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This report presents a summary of a reflective exercise that the University of Fort Hare 

embarked on in response to the Council for Higher Education (CHE) call for phase two of the 

Quality Enhancement Project (QEP 2). The report provides information on curriculum renewal 

and transformation that the University has undertaken in recent years. It is important to note 

that the time frames allocated were very tight. In the University’s attempt to respond within the 

limited time frames the UFH task team had to devise a plan to produce the report on time. 

The approach to the project consisted of three broad phases:  data collection; data analysis and 

report production.  Data was collected from all six faculties.  Each Dean was asked to assign a 

deputy dean (teaching and learning) to solicit submissions from each and every department and 

units in the faculty.  The submissions were based on questions that were provided in the CHE 

template.  This part of the project was allocated about four weeks to allow people in each 

department and units to engage with the CHE questions and respond accordingly.  All 

responses were then received by the task team who sifted through the narratives to find answers. 

The raw data was then given to a writer who produced the first draft for circulation to the task 

team.  Upon further deliberations, gaps were identified and referred back to the writer for 

rectification.  A penultimate version was then produced and subjected to the same scrutiny as 

that of previous drafts.  Only after the team was happy with this version was it finalised and 

edited for submission to Senate for approval.   

What follows in the sections below are frank and authentic responses to the questions posed 

under each section of the report.  
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1. Curriculum renewal and transformation 

(Suggested length: 5-10 pages) 

Includes advancing the purposes of higher education spelt out in policy documents, addressing 

transformation imperatives, ensuring local relevance and global awareness and developing 

graduates with attributes that are personally, professionally and socially valuable. 

1.1  

a) What is the institution’s approach to addressing curriculum renewal and transformation? 

The University of Fort Hare’s understanding of curriculum renewal and transformation is 

based on the mandate of the Department of Higher Education and Training (DHET) which 

requires that we provide programmes that are responsive to the needs of the country whilst 

ensuring that they are internationally relevant, in order for our students to be globally 

competitive.  

Our approach to curriculum renewal is guided by the University’s curriculum development 

policy. This document does not necessarily make reference to curriculum transformation; 

however, the contents thereof cover some curriculum renewal imperatives that are in line 

with transformation. Furthermore, provision 2.4 of the policy requires that curriculum 

development be informed by a humanising pedagogy with a student-centred approach and 

recognising existing knowledge. The policy makes mention of curriculum development 

which ensures that core values and critical thinking are developed so that students can 

contribute meaningfully and creatively to society. The policy requires the involvement of 

other stakeholders such as professional bodies, agencies, and other public entities within 

and outside the institution.  

The University takes pride in working towards achieving equity, diversity and inclusivity 

in our curriculum renewal and transformation. We base this on the sixteen outcomes of the 

National Plan for Higher Education (NPHE). The establishment and approval of the Faculty 

of Health Sciences is in line with the requirements of the NPHE and the University’s vision 

of introducing new academic initiatives.  

Furthermore, some of our current programmes have been, and continue to be re-curriculated 

in line with the principles of DHET, CHE and SAQA as regulatory bodies of our Higher 

Education Qualifications Sub-Framework (HEQSF). The Faculty of Education is one 

example of a faculty that has re-curriculated all of its offerings whilst the Faculty of Science 

and Agriculture has progressed significantly in this endeavour. In line with our curriculum 

development policy, the curriculum renewal processes have been completed with inputs 

from professional bodies, international peer reviewers and communities of practice. 

Curriculum renewal in this institution is also informed by economic imperatives, 

institutional and cultural issues, disciplinary responsiveness as well as pedagogical insights 

(Ogude et al., 2005).  
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In accordance with the Curriculum Development and Review Policy of this institution, 

which requires curricula to be reviewed or renewed every 5 years, institutional academic 

programme reviews have taken place and a new review cycle will commence in 2018.  

Curriculum renewal and transformation is also taking place within the global context of the 

Information Age. It demonstrates our strategic intention to redress the digital divide among 

our students. Blended learning technologies are used to increase the focus on technology as 

part of curriculum transformation.        

b) What initiatives have you undertaken in the past few years to address curriculum renewal 

and transformation that have been successful and how do you know? What 

thinking/theorisation about the value, purposes, and assumptions about knowledge and 

higher education have informed the process? 

In line with the National Plan for Higher Education (2001), our curriculum renewal and 

transformation initiatives are ideologically based on promoting access, equity and fair 

opportunities for all students, as well as workers, professionals and people with disabilities.  

One of our major initiatives in the last ten years has been the introduction of Life, 

Knowledge, Action (LKA) as the grounding programme. The LKA programme is a 

compulsory credit bearing module offered generically across all faculties. It has themes that 

resonate with the shared values of the institution and society in general. These themes cover 

aspects of critical consciousness, diversity, democracy and other global issues such as 

climate change, technology, environment and society, poverty and development. The 

programme is meant to straddle the interface between knowledge, reflection and value 

formation.  The distinct feature of the programme is its unique academic architecture that 

deviates from the traditional classroom settings. LKA organizes students in learning 

communities such as Umzi, Ekhaya and Jamboree.  

 
Figure 1: Activity System Model: Pedagogical Intervention (Source: Porteus, K., 2013) 

 



University of Fort Hare  4 
 

Out of this, UFH offers academic support to empower students to make meaning out of 

what they learn. In line with the NPHE, language proficiency is not used as a barrier to 

access and success. As part of this initiative, the mixed model approach to reading explores 

various ways in which to improve language proficiency of students. Using the mixed model 

approach allows the programme to explore learning outcomes that develop the students’ 

ability to engage with literature critically while at the same time making a targeted approach 

to develop their linguistic and language capabilities.  

Debates on decolonization of various curricula are under discussion across all faculties in 

this university. These debates centre around understanding the nomenclature and 

architecture of decolonization.  

Furthermore, the university is in the process of establishing partnerships with the Common 

Wealth of Learning (COL), SchoolNet, Department of Basic Education and the Eastern 

Cape Department of Education. These projects seek to train in-service teachers focusing on 

technological development and skills, such as integrating Information and Communication 

Technologies (ICTs) into teaching, thereby enhancing the quality of teaching. This is 

designed to enhance, amongst others, the approaches of dealing with multicultural 

classrooms as a pedagogy.  

Another initiative is the incorporation of HIV/AIDS as a theme into the curriculum. Again, 

this speaks to the issue of curriculum relevance and responsiveness already mentioned in 

this report.  

Over the year’s academics have enrolled for the Postgraduate Diploma in Higher Education 

and Training (PGDHET) offered by the Teaching and Learning Centre of the University. 

The purpose of the programme is to contribute to the curriculum development and delivery 

skills of academics as university teachers.  

c) In response to the student protests in 2015 and 2016, what further changes have been made 

related to curriculum renewal and transformation? Why were they made and how? Who 

participated in deciding to make and then making the changes? How are the changes being 

received by various stakeholders? What effects are the changes having and how do you 

know? 

In response to the narrative of decolonisation of the curriculum which emerged during 

the 2015/16 student protest, discussions on decolonization of curricula are underway in 

the university, in the form of colloquia and workshops, and various faculty based 

initiatives. One example is the introduction and incorporation of entrepreneurship into 

the curriculum by the Faculty of Management and Commerce. In all these activities, 

students are active participants as their voices are critically important.   

Due to the substantial amount of notional learning hours lost during the fees must fall 

protests, alternative arrangements were made to catch up on lost time. These 

arrangements included extensive use of online systems such as our learning management 

system, Blackboard for distribution of learning materials as well as interactive modes of 
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teaching and learning. These initiatives contributed positively to reaching agreement 

with students on revised examination schedules. 

The Student Tracking System, implemented to support and monitor students’ learning 

progress, is being upgraded in order to strengthen existing initiatives which identify 

students who are potentially at risk. The system is based on eight student risk indicators, 

such as repeating modules, credit overload, financial risk, length of time studying for 

qualification, psychosocial barriers and learning environment. The information extracted 

from the system will further assist in restructuring curriculum delivery, including 

assessment practices to ensure meeting the diverse needs of students. This information 

at appropriate intervals can assist both academics and students to identify sections of 

work that need more attention. 

The 2015/2016 student protests influenced the theme of the annual Teaching and 

Learning week colloquium for 2017. The main theme was: “Towards Decolonising 

Teaching and Learning in Higher Education: Implications, Lessons and 

Considerations.” It incorporated the following four sub-themes: 

 The nomenclature of decolonization; 

 The architecture of a decolonised curriculum and academy; 

 Teaching and learning pedagogies towards decolonization; and 

 Institutional cultures as enablers and constraints for decolonization. 

             The colloquium served as a platform for both academics and students to embark on 

discussions around the curriculum, infrastructure and institutional culture.  

 

d) What plans are in place for further efforts related to curriculum renewal and transformation 

in the next year or two?  

One of the plans that is in place is to review the programs in 2018. All six faculties have 

each submitted a minimum of two academic programmes to undergo review. In preparation 

for this, advocacy and refresher training material has been prepared. This will continue into 

the oncoming years as part of an institutional culture of enhancing quality and curriculum 

renewal, responsiveness and transformation. 

In line with our efforts of having programs that are responsive to national imperatives of 

curriculum renewal and transformation, the institution is in the process of developing the 

following new programs:  

 Bachelor of Veterinary Science; 

 Bachelor of Arts in Philosophy, Politics and Economics,  

 Bachelor of Science in Speech and Language Therapy and  

 Master of Law in Competition Regulation 
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 Human Settlement Centre 

 Bachelor of Education in Early Childhood Care and Education   

 Bachelor of Science in Agriculture option Food Science 

 

Our plans for curriculum renewal and transformation are also promoted within the 

Disability Unit (DU). One of the initiatives is to establish the DU section within the UFH 

library. The library will offer books on a variety of disability matters to assist both students 

and staff in addressing issues in the areas of academic teaching and learning as well as 

support services.  

Furthermore, the University is in the process of integrating teaching and learning, research   

and community engagement into the curriculum.          

e) What unresolved challenges does your institution need to grapple with, related to curriculum 

renewal and transformation? 

The data returned from faculties did not make reference to the curriculum renewal policy. 

This could indicate that academics are not aware of the curriculum renewal policy, or if 

aware, that they have not internalised it. This has left the role of adherence to policy 

imperatives associated with curriculum renewal and transformation largely to the Teaching 

and Learning Centre.  

Another unresolved challenge pertains to high staff turnover of academics. This can lead to 

delays in curriculum renewal and transformation processes. This also contributes to high 

academic workload and high lecturer-to-student ratios. 

Inadequate infrastructure has placed some limitations on curriculum renewal and 

transformation.  

As mentioned before, the university aims to follow a consultative process that includes 

parents and external professional bodies. There is a need to consult even wider than the 

institution is currently doing.  

  

1.2 In about half a page each, describe 2 to 4 exemplars of successful curriculum renewal and 

transformation initiatives.   

Exemplars are drawn from the Faculties of Education and Management and Commerce. The 

Faculty of Education is in the process of strengthening the relationships with Education 

District Offices, Subject Advisors and the Host Teachers. The aim is to reposition School 

Experience (SE) such that it is aligned with classroom practices. 

Another exemplar is Fort Hare Solutions; an institutional facility whose focus includes life-

long learning with offerings such as: 

 Transversal Courses; 

 Information Communication and Technology; 

 Public Financial Management; 
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 Supply Chain Management; and 

 Municipal Financial Management. 

 

2. Diversity and inclusivity 

(Suggested length: 5-10 pages) 

Includes catering for students with diverse academic needs and abilities and life 

circumstances, ensuring inclusivity of all students regardless of demographic characteristics, 

countering bias towards, and alienation of, sections of the student population. 

NOTE: This question relates to the formal curriculum (structure, content and implementation), 

not to activities that would typically be classified as student support and that take place outside 

of the formal curriculum. 

2.1. In the past few years, what reform of the curriculum has your institution undertaken to 

cater for students with diverse academic needs, abilities, preferences and life 

circumstances? Which approaches have been successful and unsuccessful and what 

evidence is there for this? What role has the student voice played in developing, modifying 

or abandoning particular approaches?  

In the past few years, the University of Fort Hare has embarked upon a curriculum reform programme 

aimed at serving diverse academic needs, abilities, preferences and life circumstances of the students. 

This curriculum reform programme has been characterized by the introduction of new programmes and 

strengthening of existing ones. This process includes trans-disciplinary initiatives such as Life, 

Knowledge, Action (LKA) and the integration of HIV/AIDS into the curriculum.   

The Disability Unit has received an upgraded version of the Zoom Text programme which will provide 

hearing and sight impaired students easier access to electronic assistance. Also, Disability Unit 

Information Posters have been printed and distributed to all residences on all campuses. 

Additionally, UFH has made concerted efforts to implement various enabling national guidelines such 

as the policies on the Recognition of Prior Learning (RPL), Credit Accumulation and Transfer, and 

Assessment. Consequently, different kinds of RPL for different contexts, classification of knowledge, 

skills, competencies, qualifications have, and are being applied as alternative access routes for learners 

into NQF registered qualifications offered. Great efforts have been made by the institution to ensure 

that opportunities for individual learners to progress from one qualification to another in the NQF are 

increased to facilitate lifelong learning.  

In addition, the continued provisioning of the foundation programme across all faculties provides a 

strong academic foundation to students who are underprepared for university education and over the 

past has served as an effective intervention towards inclusivity.  

University of Fort Hare prides itself in providing for the student voice in its governance and innovative 

interventions on emergent institutional challenges including curriculum reform. Through departmental 

and faculty platforms and structures where issues of curriculum reform are discussed at length, students 

are involved as official members to ensure that these processes do not proceed without their input. The 

same approach finds expression in the University Committees meant to deal with issues of teaching 

and learning which also include curriculum reform. Through these platforms and structures, the student 

voice has played a meaningful role, more especially in developing and modifying certain approaches 
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used by the University. The students’ demand to include ICT in the curriculum content and 

implementation has brought about a particular urgency in this endeavour. Also, the students’ quest for 

Africanisation and promotion of African indigenous knowledge at the University has prompted 

different faculties such as Law and Social Sciences and Humanities to move faster in incorporating 

such elements in their respective curricula.  

On the other hand, the use of English as a medium of instruction is proving to be a challenge to some 

sections of student population and recent internal findings showed that students fail more in tasks that 

require essay writing skills. Also, the Language Empowerment software purchased to help academics 

translate content written in English to IsiXhosa has been rendered obsolete as it appears that academics 

have lost interest in using it.                  

2.2.During the past few years, in what ways has the Institution endeavoured to promote 

inclusivity of all students through curriculum? How has the student voice influenced these 

efforts? Which efforts have been successful and which have been unsuccessful and how 

do you know?  

Internal Programme Reviews are done at regular intervals to ensure that each programme is aligned 

with the HEQSF and SAQA requirements. This ensures that students receive a value for money 

education and training of internationally comparable standards. This also benefits the Department of 

Higher Education and Training when programmes offered are responsive in addressing National 

Medium Term Strategic Framework and the National Human Resources Strategy on scarce skills.  

Surveys are done both at institutional and departmental levels. Data gathered from these surveys is used 

to evaluate relevance of the curriculum as well as to ascertain levels of inclusivity.  

Faculties have established links with professional bodies from their niche fields of study for enhancing 

quality and credibility of each programme against national, regional and international standards. For 

students who register on professional qualifications, it is a requirement that they also register with the 

relevant professional bodies.  

Furthermore, teaching about media messages, for example, lecturers in the programme spend a fair 

amount of time teaching about prejudice, bias and stereotyping in the form of sexism, gender 

discrimination, homophobia and heteronormativity, cultural bias, racism, or any other kind of 

unbalanced, discriminatory reporting and representation.  

Another approach to inclusivity is through the introduction of the new specialization area in African 

Gender Studies in the degree of Master of Social Science through the Fort Hare Institute of Social and 

Economic Research (FHISER).   

These initiatives have been successful because they have contributed to students having confidence on 

the curriculum of UFH as credible and relevant for the world of work. This demonstrates healthy levels 

of transparent, open and proper communication lines on the programme, assessments, timely feedback 

and their inputs in the curriculum design or review of a programme. In the main these efforts have been 

successful as evidenced by the continuing popularity and demand from students.  

Although impact studies have been done by a few faculties, the University has not been successful in 

using this approach on a continuous basis at an institutional level to ascertain the effect of its academic 

offerings in various fields of specialization. Also, involving trained students on curriculum 
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development at the initial stages remains a challenge in some faculties, something which is contrary to 

the prescripts of the University Policy on Curriculum Development and Review.  

2.3. What approaches does the institution take to identify instances of bias and alienation 

related to the curriculum? How are these addressed? 

In line with the Policy Framework for the Realisation of Social Inclusion in the Post School Education 

and Training System (2016) UFH has committed itself to the implementation of the realisation of social 

inclusion as an ongoing process. The staff members and students of diverse nationalities collaborate 

towards achieving the outcome of a socially inclusive society. Various initiatives to demonstrate that 

social inclusion is taken into account are done. These compliment both international (Universal 

Declaration on Human Rights, 1948) and national policies aimed at enhancing and affirming human 

rights (race, ethnicity, gender, disability unity in diversity and religious identities) as entrenched in 

chapter 2 of our Constitution (Act 108 of 1996). 

Accordingly, public awareness campaigns are regularly done to address instances of racial 

discrimination, homophobia and xenophobia. Various forms of support, which include education and 

training resources to redress victimization and underdevelopment of some of our communities, are 

regularly provided through specialized units such as the Student Counselling Unit and the Social Work 

Department. 

Additionally, UFH has various multipronged strategies, which include the following: 

 Student satisfaction surveys on the user-friendliness of teaching and learning material. 

 Using electronic media platform and campaigns to encourage formal reporting of cases of any 

bias and alienation experienced by students. 

 Informing all staff and students through institutional rules and regulations that mutual learning 

and exchange platform for good practice on social inclusion cannot be used to prejudice against 

race, gender, class, HIV and AIDS, disability and social status of any person within the learning 

environment. 

Furthermore, multilingualism is encouraged as an expression of diversity which is articulated through 

our Language Policy although English is used as a medium of instruction.  It is an institutional norm to 

promote culturally and racially mixed student classes and residences.   

Finally, to guard against instances of bias and alienation on academic conduct during curriculum 

implementation, the University community is regulated by various policies and guidelines such as the 

UFH Code of Conduct and Examination Policy and Procedure Manual. 
 

2.4. What unresolved challenges does the institution need to grapple with, related to promoting 

diversity and inclusivity in the curriculum?  

The current architectural structure of the old buildings of this institution has lecture theatres that were 

built for a teaching lecture mode and may not be a conducive space for mediation of learning in a 

learner-centred way. A consideration is therefore proposed that better reconfiguration of these venues 

be done to create a more flexible physical learning environment. 

Some parts of East London Campus buildings belong to private owners and their physical state is not 

in compliance with Health and Safety requirements and regulations. Moreover, most of our university 
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facilities are not user-friendly to persons with disabilities. A disability improvement plan to increase 

access and user-friendliness of our infrastructure is underway. 

Face-to-face contact sessions as the primary mode of teaching and learning for most programmes places 

a lot of pressure on the available space. The end result is crowded classes that are not conducive for 

teaching and learning. Timetabling for optimal usage of available space still needs attention.  

The availability of Blackboard as a technological platform does not have all the features necessary for 

new technologies needed for flexible, diverse and inclusive curriculum.  It is nevertheless a good start 

for blended learning.  

High student to staff ratio as evident in overcrowded classes raises a need for review of the current 

workload. Some of these consequences include inadequate student support and heavy staff-workload.     

Furthermore, the University is still grappling with the unresolved challenge of developing academics 

as professional teachers. However, reasonable plans have been put in place to professionalise teaching 

through encouraging academics to enrol for the Postgraduate Diploma in Higher Education and 

Training.  

Although it remains as a strategic objective of the university to “develop human capital and implement 

management strategies to attract and retain talent and skills from diverse backgrounds” (UFH Strategic 

Plan 2017-2021), the situation is yet to be resolved.   

2.5.In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that promote 

inclusivity of diverse students. 

The implementation of RPL has optimised an inclusive and diversified delivery of quality 

assured and resource-driven RPL services for different contexts, classification of knowledge, 

skills, competencies, and qualifications applied as alternative access routes for learners into 

NQF registered qualifications offered. Students with diverse academic needs which do not 

necessarily relate to the ordinary university entry requirements were attended through the 

application of the UFH RPL policy so as to ensure student access to curriculum.  

 

Another critical curriculum initiative towards promoting inclusivity of our diverse students 

was the rolling out of ICT at an institutional level and thus enabled effective inclusion of ICT 

into the curriculum. ICT has enabled lecturers to make use of technology which responds to 

their teaching needs and student learning needs.  Students who have problems reading lengthy 

texts now enjoy benefits of supplementary options that come with video, podcasts and other 

online alternatives media.     

As mentioned before, another element of inclusivity is the LKA grounding programme. It has 

themes that accommodate diversity and inclusivity.   
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3. Curriculum development capacity and quality 

(Suggested length: 5-10 pages) 

Includes capacity development and support in curriculum design, development and 

implementation and processes to assure quality of curriculum content and implementation 

(including teaching). 

3.1 What approaches does your institution take to ensure that those responsible for curriculum 

design, development and implementation have the requisite skills, knowledge and 

attitudes and receive the support needed to ensure that the curriculum is educationally 

sound, fit for purpose and aligned to the institution’s values? Are there guidelines or 

policies at institutional or lower levels?  

In line with the university’s Strategic Plan 2017-2021 mission to “provide high-quality 

education of international standard contributing to the advancement of knowledge that is 

socially and ethically relevant, and applying that knowledge to the scientific, technological 

and socio-economic development of our nation and the wider world”, much attention is given 

to ensuring that curriculum design, development and implementation is done by programme 

developers with necessary skills, specialist knowledge and attitudes.  

In order to ensure that the programme developers have the relevant curriculum development 

skills, TLC and PQA conduct curriculum development workshops.  These workshops focus on 

principles and philosophies of curriculum development, issues of relevance and 

responsiveness.  

Over and above, training is also received from national bodies such as DHET, CHE and SAQA. 

Curriculum Developers and Programme Coordinators also attend and participate in national 

and international conferences on curriculum development and transformation, where they also 

present papers related to the topic, and attend TLC courses on assessment. The role of external 

reviewers and professional bodies is critical to ensuring that curriculum is sound and fits its 

purpose.  

Moreover, interested parties are encouraged to enrol for Curriculum Development module 

(HET505) which offers theoretical grounding and the Management of Higher Education and 

Training Programmes (HET506) module that practically covers the stages in the development 

of a programme, qualification or module. These modules are available as Continuing 

Education (CE) short courses for those who only need enrichment in curriculum development. 

As mentioned before, the University of Fort Hare has an approved Curriculum Development 

and Review Policy which speaks directly to curriculum design that is aligned to the 

institutional, national, and market imperatives.  

3.2 What processes are in place at institutional and other levels within the institution (e.g., 

faculty, departmental) to ensure the quality of curriculum design, ongoing development 

and renewal, and implementation?  

The Planning and Quality Assurance (PQA) Unit and Teaching and Learning Centre (TLC) 

provide key documents (policies, guidelines and templates) and continuous guidance on the 
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design and development of curricula. The main role of PQA is to quality assure that university 

curricula comply with all DHET, CHE and SAQA requirements while TLC plays a 

developmental role in supporting the curriculum development and renewal.   Special focus of 

Quality Assurance is to give guidance and support in ensuring that the “programme is 

consonant with the institution’s mission, forms part of institutional planning and resource 

allocation, meets national requirements, the needs of students and other stakeholders, and is 

intellectually credible. It is designed coherently and articulates well with other relevant 

programmes, where possible”. Criteria for programme accreditation (CHE 2004) Criterion 1. 

Programme specifications is primarily influenced by Higher Education Qualifications Sub – 

Framework, (CHE 2013), Level Descriptors for the SA National Qualifications Framework 

(SAQA 2012) and Classification of Educational Subject Matter (DHET 2008) that cover key 

aspects like qualification name, designation, qualifier(s), CESM category, NQF exit levels and 

total number of credits.  

The following diagram illustrates the processes that are followed in designing the curriculum 

within the university:   

 

Figure. 2 Approval Process Flow Diagram  

Figure 2 summarizes the internal structures and processes that are put in place to ensure quality 

and educational soundness of the curricula developed and reviewed. The process of designing 

and developing criteria requires that a content be developed by the Programme Coordinator 

and his or her team on the relevant template (Module or programme Application Form). PQA 

and TLC provide support and guidance at every stage of the process of developing and 
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reviewing curricula to ensure that standards and criteria for quality programmes and curricula 

are met. 

Programmes and modules are benchmarked against similar programmes or modules on offer 

in other institutions. The process requires that they be peer reviewed by at least two external 

experts. The Head of Department (HOD) checks the quality of the curriculum designed since 

he/she has content knowledge and understanding of curricula for the programme or module. 

TLC specifically focuses on Learning Outcomes and Assessment Criteria, Assessment 

Strategies, Teaching and Learning Strategies, Articulation, et cetera. The Library checks for 

the availability of the prescribed and recommended reading materials and ensures that these 

are made available timeously. The Faculty Teaching and Learning Committee (FTLC) and 

Faculty Quality Assurance (FQA) focus on teaching and learning matters, physical structures 

related to the roll-over of the programme, should it be approved, while Faculty Board makes 

the final Faculty approval before the clearance certificate is signed by PQA. Final checks and 

approvals are done by the Central Academic Planning Committee (CAPC) which then 

recommends to Senate for approval.  

4. Participation in curriculum design and development 

(Suggested length: 5-10 pages) 

Includes involvement of various stakeholders in the initial design, ongoing development, 

renewal and transformation of curriculum. 

4.1 In what ways are students involved in the design, development, renewal and transformation 

of curriculum? Are there guidelines or policies at institutional or other levels?  

The University of Fort Hare follows the prescripts of the national policies, institutional polices 

(Policy on Curriculum Development and Renewal) and the UFH Strategic Plan 2017-2021, as 

mentioned in section 1.1.  

One of the approaches used at UFH to solicit information from students is regular surveys. 

Over and above, students are expected to evaluate teaching and module content at regular 

intervals.   

Small group instructional diagnosis is facilitated by someone else other than the lecturer. It is 

an effective way to gather consensus-based-student-feedback on which a lecturer could effect 

changes on the course and teaching strategy. It could be done through posing a question, critical 

learning statements or just free writing responses. 

4.2 In what ways do the voices of diverse stakeholders external to the university, such as 

employers, professional bodies and graduates, influence the development of curriculum? 

Are there guidelines or policies at institutional or other levels?  

The University of Fort Hare prides itself with its ability and commitment in the way it has 

increased consultation with alumni and diverse external stakeholders in order to bring about 

broader curriculum renewal and transformation.  

The following are two basic assumptions that serve as a premise on which this is done: 
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Firstly, we need employers, professional bodies and graduates with a global demographic 

perspective to help us shape a renewed and transformed curriculum that offers diversity. Inputs 

from professional bodies, employers, alumni are taken into consideration during the process 

of development and review.  

The voices of diverse stakeholders external to the university, such as employers, professional 

bodies and graduates help greatly through their influence in the development of curriculum 

that deepens transformation and implements the National Development Plan (NDP). This is 

evident in the University’s collaboration with professional bodies such as:  

 The South African Council of Educators with the Faculty of Education; 

 The South African Council for Social Services Professions with Faculty of Social 

Sciences and Humanities for Professional Degrees of Social Work and Psychology.  

 Nursing Council of South Africa with the Faculty of Health Sciences to ensure that 

the curriculum is based on the needs of the National and Provincial Departments of 

Health (National Development Plan, The National Human Resource Plan for Health, 

The National Health Insurance, and the Community).  

 South African Institute of Chartered Accountants has influence in the development 

of curriculum of Faculty of Management and Commerce in terms of designing, 

development and review of programmes. This is mainly for those disciplines that have 

professional bodies such as Accounting and Industrial Psychology. Employers and 

graduates have little or no say at all in the faculty curriculum processes. There are no 

policies and guidelines for their involvement. 

 Law Society of South Africa with Faculty of Law. The Law Society of South Africa 

and the departments of Justice and Higher Education hold consultative meetings with 

the South African Law Deans Association; hold and sponsor teaching development 

initiatives, workshops and conferences. As mentioned earlier the former CEO of the 

Law Society of South Africa who was also the head of Legal Education Development 

was an ex officio member of our Faculty Board. The Faculty has also had ongoing 

and growing relations with judges of the high court and Supreme Court of appeal, the 

constitutional court, various law firms, the financial services Ombudsman, the 

Competition Commission etc. relations with these various entities has helped the 

faculty to consistently have a good idea of stakeholder sentiments on legal education. 

These entities have variously provided opportunities for graduate 

internships/placements, vacation work. 

 The South African Veterinary Council has had a direct influence in the design and 

development of our new Bachelor of Veterinary Science degree to be offered by the 

Faculty of Science and Agriculture. A strong partnership also in terms of shared 

infrastructure resources, equipment and funding between the Faculty of Science and 

Agriculture and the (National and Provincial) Department of Agriculture and Rural 

Development.  
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 In addition to this is also a partnership between the Faculty of Science and Agriculture 

and the French South African Agricultural Institute (F’SAGRI) in the design and 

development of a Bachelor of Science in Food Science. 

All these curriculum development initiatives are regulated by the following institutional 

policies and guidelines: 

 Quality Assurance Policy of this Institution places a lot of emphasis on wider consultation and 

compliance of our quality standards to those of regulatory bodies. It states that “to achieve 

this, (it) shall benchmark its standards against policies, frameworks, criteria and 

standard guidelines of the Higher Education Quality Committee (HEQC) of the Council 

on Higher education (CHE), the South African Qualifications Authority (SAQA), the 

relevant Professional Agencies and the best practice of other Higher Education 

Institutions. (University of Fort Hare, 2017, 6.) 

 Curriculum Development and Review Policy is clear in its emphasis that programmes 

will be developed in consultation with relevant stakeholders (current and past students, 

other academics, professional bodies and employers in both the private and public 

sector) (University of Fort Hare, 2009, p 4) 

  Programme Development and Review Policy has as one of its objectives that in all 

Faculties and academic departments, centres and institutes, the concerns and/or 

wishes of students, parents (where appropriate) and other interested parties are taken 

into account in the process of developing a suitable curriculum for particular 

programme. (University of Fort Hare, 2017, p 4) 

 Guidelines and Procedures for Development and Review states that Curriculum is 

the shared responsibility of programme team members, who collaboratively develop, 

review and revise the programme. Development and renewal of programme will be 

influenced by government guidelines, emerging workplace needs, stakeholder inputs, 

including requirements of the statutory bodies, university policies, technology and 

resources. (University of Fort Hare, 2017, p 19) 

 Manual for Reviews describes one of its main key purposes to obtain feedback from 

staff members, students and other stakeholders on the quality of teaching, learning and 

assessment, the student learning experience and learning resources through meetings 

and documentation. (University of Fort Hare 2017) 

4.3 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that 

successfully incorporated the voices of a range of stakeholders, indicating how this was 

done and what was successful about it. 

 The curricula of the following programme is an example of an initiative that has successfully 

incorporated the voice of a range of stakeholders: 

1. International Association of Schools of Social Work (IASSW) and the Association of 

South African Social Work Education Institutions (ASASWEI) 

UFH is a member of ASASWEI and IASSW. The IASSW is a United Nations (UN) sanctioned 

body with consultation and observer status in a number of UN forums and committees. The 
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IASSW is one of the voices behind the development and update of the Global definition of 

Social Work and the Global statement on ethical social work practice. The international 

definition and ethical standards are incorporated into every module of the BSW which are 

benchmarked against the global standards for social work education and training. 

2. South African Council for Social Service Professions (SACSSP) 

All professionals who practice any of the social service professions incorporated in the scope 

of the SACSSP are obliged by the Social Service Professions Act 110 of 1978 to register with 

the Council. Failure to do so constitutes a criminal offence. In keeping with the Act, the 

SACSSP provides guidelines for the scope of social work practice in the country. The SACSSP 

together with a standards generating body developed 27 exit level outcomes that shape all 

social work curricula and modules in SA. The UFH BSW curriculum is aligned with these exit 

level outcomes and our programmes are subject to the SACSSP audit to ensure standards and 

compliance.  

3. Student voice  

At the end of each module of the BSW the students are provided with an opportunity to 

evaluate the course. Their inputs also guide curriculum content and teaching practice. A good 

example of this has been a focus on indigenisation and decolonisation through the 

incorporation of more locally written literature. This conversation expanded into the 

ASASWEI regional workshop that UFH hosted in 2016 and the recent international 

conference.  

 

 

5. Any other comments 

As much as there are national imperatives and policies, the bulk of curriculum renewal and 

transformation happens at micro level and it is not easy to make reference to those as academics 

have autonomy in the design and implementation of their modules. However, the autonomy 

they exercise in their modules must be linked to the overall aims of the programmes.  

Our efforts to promote diversity and inclusivity are ongoing. By their nature, there are no quick 

fixes under this section as some have to do with structural and material conditions of a wider 

society.  

 

Although there are clear policies and processes on curriculum renewal and transformation, the 

practice depends on the skills and support that academics receive at university, faculty and 

departmental levels.  

In addressing curriculum change, the involvement of internal and external bodies such as 

professional bodies are critical to the success of this endeavour.  
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