
  

TSHWANE UNIVERSITY OF TECHNOLOGY | QEP 2| 24112017 1 

 

 

 

 

 

 

 

Quality Enhancement Project 

Institutional Report: Phase 2 

Curriculum  

 

 

 

 

 

Name of Institution Tshwane University of Technology (TUT) 

Contact Person Prof Stanley Mukhola 

Deputy Vice Chancellor: Teaching, Learning and Technology 

Mukholams@tut.ac.za  

Date of 

submission 

30 November  2017 

mailto:Mukholams@tut.ac.za


  

TSHWANE UNIVERSITY OF TECHNOLOGY | QEP 2| 24112017 2 

 

Table of Contents 

1. INTRODUCTION AND BACKGROUND ................................................................................... 4 

2. INSTITUTIONAL SELF-EVALUATION ..................................................................................... 5 

2.1 CURRICULUM RENEWAL AND TRANSFORMATION ...................................................... 5 

a) Institution’s approach to addressing curriculum renewal and transformation ............. 5 

b) Successful institutional initiatives to address curriculum renewal and transformation

 6 

c) Further curriculum renewal and transformation changes made in response to the 

student protests of 2015 and 2016 ............................................................................................ 7 

d) Curriculum renewal and transformation plans for the next two years. ......................... 8 

e) Institutional challenges related to curriculum renewal and transformation ................. 9 

f) Institutional exemplars of successful curriculum renewal and transformation 

initiatives ........................................................................................................................................ 9 

2.2 DIVERSITY AND INCLUSIVITY ........................................................................................... 10 

a) Institutional curriculum reform undertaken to cater for students with diverse 

academic needs, abilities, preferences and life circumstances .......................................... 10 

b) Institutional initiatives for promoting inclusivity for all students ................................... 12 

c) Institutional approaches for identifying instances of bias and alienation related to 

the curriculum ............................................................................................................................. 14 

d) Institutional challenges related to promoting diversity and inclusivity in the 

curriculum .................................................................................................................................... 14 

e) Institutional exemplars of curriculum initiatives that promote inclusivity of diverse 

students ....................................................................................................................................... 16 

2.3 CURRICULUM DEVELOPMENT CAPACITY AND QUALITY ......................................... 17 

a) Institutional approaches for capacity building on curriculum design, development 

and implementation .................................................................................................................... 17 

a) Institutional processes to ensure quality of curriculum design, development and 

renewal, and implementation ................................................................................................... 18 



  

TSHWANE UNIVERSITY OF TECHNOLOGY | QEP 2| 24112017 3 

 

2.4 PARTICIPATION IN CURRICULUM DESIGN AND DEVELOPMENT ........................... 19 

a) Institutional practices for involving students in the design, development, renewal 

and transformation of curriculum ............................................................................................. 19 

b) Institutional practices for involving external stakeholders in the development of the 

curriculum .................................................................................................................................... 19 

c) Institutional exemplars of curriculum initiatives that successfully incorporated voices 

of a range of stakeholders ........................................................................................................ 20 

3. CONCLUSION ............................................................................................................................ 21 

 

 

  



  

TSHWANE UNIVERSITY OF TECHNOLOGY | QEP 2| 24112017 4 

 

1. INTRODUCTION AND BACKGROUND  

Curriculum is at the centre of universities’ core business.  With the Higher Education 

Qualifications Sub-Framework (HEQSF)requiring all new programmes to be compliant by 

January 2020, and with the calls for transformation of curriculum reverberating throughout 

South Africa and even internationally, universities in South Africa have to seriously examine 

their curricula.  

This report provides a self-evaluation of curriculum renewal and transformation efforts that 

have taken place so far at Tshwane University of Technology (TUT). It goes on to examine 

how these efforts have considered and impacted on issues of renewal, inclusivity and diversity. 

Furthermore the report provides an indication of the capacity for curriculum development in 

the university, as well as the capacity to ensure curriculum quality in the university. In addition, 

the report provides an overview of participation by stakeholders in curriculum design, 

development, renewal and transformation in TUT. The report shows that some activities are 

taking place in TUT to ensure effective curriculum renewal and transformation, to address 

diversity and inclusivity, to have scholarship based teaching and learning activities, and to 

ensure sustainability of these efforts towards curriculum renewal and transformation so as to 

ensure that these activities are not just an event for the moment but also become a way of life 

for TUT now and into the future.  

 

The compilation of the institutional QEP report  

The compilation of this institutional Quality Enhancement Project (QEP) 2 report of TUT was 

a consultative and inclusive self-evaluation process. This was done by giving each faculty an 

opportunity to conduct a self-evaluation of their curriculum practices using the evaluative 

questions as outlined in the CHE QEP 2 Focus Area document. The Assistant Deans for 

Teaching and Learning in each faculty provided leadership and coordinated the working 

groups which were established to develop of the self-evaluation reports which were 

consolidated and culminated into this institutional report.  The working groups consisted of 

academic staff (lecturers), curriculum development practitioners, and instructional designers. 

The report therefore represents the voices of the academic community of TUT. 
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The compilation of this report was a success due to the contribution and leadership provided 

by the following Assistant Deans:   

Name of Assistant Dean : Teaching and 

Learning 

Name of Faulty 

Prof Nalini Moodley  The Arts  

Prof Polly Mashigo Economics and Finance  

Dr Grace Kanakana  Engineering and the Built Environment  

Prof Mashudu Mashige Humanities 

Dr Etienne Van Wyk  Information and Communication 

Technology 

Dr Ingrid Mokgobu  Science  

Dr Yvonne Senne Faculty of Management Sciences 

Table 1: Names of Assistant Deans: Teaching and Learning 

 

The final consolidated report was circulated to all faculties for approval and the Deputy Vice 

Chancellor: Teaching, Learning and Technology signed off the final approved report.  

 

2. INSTITUTIONAL SELF-EVALUATION 

2.1 CURRICULUM RENEWAL AND TRANSFORMATION 

Includes advancing the purpose of higher education spelt out in policy documents, addressing 

transformation imperatives, ensuring local relevance and global awareness and developing 

graduates with attributes that are personally, professionally and socially valuable. 

 

a) Institution’s approach to addressing curriculum renewal and transformation 

The approach of the Tshwane University of Technology (TUT) towards curriculum renewal 

and transformation is aligned to the need to ensure that programmes are aligned to the latest 

national policy direction with regard to higher education curriculum in South Africa. At the 

moment, all university programmes and qualifications have to be aligned to and comply with 

the HEQSF. This need to comply with the HEQSF and to consider other policies such as the 

White Paper on Post-school Education has injected renewed vigour and urgency with regard 

to curriculum renewal and transformation at TUT.  For that reason the existing curriculum 
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development policy of the university is being re-examined to ensure that it aligned to the latest 

developments.  

The university is also not oblivious to the context in which it functions. For that reason, the 

need for programmes and qualifications in the PQM to help address relevant societal issues 

and needs in terms of relevantly qualified human resources and entrepreneurs is central to 

curriculum renewal and transformation efforts of TUT. The need to also be internationally 

relevant and compatible is also important, since TUT functions and serves not only the South 

African population but also the whole Southern African region. The university has also 

developed a Teaching, Learning and Technology Strategy, which together with the draft 

Conceptual Framework for Curriculum Development and the TUT Strategic Plan, gives 

purpose and direction to the efforts of the university to renew and transform curriculum in TUT.  

 

In order to further ensure relevance of curriculum, TUT does not only rely on policy prescripts 

such as the MERTEQ for teacher education qualifications, but also works very closely with 

professional councils such as Engineering Council of South Africa (ECSA) and the Health 

Professions Council of South Africa (HPCSA), South African Pharmacy Council (SAPC), 

South African Nursing Council (SANC) including establishing academic advisory committees 

across the different programmes.  The university already has a draft Transformation 

Framework, which addresses transformation in a broad sense for TUT. The university also 

holds summits and seminars focused on broad transformation issues of TUT as well as 

curriculum renewal, transformation and decolonisation in particular. 

 

b) Successful institutional initiatives to address curriculum renewal and transformation 

As indicated already, the university has a Teaching, Learning and Technology Strategy, which 

was approved in 2014. The purpose of the Teaching, Learning and Technology Strategy of 

TUT is to define the University’s teaching and learning ethos and clarify how this is enacted, 

while striving for excellence in teaching and learning practices at TUT in order to optimise 

student learning. The strategy emphasises both the scholarship of teaching and learning as 

well as the issues of curriculum renewal, curriculum transformation and e-learning. There is a 

need to further raise awareness and enhance the integration of the strategy in curriculum 

development practices. The statements included in the strategy establish the basis and 

framework for conduct and good practice encompassing the teaching-learning process, which 

should ensure adherence to the following: 

 The Scholarship of Teaching and Learning (SoTL); 

 21st Century skills and competences; 
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 Transformative teaching and learning; 

 Professional staff development (supporting and rewarding staff); 

 Acknowledging student diversity;  

 Optimising student access, engagement, retention and success;  

 Pioneering;  

 Utilising technologies to enhance student learning by supporting the attainment of 

Learning Outcomes through digital resources available.  

 Learning spaces are infused with a variety of digital learning tools in order to ensure 

that staff and students have access to a quality environment.  

 The technologies will be pedagogically grounded, thus allowing understanding and 

promotion of the benefits to teaching and learning of using technologies appropriately 

with clear pedagogical rationale.  

 

In addition, TUT has a curriculum development policy which is being revised to align with the 

latest developments. TUT also held a transformation summit and several seminars with the 

aim of sensitising the TUT community about transformation and its implications for change 

and curriculum renewal and transformation so as to ensure that ensure that TUT embarks on 

this curriculum renewal journey in an informed manner. Faculties continuously hold such 

seminars to further concretise issues of curriculum renewal and transformation.  

 

c) Further curriculum renewal and transformation changes made in response to the student 

protests of 2015 and 2016 

The university has ensured that each of the seven faculties has a dedicated instructional 

designer to work with academics/lecturers to ensure the increased use of e-learning methods, 

including technology-enhanced teaching and learning and e-assessment. Lecturers are 

required to familiarise themselves with the technology-enhanced teaching and learning and e-

assessment direction that the university is taking. The university makes use of the Blackboard 

Learning Management System (LMS), called myTUTor. The emphasis on e-learning has been 

helpful as it allowed lecturers to remain in contact with students through myTUTor during 

disruptions and student protests. However, the challenge of unequal access to technological 

devices among students as well as poor internet access for students still pose some 

challenges as information does not always filter through to all students at the desired time. For 

this reason the university is piloting a tablets project in one faculty, from which, if success is 

seen, then a rollout plan will be developed for the whole university.  
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The university is embarking on a pilot programme for the online offering of full qualifications. 

This is being done for four qualifications in one department, the success of which will help the 

university to also broaden the offering of some qualifications on a fully online mode, thus 

reducing the possibility of disruptions due to student unrest, and increasing the number of 

students that can be registered for the qualifications since the need for physical facilities such 

as classrooms may be reduced due to the distance mode of online qualifications.  

Another faculty has, with the help of the allocated instructional designer, opened a technology 

hub. Lecturers are invited to record their lectures, which are then uploaded on myTUTor. 

Assignments are communicated effectively through this platform. Real-life video simulations 

of the work situation, e.g. simulations of conducting an audit, are also used. Some lecturers 

have been learning how to use Camtasia and the Aver Visualizer in order to start developing 

online lessons for their students. Moreover, to facilitate communication between students and 

lecturers, some faculties have created a Facebook page as well as form WhatsApp groups to 

not only communicate news about the class but also as a means for students to interact with 

the lecturers on the content of the subjects. 

 

d) Curriculum renewal and transformation plans for the next two years. 

The university aims to have 90% of its HEQSF aligned programmes being offered or 

implemented by January 2019. The remainder can then be offered later in the year, with the 

aim of 100% of HEQSF aligned programmes of TUT being offered in January 2020, in line 

with the Department of Higher Education and Training (DHET) requirement that no new 

enrolments on pre-HEQSF programmes can be done after 31 December 2019. The university 

also aims to have the Transformation Framework approved by the end of 2017, so that it can 

be fully functional in 2018 and beyond.  

The university intends to intensify the sensitisation and concretisation of the transformation 

drive and imperative, so as to ensure that all curriculum related activities are not oblivious of 

the societal calls for a renewed, transformed, de-colonial and Africanised curriculum. The 

tablet project mentioned earlier will be piloted with students in 2018. IT infrastructure is being 

progressively improved in order to strengthen both blended learning and online teaching and 

learning. Buildings will also be progressively upgraded to allow for better offering of the 

transformed curriculum and teaching methods. 
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e) Institutional challenges related to curriculum renewal and transformation 

One of the main challenges faculties face is the capacity for curriculum reform. Many university 

lecturers are not trained teachers, and therefore were not trained to review curricular or do not 

have skills to review curricular. With the HEQSF, curricula have to be reviewed in a very short 

space of time, faster than the capacity of the curriculum development unit to train all lecturing 

staff on issues of curriculum development, curriculum review, curriculum renewal and 

curriculum transformation.  With deadlines set by the DHET imminent, project management 

skills are required from programme coordinators to ensure that TUT is able to function at an 

optimum level in January 2020 and beyond. 

The pressure of curriculum renewal required by the HEQSF alignment process is huge, and it 

amounts to an additional workload for academic staff and academic support staff. The same 

lecturers who are responsible for the review of curricular are also the ones that are responsible 

for teaching. Their teaching workload has largely not diminished, and they therefore view 

curriculum development and review matters as an additional workload. 

There is also a need for the institution to have well developed policies on distance education 

because, if access is to be greatly increased, distance education will have to be considered 

seriously. The internet connectivity/network and WiFi connectivity in the university and at 

teaching venues are inadequate, particularly in campuses that are outside of Pretoria, the so-

called distant campuses. There is also inadequate and intermittent electricity supply to carry 

the load for the computer laboratories at these campuses. 

 

f) Institutional exemplars of successful curriculum renewal and transformation initiatives 

The tablet project that is being piloted in the Faculty of Science, first with staff and later with 

students, has been successful. The project features technology-enhanced teaching and 

learning. E-Assessment is now taking place in various departments, virtually in all the faculties. 

The Faculty of Economics has had successful WIL through simulation, with strong industry 

involvement. The introduction of more industrial projects in some new diplomas will enrich the 

practical and mini-projects that students do, and thus increase the hands-on skills of the 

students in these diplomas as more industrial projects are introduced.  

Computer Systems Engineering (CSE) in the Faculty of Information Communication 

Technology (FoICT) has been structured to meet the requirements of the engineering 

international accord, which has greatly enhanced the quality of CSE graduates. The Faculty 

of The Arts has established a Faculty Transformation Committee. In addition, the Faculty of 
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The Arts has also conducted a ‘Decolonisation Summit’ as an ongoing conversation in 

curriculum related concepts: relevance, support of the whole student, decolonisation and 

Africanisation. The Faculty of Humanities is in the process of putting the delivery of four 

qualifications fully online, as a pilot for further expansion of online delivery in the university. 

The Faculty of Humanities is also in the process of designing and developing an online 

postgraduate student support and supervision course that will allow for support and 

supervision of students online, thus limiting and even eliminating the need for students to travel 

to campus just to meet with supervisors, as they could easily do that online. 

 

2.2 DIVERSITY AND INCLUSIVITY  

Includes catering for students with diverse academic needs and abilities and life 

circumstances, ensuring inclusivity of all students regardless of demographic characteristics, 

countering bias towards, and alienating of, sections of the student population.  

 

a) Institutional curriculum reform undertaken to cater for students with diverse academic 

needs, abilities, preferences and life circumstances 

TUT’s motto is “We empower people” and it underpins TUT’s vision and mission, and the 

teaching and learning strategy. The motto embraces empowerment in terms of knowledge, 

skills and values of staff, students and the community and also by implication the 

empowerment of commerce and industries. In addition, TUT’s vision for 2014-2019 states: 

“Pioneering an enterprising and transformative brand of twenty-first Century University of 

Technology scholarship”. Through this vision, the university seeks to ensure that its students 

successfully transition into higher education 

 

Catering for students with diverse academic needs and abilities and life circumstances is a 

key imperative in higher education or education in general. As a university of technology, we 

acknowledge that TUT admits students with diverse academic and learning needs and 

abilities. In addition, as an institution, we acknowledge that our students come from diverse 

socio economic and educational contexts. This impacts on how, as an institution, we prepare 

for the profile of students that we enrol. It is also critical that, as an institution, we develop 

strategies that would enable faculties to address diversity and inclusivity across the different 

academic programmes that are offered. It should be noted that the initiatives that are reported 

here are those implemented at the faculties.    
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The self-evaluation conducted by the university sought to check how as a university we have 

enabled equitable opportunities for students with diverse academic needs and abilities and 

life circumstances to learn and be successful. Furthermore, the self-evaluation also focused 

on how the university created inclusive learning opportunities for all students through the 

curriculum and diverse teaching and learning opportunities.  

The HEQSF realignment process appears to be the main driver used by faculties for 

curriculum reform and also to think about issues of inclusivity and addressing students with 

diverse academic needs especially at first year level. The fundamental skills module is a 

compulsory first year module for all HEQSF aligned undergraduate programmes and was 

introduced across all TUT programmes to address competency areas such as Information 

Literacy, Life skills, Communication for Academic Purposes, Communication for Occupational 

Purposes and Computer Literacy. These competency areas are regarded as the fundamental 

skills that form the grounding or basis needed by students admitted at TUT to undertake the 

education, training or further learning required to pursue and obtain a qualification at TUT.  

Inclusivity at the level of the curriculum is one area which the institution has not yet fully 

implemented. However, the HEQSF realignment project has enabled the institution the 

opportunity to rethink curriculum content, pacing and sequencing of the curriculum and 

ensuring alignment with the pedagogic and assessment decisions. As a university of 

technology which offers career focussed programmes, our curriculum reform activities and 

decisions should be informed by the socio economic needs of our country and international 

developments, where applicable. Preparing students to operate in diverse and multicultural 

contexts and for graduates to meet the skills and competencies required by industry are some 

of the key objectives underpinning the curriculation activities at TUT.  

The rollout of the Teaching, Learning and Technology Strategy will play a major role in 

addressing diversity and inclusivity in teaching and learning and minimise the feeling of 

alienation from the curriculum that some students may feel. As mentioned already, the 

Teaching, Learning and Technology Strategy promotes inclusive teaching and learning 

pedagogies, such as transformative teaching and learning; acknowledging student diversity; 

optimising student access, engagement, retention and success; utilising technologies to 

enhance student learning, and working towards achieving learning spaces that are infused 

with a variety of digital learning tools that allow staff and students to have access to a quality 

environment.  
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b) Institutional initiatives for promoting inclusivity for all students 

TUT regards inclusivity as an important imperative in education provisioning. With regard to 

ensuring inclusive pedagogies, the following has been done:  

 At institutional level, a module named TUT 101 was developed with the aim of addressing 

diversity of academic needs of students and assist students to transition with ease from 

secondary schooling to higher education. The following are some of the objectives of the 

TUT 101 module: 

o Help students discover and connect with the university through social, personal-

emotional and academic integration; 

o Identify appropriate campus resources and opportunities that contribute to their 

educational experiences, goals and campus engagement; 

o Develop and apply skills that contribute to building positive relationships with peers, 

staff and faculty; 

o Describe what it means to be a TUT student in context of the history, traditions and 

culture of the university; 

o Examine how the background and experiences of students impact their values and 

assumptions;  

o Explain the influence these values and assumptions have on the relationships 

students have with each other; 

o Describe concepts of diversity and recognition of diverse perspectives; and 

o Describe and demonstrate principles of responsible citizenry within and beyond the 

campus community 

 Blended learning approaches such as the flipped classroom and technology based 

learning have been introduced to enable students with varying learning needs and abilities 

to actively participate in teaching and learning and be successful.  

 Faculties have implemented mixed methods of assessing students to enable students with 

diverse ways of learning to be successful and demonstrate achievement of learning 

outcomes through various methods of assessments.   

 The university, through the Teaching, Learning and Technology Strategy, has adopted 

constructivism as a key principle to underpin teaching and learning, to promote a student-

centred learning approach, to enable students to be active in their teaching and learning 

and also be co-constructors of knowledge.  

o Various pedagogies which include: lecturing methods, problem based learning, 

practical work, discussion in class, take home tasks. 
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o Teaching and learning delivery: there are academic programmes that have 

implemented class discussions which enable students to contextualise content to 

their own lived experience where they are encouraged to make meaning out of the 

curriculum.  

 Several faculties have implemented Extended Curricula Programmes (ECPs) to cater for 

students who require additional academic foundation. The ECPs were designed to equip 

students who do not meet the minimum requirements with the necessary competencies 

that will enable them to complete their studies successfully.  

 Tutoring has been introduced through the Teaching Development Grant (TDG) to enable 

access to additional teaching and learning to complement the teaching in the classroom, 

to further support students academically and to ensure that students succeed with their 

studies.  

 TUT has also implemented a mentoring system which assists students with personal and 

social problems. Mentors are trained to refer students for intervention where this 

intervention is required.  

 Academic Risk Profiling is done in most faculties. The risk profiling is done with the 

objective of early identification of students at risk of being unsuccessful in their studies at 

TUT due to inadequate academic skills, personal factors, career orientation or even a lack 

of English proficiency. The results from risk profiling assist the faculties in understanding 

the profile of students in the classes and thereby ensuring that appropriate teaching and 

learning methods are deployed.  

 The university has a Disability Unit which is available on three campuses of TUT (Pretoria 

Soshanguve and Ga-Rankuwa). The Disability Unit offers services geared towards 

ensuring that no student is excluded from teaching and learning based on being differently 

abled. For that reason, the unit has goals and objectives aimed at:  

o Enhancing procedures for identification of students with disability from application;  

o Improving communication to all academic and non-academic departments of TUT 

regarding students with disability;  

o Expansion of technology and services generally available to assist students with 

disability, including technology for the administration of examinations for students with 

disability; 

o Timeous and accurate translation of study material for students with disability;  

o Strengthening a first year orientation programme that caters for the study needs of 

students with disability;  

o Continuously improve services offered to students with disability by TUT and by 

stakeholders that work with TUT; 
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o Liaising with the TUT Departments for Residences and for Sports in order to 

accommodate students with disability in residences and sporting activities; and  

o Develop, maintain and disseminate a Policy for Students with Disability.  

 

c) Institutional approaches for identifying instances of bias and alienation related to 

the curriculum 

There are no specific approaches for identifying instances of bias and alienation related to the 

curriculum. However, TUT ensures that curriculum development is underpinned by fitness for 

purpose and of purpose which entails responsiveness to mission and strategic goals of the 

university as well as to local, regional and national needs. The university strives to ensure that 

the curriculum that is offered is as inclusive as possible and embraces diversity of academic 

learning needs. The institutional policy on Curriculum Development requires that curriculum 

relate to the development of personal skills that will make the learner to be employable and to 

become entrepreneurs.  

It should also be noted that students evaluate their lecturers at the end of every semester as 

required by the policy on lecturer evaluation by students. This practice of lecturer evaluation 

is however not consistently applied throughout the institution. Where the practice is conducted 

very well, results of lecturer evaluation are shared with the lecturers concerned. The HoD and 

the lecturer then agree on necessary remedial actions on the critical issues that have 

emanated from the evaluation by students. In this way, the HoD can identify proxy indicators 

of alienation or bias of the curriculum.  

In addition, there are student and lecturer liaison committees at departmental levels where 

matters affecting teaching and learning and, by implication, the curriculum are discussed 

between the students and the HoD. Once more, this is a practice which is not consistently 

applied across the institution, but there are pockets of excellence.   

d) Institutional challenges related to promoting diversity and inclusivity in the 

curriculum  

TUT enrols about 15 000 first year students annually the majority of whom have challenges of 

articulation to tertiary studies. Some of these first-year students are “first generation” students 

from their families to attend university. Lecturers are confronted with big classes of diverse 

students with articulation gaps in terms of transitioning from secondary schooling to higher 

education.   
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Since the student protests of 2015 and 2016, there has been a major drive in the institution to 

encourage more subject learning and teaching material to be uploaded online for students to 

access with ease when on or off campus. Technology was the main strategy for ensuring that 

students did not lose teaching time when there were protests on campuses. However, IT 

infrastructure across the campuses is not fully sufficient to support the full implementation of 

technology based teaching and learning initiatives. Strengthening the IT infrastructure is still 

one of the areas that the university is working towards enhancing.   

TUT does not have institutional guidelines to guide faculties in creating inclusive teaching and 

learning environments and curricula. The university needs to establish structures that guide 

staff members to adapt to this call for inclusivity in curriculum as a culture and tradition of the 

university.  

The notions of Africanisation, decolonisation and the foregrounding of the African 

epistemologies and knowledge systems are areas the institution still needs to take a position 

on. If this is not done, TUT runs the risk of its programmes being described as being too mono-

dimensional and not recognising the multiplicity of knowledge systems and diverse 

epistemological approaches as well as different world and life views in the codification of 

knowledge.  

Other challenges have been the limited resources to enable faculties (e.g. the Faculty of 

Humanities) to provide for individual students’ needs, especially those living with disabilities. 

For example, the assumption is always wrongly made to treat people who are blind as a 

homogeneous group whereas there are those who need Braille Transcriptions while others 

either need large print documents or arranging an Amanuensis Specialist to assist when the 

students is assessed. This involves giving such a student extra time to be dictated to and, in 

return dictate back responses to questions to the Amanuensis Specialist for them to transcribe. 

Accordingly, there is a need for both the faculty and institution to ensure that these salient 

aspects relating to students living with disabilities such as those referred to above are taken 

into consideration when such students are admitted to TUT. These students have a 

constitutional right to be admitted. TUT, as a public institution is obliged to attend to their 

diverse academic and contextual needs.  
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e) Institutional exemplars of curriculum initiatives that promote inclusivity of diverse 

students 

Aspect  Evidence  Source  

Example of Improvement of 

success rate through introduction 

of well-resourced extended 

programmes 

 

Faculty of Science  

Examples of various teaching and 

learning methods  to promote and 

accommodate diverse learning 

needs of students  

 Visual presentations of certain subject 

matters (as applicable) 

 The use of YouTube video clips 

 Discussion groups based on a real life 

examples related to the subject matter at 

hand and role plays. 

 Mind Mapping software: Make use of a lot of 

different colours and shapes and symbols to 

enhance the learning experience. 

 Recorded lectures that are made available on 

DVDs (this is applicable to ISV401T only). 

This enables students to repeat lectures over 

and over until the topic is grasped 

 Students have free access to 

Knowledgeleader which is part of the BTech 

Internal Audit curriculum. KnowledgeLeader 

(a global audit resource website) is a 

subscription-based website that provides 

audit programs, checklists, tools, and training 

to help risk management professionals save 

time, manage risk, and add value (see 

https://www.knowledgeleader.com/). 

 

Faculty of 

Economics and 

Finance  

Table 2: Institutional exemplars of curriculum initiatives that promote inclusivity of diverse students   
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2.3 CURRICULUM DEVELOPMENT CAPACITY AND QUALITY 

Includes capacity development and support in curriculum design, development and 

implementation and processes to assure quality of curriculum content and implementation 

(including teaching) 

a) Institutional approaches for capacity building on curriculum design, development and 

implementation  

The Directorate of Curriculum Development and Support (CDS), which is part of a division 

called Higher Education Development and Support, is tasked with the duty of providing 

professional development to academic staff of the university, amongst other duties that include 

curriculum development and e-learning/instructional design. The unit deploys/allocates 

curriculum development practitioners (CDPs) and instructional designers/e-learning 

specialists (IDs) to service specific faculties. There is therefore at least one CDP and one ID 

per faculty. The CDPs and IDs provide capacity building to lecturing and academic support 

staff in the faculties as per need, as soon as the need is identified. The CDPs work with 

programme development teams to provide both leadership and support with regard to 

curriculum design, development and implementation. The same can be said regarding the IDs, 

as they provide direct support to staff and even students with regard to the design and 

provision of interactive and blended learning materials and teaching methods in the faculties.  

The Directorate of Curriculum Development and Support also provides scheduled 

programmes to support the design, development and implementation of curriculum. There is 

a programme called Licence to Teach, which provides training to newly appointed TUT staff 

on teaching and learning ‘the TUT way’. This programme is also offered to part-time staff of 

TUT. CDS also offers a Curriculum Development SLP and an Assessment in Higher Education 

SLP, to support the curriculum design and development efforts of TUT, as well as to support 

the teaching, learning and assessment activities of TUT.  

Furthermore, a Licence to Lead programme and a Licence to the Professoriate programme  

are offered to newly appointed HoDs and professors respectively, to provide further support 

for not only the curriculum management efforts of the university, but also to foster a 

scholarship of teaching and learning ethos in the university. The university also offers other 

leadership capacity development programmes, like the LEAD programme offered by the 

Human Resource Development (HRD) Directorate.  
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In addition, CDS also offers a programme called the Academic Leadership Programme, a 

programme that brings together academic leaders of the university such as the DVC TLT, the 

Deans, the HoDs and the Section Heads of the various departments in each faculty to discuss 

pertinent matters related to curriculum design, development and implementation, e-learning 

and teaching, and other related matters. The idea of the ALP is to allow academic leaders to 

discuss and share ideas/best practices with regard to the issues that affect the teaching and 

learning project of TUT, hence the full involvement and leadership provided in the ALP by the 

DVC TLT. 

 

a) Institutional processes to ensure quality of curriculum design, development and 

renewal, and implementation  

The Senate Committee for Teaching and Learning (SCTL) recommends programmes for 

approval by Senate. Programmes that are approved by Senate have to be of such a quality 

that they can also be approved externally for PQM and for funding (DHET), accreditation 

(CHE) and registration by SAQA. In order for this to be done well, an HEQSF task team 

(HEQSFTT) has been set up so as to examine programmes and recommend them for 

approval at the SCTL and therefore at Senate. The HEQSFTT is chaired by CDS, and includes 

staff from CDS, the Directorate of Quality Promotion (DQP), Strategic Management Support 

(SMS), the Library, the Registrar’s office and the relevant faculties whose programmes are 

serving at the HEQSFTT. This greatly enhances the quality of programmes. All new and 

revised programme submissions are submitted to the DQP to undergo a very rigorous quality 

assurance evaluation to ensure compliance with the minimum quality standards prior 

submission to external approval agencies.  

The DQP and CDS continuously check on the quality of programmes even after they have 

gone through the processes of approval, accreditation and registration and implementation. 

Even before this, programmes are developed in faculties with collaboration of various 

stakeholders, including the responsible lecturers, HoDs and the faculty CDP. Industry players 

are also consulted for their inputs.  

The Teaching and Learning Strategy of TUT helps to provide guidance regarding teaching 

and learning in the university. The instructional designers allocated to support each faculty 

also assist in designing quality courses and assessments as well as ensuring that material 

and videos uploaded on myTUTor are of a good quality. Departmental Teaching and Learning 

Committees, Faculty Teaching and Learning Committees, Faculty Executive Committees 

(Excos), and Faculty Boards all assess the quality of teaching and learning as well as the 
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quality of curriculum design, development, renewal and development, with the support of DQP 

and CDS.  

 

2.4 PARTICIPATION IN CURRICULUM DESIGN AND DEVELOPMENT  

Includes involvement of various stakeholders in the initial design, ongoing development, 

renewal and transformation of curriculum.  

a) Institutional practices for involving students in the design, development, renewal 

and transformation of curriculum 

Currently students are not formally involved in the design, development, renewal and 

transformation of the curriculum. However, in most instances students are members of the 

different teaching and learning committees at departmental, faculty and institutional levels 

(e.g. Faculty Boards, Senate Committee for Teaching and Learning and Senate). As 

mentioned in the sections above, there are faculty based student – lecturer liaison committees 

which serve as a platform between students and lecturers to discuss teaching and learning 

matters affecting students.  

 

b) Institutional practices for involving external stakeholders in the development of 

the curriculum 

TUT has a Policy on Academic Advisory Committees. The policy requires that academic 

advisory committees representing industry and other stakeholders be appointed for each 

learning programme or group of learning programmes. The purpose of an academic advisory 

committee is to ensure that learning programmes are of outstanding quality, are relevant to 

the workplace and are relevant and aligned with the latest developments and technologies in 

the profession, business and industry. Through this policy, TUT demonstrates that we value 

the input of external stakeholders to inform our curriculum development processes.  

 

As per the policy requirements, the membership of the advisory committees comprises of the 

following external stakeholders: academics from other HEIs, alumni, industry and discipline 

experts as well as members of the professional councils where applicable. Most of the 

academic departments in the faculties host on average, about two advisory committees 

meetings per year. The input of the advisory committee is intended to inform curriculum 

development, enhancement and revision processes.  As the university is still busy with the 

HEQSF alignment process, it is compulsory for all programmes to submit evidence attesting 
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to the input made either by the advisory committee or a professional body before such a 

qualification could be taken for external approval and accreditation.  

 

Students in programmes with a component of work integrated learning (WIL) are placed in 

industry for a specific amount of time which varies from programme to programme. Students 

are required to be evaluated by industry mentors and as part of the evaluation, industry 

mentors usually provide feedback in terms of the knowledge gaps and areas for improvement 

of curriculum and student preparation. In other instances, former students of TUT also give 

feedback on their perceptions on the relevance of their curriculum to industry needs. The 

feedback is usually used to guide curriculum improvements. It should be noted that faculties 

approach the WIL differently and use different processes for incorporating feedback in 

curriculum improvement.  

 

c) Institutional exemplars of curriculum initiatives that successfully incorporated 

voices of a range of stakeholders 

Initiative   Evidence  Source  

Advisory committee: Examples 

of initiatives involving external 

stakeholders: example of  

typical agenda items and 

minutes for an advisory 

committee meeting 

Advisory Committee 

Meeting -Invitation and agenda Environmental Health Dept.doc
 

 

Minutes of Advisory 

Committee Meeting 9May2016.doc
 

 

Faculty of Science  

An example of an external 

stakeholder’s input that 

resulted in a change in the 

curriculum: 

Advisory committee 

recommendations: In the case 

of Computer Science the 

programme team was advised 

that their students require more 

programming knowledge. This 

made the programme team 

realise that one of the existing 

qualifications’ focus is too 

much on artistic and software 

usage skills and too little on 

software development skills. 

Faculty of Information and 

Communication Technology 

(ICT) 
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This advice influenced the new 

Computer Science curriculum.  

 

Another example is from 

Informatics where the 

programme team was advised 

that about 7 years ago industry 

has converged the role of a 

Business Analyst and a Project 

Manager position into one, as 

this person can do both jobs. 

This is different to the past 

where industry used to put a 

Business Analyst and a 

System Analyst as one person. 

These industry developments 

influenced the design of the 

new Informatics curriculum. 

Table 3: Examples of institutional initiatives where voices of stakeholders were incorporated 

 

3. CONCLUSION 

This institutional report provided an opportunity for the faculties to conduct a self – evaluation 

of their curriculum development practices and how curriculum renewal and transformation has 

been addressed during the HEQSF re-alignment processes. The self-evaluation was guided 

by the four curriculum sub-themes as included in the CHE framework document.  As part of 

the self-evaluation, critical questions were asked and faculties attempted to respond to the 

evaluative questions as best as they could. The main ideas underpinning curriculum 

transformation at TUT as reflected in the teaching and learning strategy are digital 

technologies, indigenous knowledge, Africanisation and globalisation. Transformational 

teaching is the main driving principle behind curriculum transformation at TUT. It is important 

as an institution to have discussions to unpack these concepts and their implications for 

curriculum development as well as teaching and learning activities. Without these discussions, 

these are just concepts that are included in our teaching and learning strategy without being 

fully contextualised.  
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This report does not only serve the purpose of submitting to the CHE but also internally as a 

reflective report on the strengths, challenges and areas requiring improvement regarding 

curriculum and curriculum renewal and transformation. Curriculum transformation remains a 

concept that still needs to be discussed, understood and contexualised with the TUT context 

in mind.  

 

 

 

 

 


