within the main campus 

library provides seclusion in addition to computing facilities. Given the success of this provision, the 

intention is to replicate the facility on other campuses. 

 

4.2 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in 

progress, or (c) are in the planning stages that relate to enhancing the learning environment. 

 

4.2.1. Moodle online learning platform is being made mandatory  

The University adopted Moodle as its on-line LMS which is currently being utilized by some staff and 

students. To maximise the teaching and learning potential of this system, Moodle will be progressively 

phased in for all modules over the next 3 years as follows. 

 In 2016 undergraduate level 1 modules for first year students and level 2 modules for second 

year students will be available on Moodle 

 In 2017, level 3 and level 4 modules will be available on Moodle   

 In 2018, all postgraduate modules will be available on Moodle  

It is envisaged that each College Management Committee will monitor and oversee implementation of the 

mandatory Moodle phase-in across Schools in their respective College. From 2016, all Disciplines at 

UKZN will place their level 1 and 2 module learning/teaching material on Moodle. This will mean that 

all first and second year undergraduate students at UKZN in 2016 will have to bring a laptop with effect 

from 2016. 

UKZN is acutely aware of the tendency to use LMSs as materials repositories rather than innovative 

teaching tools. It has therefore recognised the need to build ICT fluency amongst staff. The Information 

and Computing Services (ICS) division will liaise directly with Colleges and Schools in order to facilitate 

training in the use of Moodle, giving priority to those involved in teaching and learning undergraduate 

level 1 and 2 modules. Additional individual support will also be offered on an as needed basis. 

Source: Moodle roll-out report to TLSG 2016-2018 

 

4.2.2 Student Technology Programme  

To assist students with laptop purchases, UKZN has joined the Student Technology Programme (STP). 

The STP has negotiated affordable deals on laptops for staff and students from participating public 

institutions (Information can be accessed on http://www.stp.ac.za). In addition, from 2016, lecture note 

fees will no longer be charged for UG level I and level 2 modules - the cost of investing in a laptop will 

off-set the cost of lecture notes over a 3 to 4-year undergraduate degree period. 

In 2016, UKZN Student Funding will facilitate funding for new students and second year students, who 

receive NSFAS, to purchase a laptop. UKZN’s Academic Computing division will also work with 

Colleges and Schools that provide computer literacy training for their students, in incorporating Moodle 

into those offerings, including during orientation programmes. 

Source: Moodle roll-out report to TLSG 2016-2018 

 

 

 

http://www.stp.ac.za/
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4.2.3 Consolidated and expanded wireless access 

The University has consolidated and expanded on wireless access which is now available across all 5 

campuses and plans are in place to upgrade existing infrastructure to support high density wireless access. 

This allows internet access to students and staff via the University LANs or through their own devices. 

This will be important as more students will require access to on-line resources and communication 

facilities. 

The University now has 1 702 wireless access points of which 40 are in the libraries, 64 in hospitals and 

586 in the residences. The remainder are in lecture venues, common areas and in administrative offices. 

There is no simple way of breaking these last ones down, but it does mean that 1 012 access points are in 

these areas. (Source: https://146.230.128.116:8443/Monitor/jsp/wm/details.jsp) 

 

Figure 12 below indicates a typical weekday’s usage of these access points with the peak at just over 

three gigabytes. (Source: https://146.230.128.116:8443/Monitor/jsp/wm/details.jsp) 

 

 

Figure 12: Daily Bandwidth Consumption 

 

That the above is typical of a weekday can be seen in Figure 13, which reports on usage over a week.  

 

Figure 13: Weekly Bandwidth Consumption 

As can be seen, each weekday follows a similar pattern, with weekends having different patterns. 

(Source: https://146.230.128.116:8443/Monitor/jsp/wm/details.jsp) 

 

4.2.4 Lecture venue Upgrades 
As at many other universities, the majority of lecture rooms at UKZN were designed for traditional 

lectures. Noting the UKZN enrolment plan (2014-2019), which envisages a gradual increase in student 

numbers to reach a total of 46 556 by 2019, of which 28% will be postgraduate students, the need for 

creative repurposing of existing venues takes precedence as does the urgency for alternatives models of 

delivery.  

https://146.230.128.116:8443/Monitor/jsp/wm/details.jsp
https://146.230.128.116:8443/Monitor/jsp/wm/details.jsp
https://146.230.128.116:8443/Monitor/jsp/wm/details.jsp
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Additional upgrades have been and will continue to be made to Audio Visual technology, particularly in 

teaching venues. Expenditure in the past year was of the order of R1, 6 million and 22 venues were 

upgraded. The upgrades included inter alia, data projectors, document cameras, motorized screens and the 

cabling necessary for their functioning. An allocation of an additional R600,000 has been made to continue 

refurbishment of AV equipment, including the installation of additional wireless access points which 

increased by more than 300 over the past year. This is an absolute necessity as mobile devices and laptops 

become increasingly ubiquitous, placing ever heavier loads on the network. The demand for more plug 

points for charging technological tools, more learning spaces for using wireless facilities and more spaces 

for printing as opposed to computers in University LANs is also envisaged. An additional challenge which 

will need to be addressed is refurbishing existing lecture venues, to more comfortably accommodate 

students’ usage of diverse and changing technological devices and especially laptops for learning.   

 

4.2.5 Consolidation of Library Infrastructure 

Streamlining the services offered in different campus libraries has eased some of the management duties 

and empowered operational managers to get more involved in decision-making processes. The effect on 

staff is that there is now reduced need for campus-based managers. The managers are now strategically 

aligned to the portfolios of the vision of the library.  

 

 The e-library: The advantage of the e-library is 24/7 access is that it is not location bound. This is 

potentially a strategy to free up space, which could be used by students and academic staff for learning, 

research and social interaction purposes. The process also affects a number of staff needed to perform 

traditional functions like binding print journals and circulating print copies. The new functions that 

will emerge will be maintaining e-collection subscriptions, and managing the licensing agreements of 

the e-content and the interface of all subscriptions. 

 
 Current Future Comments 

Current 

seating 

capacity in the 

libraries 

 HC Library: 814 

 Music Library: 55 

 Architecture Library: 70 

 Law Library: 250 

 PMB Library: 617 

 PMB Law Library: 108  

 PMB Life Sciences: 185  

 Medical Library: 128 

 Edgewood Library: 479 

 Westville Library: 2500 

Total seating capacity: 5206 

Implementation of the 

following: 

 Create a 24-hour study 

centre 

 Increase space for 

researchers and 

postgraduate students 

 Research Commons/ 

Knowledge Commons 

for undergrad. students 

 Areas to be created for 

quiet zones 

The new seating model 

will reduce the noise 

problem in libraries. 

Table 21: Seating capacity in libraries 
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 More Efficient Access to Materials: The library will work more closely with ICS to ensure more 

efficient and effective delivery of services in line with the library’s strategy. 

 
 Current Future Comments 

Plans to increase 

access and visibility of 

library materials 

 Implementation of new 

library system 

(WorldShare) 

 Electronic databases 

 Everything print based 

in Special Collections 

 Increase the use of 

mobile technology 

 Loaning of laptops to 

students 

 Heat system/ On-line 

help 

 E-forms for Circulation 

(Reserve, Inter-Library 

Loans) 

 Virtual Library chat 

 Podcasts/online tutorials 

for staff and students 

 Digitizing of Special 

Collections 

Create awareness of the 

availability of on-line 

resources for staff and 

students  

Table 22: Access to Materials 

 

 Appropriate and Adequate Staff training: To be aligned with the University’s objective of being 

an employer of choice for staff, the library will embark on intensive staff training to ensure that our 

staff are well equipped to meet the needs of the 21st century library. 

 
 Current Future Comments 

Training  Focus on formal 

qualification only 

 

 Up-skilling of staff 

 Attending conferences 

and workshops 

 Webinars 

 Continuous development 

 Research: publishing 

articles/ presentations 

Staff will be encouraged to 

present papers, share best 

practices with other 

libraries. 

Table 23: Staff training 

 

The Library Research Commons (LRC): The LRC is a space that provides an environment in which 

students and staff can share and discuss research, as well as get support for all steps of the research process: 

searching, writing, publishing, and funding.  It is a place to collaborate and connect with fellow students 

and faculty on research projects. The purpose of this space is to create an environment which fosters and 

facilitates research activities. It is an enclosed area in the main campus library, providing seclusion in 

addition to computing facilities. Given the success of this provision on the Howard College and Edgewood 

campuses, the intention is to replicate the facility on other campuses.   
Source: Report on UKZN Library: Current and Future Portfolio, EDF 29 January 2015 

 

4.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the 

change(s) that are successful.  Provide evidence for claims of success. Where an activity is in the 

planning stages, indicate what evidence will be collected. 

 

4.3.1 Increased uptake of Moodle  
The goal of developing a functional LMS - also known at UKZN as a Virtual Learning Environment 

(VLE) – will be phased-in as a mandatory system. However, its success can be seen against the current 

context in which it is being realised with 1 087 modules already being visible in Moodle and 36 089 

students accessing the platform in 2015 in contrast to 2014 when there were 900 visible courses with 34 

841 students.  
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COLLEGE Number of courses No. of staff No. of students 

College Of Humanities                   423 363 13496 

College Of Agric., Eng. & Science     496 415 9071 

College Of Law & Management Studies   495 344 10780 

College Of Health Sciences          278 281 3944 

TOTAL 1403 37291 

Table 24: Moodle courses: usage by staff and students in 2015 

Source: Extracted from Moodle database on 20 Aug 2015 

 

Moodle is being enhanced on an ongoing basis. For example, it further provides the platform for electronic 

student evaluations of modules, a facility that is expected to substantially increase the proportion of 

modules evaluated annually to inform individual teaching practice and provide evidence of teaching 

quality for academic promotions and annual performance management processes. 

  

Significantly, research shows an expectation of the use of Moodle by students. The graph below taken 

from research conducted in 2012 on Mobile Usage and Perceptions of Applications shows significant use 

of Moodle.  

 

 
Figure 14: Moodle Utilisation by Application 

Source: Report for Academic Computing Unit - Mobile Usage at UKZN, 2012 

 

4.3.2. System for Interaction in Large Classes 

In conjunction with Academic Computing, the UTLO has introduced a home-grown audience response 

system, the “Smart Clicker” system which combines the operational features of the traditional clicker with 

the ease of use of a smart phone. The demonstration of this system, which is being rolled out, has received 

positive responses.  
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The system is web-based and respondents access it through a browser on any device connected to the 

internet to answer a set of questions created by a lecturer or presenter. The creator can view responses in 

real time. The questions are of two types: 1) text responses and 2) a single choice selection from between 

two and five possibilities. Formative assessments to gauge student understanding and progress and 

formative feedback on classroom teaching are expected to be the primary areas of use of this technology.  

Examples of how this might be used are to gauge understanding, ascertain whether further elaboration is 

needed, and allow respondents to pose questions and get session feedback in real time. A number of 

demonstrations have been given across Colleges and it has been used in lectures. An online YouTube 

video demonstration can also be accessed by academic staff. See http://utlo.ukzn.ac.za/smart-clicker 
Source: Report to TLSG (3 August 2015) 

 

4.3.3. Learning Enhancement Software  

The use of similarity detection software in the form of Turnitin has proved very successful. Training has 

been provided to staff and widespread use is made of it for the assessment of both undergraduate 

assignments and postgraduate submissions up to doctoral level. Table 25 below, taken from data provided 

by the dashboard on the Turnitin website, outlines the usage of Turnitin. 

 

 Instructors Students Submissions 

Jan-July 2014 599 21844 24666 

Jan-July 2015 632 22089 28448 
Table 25: Turnitin Usage 

 

In addition to the VLE and Turnitin, a variety of software is available to enhance staff and students’ 

academic endeavours. These include: 

 

 EndNote (a software tool for publishing and managing bibliographies, citations and references) 

 SPSS (a software tool for comprehensive statistical analysis and data management) 

 Stata (a statistical package for statistical analysis, data management, and graphics/visualisation) 

 Genstat (statistical analysis software that provides data analysis tools) 

 SAS (a software suite developed by SAS Institute for advanced analytics, multivariate analyses, 

business intelligence, data management, and predictive analytics) 

 Mathematica (a computational software program used in many scientific, engineering, 

mathematical and computing fields, based on symbolic mathematics) 

 MatLab (a high-level language and interactive environment for numerical computation, 

visualisation, and programming) 

 NVivo (a workspace for qualitative analysis and mixed methods research providing tools for deep 

analysis of unstructured data) 

 ArcGIS (a geographic information system (GIS) for working with maps and geographic 

information) 

 Idrisi (an integrated GIS and Image Processing software solution providing various modules for 

the analysis and display of digital spatial information) 

 Erdas (an image processing software package that allows for processing geospatial and other 

imagery as well as vector data) 

 

4.3.5 System Enhancements to ITS for Evidence-based Decision Making 

A number of on-line system enhancements and developments have been funded and facilitated through 

ICS to improve teaching and learning systems at UKZN. 

 

4.3.5.1 Development of the On-line Teaching Workload Framework: An on-line system to capture 

teaching workloads and supervision loads, was successfully implemented (which included training and 

http://utlo.ukzn.ac.za/smart-clicker
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workshops for all 19 Schools) during 2014.  Currently all permanently appointed academics have captured 

their actual teaching workloads for 2014 and their planned workloads for 2015 into the system; which 

contains and connects data on all modules taught in the University and students supervised and their 

respective academics. Institutional Intelligence (II) has provided ongoing support for this system.  The 

planned teaching workloads for 2015 has allowed UKZN to manage teaching allocations, as well as to 

identify teaching and supervision disparities amongst academics across the various ranks by making 

comparisons with planned enrolments for 2015.  The data has also increased data quality with regard to 

College handbook information, student registrations and academic structure issues (e.g., credit points of 

modules, duration of qualifications, etc.). 
Source: Data extracted from TWF system 19 Aug 2015 

 

4.3.5.2 Student profiling: Institutional Intelligence (II) has developed a set of reports to measure and 

monitor student performance. While these reports served a particular need when it was developed, our 

understanding of student performance was limited.  The UTLO, in collaboration with II, has enhanced 

these reports to include other key variables that may have an influence on student performance, e.g., 

student funding, student housing, financial holds and fees outstanding to broaden the scope of analysis. 

For example, UKZN obtains the secondary school quintiles from the Department of Basic Education and 

Training (DBET) via the Central Applications Office (CAO).  The system that was used to derive quintiles 

was complex as the three institutions maintained secondary school information against different coding 

structures.  This resulted in a huge amount of manual work to synchronise the data. A system was 

developed on ITS to enable the University to manage the maintenance of secondary school quintiles more 

efficiently.  The process of matching data was automated and where discrepancies arose, additional 

information was provided to facilitate the allocation of quintiles to secondary schools on ITS.  This 

improved the quality of the data.  Previously, UKZN reported 40% of its SA feeder schools at UG Bachelor 

level as unknown quintile.  The implementation of the system showed a significant improvement in 

reducing the number of unknowns to 15%. 

 

4.3.5.3 Enhancing the AMS tracking System: The UKZN AMS System is being expanded to include 

top achieving students through the electronic robot system, which is being reprogrammed to reflect 

whether a student is on track to graduate cum-laude or summa cum laude. Students will be made aware of 

their progression status via student central. 

 

4.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful 

and suggest reasons. 

 

4.4.1 Long and slow uptake of full Moodle potential   
Although Moodle has been implemented for several years it has not been used to its full potential.  It is 

used primarily as a repository for teaching and learning materials as opposed to the interactive platform 

that was envisaged. Many features available within the Moodle Virtual Learning Environment (VLE) are 

either not used or used infrequently, precluding the engagement with students that is possible with such a 

platform as well as the use of tools which may aid more effective learning. The reasons are a lack of 

knowledge or understanding of appropriate pedagogy as well as staff time constraints and lack of IT skills. 

With an increasingly e-savvy student body, staff adoption is paramount. The mandatory phasing-in of its 

use and hence increased use may yield better use of this resource. 

 

4.4.2. Delays in library plans implementation  
The library plans that were to be in place include: 

 Up-to-date computers for both postgraduate and undergraduate students 

 Cameras and a closed access system for a secure environment 

 Latest copies of books both print and e-books 

 Re-purposed space for social gathering/relaxation for students 
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 Databases 

 

Several of these stated aims were unsuccessful for various reasons, including but not limited to replacing 

computers that are old and out-dated, due to the lack of funding from ICS, an insufficient Library budget 

to acquire all the databases needed by the University community and an inadequate capital expenditure 

budget to fund the Radio Frequency Identification (RFID) technology as well as re-purposing of space. 

 

4.4.3 Pilot project showing limited scope of tablet devices for technology-enhanced learning 
In a pilot project to expedite technology-enhanced learning as part of a ‘Visual Learning’ project, an 

experimental programme was implemented in which tablets were distributed to more than 1 000 students 

in the College of Health Sciences in 2013, to explore whether these devices facilitated improved learning 

skills among the student recipients. An investigation was conducted to determine if the devices in question 

have been suitable and useful for student learning, in terms of functionality, performance and quality. The 

results of the investigation showed that at least 60% of the students who had been given the tablet devices 

had issues regarding the quality and functionality of the devices.  

 

The findings also identified some of the issues and recommendations suggested by the students within the 

College of Health Sciences. These were:   

 The device had problems connecting to the internet. This was especially problematic when 

considering that these devices do not make provision for a SIM card, making it dependent on Wi-

Fi networks.  

 The device had a poor battery life  

 The device could not be used to access many sites including the UKZN email system  

 The browsing speed of the device was poor.  

This investigation has informed the mandatory requirement for all new entrants to procure a laptop rather 

than a tablet device, on admission to UKZN from 2016 onwards. 

 

4.5 If possible, identify one or more promising practices related to this focus area.  Describe the 

practice and provide evidence for success. Suggest what the key features might be. 

 

4.5.1. Early adoption and expansion of ICT infrastructure and functionality University-wide in 

wireless access; internet access for staff and students; upgrades on an ongoing basis across lecture venues; 

student computer labs; access to a range of software; Moodle as the LMS and the research commons 

provides a strong foundation for innovative pedagogies and creative mixes of contact and on-line teaching 

and learning using technologies which are emerging and being researched and reported at various 

seminars, workshops and conferences hosted by the UTLO and Colleges. 

 

4.5.2 Proactive staff training in technology for Teaching & Learning: The Academic Computing 

section which is responsible for capacitating staff on the use of Moodle and other technologies for use in 

teaching and learning has taken a more proactive stance in engaging staff. Whereas previously, the section 

reacted to requests for training, it now targets Deans and Academic Leaders and suggests training, stating 

institutional imperatives. This resulted in more than 260 staff being trained on using Moodle in the latter 

half of 2014, which is more than double the 2013 figure. In planning, is a two-day workshop for staff, 

which on the first day will cover the technical elements of Moodle and on the second day, will deal with 

how to use Moodle to teach. The workshop will be limited to 20 people and evidence of success will be 

to determine how extensively they use additional features available in the VLE in comparison to before 

the workshop as well as in comparison to non-attendees.  
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4.6 Identify the main challenges the University still faces in relation to this focus area. 

 

4.6.1. Increasingly, the main concern in ICT is becoming one of adoption and uptake rather than 

provisioning. The provision of venue equipment, a VLE and increased connectivity has not led to a 

significant improvement in uptake of the opportunities afforded by them. However, the VLE provision 

has led to an increased expectation by students of its use in teaching and learning. 

 

4.6.2. The use of VLEs across the world is characterised by the under-utilisation of most of the features 

available, being used in the same way as ours – as a repository for notes and as a one-way communication 

from academic to students. Historically, we have referred to our installation of Moodle as an LMS, but 

this seems to provide a false focus, with the emphasis on management. It is thus apt to now start using the 

term VLE in the hopes that this will appropriately refocus Moodle as a tool for teaching and learning. 

 

4.6.3. As mentioned earlier, a major challenge is the digital aptitude of staff.  This ties into the use of a 

wider range of tools in Moodle and of other tools such as social networking and indeed of physical tools 

such as AV equipment in lecture venues. Related to this is the capacity of the Academic Computing 

Section within ICS, which has a total staff complement of five to serve the entire institution. The 

equivalent section at comparable institutions contains more than 30 staff serving a much smaller staff and 

student body. This impedes possibilities that might otherwise be easier. 

 

4.6.4. The roll-out of (Library) Research Commons to all campus libraries based on the success of the 

existing ones remains a challenge. Quiet, dedicated study space with access to up-to-date technology and 

online library materials for postgraduate students and researchers needs to be provided as the University 

expands its postgraduate enrolments especially at Masters and doctoral level. Longer after-hours access 

to the library is also needed, in view of the lack of time available during normal curriculum hours. The 

library notes finance as a particular challenge. 

 

4.6.5. Electronic content continues to be a challenge in several ways. Firstly, additional resources are 

needed to extend the number of electronic journals available. Secondly, there is little use of or commitment 

to Open Access materials by academic staff and, lastly, little electronic content is created by staff. There 

is a critical need for a structure which will enable the Information Services librarian staff to be more 

closely linked to their Colleges in order to focus on the development and implementation of the library’s 

vision in support of teaching, learning and research. 
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5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME ENROLMENT 

MANAGEMENT  

Includes: admissions, selection, placement, readmission refusal, pass rates in gateway courses, 

throughput rates, management information systems. 

 

This section of the report should make reference to all of the sub-topics listed above, either by discussing 

them individually or by integrating them. Note: it is not necessary to respond to each of the questions below 

for every sub-topic. 

 

5.1 Summarise what the University considers to be the key issues in enhancing course and programme 

enrolment management.  
 

5.1.1 A major issue for UKZN is managing its enrolments in meeting its DHET approved Enrolment Plan 

targets (2014-2019). Undergraduate overall enrolments are expected to be maintained at current levels with 

marginal 3.5% growth from the 2012 base, and are undergoing a major shift with a reduction in 

undergraduate certificate and diploma enrolments, which are being replaced by concomitant enrolments 

into degree programmes and postgraduate qualifications. Postgraduate overall enrolments are expected to 

increase substantially (37.6% on 2012 figures) at all levels to move towards an undergraduate to 

postgraduate ratio of 72:28 by 2019 as is characteristic of research intensive universities. This has been a 

major focus with the ration currently at 74:26. 

 

5.1.2 Following considerable discussion and debate about various tests such as National Benchmarking 

Tests, UKZN has chosen to rely on the National Senior Certificate (NSC) for its admission, selection and 

placement and has phased out tests in most programmes to reduce the administrative bureaucracy and 

streamline processes. Ongoing statistical reports and analysis of the demographic and performance data of 

NSC and University performance of students enables monitoring and review, which thus far suggests that 

this is likely to continue unless evidence indicates otherwise. A further factor is the cost-benefit implications 

for both students and the University.  

 

5.1.3 UKZN uses the regional Central Application Office (CAO) to expedite admissions, selection and 

placement. However, the CAO processes have also presented risks related to its operational efficiencies (or 

lack thereof).  This partnership has necessitated continuous engagement to ensure that students are 

effectively guided through the choices they make and available places in ways that match students’ 

disciplinary location appropriate to their abilities and aspirations. 

 

5.1.4 Academic Monitoring and Support at a system level is central and key to how UKZN manages module 

and programme throughputs. UKZN’s Integrated Tertiary System (ITS) incorporates the Electronic Robot 

System (ERS) which assists in tracking students’ progress through academic coding by colours as a proxy 

for their risk status (green=good standing, orange=at risk and red=at risk of exclusion). The system 

prescribes a minimum generic standard and criteria for student support to which Colleges are expected to 

adhere, and which reflects student movement from one risk status to another. However, an incessant focus 

on ‘at risk’ has also raised questions about a lack of concern for top performing students. Hence additional 

coding has been approved to include top achieving students through the ERS, which is being re-programmed 

to reflect whether a student is on track to graduate cum-laude or summa cum laude. A major issue is students’ 

responsibility in accessing their progression status via student central and participation in support 

programmes and activities. 

 

5.1.5 UKZN has embedded module and programme enrolment and student performance management in its 

academic structures for continuous monitoring, discussion and action. For example, enrolment data by 

School, College and University for both UG and PG qualifications are tabled and monitored by the 
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Executive Deans Forum; module pass rates are tabled and monitored in the College Academic Affairs 

Boards; and annual UG “at risk” student, performance and cohorts analysis are tabled at Senate.     
 

5.2 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in 

progress, or (c) are in the planning stages that relate to enhancing course and programme enrolment 

management. 

 

5.2.1 Application, Selection and Registration  

Applications are expedited through the CAO which has enabled the University to process the large numbers 

of applications received. This is conducted efficiently and effectively which is in line with the DHET’s 

strategy to utilise Central Applications Services. Table 26 illustrates the number of undergraduate 

applications received over a five-year period. On average 26% of all applications received are selected, 80% 

of those who are selected accept the offer to study at UKZN and 86% of those who accept eventually register 

at the University. While the number of applications received has increased by 31% since 2011, the number 

of undergraduate students who are offered places (or selected) dropped by 6% in the same period. This may 

be attributable to alignment with the enrolment plan in terms of undergraduate and postgraduate ratios.  

 

Year 

Number of 

Applications 

(Headcount) 

Total  

number 

selected by 

UKZN 

Total 

Accepted  

Total 

number 

registered 

Selection 

Rate 

(selected/ 

applications) 

Acceptance 

Rate 

(accepted/ 

selected) 

Registration 

Rate 

(registered/ 

accepted %) 

2011 65693 18464 15783 13497 28% 85% 86% 

2012 67501 20753 15524 12918 31% 75% 83% 

2013 77628 21511 15907 13426 28% 74% 84% 

2014 89136 21218 17932 15506 24% 85% 86% 

2015 85875 17330 14069 12564 20% 81% 89% 

Table 26: Applications, selections and registrations  

Source: Data extracted from ii.ukzn.ac.za as at 13/08/2015 Average 26% 80% 86% 

 

Administrative staff manages selection, acceptance, registration and admission processes in consultation 

with the academics providing leadership in different programmes. College Managers compile admission 

and selection reports periodically to keep the College management and academics informed of 

developments. To minimize unnecessary blockages and given the large numbers of applicants, processes 

such as student interviews and special pre-selection tests are discouraged. For placement decisions, 

applicants and registered students are afforded an opportunity to access career counselling in the respective 

Colleges for guidance regarding their career choices.  

 

An important decision that has been made regarding new entrant undergraduate admission for 

implementation from 2016 is that no “Walk-ins” would be permitted, that is, matriculants who do not 

apply in advance, will no longer be accommodated. Previously, provision was made for such students on 

each campus. However, an analysis of the number, demographics and programmes into which students 

who are admitted through the “walk in” processes shows that enrolments are unlikely to be impacted in 

any significant way if the practice is discontinued. 
 

5.2.2 Review of admission criteria and the National Senior Certificate  

UKZN has been assessing the impact of the introduction of the NSC on admissions and enrolment, and has 

been analysing data based on the NSC admission criteria and student enrolments since 2010. A symposium 

held in 2010, which emerged from deliberations in the then University Teaching and Learning Committee, 

brought together perspectives from NSC examiners, University Colleges, UKZN’s Department of 

Management Information (DMI), the National Benchmark Tests initiative (NBT) and UMALUSI. The 

purpose of the exercise was to consider whether the University admission criteria and selection procedures 

in both mainstream and access programmes needed to be revised. Subsequently two reports (in 2010 and 
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2012) were served at the Executive Deans Forum and enabled an evidence-based review of minimum entry 

requirements in undergraduate degree programmes, leading to Colleges amending admission requirements 

and clearly stipulating the selection criteria.  
Source: Report on First Year Undergraduate Student Profile and Performance (2007-2012) (Executive Deans 

Forum, 7 June 2012) 

 

A main finding of the report generated in 2012 on first entering undergraduate student profile and 

performance showed that the largest proportion of first-year students during the reporting period came from 

Quintile 5 schools.  In 2012, 14% of new students were admitted from poor, non-fee paying Quintile 1 and 

2 schools, while 47% were from Quintile 4 and 5 schools. However, there was a decrease of 17% in intake 

from Quintile 5 from 2010 to 2012 and moderate increases in student intake from the lower quintiles during 

the same period (2010-2012).  

 

Another focus of the report was the distribution of student enrolment by NSC matric points, which had 

remained fairly consistent from 2009 to 2011.  However, in 2012, there was a 5% increase in the number of 

students enrolled in the 28-30 matric point band together with a reduction in the 25-27% band (which was 

also observed for 2011). Given this finding, it was decided to review the minimum entry points in each 

College, which resulted, for example, the College of Humanities increased their minimum entry from 24 to 

26 points. All Colleges presented their amended admission and selection criteria at Senate and the following 

was resolved (Senate, 15 August 2012): 

 All Colleges agreed to reserve a percentage of places for students from Quintile 1 and 2 schools. 

Those programmes which do not have sufficient eligible applicants from Quintiles 1and 2, may fill 

these places with applicants from Quintile 3.  

 The Dean’s discretion in admission processes was removed. 

 

The shifts in first entrant undergraduate profiles have continued to be monitored and are being reported as 

part of the Academic Monitoring and Support Report for Undergraduate Degrees (Senate, 18 November 

2015). Figure 15 shows the changes in first year enrolments from different school Quintiles with the largest 

percentage continuing to be from Quintile 5. The number enrolled from poor Quintile 1 and 2 non-fee paying 

schools have grown by 163%, from a low base of 630 in 2009 to 1659 in 2015, while the number from 

Quintile 5 has declined 17%, from 3227 in 2009 to 2676 in 2015. In respect of new entrant matric points 

the largest proportion of students continue to be from the 28 to 30 point band. In 2015 this band constituted 

28% of new undergraduate entrants (Figure 16).   
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*Data has been normalised and excludes missing quintile school data 

Figure 15: First year enrolment by School quintile (2009-2015) 

 

 
Figure 16: Enrolments by NSC matric points (2009-2015)  

5.2.3 Access to Undergraduate degrees and the Mathematics entrance requirement 

An analysis of undergraduate programmes that were not meeting their enrolment targets (e.g., BCom) 

revealed the obstacle to be the low pass rates in the NSC Mathematics and the large proportion of students 

taking Mathematical Literacy. A large number of students met all requirements except for Mathematics and 

were therefore denied access to University education by virtue of their NSC Mathematics score or by virtue 

of having taken Mathematics Literacy as part of their NSC.  

 

In response, the School of Mathematics, Statistics and Computer Science designed and implemented a 

Foundation Mathematics Enrichment course which is offered through UKZN Extended Learning (UEL) to 

students seeking to improve their NSC Mathematics results to meet the Mathematics entrance requirements 

for study at UKZN. As an intensive two week (80 hour) course, it allows students who pass at the requisite 

2009 2010 2011 2012 2013 2014 2015

Quintile 1 4% 4% 5% 8% 8% 7% 9%

Quintile 2 7% 9% 10% 12% 13% 13% 16%

Quintile 3 11% 12% 14% 16% 16% 15% 16%

Quintile 4 20% 20% 19% 20% 19% 22% 21%

Quintile 5 57% 54% 52% 44% 45% 44% 39%
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2010 5% 14% 19% 19% 15% 10% 5% 2% 1% 3% 7%

2011 3% 6% 19% 21% 18% 12% 8% 4% 1% 2% 6%

2012 3% 7% 24% 22% 16% 11% 5% 2% 1% 1% 7%

2013 2% 6% 27% 24% 16% 11% 6% 3% 1% 1% 5%

2014 1% 3% 25% 25% 19% 12% 7% 3% 1% 0% 3%

2015 1% 5% 28% 24% 18% 11% 6% 2% 1% 1% 3%
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level access to study a degree at UKZN where Mathematics is a pre-requisite, provided that the applicant 

meets the other qualifying criteria of the University.  
 

Year Students Enrolled Students Passed 

2012 14 09 

2013 33 28 

2014 93 79 

2015 79 76 

TOTAL 219 192 

Table 27: Foundation Maths Enrichment Course Enrolments and Success Rates 

 

The success of the Foundation Mathematics course and demand by students who had taken Mathematics 

Literacy led to the offering of a new Mathematics Literacy Upgrade course designed for students who passed 

Mathematical Literacy in the NSC examinations but cannot gain access to degrees because they do not meet 

the minimum Mathematics entrance requirements. These students are supported to bridge the gap that 

converts Mathematical Literacy to Mathematics where Grade 12 Mathematics is an entrance requirement. 

This intensive semester-long (6 month) course is intended to upgrade students’ level of Mathematical 

knowledge and skills, providing possible access to a Bachelor’s degree at UKZN, where applicants meet 

the other qualifying criteria of the University. For the period January – October 2014, 42 students enrolled 

in the programme and 26 passed.  

 

UEL is currently planning to offer these Mathematics courses through an online format to make it available 

to more students and at a lower cost. 
Source: UEL Reports to TLSG 

 

5.2.4 Impact of the NSC on Undergraduate Throughput Rates  
The introduction of the NSC, which produced the first cohort of students from 2009 onwards, can now be 

analysed to assess the impact of the new curriculum. As was expected, cohort analyses undertaken in 2015 

on cohorts admitted since the new NSC curriculum was implemented show an impact on the University’s 

throughput rates. Figure 17 shows that, following a steady 30-31% completion rate in minimum time for 

the 2008, 2007 and 2006 cohorts, there was a drop of 5% in the number of graduates finishing in minimum 

time for the 2009 cohort (26%) (compared to the 2008 cohort) but a gradual recovery in minimum time 

completion rates in the subsequent cohort of 2010 (28%). 

 

Exclusion rates have remained under 10% and are lower than drop-out rates for each of the cohorts. Drop-

out rates increased from 19% in the 2006 cohort to 24% in the 2010 cohort. Tables 28 and 29 below show 

student progression in detail for the 2010 cohort separately for the 3 and 4-year degrees to show the 

differential performance across degrees. It is evident that that nearly half of all drop-outs, in both 3- and 4-

year degrees, occur in the first year of study. In terms of graduation, two-thirds of those enrolled in 4-year 

degrees finish in 5 years (minimum+1 year), compared to 58% of graduates in 3-year degrees who finish in 

5 years (minimum+2 years). (These reports were deliberated on by the Executive Management in April 

2015 to inform and review the approach to Student Funding)  
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Figure 17: Combined undergraduate throughput and attrition in 5 years 

 

Year 

Cohort 

enrolment 

(3-yr degrees) 

Progression status 2010 2011 2012 2013 2014 TOTAL 

2010 5932 

Graduated 0% 0% 22% 23% 13% 58% 

Dropped-out 14% 4% 2% 3% 3% 27% 

Excluded 0% 4% 2% 1% 1% 9% 

Students remaining 86% 78% 52% 24% 7% 6% 

Table 28: 2010 cohort progression in the three-year undergraduate degrees 

 

 

Year 

Cohort 

enrolment 

(4-yr degrees) 

Progression status 2010 2011 2012 2013 2014 TOTAL 

2010 1974 

Graduated 0% 0% 0% 49% 18% 67% 

Dropped-out 7% 3% 3% 2% 3% 18% 

Excluded 0% 3% 2% 1% 1% 6% 

Students remaining 93% 87% 83% 30% 9% 9% 

Table 29: 2010 cohort progression in the four-year undergraduate degrees 
 
Key:   

 Graduated in minimum time  Graduated in min+1               Graduated in min+2               Excluded in first year                  Dropped-out in first year 

 

Source: Report on undergraduate student performance, profile and funding: EMC 9 April 2015 

 

5.2.5 Mitigating the impact of gateway/gatekeeping courses 

The issue of pre-requisite modules in programmes, of which gateway/gatekeeping modules is one aspect 

that impacts student progression through degree programmes, has been under consideration for some time 

and has been deliberated on in the College Academic Affairs Boards, particularly when module pass rates 

are discussed. However, the challenge to dealing with this issue in a more comprehensive way is that the 

criteria for identifying gateway courses differ across Colleges and from programme to programme. For the 

purposes of this report, a gateway module is loosely defined as those modules that are credit bearing, offered 

in first year, are a pre-requisite for another course or major and have high enrolments (>750 - except in the 

College of Health Sciences which typically has smaller numbers).  
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Attempts are being made to identify gateway modules with high failure rates (also known as killer courses). 

Data derived from the identification of gateway modules is subject to discussion at the College Academic 

Affairs Boards and provides indicators for appropriate interventions. For example, mathematics modules 

which are required in a wide range of degree programmes, have been offered in both semesters to facilitate 

student progression. Where gateway modules prove to be a persistent problem, these modules are also 

referred to the UKZN Quality Promotions and Assurance Unit for formal review. 

Table 30 below highlights some of the gateway courses and associated pass rates, across different 

programmes.  

College 
Course 

Code 
Course name Affected Programmes Year Enrolments 

Pass Rate 

(Written) 

Pass Rate 

(Enrolled) 

College of 

Agriculture, 

Engineering 
and Science 

MATH130 
Introduction to 

Calculus 

Bachelor of Arts, Bachelor of 

Business Science, Bachelor of 

Commerce, Bachelor of Science, 
Bachelor of Social Science 

2 014 777 62.3% 57.5% 

2 013 564 62.1% 55.5% 

2 012 563 75.8% 70.5% 

MATH131 
Mathematics 1A 

(Eng) 

Bachelor of Community & 

Development Studies, Bachelor of 

Science in Engineering, Bachelor of 
Science in Land Surveying 

2 014 866 63.1% 61.2% 

2 013 870 68.2% 64.8% 

2 012 738 74.7% 71.1% 

College of 

Humanities 

ACLE102 

Academic 

Learning in 

English 

Bachelor of Arts, Bachelor of 

Community & Development St., 
Bachelor of Laws, Bachelor of 

Nursing, Bachelor of Practical Music, 

Bachelor of Science in Engineering, 

Bachelor of Social Science, 

Bachelor of Social Work 

2 014 1129 81.8% 69.4% 

2 013 966 84.9% 73.6% 

2 012 695 82.8% 70.1% 

ENGL101 
Introduction to 

English Studies A 

Bachelor of Arts,  Bachelor of 

Commerce, Bachelor of Community 

& Development St., Bachelor of 

Laws, Bachelor of Practical Music, 

Bachelor of Science in Engineering, 

Bachelor of Social Science, 
Bachelor of Social Work 

2 014 1049 77.2% 72.4% 

2 013 835 79.9% 75.8% 

2 012 800 68.3% 62.6% 

College of 

Law and 

Management 
Studies 

ACCT101 Accounting 101 
Bachelor of Business Science, 
Bachelor of Commerce, Bachelor of 

Laws 

2 014 1658 68.8% 65.9% 

2 013 1214 68.4% 63.6% 

2 012 1042 53.6% 48.7% 

ECON101 
Principles of 

Microeconomics 

Bachelor of Administration, 
Bachelor of Agricultural 
Management, Bachelor of Arts, 

Bachelor of Business Administration, 

Bachelor of Business Science, 
Bachelor of Commerce, Bachelor of 

Community and Development 

Studies, Bachelor of Laws, Bachelor 
of Science in Agriculture, Bachelor 

of Science in Engineering, Bachelor 

of Science in Property Development, 

Bachelor of Social Science 

2 014 2457 71.8% 68.9% 

2 013 1883 74.9% 69.7% 

2 012 1790 66.7% 62.3% 

College of 

Health 
Sciences ANAT101 

Introduction to 

Anatomy & 

Neuroanatomy 

Bachelor of Occupational Therapy, 

Bachelor of Pharmacy, Bachelor of 
Physiotherapy 2 014 180 98.9% 97.8% 

2 013 187 97.8% 94.1% 

2 012 193 94.1% 90.2% 

HPHS111 
Basic Human 
Physiology 

Bachelor of Audiology, Bachelor of 
Communication Pathology 

(Audiology), Bachelor of 

Communication Pathology (Speech-
language pathology), Bachelor of 

Dental Therapy, Bachelor of Sport 

Science 

2 014 216 59.9% 54.6% 

2 013 219 70.0% 60.7% 

2 012 227 56.4% 50.7% 

Table 30: Pass rates in gateway courses 2012-2014 

Source: Data extracted from ITS on 15 Aug 2015 
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While there have been decreases in pass rates from 2012 to 2014 in the following courses: MATH130, 

MATH131 and ACLE102, it is notable that there have been increases in pass rates for all other identified 

courses.  

  
5.2.6 How the AMS System supports student progression 

Throughput rates in undergraduate programmes are monitored through annual AMS Reports to Senate. 

Additionally, the UKZN AMS System is being expanded to include top achieving students through the ERS 

which is being reprogrammed to reflect whether a student is on track to graduate cum-laude or summa cum 

laude. Students will be made aware of their progression status via student central. The UTLO and TLSG 

have identified the need for improvements in tracking student progression and are funding the development 

of a system. While the Integrated Tertiary System (ITS) incorporates the ERS which assists staff in tracking 

students’ progress and student central allows students to track their own progress, these systems are labour 

intensive, requiring ongoing coding, with limited integration and lack the functionality to track student 

performance consistently. The need was identified for a system that assists students to make informed 

module selection decisions, maps out efficient curriculum pathways and tracks curriculum decisions. 

 

‘Student Progression Mapping’ is an automated system being developed to monitor and provide real-time 

support to students to enable them to make rational curriculum decisions based on their historical and current 

performance. It is based on Artificial Intelligence algorithms that provide analysis on large data sets and 

generate output in natural-language advice to staff and students in managing academic progress. The system 

can be used to auto-generate advice to students regarding programme performance and accreditation status. 

In addition to advising students, the system also maps out progression data to academic programme 

managers. The system data-mines student information to obtain alternate progression paths, and advises on 

the means by which specific routes can be further supported (e.g., by changes to timetable systems). The 

implementation of cross-institution mapping also allows for bench-marking of programmes and eases the 

process of transferring credits from one institution to another. Once the UKZN data structure is mapped to 

the system, progression mapping can be used to identify the routes by which students pass academic 

programmes, and to perform academic route frequency counts to identify progression plans which should 

be further supported to achieve better overall graduation rates. The programme will also generate data on 

the incidence and impact of Gateway courses on student persistence and progression. 
 

5.2.7 Management information (MI) systems Web Portal 

The University has developed a facility via their Institutional Intelligence (II) web portal to provide 

institutional information to support management planning and decision-making particularly with regard to 

monitoring and meeting the University’s enrolment targets and various institutional indicators. A suite of 

data reports are made available to staff (on ii. ukzn.ac.za). These include:  

 Comparative reports on applications, selections and registrations against targets (UKZN has met its 

enrolments targets since 2013). 

 Student performance reports such as pass rates, cohort analyses and annual progression data. 

 Reports on staff and research productivity. 

 

However, while the web reports served a specific need, the scope and customization of the reports were 

limited and University staff was still very reliant on the department’s staff to generate ad hoc operational 

and statistical reports.  In an attempt to address this problem, in 2013, large data sets accessible from the 

web portal were made available to staff to allow them to generate their own MI reports.  The range of data 

that is available spans the student cycles of application and selection, registration, progression, examination 

and graduation.  Users are now able to run reports and access information without having to wait for or 

submit requests for the data.  Since the deployment of the II web portal in 2012, reliance on II to generate 

MI reports has decreased significantly.  As shown in Table 31, by 2014, the number of requests received 

was 46% of those received in 2010. 
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Year 2010 2011 2012 2013 2014 2015* 

MI Requests 910 932 766 455 423 289 

Table 31: Requests for management information 

*as at Aug 2015 

       

Improvements in data quality are critical to the accuracy of the reports generated. In addition to the provision 

of large data sets, II has developed an automated system to enhance data quality at the institution. The on-

line system identifies and highlights invalid student and personnel data for correction.  Users are now able 

to verify data without having to wait for reports. In addition, in order to facilitate the capture of complete 

and accurate data on the University’s systems (ITS), control measures have been conceptualised and 

designed for the student and staff ITS system.  This will improve the overall quality of the data required for 

the production of accurate MI and statutory reporting.  These controls will be further developed in the latter 

part of 2015 and early 2016.     

 

5.2.8 Capacity building for data-analytics  

As UKZN pursues the imperative of evidence-based decision making, Institutional Research has gained 

traction. However, in executing institutional research projects, the limited staff capacity in data analytics 

has become apparent. In an attempt to remedy this limitation, in 2014, the first of 3 week-long capacity 

building workshops on data-analytics was conducted by an international expert to equip staff (academic and 

support) with basic data-mining and relevant analytical skills. Subsequently in 2015, four institutional 

research projects examining student pathways to graduation (from admission, to placement, progression and 

graduation or exit) were conceptualised and operationalised. Preliminary findings are expected to be 

available in December 2015. Further workshops are planned for 2016. 
 

Project Area Initial Analyses  Actionable Areas  

Entry: Guiding students into the 

optimal qualification 

Patterns of selecting and switching; 

factors affecting and reason for 

switching 

Career advising, orientation, first 

semester curriculum 

Progress: Mapping and tracking 

student progress to identify loss/ 

momentum points 

Progression mapping; Curricular 

pathways; Transition point modelling 

Timetabling, Identify bottleneck 

courses, Natural language e-advising 

Support: Identify and share effective 

practices as evidenced through credible 

assessment 

Mapping of services – who provides 

what; Evidence of efficacy; impact on 

student success 

Adapt integrated support model to 

UKZN context 

Outcomes: Track degree recipients 

into employment and further education 

Where are graduates employed; How 

well are we preparing students for our 

own postgraduate programmes? 

Partner with industry to review how 

programmes meet needs; Mentoring of 

UGs by PGs, Skills curriculum for PG 

Study 

Table 32: The four Institutional Research Projects  

Source: Presentation by Professor Victor Borden to Executive Management Committee (25 June 2015) 

 

5.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the change(s) 

that are successful.  Provide evidence for claims of success. Where an activity is in the planning stages, 

indicate what evidence will be collected. 

 

5.3.1 Monitoring and Meeting Enrolment Plan Targets (2012-2015) 

UKZN’s enrolment plan has been monitored monthly by the Executive Deans Forum (EDF) to ensure that 

targets were met especially in terms of undergraduate and postgraduate ratios and to agree on action to be 

taken. Each month, detailed tables and graphs as shown in Table 14 and the Figures below reflecting 

enrolments for Schools, Colleges and University-wide for both undergraduate and postgraduate 

qualifications have been tracked and discussed. An indicator of the success of this approach is evidenced in 
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UKZN having met its overall enrolments (Table 14) and shifted its postgraduate enrolments to 26% in 2014, 

after a concerted effort and multiple interventions by each College. 

 

In April 2015, the usefulness of the data and the format of the report came under consideration. While it 

was acknowledged that this exercise had proved useful in that it had assisted all Colleges to introduce 

various strategies and actions that had improved enrolments all around, it was noted that enrolment targets 

were no longer a serious strategic challenge and therefore it might not be necessary to present these figures 

monthly to the EDF, especially as the information was available on the II webpage and enrolments were 

also interrogated in Colleges. It was agreed that statistical enrolment information would be shared at the 

EDF not more than four times per annum. It was suggested that there was a need to interrogate and monitor 

student throughput more seriously, especially for postgraduate programmes, and it was proposed that some 

consideration be given to what statistical and other information could be shared at the EDF to assist Colleges 

and Schools to improve future throughput rates.  

 

Table 33 shows the University achieved its enrolment targets for the period 2012 to 2014; and Table 34 

shows this to be the case also for 2015. Table 34, Figures 18 and 19 reflects enrolment data as presented to 

the Executive Deans Forum in October 2015. Table 34 shows enrolments by degree-type and is evidence 

that actual versus planned UG: PG ratios are being met; and in the case of masters and doctoral enrolments, 

the targets are being exceeded. Figure 18 shows that in 2015 all Colleges met their targets while Figure 19 

shows the enrolments varied by undergraduate and postgraduate programmes by College.  
 

Enrolments 2012 2013 2014 

Actual 32407 32970 33825 

Target  32578 32846 32800 

% target achieved 99% 100% 103% 

 Table 33: Enrolment plan versus actual enrolments (2012-2014) 

 

    2015 Planned 2015 Actual Actual/Planned 

First Time UG 8771 8531 97% 

UG UG Degrees 31198 31278 100% 

  UG Other 1502 1798 120% 

UG Total   32700 33076 101% 

PG PG < Masters 4055 3790 93% 

  Masters CW 3228 3371 104% 

  Masters Res 2002 2436 122% 

  Doctors 1990 2774 139% 

PG Total   11275 12371 110% 

Grand Total   43975 45447 103% 

Table 34: Enrolment plan versus actual enrolments (2015) 
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Figure 18: Actual enrolments as a % of planned enrolments by University and College (2015) 

 

Figure 19: Percentage difference between actual and planned enrolments by College & Qualification (2015) 

Source: EDF Report on 2015 Registration Progress:  Subsidised Enrolments (EDF: 22 October 2015) 
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5.3.2 Online registration system for new students.  

In addition to systematic and institutional monitoring of student enrolments, UKZN has also successfully 

met its enrolment targets by gradually phasing in online registration system for new students. Online student 

registration saves time in terms of document management (creating, processing, maintaining and archiving 

forms) and requires fewer resources in terms of labour and materials. More importantly, on-line systems 

allow students to register at a time and place convenient to them in a secure and private manner. UKZN 

piloted a self-help (online) registration system in 2011 with the Schools of Engineering and Health Sciences. 

In 2012, this service was rolled out University-wide. Since then, there have been gradual increases in usage. 

The self-help system allows most students to register themselves from anywhere, within specified 

guidelines. The guidelines can be customised to suite College/School-level needs. While there have been 

increases in the usage of the system, certain modifications are required. Overall, the system is deemed a 

success at UKZN and will continue to provide the primary mechanism for student registration. The data in 

Table 35 shows that in 2012, less than one-third of new students used the system. However, in 2015, three 

out of four new students who were selected to study at UKZN registered online. This will be enhanced and 

institutionalised over the next three years as the University phases in the requirement for all students who 

enrol at UKZN to have a laptop. 

 

 
 

On-line registrations by new 

undergraduate students per year, By 

College (%) 

Year College Yes No Total 

2012 COLLEGE OF AGR., ENG. & SCIENCE 34.3 65.7 100 

  COLLEGE OF HEALTH SCIENCES 36.9 63.1 100 

  COLLEGE OF HUMANITIES 21.3 78.7 100 

  COLLEGE OF LAW & MAN. STUDIES 45.1 54.9 100 

2 012 Total   31.9 68.1 100 

2013 COLLEGE OF AGR., ENG. & SCIENCE 56.3 43.7 100 

  COLLEGE OF HEALTH SCIENCES 44.2 55.8 100 

  COLLEGE OF HUMANITIES 24.4 75.6 100 

  COLLEGE OF LAW & MAN. STUDIES 78.4 21.6 100 

2 013 Total   47.1 52.9 100 

2014 COLLEGE OF AGR., ENG. & SCIENCE 79.7 20.3 100 

  COLLEGE OF HEALTH SCIENCES 61.8 38.2 100 

  COLLEGE OF HUMANITIES 61.6 38.4 100 

  COLLEGE OF LAW & MAN. STUDIES 81 19 100 

2 014 Total   70.4 29.6 100 

2015 COLLEGE OF AGR., ENG. & SCIENCE 83.9 16.1 100 

  COLLEGE OF HEALTH SCIENCES 63.5 36.5 100 

  COLLEGE OF HUMANITIES 70.8 29.2 100 

  COLLEGE OF LAW & MAN. STUDIES 87.8 12.2 100 

2015 Total (as 31 July 2015)   76.6 23.4 100 

Table 35: Number of applications via on-line registrations: (data extracted by II on 31/07/15 at 3pm) 

Source: ITS data extracted 31 July 2015 

 

5.3.3 Module pass rate thresholds and enrolment norms: monitoring and management  

In the baseline report UKZN noted that modules are the core building blocks of all academic programmes 

and that by focusing on all aspects of modules, overall cumulative effects in throughput and success may 

be achieved. UKZN has developed a practice of successfully monitoring, reporting and acting on module 

pass rates and more recently on module enrolments. 
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Undergraduate module pass rates at UKZN are monitored by each College after having approved a 

threshold standard, which provides indicators for intervention. All 4 Colleges had initially agreed to 65% 

as a threshold. Where the pass rates fall below the established threshold, Schools are required to investigate, 

design remedies, and table reports at the College Academic Affairs Board. Colleges have also devised 

templates for reporting on modules with low pass rates to ensure that different perspectives of staff and 

students are considered in arriving at an action plan. It should be mentioned that some Colleges also monitor 

modules that have consistently very high pass rates of above 95% to ensure quality.  

 

In reviewing the College module pass rate thresholds, monitoring comparative quality standards of teaching 

and learning and assessment strategies across Colleges, and bench-marking module pass rates according to 

national norms (which were surveyed at 83% in 2013), the TLSG undertook an analysis of UKZN module 

pass rate data over the past 5 years and consequently tabled a proposal at the College Academic Affairs 

Boards for Colleges to consider adjusting the established threshold from 65% to a figure closer to the 

average pass rates at other South African universities. In view of the fact that Colleges have maintained 

average module pass rates greater than or equal to 80%, over a five-year period, the following options were 

proposed and tabled at the respective Boards in 2014: 

1. The current module threshold be adjusted from 60% to 80% or higher; 

2. Colleges should investigate modules not meeting 80% as a module pass rate; 

3. Colleges should give guidance for a consistent module pass rate monitoring process across 

schools.    

 

The College Academic Affairs Boards deliberated on these and the following have been agreed: CHS has 

maintained its module pass rate thresholds at 85%; both the CH and CLMS have agreed to increase their 

threshold to 80%, and the CAES has retained their threshold at 65%.  This initiative is deemed successful 

because UKZN module pass rates are monitored and reported on at each College Academic Affairs Board 

and it was shown that overall they exceed the national norm of 80%. 

Source: Report on Module pass rates to CAABs (August 2014) 

 

To ensure that the pressure to improve and maintain module pass rates does not compromise the teaching, 

learning, content and assessments in module quality, the TLSG has been tracking and monitoring the 

external examination reports of exit level modules across the University since 2011. A report analyzing 

external examiners’ reports was presented to Senate (12 November, 2014) and Senate approved a 

recommendation from the TLSG that a document on principles and guidelines for external examination be 

developed to better regulate and manage the external examination process and engagement with the 

examiners’ reports to assure teaching and learning quality. This year Senate (19 August 2015) approved 

Principles and Procedures for the Examinations of Exit-level Coursework Modules. This is deemed a 

successful activity in the overall ‘module-focus’ approach because the work of the TLSG in calling for 

external examiners’ reports over successive semesters, engaging Schools and Colleges in attending to their 

processes and putting systems in place for this important quality monitoring and assurance activity showed 

a significant improvement in Schools, ensuring that reports were received, engaged and acted upon. In some 

Colleges the figures of examiners’ reports submitted for analysis increased from a low of approximately 

40% at the beginning of the exercise to over 90% by the time the report was submitted to Senate in 2014. 

 

As part of an overall efficiency drive across the University, following the implementation of the College 

Reorganisation in 2012, and better monitoring and managing of enrollments in programmes, the TLSG 

undertook a review of student enrolments within modules as well as compliance with earlier policies on 

standard module sizes and credits. As a result of this analysis, module enrolment norms were proposed and 

the following recommendations were approved by Senate on 21 August 2013:  
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1. “University-wide minimum enrolments in modules as follows: 

UG Level 1                        - 40 students per module 

UG Level 2                       - 20 students per module 

UG Level 3                       - 10 students per module 

UG Level 4 / Hons; PGDip  - 5 students per module 

Masters                                 - 5 students per module 

With the provision of special permission/exemptions to be obtained at College level before offering 

modules below the minimum norms by providing motivations and plans for meeting the norms. 

2. Colleges and Schools should set benchmarks or targets for module enrolments above these minimum 

enrolment norms. 

3. All College Handbooks should include a statement that the University reserves the right not to offer 

modules; and Colleges should exercise this right. 

4. Modules should comply with approved policy on module size and credit points.” 

There are considerable human and financial resource implications for Schools and Colleges in offering 

modules with low enrolments. The analysis, which was based on a review of 5 years of enrolments across 

all modules (+3 000) revealed the inefficiencies embedded in the system showing, for example, that 

 the total number of modules with less than 5 students constituted 15% of all modules offered in 

2013; and Honours modules accounted for the largest number of modules with less than 5 students 

at 164 or 34% of such modules in 2013;  

 an increase in modules with less than 5 students was observed in UG levels 2, 3 and 4 from 2012 

to 2013; while Masters’ modules with less than 5 students decreased by 34 (or 28%) from 122 in 

2012 to 88 in 2013.  

It was also established that implementing the proposed norms, based on 2013 enrolment data, would 

impact 744 or 22.7% of all 3 279 UKZN modules and differentially impact the Colleges. 
Source: Senate Item: UKZN Minimum Module Enrolment Norms (21 August 2013) 

 

In 2015, a follow-up University-wide report was prepared by the TLSG to monitor and track compliance 

with the module enrolment norms, standard module credits and module sizes. The report was tabled at EMC 

and EDF (Oct 2015) and at Senate (18 November 2015). The number of modules that did not comply with 

Senate approved minimum enrolment norms declined initially to 600 in 2014; but have since increased in 

2015 to 671 and constitute 22% of all active modules in 2015. 

2015 

College 

UG Level 

1 < 40 

UG Level 

2 < 20 

UG Level 

3 < 10 

UG Level 

4 < 5 

UG Level 

5 < 5 

Hon & 

PGD  

< 5 

CW 

Masters 

< 5 

Grand 

Total 

CAES (782) 19 22 16 2   30 3 92 (12%) 

CHS (478) 11 16 7   2 31 23 90 (19%) 

CHUM 

(1300) 107 93 85 16   94 39 434 (33%) 

CLMS (533) 3   10 1   30 11 55 (10%) 

Total (3093) 

140 (33% 

of L1 

mod)  

131 (23% 

of L2 

mod) 

118 (18% 

of L3 

mod)  

19 (7% of 

L4 mod) 

2 (14% of 

L5 mod) 

185 (23% 

of Hon & 

PGD)  

76 (20% 

of CWM) 

671 (22% 

of Total) 

Table 36: Number of modules below the minimum enrolment norms by academic levels for 2015  

Source: Report on UKZN module enrolments, size and credits (EMC & EDF, 29 October 2015; Senate 18 November 2015) 

The detailed, evidence-based, system-wide and systemic approach taken by UKZN in monitoring and 

managing its large base of over 3 000 modules is presented as successful activity since it allows for more 

equitable and optimisation in the use of resources; and is part of ongoing teaching and learning quality 

enhancement leading to eventual improvements in student outputs.    
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5.3.4 Regular reporting, reviews and evaluation of academic monitoring and support  

UKZN has an effective Academic Monitoring, Support and Exclusion Policy and Procedures which have 

been successfully implemented. This is evident by the low numbers of academic exclusions annually 

(relative to dropout which are much higher) and the decreasing and current low levels of appeals 

(approximately 100) against exclusion, which reach the University Academic Exclusion and Appeals 

Committee, given the large size of over 30 000 undergraduate students in any one year (Minutes of the 

Academic Exclusion and Appeals Committee tabled at Senate). 

The genesis of UKZN’s AMS System and imperative for monitoring and reporting to Senate annually arose 

from the development and implementation of the Academic Monitoring, Support and Exclusion Policy. 

Student contestation of the levels of support provided by Schools and Colleges before they may be excluded 

as set out in the policy, led to the well-established systems for firstly, identifying and supporting students; 

and secondly, clear procedures for dealing with exclusions and appeals at College and University level. The 

policy ensures that students have multiple opportunities to improve their academic standing before they can 

be excluded. Furthermore, appeals against exclusion are first considered at College level by the College 

Academic Exclusion and Appeals Committee and only those students who are not successful at the College 

level are referred to the University-wide Committee, where they may be redirected and readmitted to other 

degrees.   

In its Academic Monitoring and Exclusion Policy, UKZN “acknowledges that academic monitoring and 

support is important to retain students through a wide range of student-focused support systems and learning 

environments that enable them to complete their studies successfully. Students will only be excluded on 

account of poor academic performance after all other avenues have failed” (UKZN Academic Monitoring 

and Exclusion Policy, 2009).  

Since the establishment of the UTLO, various annual reports on UKZN’s AMS System, based on agreed 

minimum criteria, have been tabled at Senate with assessments the extent and kinds of support provided to 

students in undergraduate programmes. The approved University Academic Monitoring and Exclusions 

Policy and Procedures require Colleges to develop and have effective monitoring and support systems in 

place. In addition, the AMS system has been subjected to an independent external review and an external 

evaluation. Table 37 below tabulates the reports, reviews and evaluations conducted from 2009 to 2015. 

Table 38 provides evidence of how the recommendations from the external evaluation of AMS in 2013, 

were taken forward. 

Year Author Title 

2009 UTLC Academic Monitoring and Support Criteria approved 

Report on Academic Monitoring and Support in Faculties (2008) 

2010 UTLO Report on Academic Monitoring and Support: 2009-2010 

2011 QPA External Review of Academic Monitoring and Support at UKZN (2011) 

2013 QPA  

UTLO 

The External Evaluation of Academic Monitoring and Support (2012) 

Report on Academic Monitoring and Support: 2007-2012 

2014 UTLO and Colleges Response to recommendations from external evaluation of AMS  

Revised Academic Monitoring and Support criteria  

2015 UTLO and Colleges Report on Academic Monitoring and Support 2015  

Table 37: AMS reporting to Senate (2009-2015) 
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# Recommendation from External evaluation RESPONSE 

1 The Senate approved criteria are not interpreted 

consistently by the Colleges and need to be revised. 

Supported. Revised criteria for reporting purposes have been developed in conjunction 

with the TLSG. Revised criteria were submitted to Senate in 2014 for approval. 

2 As enrolments increase “at-risk” students should be 

tracked and analysed in greater depth as a cohort. 
The UTLO has commissioned a data-analytics specialist from the USA to conduct 
workshops/provide training on data access, analysis and interpretation to enable 

Colleges to conduct cohort analyses. 

 
The UTLO to commission an institutional study analysing movement of “at-risk” 

students within and across categories.  The study should reflect what 

influences/impacts on this movement. 

3 Deeper analysis of first-year attrition is required. South African Surveys of Student Engagement (SASSE) will also commence in 2015, 

hosted by QPA. 

 
The UTLO to commission a study on 1st year attrition, analysing factors for attrition 

and in which areas. 

4 Further consideration needs to be given to the 

performance of male students. 

Performance of male students may be attributed to their help-seeking behaviour; where 

males are less likely than females to seek support. The UTLO will commission a 

University-wide study in 2015 to interrogate the performance and support-seeking 

behaviour of male students, to be conducted by an inter-College Research Team.  

5 Greater attention needs to be paid to academic 
monitoring and support activities in 3-year degrees. 

Further analysis of the success of 4-year degrees 

needs to be undertaken to inform improvements in 

regulation-time completion in the 3-year degrees. 

The AMS colloquium will include a track on models of differentiated support systems 
for 3- and 4-year degrees. 

 

Colleges to identify two Bachelor 3-year qualifications for an external QPA review in a 
selected discipline/major. 

6 The panel recommends that the University enforce a 

minimum generic standard that all Colleges ought to 

adhere to in respect to implementation and reporting 

on AMS programmes. This might involve broadening 

the Senate reporting criteria to include the gathering of 

outcome-related data which would include student 
participation and progress as reflected by movement 

from one status to another. This collection of data ought 

to be viewed as a process through which Colleges can 
evaluate their AMS programmes rather than being seen 

as a compliance checklist.   

 Covered under #1 above  

7 The panel recommends that the University ensure that 

Colleges fully comply with Policy in terms of making 

AMS activities compulsory for underperforming 

students. This could be enforced by making sure that 

there is a common understanding that Policy prescripts 

are not optional but need to be complied with.   

There is no ambiguity about the compulsory nature of AMS activities for at-risk 

students (as mandated in the AMS policy). In November 2014, the UTLO will host a 

workshop session at the planned AMS colloquium to ensure that there is a common 
understanding of the AMS policy at UKZN. Deans will be invited to attend. 

 

Colleges reporting on the level of non-compliance. 

8 The panel recommends that the University engage 

Colleges in exploring alternative funding models for 

their AMS programmes as the current funding 

regime is viewed by the panel as inadequate and 

unsustainable. The uncertainty regarding the 
continuation of the DHET Teaching Development Grant 

that is currently utilised to fund most AMS activities is 

just one indication that there might be threats to the 
viability of AMS in certain Colleges. 

Currently the TDG is guaranteed to fund existing AMS programmes (proposed in the 

TDG2014/16 cycle) until March 2016. There is a DHET expectation that: 
- the University will absorb the costs related to student support components of AMS, 

progressively post-2016. 

- funding for continued staff development initiatives (unrelated to teaching or teaching 
development) should be externally sourced. 

9 The panel recommends that the University attend to 

staffing of AMS programmes as this seems to be a 

perennial problem for AMS at UKZN. There seems 

not to be sufficient stability and continuity in staffing; 

the 2011 Review raised the same concern. In addition, 
there is also a need to attend to role clarification 

particularly between ADOs, counsellors and mentors.  

A task team (consisting of College, HR and AMS staff representatives) to examine the 

roles and responsibilities of AMS staff will develop a report and propose a framework 
for academic development at UKZN.   

 

10 The panel recommends that the University institute 

appropriate monitoring and evaluation mechanisms 

to ensure that students who are deemed 

underperforming or ‘at risk’ all receive supportive 

services in order to determine and address the cause 

of their poor performance.  The panel is concerned 

that there are gaps in the monitoring and evaluation 

practices or procedures in place and that there is 
inconsistency in practices and implementation of policy, 

especially across the Colleges. 

Monitoring:  
Colleges do meet to consider “at-risk” students.  
 

In addition, the School of Engineering is piloting an automated system which provides 

real-time advice for both students and staff by identifying pathways to success in 
module choices. The SCALE UP programme (Scholarship for Advancement and 

Learning Upgrade Project) enables staff and students to take full responsibility for 

student progression and success.  
 

Evaluation: 

It is proposed that an external evaluation of AMS be conducted every 3 years. 
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11 The panel recommends that the University create 

formal platforms to share experience and good 

practice in the implementation of AMS programmes, 

research data and best practices amongst Colleges.  

An AMS Colloquium was first conducted in 2013 and will be an annual event to be co-

hosted by the UTLO and the Colleges in rotation. 

 

The Annual Teaching & Learning in Higher Education Conference serves as a forum 
for sharing research and practices. 

Table 38: Responses to recommendations from the 2012 AMS evaluation 

Source: Responses to recommendations from the 2012 AMS External Evaluation Report  

 

5.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful 

and suggest reasons. 

 

5.4.1 Lack of capacity and senior leadership in Institutional Intelligence (II) 

An evidence-based approach to policy and decision making in the University is dependent on the availability 

of data that is both reliable and valid. This demand has grown in quantity and complexity as the University 

has grown and its systems are maturing. 

  

There has been an extended leadership vacuum in II since the departure of its previous director in 2010. 

Hence, although there has been systems development, particularly with regard to the development of a 

dashboard of indicators, there has not been the requisite high level capacity to analyse the abundance of 

data now available and to interpret and present the data in ways that more easily facilitate evidence-based 

policy decisions. With the initiative underway to build capacity for data analytics, it is hoped that the new 

generation of institutional researchers emerging from the training will ameliorate the deficits in skills into 

the future. The creation of a new Executive Director: Planning, Strategy and Governance portfolio, under 

which Institutional Intelligence will reside, is expected to assist in improving and finding solutions to this 

challenge. 

 

5.4.2 New entrant applications and placement management 

UKZN has resisted using ‘screening tests’ to admit students, for a number of reasons such as their cost, 

administrative burdens given the large numbers of applicants and entrants; and their associated stigma of 

serving as gatekeepers. Instead, the regional CAO together with the College admissions offices have to 

work together to expedite admissions, selection and placement.  

 

Ongoing enhancements are required to improve the efficacy:  

 Streamlining the CAO application process which is the primary tool used for admission of NSC 

South African school leavers. 

 Ensuring quality service from the CAO to ensure that accurate documents and data are received by 

Colleges. 

 Ensuring accurate data capture of all applicants at the CAO, at the in-house Applications and 

Information office that manages international and transfer /internal applications. 

 Early selections need to be done by Colleges with a provisional offer of a place to ensure that 

enrolment targets are met. 

 Enhancement of the online registration system to allow students to register at their convenience and 

ensuring that it is open early in January spanning a five-week period to allow adequate time for 

registration.   

 Streamlining counselling of poorly performing students. 

 Effective data quality management –Audits are carried out by Institutional Intelligence and error 

reports are regularly conveyed to Colleges. 

 

A number of challenges remain in that students often make multiple applications within UKZN, as well as 

to multiple institutions, which do not always accord with their aptitude and interests and delay selection and 

placement into appropriate programmes. This also impacts enrolments as students move from one institution 
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to another having already accepted a place. The time frame from the release of the NSC matric results to 

students having to select their institution and programme and register contributes to difficulties in managing 

enrolment procedures and better support to students during these procedures. UKZN has managed some of 

these challenges by offering places to more students that it actually has places. The decision to delay the 

start of lectures in the sessional dates to the end of February from 2016 may also assist in better selection 

and admission processes, which could impact pass rates, as students will attend lectures after they have both 

cleared the financial standing and registered.   

  

5.5 If possible, identify one or more promising practices related to this focus area.  Describe the 

practice and provide evidence for success. Suggest what the key features might be. 

 

5.5.1 Regular monitoring and reporting of student progression and throughput  

At UKZN, having to provide and discuss reports on how component elements of the AMS systems are 

functioning in Colleges and University-wide together with analyses of annual undergraduate student 

progression and/or cohorts to Senate has become a very important practice for drawing attention to data 

trends, patterns and problems; and for agreeing at an institutional level at the University’s highest academic 

decision-making body on how to deal with specific challenges.  

 

The data presented serves as both information on throughput and as exemplar of the kinds of information 

that is presented and deliberated at Senate; and also forwarded to Schools and Colleges. The 3 tables (Tables 

39, 40 and 41) that follow show student progression from time of enrolment to 2014, for both the 3-year 

and 4-year degrees. This type of reporting allows the University to compare student progression across 

cohorts and to benchmark with national data (when reported).  

It is evident across cohorts and in both degree types that:  

 Drop-out rates are highest in the first year of study for all cohorts: increasing from 10-14% in 3-

year degrees; and varying between 6 and 8% in 4-year degrees; 

 Students have not been academically excluded in the first year of study since 2008. 

 

In the 3-year degrees cohort, the analysis show: 

 graduation in minimum time (3 years) has decreased from 28% to 24%; 

 graduation in minimum+1 (4 years) ranges from 40-53%; 

 after 5 years (minimum+2 years), between  

58 and 65% graduated; 

5-10% were academically excluded;  

19-27% dropped out (and have increased in each successive cohort). 
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Key:   

 Graduated in 

minimum time 

 Graduated in 

min+1              
 Graduated in 

min+2              
 Excluded in first 

year                 
 Dropped-out in 

first year 

 

Year 
Cohort 

enrolment 
  2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 

2006 3571 

Graduated - 0% 0% 28% 53% 65% 70% 71% 72% 73% 

Dropped-out - 10% 14% 17% 18% 19% 20% 20% 20% 21% 

Excluded - 1% 2% 4% 5% 5% 5% 6% 6% 6% 

Students 

remaining - 89% 84% 52% 23% 10% 5% 3% 1% 1% 

2007 3882 

Graduated - - 0% 0% 24% 47% 61% 67% 69% 70% 

Dropped-out - - 11% 15% 17% 19% 20% 21% 22% 22% 

Excluded - - 1% 2% 4% 5% 6% 7% 7% 7% 

Students 

remaining - - 88% 83% 54% 28% 12% 5% 2% 1% 

2008 4035 

Graduated - - - 0% 0% 24% 48% 63% 69% 71% 

Dropped-out - - - 11% 15% 17% 18% 20% 21% 21% 

Excluded - - - 0% 2% 3% 5% 6% 6% 6% 

Students 

remaining - - - 89% 84% 56% 29% 12% 4% 1% 

2009 5046 

Graduated - - - - 0% 0% 19% 40% 56% 61% 

Dropped-out - - - - 12% 17% 20% 22% 23% 25% 

Excluded - - - - 0% 4% 7% 9% 10% 11% 

Students 

remaining - - - - 88% 79% 54% 29% 11% 3% 

2010 5932 

Graduated - - - - - 0% 0% 22% 45% 58% 

Dropped-out - - - - - 14% 18% 21% 23% 27% 

Excluded - - - - - 0% 4% 6% 7% 9% 

Students 

remaining - - - - - 86% 78% 52% 24% 7% 

Table 39: Cohort progression in 3-year degrees (cumulative percentages) 

In the 4-year degrees cohort the analysis shows: 

 graduation in minimum time (4 years) has increased from 42% to 49%; 

 graduation in minimum+1 (5 years) ranges between 66 and 68% in recent cohorts; 

 academic exclusion rates range between 6 and 8%; 

 dropout rates vary between 14 and 19%; 

 After 6 years (minimum+2 years), between 

70 and 73% graduated; 

16-17% dropped out; and 

5-8% were academically excluded. 
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Year 
Cohort 

enrolment 
  2005 2006 2007 2008 2009 2010 2011 2012 2013 2014 

2006 1493 

Graduated - 0% 0% 0% 42% 60% 70% 73% 75% 75% 

Dropped-out - 8% 12% 14% 15% 16% 16% 16% 17% 17% 

Excluded - 0% 2% 4% 6% 6% 7% 7% 7% 7% 

Students 
remaining 

- 91% 86% 82% 37% 18% 7% 3% 2% 1% 

2007 1494 

Graduated - - 0% 0% 0% 46% 66% 73% 76% 77% 

Dropped-out - - 6% 9% 11% 12% 13% 13% 14% 14% 

Excluded - - 1% 3% 5% 6% 7% 8% 8% 8% 

Students 
remaining 

- - 93% 87% 84% 35% 14% 6% 2% 1% 

2008 1755 

Graduated - - - 0% 0% 0% 48% 68% 75% 78% 

Dropped-out - - - 7% 10% 12% 13% 14% 14% 15% 

Excluded - - - 0% 2% 4% 4% 5% 5% 5% 

Students 

remaining 
- - - 93% 87% 85% 35% 13% 5% 2% 

2009 2072 

Graduated - - - - 0% 0% 0% 47% 66% 73% 

Dropped-out - - - - 7% 11% 13% 14% 16% 17% 

Excluded - - - - 0% 2% 4% 5% 6% 6% 

Students 

remaining 
- - - - 93% 87% 83% 34% 13% 3% 

2010 1974 

Graduated - - - - - 0% 0% 0% 49% 67% 

Dropped-out - - - - - 7% 10% 13% 15% 18% 

Excluded - - - - - 0% 3% 5% 5% 6% 

Students 

remaining 
- - - - - 93% 87% 83% 30% 9% 

Table 40: Cohort progression in 4-year degrees (cumulative percentages) 

 
 

  
Graduated 

Registered after 5 

years 
Dropped-out Excluded 

TOTAL 

ATTRITION 

Cohort Enrolments No. % No. % No. % No. % No. % 

2006 5064 3475 69% 345 0% 952 19% 292 6% 1244 25% 

2007 5376 3587 67% 410 8% 1018 19% 361 7% 1379 26% 

2008 5790 3959 68% 453 8% 1062 13% 316 5% 1378 19% 

2009 7118 4399 62% 519 7% 1549 22% 651 9% 2200 31% 

2010 7906 4778 60% 572 7% 1930 24% 626 8% 2556 32% 

Table 41: Combined cohort progression (over five years from time of enrolment) 

 
The combined graduate rates after 5 years show a decline from 69% in the 2006 cohort to 60% in the 2010 

cohort. However this is still well above the national graduation rates of 54% for the same cohorts. The 

attrition rates after 5 years for each cohort have risen sharply from 19% in the 2008 cohort to 31% in the 

2009 cohort, which is higher than the national rate of 27% for the 2009 cohort; and has continued to rise 

to 32% for the 2010 cohort. A trend that can observed across colleges, race, gender and school quintiles is 

a decline in the performance of the combined cohorts after 5 years for the 2009 and 2010 cohorts 

compared to previous cohorts (i.e. decrease in graduate rates and increase in attrition rates). This coincides 

with the change in the matric examination to the new NSC; and with a substantial increase in enrolments 

in UG degrees.  
Source: Senate Report on Academic Monitoring and Support: 18 Nov 2015 

 

5.5.2 Institutional Analyses for Reviewing Entry Requirements 

Amendments to entry requirements are often controversial and opposed by students and/or by academics 

for a variety of different reasons. However, a practice has gradually become more entrenched in the 

University that has enabled decisions to be made that have implications for access, quality and success and 



72 
 

[University of KwaZulu-Natal]   

in balancing these. Much of the focus has been on the entry requirements into undergraduate degrees. 

Following detailed analyses and reports, Senate has for example, approved increasing the entry 

requirements into the BEd but also similarly reduced requirements into the BCom. 

 

Another more recent example is the significant Senate (19 August 2015) decision to amend entry 

requirements into the Honours degree. Detailed institutional statistical and demographic reports on UKZN 

Honours students’ profiles and performance led to Senate approving a recommendation arising from the 

findings in the reports to remove the current College-specific minimum entry requirement of 55% in level 

three modules of the major or discipline relevant to the Honours programme from all College-specific 

admission / eligibility criteria. The findings included, for example, that: 

1. The most important factor for determining performance in Honours is the weighted average mark 

in the final year of undergraduate study – a higher Wav mark in the UG final year produces a 

higher Wav mark in Honours.  

2. The weighted average mark for all Honours students at UKZN was 61.82; for the 3 233 students 

who did their undergraduates studies at UKZN it was 63.96; while for 2 021 students who did not 

do their undergraduate degree at UKZN it was 58.39.  

3. Student performance in Honours is generally higher than performance in the final year of 

undergraduate study.  

4. A single point decrease in the weighted average mark in the final year of undergraduate study mark 

decreases the expected weighted average mark in Honours by an amount of 0.6 points.  

5. The number of years spent doing an undergraduate degree has an important effect on Honours-based 

performance, but only at the 10th percentile range with a very small effect being reported for 75th 

quintile students. 

The motivation for the decision included several points such as: addressing the current inequity between 4-

year undergraduate programmes that lead directly to Masters and the “3-year degree + one year Honours” 

and thereby bringing the undergraduate degree into alignment with international practices; it provides access 

to postgraduate studies in a way that views the Honours as a continuation of the undergraduate degree and 

thereby significantly increases the Honours cohort as a recruitment base for Masters and doctorates over the 

longer term; that the Honours degree serves as a critical pipeline to postgraduate Masters and doctoral 

studies, so unblocking and widening this pipeline has the potential to significantly enhance and contribute 

to the high level knowledge and skills needs of South Africa; and that it has the potential to enhance graduate 

attributes in that it enables a move towards having larger numbers of undergraduates leaving the University 

with a postgraduate qualification and thereby greater levels of competence.  

 

5.6 Identify the main challenges the University still faces in relation to this focus area. 

 

5.6.1 Relationships and Transition from Schooling to University 

Much more can be done to better facilitate the transition from school to University for new students that 

could have beneficial effects for admission and selection and later throughputs. The diversity of the school 

system implies that the length and character of the bridge that must be navigated varies enormously for 

different students. Hence the first semester (if not the first year) is critical in many different respects – the 

curriculum, new teaching and learning demands and the institutional culture. There are number of efforts 

and initiatives to support students led by students themselves and by different Colleges, Schools and 

Disciplines but these remain piecemeal and fragmented. The UTLO plans to initiate at least one University-

wide discussion to attend to one aspect – a focus on the first semester (and year) curriculum of Bachelor 

programmes across the University. In 2016, UKZN will initiate a broad ranging dialogue with academics 

and students on rethinking the curriculum to better link students’ schooling and higher education experience.  
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5.6.2 Throughput rates and Regulation time completion  

Completion rates, especially for the 3-year degrees within minimum time continue to be a challenge. 

Limited opportunities to conduct benchmarking and comparative institutional research hamper efforts to 

gain a deeper understanding of the problems across the sector. A deeper curriculum analysis in a selection 

of programmes with the largest enrolments and lowest completion rates will be undertaken to identify the 

problems and solutions for resolving these issues.  

 

Within this context, the persistence of high failures in Gateway modules that serve as gatekeepers and 

become ‘killer courses’ which inhibit student progression and lead to drop out will need special attention. 

Attempts are being made to arrive at a consistent definition of Gateway modules across different Colleges 

and to use this data to design interventions to remove progression blockages. Where Gateway modules 

prove to be intractable, despite requisite interventions, these are expected to be subjected to formal review 

by the University’s Quality Promotions and Assurance unit.  

 

6.1 What has been the effect on the University of participating in the QEP for the past two years? 

 

Institutional processes are typically slow as the necessary consultative processes mean that there are 

significant delays from the time changes are envisioned to the time they are implemented and evaluated, 

before they may be deemed effective.  

 

The QEP processes were officially launched in 2014. The period of less than a year which has lapsed is 

inadequate to make definitive judgements about its effectiveness. However, it can be said, with some degree 

of confidence, that the QEP processes, with their participatory approach to institutional development 

introduced a new approach to enhancing quality enhancement in higher education. By adopting a system-

wide approach to reforming the undergraduate higher education sector as a national initiative, the QEP is 

succeeding in diluting resistance to individual Institutional Audits. 

 

The dialogic approach which underpins the process ensures that quality is no longer the preserve of 

University management and quality assurance units. The consultative process ensures that all staff, 

academic and support, can be invested in the process. The consultative process also provides an alternative 

mechanism for members of the University community to participate in organisational development through 

evidence-based processes. 

 

The data production exercise for the four Focus Areas has enabled UKZN to examine more critically and 

holistically, aspects of the University system that are, on the one hand, optimally functional and contributing 

to the University’s mission and vision, and on the other hand, and more importantly, provide evidential 

insights into slippages and gaps in core functions that are less than optimal, providing signposts for systemic 

reform in these areas. Of particular note here is the fragmentary nature of our student support function, 

which needs to be systematically coordinated and integrated at an institutional level.   

 

The QEP report production has made the unique successes achieved visible and available for sharing. One 

of the more significant developments at UKZN is the recognition of the value of institutional research to 

inform and support institutional planning, policy formation and institutional decision-making. In adopting 

an institutional research agenda, UKZN has recognized the lack of data analytics capacity and has instituted 

a programme to build a community of institutional researchers. A suite of data reports are made available 

to staff (on ii.ukzn.ac.za) to analyse student performance reports such as pass rates, cohort analyses and 

annual progression data as well as reports on staff academic workloads and research productivity. 

 

In general, the QEP has ignited awareness of the need for a systems approach to quality enhancement which 

finds expression in a more coherent and connected approach to policy development and implementation. 
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6.2 In what ways did the University’s involvement in the QEP promote or strengthen collaboration 

with other universities on specific issues? 

 

Universities tend to be private spaces, where competition rather than collaboration is the norm.  The QEP 

process has forced universities to revisit their individualism and embrace the value of collaboration. At 

UKZN we have witnessed this in a tangible way, evidenced by the many invitations we receive to deliver 

keynote addresses at conferences/colloquia/seminars and other fora. Being recognised for particular 

practices which others find valuable is affirming, but it comes with a huge responsibility. It forces us to be 

circumspect about our practices, subject them to theoretical and methodological scrutiny and provide the 

necessary evidence to warrant them being promoted as exemplary practices. 

 

UKZN definitely has more friends across the country now than ever before, and we are receiving more 

invitations to collaborate or to provide professional development programmes than was previously the case. 

These requests for services from other universities necessitate a re-examination of our modes of delivery, 

to cater for non-resident ‘clients’. On-line and blended learning programmes are being explored as options. 

 

A less inspiring aspect of the QEP collaborative meetings is the distinct absence of innovation. While it is 

to be expected that within an organisational field, one should not expect significant variation, it is somewhat 

disappointing to come away from these engagements with little more than the realisation that we are all 

facing the same problems and few solutions are in sight. Herein lies the potential value of the QEP processes: 

The collaborative approach in selecting Focus Areas that are enduring across the system will enable us to 

harness our collective energies and resources towards viable innovative solutions. 

 

Regarding collaboration on specific issues, other universities have shown keen interest in UKZN’s Teaching 

Workload Framework which is being implemented and the automated student progression mapping tool 

which is in the process of being piloted. 

 

6.3 Looking back over the past two years, in a page or two, summarise the University’s main 

triumphs, improvements, changes and challenges related to the four QEP focus areas. 

 

One of the most enduring dilemmas experienced by higher education globally is the teaching-research nexus 

or more accurately, the duality between teaching and research – often a product of universities’ demand for 

performativity. Bridging this dichotomy has proved an obdurate challenge for many an institution. A key 

achievement for UKZN in this regard has been the advances in inscribing a vocabulary of the scholarship 

of teaching and learning amongst an increasing number of academics and support staff. An average of 15 

new projects related to Scholarship of Teaching and Learning and institutional research are conceptualised 

and operationalised each year. This success is largely a product of the continuous loop of institutional and 

professional development offered by the Teaching & Learning Portfolio in collaboration with College 

teaching & learning structures.  

 

The implementation of the Integrated Talent Management (ITM) Policy Procedures and Guidelines for the 

advancement of Teaching in the University represents a coherent approach to policy development for 

advancing academics as teachers, which is accompanied by a corresponding plan for continuous 

professional development, including talent discussions. This means that various forms of support are 

available to all academics, ranging from the mandatory University Education Induction Programme (UEIP) 

for early career academics to the PhD programme in Higher Education. A range of other capacity building 

programmes are available on demand such as academic writing workshops; peer-review capacity 

development; and support for grant writing alongside a wide selection of research dissemination fora, the 

most successful of which is the annual Teaching & Learning in Higher Education Conference which is now 

an international event attracting leading global scholars. The pursuit of teaching excellence is supported by 

rewards and awards at Discipline, College and University levels. The fact that four of UKZN’s 
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Distinguished Teachers were also the recipients of CHE-HELTASA national teaching excellence awards in 

the past three years is testimony to UKZN’s accomplishments. 

 

Integrating Teaching as a Key Performance Area in the Performance Management System and the 

requirement currently under discussion that all academics develop Teaching Portfolios (with requisite 

support) is indicative of the valuing of teaching at UKZN. In addition, the introduction of the Teaching 

Workload Framework, together with the development and implementation of an on-line system enhances 

equity, parity and transparency in the distribution of academic work. However, having all Teaching 

Portfolios developed and evaluated by March 2017 might prove to be challenge. 

  

A key challenge relates to the sustainability of the AMS System which is reliant on the availability of grant 

funding. The model has been acknowledged for the central role it plays in student persistence and 

progression. Successive AMS reviews and evaluations that have been conducted affirm its importance. It is 

therefore crucial that the University institutionalises the programme to extract greater efficiencies and 

consistency in maintaining quality. 

 

Completion rates, especially for the 3-year degrees within minimum time continue to be a challenge. 

Limited opportunities to conduct benchmarking and comparative institutional research hamper efforts to 

gain a deeper understanding of the problems across the sector. A deeper curriculum analysis in a selection 

of programmes with the largest enrolments and lowest completion rates will be undertaken to identify the 

problems and solutions for resolving these. This analysis will include a focus on Gateway modules that 

serve as gatekeepers and become ‘killer courses’, which inhibit student progression and lead to drop out. 

 

Universities typically invest a significant proportion of their effort and resources in students at-risk and 

those dropping out of the system. While keeping this firmly within our gaze, UKZN is also shifting the 

focus to include top performing students in its support programmes. To this end, the University has 

expanded its electronic colour coding system to include a fourth ‘Blue’ category which will identify students 

who are on track to achieve their degrees cum laude or summa cum laude. This will enable UKZN to both 

learn from the success of these students and support them to maintain their top performance. In this way, 

the full spectrum of performance and diversity of students is supported and cared for by the University. 

 


