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The approach for Phase 2 of the QEP has been modified and shortened. There are two main reasons 

for this. First, the implementation of Phase 2 was delayed by a year, largely as a result of student 

protests and institutions’ need to respond meaningfully and appropriately to them. Second, as a 

result of an identified need for the CHE to play a more active role in ensuring institutional quality, 

the start of the third cycle of quality assurance has been brought forward by a year to 2018.  

Unlike in Phase 1 of the QEP, when institutions produced two reports, one providing baseline 

information on existing initiatives and the second demonstrating improvements made, for Phase 2 

there will be only one submission. Producing two submissions enabled institutions to reflect on their 

own journey to improvement. Such reflection is more difficult to achieve in a single submission, but 

given institutions’ experience in Phase 1, it is hoped that institutions, nevertheless, will find it both 

possible and worthwhile to do so. The submission for Phase 2 therefore needs to show the path that 

each institution is on to address important matters related to curriculum – where it has come from, 

where it is, where it is headed, what the obstacles and enablers, the disappointments and the wins 

have been on the journey. As in Phase 1, the purpose of the report is twofold: 

1. To provide a structured and time-bound opportunity for institutions to reflect on and 

document their own choices and experiences related to the focus area. 

2. To provide information to the sector that can be used as the basis for shared learning and 

system-wide enhancement. 

Institutions are requested to be frank and clear in their responses.  Otherwise it will be difficult for 

the higher education sector to engage meaningfully with enablers of, and obstacles to, student 

success. While there are indisputable differences in institutional contexts, most challenges are 



 

common to several, if not many, institutions.  Clear and honest statements of the challenges will 

facilitate the development of strategies to address them.  On the other hand, successful approaches 

developed in one institutional context may be able to be adapted to help students in another 

context. 

Where possible, please frame your responses in terms of curriculum structure, curriculum content 

and curriculum implementation. 

Introduction 

The aim of this institutional report is to demonstrate efforts to bring about enhancements in 

the Quality Enhancement Project (QEP) focus areas since the beginning of Phase 2 of the 

QEP, reflect on the journey towards enhancement and assess the extent to which the efforts 

have resulted in improvements.  

 

1. Curriculum renewal and transformation 

(Suggested length: 5-10 pages) 

Includes advancing the purposes of higher education spelt out in policy documents, 

addressing transformation imperatives, ensuring local relevance and global awareness and 

developing graduates with attributes that are personally, professionally and socially 

valuable. 

 

1.1 At the institutional level: 

a) What is the institution’s approach to addressing curriculum renewal and 

transformation?  

The University of Zululand was mandated by government to convert to a comprehensive university 

during the merger process of universities. As such, the university recognises the need to transform 

the curriculum in line with this new mandate. According to university’s strategic plan, the aim is to 

have a broad spectrum of programmes characteristic of a comprehensive university (Strategic 

Objective 001) and to review, develop and implement review findings in existing curricula (Strategic 

Objective 004). In this regard, the university has embarked on curriculum renewal to increase career 

education programmes. 

The Faculty Commerce Administration and Law focuses on four key drivers of curriculum 

transformation which are: 

-responsiveness to social context and  

-encouraging epistemic diversity; 



 

-renewal of pedagogy and teaching practices; 

-culture of openness and reflection; 

In the Faculty of Arts, new curricula have been designed and developed, taking into consideration 

issues of local relevance and global awareness. Second, the Faculty, from 2017 onwards, has started 

working on reviews of academic programmes. It is expected that the reviews will recommend 

relevant curriculum renewal and transformation. 

Faculty of Education did a review of the current undergraduate programmes to align with Higher 

Education Qualifications Sub Framework (HEQSF). The faculty eliminated overlapping of content 

and ensuring that students met the requirement for sufficient Teaching Practice in the programmes 

offered. The changes were submitted to internal structures as the changes were less than 50%. 

In the Faculty of Science and Agriculture, departmental self-review, peer evaluations and students’ 

end of semester evaluations have been instituted. Currently the Faculty is undergoing the 

departmental review program, which include reviewing the curriculum as well.  The reviews will 

reveal the type of transformations necessary for renewal of the curriculum. The Teaching and 

Learning Centre and the Quality Assurance Directorate play a critical role in this review process. 

b) What initiatives have you undertaken in the past few years to address curriculum 

renewal and transformation that have been successful and how do you know? What 

thinking/theorisation about the value, purposes, and assumptions about knowledge and 

higher education have informed the process? 

The university has currently embarked on a programme and departmental review process which is to 

run until 2019 based on the university’s Policy and Procedures for Programme management. Internal 

university structures such the Teaching and Learning Centre and the Quality Assurance directorate 

drive this process under guidance from the DVC: Teaching and Learning. In addition, external 

stakeholders who are experts in the various disciplines and professional bodies are invited to 

participate in the reviews. 

In the Faculty of Commerce, Administration and Law, many of the programmes have undergone 

internal and external reviews and re-accreditation. In 2016, the LLB law programme was successfully 

re-accredited whilst in 2017, the Accounting programme underwent a review by SAICA with a view 

to receiving accreditation. These quality- driven processes have ensured that the various departments 

reconceptualise the way in which knowledge and sources of knowledge are organised, valued and 

represented within the respective disciplines. Law and Accounting have been forced to interrogate 

the requirements of the professional bodies in relation to the ethical development of their disciplines 

in a democratic society. There has been a concerted effort by all departments to add technological 

innovations in the learning process and most have undertaken to pursue inquiry-led teaching and 

learning with a stronger emphasis on writing and research.  



 

The university has also embarked on a process to develop graduate attributes through a consultative 

process with internal stakeholders and a draft policy on graduate attributes has been produced for 

tabling through the university structures. In the Faculty of Arts, since 2016, curriculum development 

efforts have been driven with graduate employability and entrepreneurship in mind (that is preparing 

the graduates to get employed or to establish their own business and become employers of others).  

The Faculty of Education meanwhile, has been involved in curriculum design of undergraduate 

programmes since 2014. The Minimum Requirements for Teacher Education Qualifications and 

Higher Education Qualification Sub Framework are the policies that have been used designing the 

undergraduate programmes.  Through this process, all the BEd and PGCE programmes have been 

registered and accredited.  

 

c) In response to the student protests in 2015 and 2016, what further changes have been 

made related to curriculum renewal and transformation? Why were they made and 

how? Who participated in deciding to make and then making the changes? How are 

the changes being received by various stakeholders? What effects are the changes 

having and how do you know? 

Following the 2015/16 student protest in which students called for a de-colonised curriculum and fee 

free higher education, the university has made efforts to respond to these. In 2017, a teaching and 

learning conference focusing specifically on decolonisation of the curriculum was held at the 

university where academics presented various strategies they were using to decolonise the 

curriculum. 

The Faculty of Commerce Administration and Law responded by diversifying epistemology which 

involves prioritising marginalised groups and challenging the hegemony of Western ideas and 

paradigms. Renewal of pedagogy requires constant rethinking and re-evaluation of the ways in which 

we teach. The Faculty is therefore committed to Africanising the curricula, in the sense of giving top 

priority to local, national and greater African continental issues and concerns. Similarly, in the 

Faculty of Arts current curriculum development strives to address Africanization and/or 

decolonization issues and graduate preparedness for the world of work. 

In the Faculty of Science and Agriculture during the 2015 and 2016 protests some lecturers 

introduced students to blended learning, in which face-to-face teaching is augmented by online 

learning.  Worksheets, course material were loaded on learning platforms.  Some of the lecturers 

have prepared videos which students could access on the learning platforms.  We have ensured that 

all lecturers in the faculty use Moodle to facilitate their delivery.   

The Faculty of Education initiated a Writing Centre in 2015. The Faculty started on a small scale 

with a Writing Co-ordinator in an office assisting small group of undergraduate and post graduate 



 

students.  In 2016 the initiative was allocated a venue for the Writing Centre. The Writing centre 

rolled out a reading programme to assist all first year students in 2017. 

 

d) What plans are in place for further efforts related to curriculum renewal and 

transformation in the next year or two? 

In line with university/s strategic objective of creation of career focused programmes 

deepening and entrenching the synergy between conventional university programmes and 

vocational offerings (2016-2021p13), the university will continue to develop relevant 

curricula. Faculties are currently reviewing their curricula in line with the new strategic plan. 

The Faculty of Commerce, Administration and Law is in the process of finalising its Strategic Plan 

which seeks to actively inculcate curriculum transformation and a culture of openness and critical 

reflection. The Economics Department in this faculty is busy with a Departmental evaluation process 

presently, and in their SER (self- evaluation report) they have identified areas where they want to 

institute changes in the curricular to further strengthen the South African content.  

 

The Faculty of Education is in the process of planning to implement the curricula that are 

aligned to Minimum Requirements for Teacher Education Qualifications (MRTEQ) and the 

Higher Education Qualifications Sub Framework (HEQSF) in 2019. The year 2018 will be 

for operationalizing the budget plan that was submitted to DHET and the CHE on the 

implementation of the new programmes. The two newly accredited Post Graduate Certificate 

in Education programmes will be offered in 2019. 

 

 

The Faculty of Science and Agriculture has started operationalising the University’s strategic vision 

to “Develop curricula for marine studies and engineering (Strategic Plan 2016-2021 p10). In this 

regard, through funding from the Teaching Development Grant, the university has engaged external 

consultants to assist in the development of the Marine Studies and Engineering programmes at the 

Richards bay campus. The following programs have been developed with the help of a consultant: 

Bachelor of Engineering in Electrical Engineering; Bachelor of Engineering in Mechatronics; 

Bachelor of Engineering in Electrical and Computer Engineering and Bachelor of Engineering in 

Mechanical Engineering. 

Their curricula have been presented through university structures and will be sent to the Department 

of Higher Education and Training for registration and accreditation in 2018. The curriculum involves 

modules that will create opportunities of student’s interaction with the industry of discipline. Students 

will be more exposed by doing some practicals on their field of study in a relevant work place. Some 



 

work integrated learning practicals will be scheduled to be done in the place where students can 

obtain attributes by being able to correlate the theory with the practical.  

 

e) What unresolved challenges does the institution need to grapple with related to 

curriculum renewal and transformation? 

The university’s strategic plan 2016-2021 identifies several challenges that the university grapples 

with. During its SWOT analysis, the following were some of the threats identified; Low public image 

(brand image), insufficient lecture venues and infrastructure in general, weak managerial leadership 

and lack of a staff retention strategy. In addition, the student population is largely drawn from poor 

disadvantaged backgrounds and faculties struggle to support these students due to an understaffed 

Teaching and Learning Centre.  

The Faculty of Commerce, Administration and Law experience challenges in providing greater 

support for the transition from high school to university and from undergraduate to postgraduate by 

addressing learning impediments and linking home and school literacies to the university curriculum 

and addressing the invisibility of certain groups by critically interrogating the composition of students 

and staff, specifically in disciplines historically dominated by one group, gender, sex or race. The 

Faculty of Arts experience challenges in the involvement of students in curriculum 

renewal/transformation and there is need to think this out more deeply for the exercise to be 

meaningful. 

The Faculty of Education has been involved in curriculum design of undergraduate programmes since 

2014. The Minimum Requirements for Teacher Education Qualifications and Higher Education 

Qualification Sub Framework are the policies that have been used designing the undergraduate 

programmes.  The design of these programmes has taken a longer than the anticipated time due to 

the shortage of staff. Posts are advertised, but it is difficult to get qualified personnel. There are no 

resources to support the development of the programmes. The Teaching and Learning Centre started 

to function in 2014 and the curriculum specialist only joined the Centre in 2015 and serves all the 

faculties. Due to the large classes, the Faculty intends to use blended learning, but this approach 

needs good and up to date software, hardware and internet of which this infrastructure is a challenge. 

In the Faculty of Science and Agriculture the challenge is to engage stakeholders in order to ensure 

that curriculum targets the needs of the industry in general and the needs of industry in Richards Bay 

in particular.  While graduate attributes are currently being debated in the university, the challenge 

remains to integrate these into the actual curriculum.  

1.2 In about half a page each, describe 2 to 4 exemplars of successful curriculum renewal and 

transformation initiatives. 

Despite the challenges above, several exemplars of successful curriculum renewal and 

transformation initiatives can be identified. Two initiatives in the Faculty of Commerce, 



 

Administration and Law are worth noting. The co-operative program at the University which 

involves a short course has attained multi-million-rand funding from the Department of 

Economic Development as a direct result of the importance of such an activity in South 

Africa. Co-operatives are seen as the vehicles to steer poorer communities from poverty 

which we know in South Africa is over 50% of the population. This course has been offered 

for the past 7 years but its relevance has become greater as the country falls deeper into 

economic turmoil. The Programme is titled: Diploma in Cooperatives Management.  We 

enrol 50 students per year. At the 3rd year level students do a 6 months’ work integrated 

learning (WIL) service training at a registered cooperative in one of the 9 provinces. 

Additionally, upon completion graduates serve an internship with the Department of 

Economic Development and Tourism. Students are granted a full bursary by the Department 

of Economic Development and Tourism and in recent times by the Department of Rural 

Development to pursue the Diploma in Cooperatives Management. Finally, 20% of the 

Diploma graduates articulate to a BCom Degree for which they are given some credits and 

after two years of further studying they graduate with a BCom Degree. Plans are on the 

drawing board to offer a BCom Degree in Cooperatives. We are the only University in the 

country who have taken such initiatives on cooperatives training.  

 

The Entrepreneurship and New Venture Management course (CBMG 302) also in the Faculty 

of Commerce, Administration and Law has been around for a long time now. However, the 

focus of the entire country in terms of economics has shifted towards entrepreneurship. The 

concern is that the youth are not finding jobs and looking to government to do this, whereas 

government wants the youth to start their own businesses. This program requires for 

assessment purposes that groups organise and create a business plan for a viable project 

which is presented for funding to the examiner. This process is excellent, as there are students 

who are looking to pursue their business ideas further. An entrepreneurship summit was held 

in October 2017 and the focus was on the role of universities in developing entrepreneurs in 

rural areas and townships. Therefore, this program is highly relevant. All these programmes 

are aligned to the University’s belief “in combining the best features of 'entrepreneurial' and 

'alternative' education in order to carry out the redistributive and reconstructive development 

functions of higher education. Both campuses of the University of Zululand will offer this 

blended approach, with each campus reflecting the essence of a comprehensive University.” 

(University Strategic Plan 2016-2021). 



 

 

In the Faculty of Education, there has been accreditation of programmes that are aligned with 

MRTEQ and HEQSF by CHE, The two post graduate programmes and the foundation phase 

programme have full accreditation while the intermediate phase and foundation phase programmes 

have conditional accreditation and approval of the last under graduate programme (Senior and FET 

programme) by DHET is being awaited. Toward the end of 2017 the last under graduate programme 

(Senior and FET programme) has been approved by DHET and has been submitted to CHE. 

 

2. Diversity and inclusivity 

(Suggested length: 5-10 pages) 

Includes catering for students with diverse academic needs and abilities and life 

circumstances, ensuring inclusivity of all students regardless of demographic 

characteristics, countering bias towards, and alienation of, sections of the student 

population. 

NOTE: This question relates to the formal curriculum (structure, content and 

implementation), not to activities that would typically be classified as student support and 

that take place outside of the formal curriculum. 

2.1 In the past few years, what reform of the curriculum has your institution 

undertaken to cater for students with diverse academic needs, abilities, 

preferences and life circumstances? Which approaches have been successful 

and unsuccessful and what evidence is there for this? What role has the student 

voice played in developing, modifying or abandoning particular approaches?  

The university has embarked on several initiatives to cater for students with diverse academic 

needs, abilities, preferences and life circumstances. A disability unit has been established in 

the student services division which liaises with faculties to ensure that the needs of these 

students are catered for. In addition, the Centre for Teaching and Learning has been 

established in university which supports academics in curriculum development. Workshops 

are held with academics on celebrating diversity and ensuring that curriculum development 

reflects the diverse needs of students.  

In the Faculty of Commerce, Administration and Law, the introduction of electives at level 

4 has improved the diversity of the curriculum of the LLB programme. A list of possible 

electives is displayed at the end of each year and level 3 students are asked to indicate which 

elective they are likely to pursue at level 4. This serves as a way to assess student’s needs 



 

and preferences. This strategy enables students to get into career paths that suit them, 

especially students who have bursaries from municipalities and SARS. The alumni feedback 

that was made available during the recent LLB review conducted by the CHE is available as 

evidence. In addition, the LLB programme is one of the few law programmes countrywide, 

to offer four Legal Skills modules which plays a huge role in equipping students with the 

skills to contribute to society and be efficient legal professionals. 

In the Faculty of Arts, issues of diversity and inclusivity have not yet been addressed. This, 

just like, involvement of students in curriculum renewal/transformation, requires careful 

thought and planning. The Faculty of Science and Agriculture has a Science Access Program 

which offers two Extended Curriculum Models (1 and 3).  Through the two programmes the 

faculty is able to cater for students with diverse academic needs and abilities.  Model 1, also 

known as Foundation accommodates students who do not meet the requirements for 

Mainstream programmes.  This group of students are offered a one year programme where 

they do all sciences, mathematics and English.  The course content addresses the 

gaps/deficiencies and bridges the transition from school to university.  This is done by the 

curriculum that is specifically structured and tailored to address the gaps and builds a solid 

foundation which enables students to deal with the mainstream programmes. The proceed 

rate for Foundation is between 60 and 70%.   

Model 3, also known as Augmented caters for students who have slightly lower points than 

mainstream.  This group of students takes regular mainstream courses but have an allowance 

to do first year modules over two years.  The reduced load in the first two years allows for 

extra lecturing hours which aims to ease the transition, addresses the deficiencies and lay a 

solid foundation for subsequent years.   

 

2.2 During the past few years, in what ways has the institution endeavoured to 

promote inclusivity of all students through curriculum? How has the student 

voice influenced these efforts? Which efforts have been successful and which 

have been unsuccessful and how do you know?  

Efforts have been made in the university to involve students in curriculum transformation. 

For example, student representatives sit in various committees responsible for interrogating 

the curriculum. At faculty level, students sit in various committees where curriculum renewal 

is discussed. At institutional level, students’ representatives sit in institutional committees, 

for examples, the Senate Teaching and Learning Committee, the Quality Assurance and 



 

Academic Development Committee and Senate where students are engaged in robust debate 

and question the curriculum presented with regards to decolonisation and relevance. In 

addition, student representatives sit in meetings where the Quality Enhance project is 

discussed and have even attended CHE Quality Enhancement project meetings. 

In the Faculty of Commerce, Administration and Law, the Department of Business 

Management, introduced two new modules in 2014, which were Strategic Marketing and 

Strategic Management. These modules were part of a view of making the curriculum more 

competitive in terms of Business management. Also, it has been noticed that other 

departments see these modules as an attractive option to their students. A research project at 

Honours was introduced in 2016 as a compulsory module which was not previously there. 

This is in line with other major institutions that offer Honours programs, and also meets the 

research component requirement of the CHE and other regulatory bodies.  

Still in the Faculty of Commerce, Administration and Law, first year Economics 

(CECN101/102) used to be considered a killer module (60% pass rate), so Moodle based 

tutorials and more frequent online assessments were introduced which helped boost the pass 

rate by a further 12% to 15%. In 2017, the faculty introduced essay writing in the form of 

submitted assignments at the first year level to improve writing skills. Moreover, students 

will have to write essays and short paragraphs in addition to MCQs for all their exams. The 

writing centre in the teaching and learning centre plays a critical role in this regard as a 

writing centre facilitator has been allocated to each faculty.  

2.3 What approaches does the institution take to identify instances of bias and 

alienation related to the curriculum? How are these addressed? 

Faculty councils and the student representative council play a critical role in bringing to 

attention of academics instances of bias and alienation related to the curriculum. The Faculty 

of Commerce, Administration and Law traditionally relied on class representatives to voice 

their concerns about the programmes being offered or undergoing renewal. In the last few 

years the faculty has in addition been relying on the Economics Students Society as well as 

the Faculty Students Council to assist in arriving at final decision in regard to programme 

amendments and additions to offerings. Departments engage with students, class 

representatives, the various Societies and Faculty Students Council to air their concerns. 

 

In the Faculty of Education after a programme has been designed it is presented to the Faculty 

for input and to give constructive criticism. The programme is then submitted to the 



 

curriculum specialist in the Teaching and Learning Centre as well to the Quality Assurance 

directorate to see whether the programme is aligned with the MRTEQ and HEQSF policies. 

After the internal scrutiny it is peer reviewed by external reviewers. 

2.4 What unresolved challenges does the institution need to grapple with related to 

promoting diversity and inclusivity in the curriculum?  

As a matter of principle all modules ought to focus on local, national and developing world 

issues. To cater for students with diverse back grounds with respect to social, economic and 

educational characteristics in the faculty of education there are tutorials. The challenge 

however is the floor space to conduct the tutorials as this needs few students to be tutored.  

Due to large numbers of students, tutorials cannot be accommodated in the University time 

table. The Faculty of Science and Agriculture is looking at taking advantage of the location 

of the university and intensify the relevant Niche areas and on Work Integrated Learning 

programmes.  

2.5 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives 

that promote inclusivity of diverse students. 

To cater for diverse student needs, the Faculty of Education is in the process of 

introducing mentorship programmes. This will help students even after lectures. There 

are also tutorials. The Writing Centre and reading programme offer support of Education 

students in undergraduate and post graduate programmes The Faculty of Science and 

Agriculture, conducts debates on these issues although this is not explicitly in the 

curriculum.  

In the Faculty of Commerce Administration and Law, the Development Economics 

programme has restricted the curriculum to include rural development as a significant 

component. At least a third of the module focuses of developmental issues related to 

agriculture and rural communities. Students focus on specific rural issues as part of their 

term papers. The ethos of the course is to study the ‘state of the art’ economic theories and 

practices and then to harness these concepts to assess the state of underdevelopment in local 

rural areas and what can be done to address developmental issues in these areas. The course 

begins exposing students to such developmental issues at the 3rd year level and encourage 

them to pursue these issues at the Honours, Masters and PhD levels. In majority of the 

instances, there is emphasis on need to use ones acquired skills to address local challenges 

through the conceptualisation of the research project title, through reading the literature and 

identification of the problem statement followed by development of the aims and objectives 



 

with the concomitant development of the research methodology and analysis of the data.  The 

faculty has already produced a number of graduates that focused on local developmental 

issues. 

 

The Entrepreneurship course also in the Faculty of Commerce Administration and Law 

offered at the 3rd year level in Business Management has developed a strong diversity 

approach where teaching material developed in the advanced Western countries is 

incorporated with local case studies with a strong local content. Where students consider 

local (usually rural) businesses and they develop business plans, marketing strategies, SWOT 

analysis and financial planning while taking into consideration the local challenges. Most of 

the Entrepreneurship students are part of the ENACTUS (Enterprise Action Us) NGO which 

assists rural businesses to join national and global value chains. Stemming from these 

successes with such projects the faculty is now inspired to set up an Entrepreneurship Centre 

in the Faculty.  

 

In addition, the Diploma in Cooperatives Management is yet another programme that reflects 

faculty commitment to recognising student diversity with a focus on local content and 

development in regard to rural cooperatives businesses The faculty has been working closely 

with the Department of Economic Development and Tourism as well as the Department of 

Rural Development to train skilled graduates who will service the cooperatives sector in rural 

communities.  Students are granted a full bursary by the mentioned government departments. 

They do a six-month stint of in-service training in a registered cooperative as a requirement 

to attain their Diploma qualification. The mentioned government department also recruits 

them for a two-year internship once they have graduated.  

 

 

3. Curriculum development capacity and quality 

(Suggested length: 5-10 pages)  

Includes capacity development and support in curriculum design, development and 

implementation and processes to assure quality of curriculum content and implementation 

(including teaching). 

3.1 What approaches does your institution take to ensure that those responsible for 

curriculum design, development and implementation have the requisite skills, 



 

knowledge and attitudes and receive the support needed to ensure that the 

curriculum is educationally sound, fit for purpose and aligned to the institution’s 

values? Are there guidelines or policies at institutional or lower levels?  

The University of Zululand recognises that a transformed and transformative culture that 

optimises the growth and potential of all staff and all students is core, and requires a solid, 

fiscally sound strategy (Strategic Plan 2016-2021 p4). In building capacity among staff the 

university is guided by the University Policy and Procedures for Academic Staff 

Development, Framework for Professional Academic Development, and the Policy and 

Procedures for Programme Management. The establishment of the Teaching and Learning 

Centre is one initiative meant to drive capacity building in curriculum design, development 

and implementation. Two curriculum development specialists have been appointed in the 

Teaching and Learning Centre to support academics designing, developing and 

implementing the curriculum. The curriculum development specialists participate right from 

the stage where we are conceptualising a curriculum through to the stage where the 

curriculum is submitted to university structures for approval. In addition to working directly 

with academics to develop curricula, work/shops are held with academics on issues to 

consider when developing a curriculum. 

 In addition, faculties also have other initiatives of their own. In Faculty of Commerce, 

Administration and Law, in Economics, all programmes have been sent to external reviewers 

for their input. Moreover, in 2010 the faculty conducted a departmental review of all their 

programmes, which involved participation from staff and student representatives (tutors, 

class representatives, Economics Society and Faculty Students Council).  

To ensure that the curriculum is educationally sound and fit for purpose, the Faculty of 

Commerce, Administration and Law is currently undergoing another departmental review, 

and is currently compiling a self-evaluation report that are focusing on the following: 

 Adding new modules on the undergraduate grid to offer greater variety as both in 

terms of service modules to other disciplines as well as offer a full BCom 

(Economics) Degree 

 Add more quantitative (Econometrics) content at the second and third year level. 

 To formally include more local and national content from first year level. 

 To strengthen the local content at postgraduate level that is consistent with the 

Research Niche Area of the University.  



 

The Accounting department, in addition to support from the curriculum design specialist    

within the university has also engaged a sister university (University of Cape Town) to assist 

in the curriculum design as it is experienced in offering SAICA accredited programmes 

The Faculty of Arts, between 2016 and present, has designed and developed the following 

programmes: BA in Music; Bachelor of Social Work; BA in Psychology; BA in Psychology 

(Honours); BA in History (Honours). Institutional support to the curriculum developers has 

come from the curriculum specialist who is based at the Teaching and Learning Centre. The 

Quality Assurance office has also provided support to the curriculum developer. In some 

cases, external support towards curriculum development has been sought. This external 

support has also included capacity building of the internal curriculum developers. For 

instance, an experienced external expert was hired to join the internal curriculum developers 

in designing and developing a new Bachelor of Social Work curriculum. This was a joint 

exercise in which the external expert worked with the internal team, and also passed on some 

skills to the local team. What is significant is that the external expert did not start from point 

zero. She picked up from where the local team had stopped. In the BA in Music programme, 

the local curriculum development team received support and capacity development from a 

scholar from the United States of America. 

The Faculty of Education collaborates with other institutions locally and overseas. Locally 

the faculty is collaborating with the Universities of Fort Hare and Venda and outside the with 

Appalachian State University and is also looking at the possibility of collaborating with a 

Non-Governmental organisation (NGO) in Canada that offers curriculum services in schools 

and Universities. In addition, in response to a call for internal collaborations by DHET, the 

faculty is currently preparing a proposal for collaboration with Rhodes University, Durban 

University of Technology, The Appalachian State University (in the USA) and Penn State 

University (in the USA) on capacity building in developing a doctoral programme that will 

run through a cohort system.  

The Faculty of Science and Agriculture also have collaborative projects with other 

institutions locally and overseas. Locally the faculty is collaborating with the Universities of 

Fort Hare and Venda and outside the continent with Appalachian State University and like 

the faculty of education, is also looking at the possibility of collaborating with a Non-

Governmental organisation (NGO) in Canada that offers curriculum services in schools and 

universities  



 

3.2 What processes are in place at institutional and other levels within the institution 

(e.g., faculties, departmental) to ensure the quality of curriculum design, ongoing 

development and renewal, and implementation? 

As already shown in the previous section, several initiatives have been undertaken to ensure 

the quality of curriculum design, ongoing development and renewal, and implementation. 

The Faculty of Administration, Commerce and Law’s Law department for example is 

currently working with the curriculum development specialist from the Teaching and 

Learning centre and the Quality assurance directorate to design a Paralegal Programme for 

implementation in 2019. Arising out of the CHE Review and Re-Accreditation Process that 

took place over 2016 the department has made certain changes in the content of the LLB and 

are going to be offering 2 non-law modules as part of the LLB in 2019. 

 

The Accounting department is participating in the workshops that are organised by SAICA 

to review the SAICA competence framework, which is a framework that is used to develop 

and design the curriculum for the SAICA accredited programmes. The Department also 

encourages the academic staff that are registered with SAICA to participate in the 

educational activities at SAICA such as marking for the Board Exam and setting Board exam 

papers. This creates the platform for academics to network with their counterparts and it help 

them to keep up to date with the developments in the profession. 

 

 

4. Participation in curriculum design and development 

(Suggested length: 5-10 pages) 

Includes involvement of various stakeholders in the initial design, ongoing development, renewal 

and transformation of curriculum. 

4.1 In what ways are students involved in the design, development, renewal and 

transformation of curriculum? Are there guidelines or policies at institutional or other 

levels? 

 

Traditionally, the Faculty of Administration, Commerce and Law relied on class 

representatives to voice their concerns about the programmes they were offering or intended 

changing. However, in the last few years the faculty in addition has been relying on the 

Economics Students Society as well as the Faculty Students Council to assist in arriving at 



 

final decision in regard to programme amendments and additions to offerings. In the Faculty 

of Arts there has not been students’ involvement in curriculum design, development, renewal 

and transformation ways of involving students are being benchmarked.  In the Faculty of 

Education student leadership representatives were involved in the initial stages of curriculum 

development workshops. During the external departmental reviews, in the Faculty of Science 

and Agriculture students are interviewed as part of the stakeholders.  Students also make 

their input during the evaluation processes at the end of the semester where they evaluate the 

lecturer, the course itself in terms of the content, how it was offered, support and resources. 

 

4.2 In what ways do the voices of diverse stakeholders external to the university, such as 

employers, professional bodies and graduates, influence the development of curriculum? 

Are there guidelines or policies at institutional or other levels? 

The B.Com (Accounting Science) degree in the Faculty of Commerce, Administration and Law has 

been developed and designed following the SAICA Competence Framework. 

The faculty has been sending new programmes to external reviewers for their input. All exit modules 

are externalised the faculty takes very seriously the comments made by external examiners. The 

faculty is currently undergoing a Departmental Review and as part of the self-evaluation process the 

faculty is consulting widely with 

-Tutors, Economics Society, Faculty Students Council and the students themselves 

-We will ask external reviewers to evaluate our reports 

In 2016, the Law re-accreditation process involved not only CHE but other stakeholders such as 

attorneys, advocates, the Law Society etc. who were involved in the developing of the standards 

document. 

 In the Faculty of Arts, voices of a number of external stakeholders influence the development of 

curriculum. For example: 

i. Professional bodies – this has happened in the case of the Bachelor of Social Work 

programme as well as in the re-accreditation process for Masters in Clinical Psychology 

and Masters in Counselling Psychology. 

ii. Employers 

iii. Academics from other universities in South Africa make critiques of draft curricula.  For 

each curriculum, the Faculty solicits critiques and letters of support from other higher 

education institutions. 

In the Faculty of Science and Agriculture, the curriculum for programs like Engineering, Nursing 

Science and Human Movement Sciences are influenced by the Professional bodies such as 



 

Engineering Council of South Africa, South African Nursing Council, Health Professional Council 

of South Africa. 

In some of the programs, the students have the Work Integrated Learning program which the students 

directly get experience in the employment industry. The WIL is imbedded as part of the curriculum.  

The Work Integrated Learning component is designed in collaboration with the employers. This 

include, Consumer studies, Human Movement Science and Nursing science programs. In the Faculty 

of Education all curriculum development is influenced and directed by MRTEQ.  

4.3 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that 

successfully incorporated the voices of a range of stakeholders, indicating how this was 

done and what was successful about it. 

The following are exemplars of curriculum initiatives that successfully incorporated the voices of a 

range of stakeholders. In the Faculty of Arts, in the case of Bachelor of Social Work, the professional 

body and other stakeholders had expressed concern that the curriculum was very weak in the 

practicum. The new curriculum has the practicum coming at each year (this is a four year 

programme). The theory versus practice interface has been strengthened and in this way, graduates 

are adequately prepared for the world of work (as potential job seekers and potential creators of 

employment).  In the Faculty of Commerce Administration and Law, an example of curriculum 

initiatives that successfully incorporated the voices of a range of stakeholders is the SAICA and UCT 

collaboration which also includes the BANKSETA. In the Faculty of Education, in addition to 

MRTEQ the faculty holds annual consultative meetings with school principals and this will take the 

form of a colloquium in the future. 

In the Human Movement Science, the Community engagement assignments at KwaDlangezwa in 

collaboration with Consumer Science students and an annual tournament held at the Richards Bay 

campus provide students with experiential learning that feeds their passion for their chosen field and 

a sense of how they fit in society. Marks from these activities for part of the students’ year mark, as 

they are assessed on application of knowledge and demonstrating an understanding of their course.  

 

Their success in these activities forces them to be adaptable to every situation they encounter from 

the start to the end of their events. In order to gain the confidence and support of their stakeholders, 

they have to communicate effectively to gain their trust. Both these event have attracted media 

attention for the volume of public interest they each attract, attesting to their success. See attached 

published article in Mercury newspaper.   

 

These attributes are essential, in meeting those set in the university’s mission statement, in providing 

globally competitive graduates that are relevant for the human capital needs of our country. CMD 

organised a seminar for local principals. They had an opportunity to voice their concerns. One of the 



 

issues was training more teachers for FET rather than Intermediate and Seniors phases. The Faculty 

has adjusted the FTEN quotas for 2018 to meet that need.   

5. Any other comments 

The University is enhancing its comprehensive university profile by transforming the 

curriculum and programme and qualification mix as well as by expanding its external 

stakeholder involvement, particularly the participation of student in the generation of 

content, methodology and curriculum. To the latter end a concept paper on student led 

innovations in teaching and learning has been developed, and presented at the second 

teaching and learning conference. Also a policy for community engagement in teaching and 

learning was developed specifically for aiding the engagement with external bodies 

operating in the fields of specialization where we train students. In addition, due to the 

proliferation of large classes in the first year levels of programmes, it is also focusing on 

large uniquely contextualised classes pedagogy. Through the Centre for Sustainable and 

Integrated Rural Development it is foregrounding existing capacities for rural development 

impact while pursuing those capacities that are critical, that it does not have. To this end a 

memorandum of understanding was signed with the provincial department of Agriculture 

and Rural Development and a seed funding of R5M was set aside by the two parties.  

 


