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1.    At the Institutional Level  

a)  What is the institution’s approach to addressing curriculum renewal and 

transformation?  

Background 

The New UNISA (2004) commitment to transformation was placed at the centre of its 

identity from the beginning and found initial expression in its vision “Towards the African 

University in Service of Humanity”. The strategic plan that was finalised in 2005 states 

“UNISA 2015: An agenda for transformation” and was retained and in the mission, 

values and objectives contained in the subsequent strategic plan “UNISA 2015 

Revisited”. A fitting account of the revision context is captured as follows: 

“UNISA is revisiting its strategy at a time when there is worldwide concern about higher 

education as a public good and as the centre for research, innovation and creativity”. 

 

The creation of Unisa as a comprehensive university was the opportunity to undergo 

curriculum revision in line with our new mandate as well as in terms of the objectives of 

the strategic plan. In the introduction to the strategic plan it was stated “Unisa promotes 

African thought, philosophy, interests and epistemology. We seek to achieve this 

through our enquiry scholarships and partnerships” and furthermore “Critical scholarship 

from an African perspective become an authentic part of the global knowledge 

enterprise. Our intention is that African knowledge and knowledge systems should be 

developed in their own right and that they should mitigate the dominance of Western 

canons<…> we intend to contribute to a multiplicity of voices, alternative canons, and 

diversity in thought”. A specific strategic objective was to position Unisa as a leading 

provider of quality distance education, with supporting strategies regarding the 

relevance of our PQM, up to date curricula, in line with our vision to become ‘The 

African University’. The annual operational plans thereafter and the current compact 

with council continued with initiatives to achieve the transformation agenda. 

 

In 2007, the publishing of the draft Higher Education Qualifications Framework (HEQF) 

resulted in a series of workshops across the university to streamline the PQM in line 

with the new framework, our comprehensive character as well as the transformation 

objectives. The purpose for the PQM review was listed as follows: 

 The viability of the PQM 

 The comprehensiveness of the PQM 

 Articulation possibilities 

 The relevance of the PQM  

 Africanisation 
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 Managerial skills of graduates 

 Becoming a leading provider of higher education and an institution of choice.  

 

The Pro Vice Chancellor was responsible for driving academic transformation in the 

institution.   In January 2008, the focus of Unisa’s Institutional operations shifted firmly 

to our Institutional and Academic Identity, and accordingly, the academic cluster was 

engaged in a process aimed at preparing the University of South Africa (UNISA) for the 

kind of transformation that is necessary to achieve our objectives in this regard. In 2008, 

the Pro Vice Chancellor held a summit on academic transformation (known as the 

Kievitskroon Summit). The summit recognised that Unisa needs to draw from African 

knowledge, to interrogate received wisdom in the light of our African experiences and to 

reconstruct knowledge to reflect our African intellectual and scientific aspirations. This 

needs to be done mindful of Unisa’s role as a dedicated Open and Distance Learning 

(ODL) and comprehensive institution.  The Pro Vice Chancellor’s summit built on work 

done at three preceding workshops held in 2008 to interrogate Unisa’s academic and 

institutional transformation. It was agreed that the outcome of the summit would be a 

report and action plan, and at least five position papers aligned to the identified themes 

of the summit, which were: 

 advancing, promoting and systematising African Indigenous Knowledge 

Systems; interrogating multi-, inter- and transdisciplinarity;  

 institutional engagement with the notions of scholarship, ODL theories and 

practices, comprehensiveness, social responsiveness and student centredness; 

 the role of Information and Communication Technology (ICT), systems, 

structures and policies in effective learner support; and 

 fostering an institutional ethos of creativity, innovation, excellence and unity of 

purpose in our academic pursuits, especially research,  

 supported by mutually beneficial collaborations, at local, national, continental and 

global levels. 

 

The purpose of the summit was encapsulated in the document “TOWARDS A NEW 

INSTITUTIONAL AND ACADEMIC IDENTITY: Revision, Rehabilitation and Rebirth.”  

The outcome of that seminal summit was nine themes for transformation of the 

curriculum 

 Africanisation within the Unisa Context 

 Indigenous Knowledge Systems   

 Open Distance Learning (ODL) 

 Comprehensiveness 

 Multi-, Inter- and Transdisciplinarity (MIT) 

 Social Responsiveness 

 Student Centeredness 
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 ICT and Innovation 

 Scholarship 

 

The colleges and faculty have used this document and themes since then for guidance 

on curriculum transformation and this was captured in the “framework for curriculum 

development at Unisa” which was developed later and provided the backbone for all 

further curriculum development. The summit report with its action plans formed the 

basis for all further transformation initiatives in terms of the PQM and curriculum.  

 

The drive towards the transformation of the curriculum can be further evidenced in the 

subsequent curriculum policy, the transformation charter and more recently the ODeL 

business model and academic plan. Unisa has furthermore had a department of 

transformation since 2005, which has been instrumental in driving both academic and 

institutional transformation initiatives in a holistic and integrated manner, including 

conducting an organisational health survey that also focused on transformation issues. 

In 2016, the VC introduced a Change management unit tasked specifically with a 

strategic approach to academic transformation.  An additional focus on Ubuntu has 

been considered: To infuse the philosophy of Ubuntu in module development as an 

alternative philosophy to satisfy the indigenous needs in South Africans. The Ubuntu 

principles shall be used to equip students with the tools to develop humane dispositions 

and inclinations.  

 

The 2013 Council-approved business model defines Unisa as moving towards 

becoming an ODeL institution and both the Unisa Strategic Plan: 2016-2030 and 

Business Model for Unisa: Implementation Plan (2015) recognize teaching and learning, 

research and innovation and community engagement as the core business of the 

institution. Goal 1 of the Strategic Plan: 2016-2030 defines the type of university Unisa 

is striving to become “Towards becoming a leading, ODeL, comprehensive university in 

teaching, learning, research, innovation and community engagement based on 

scholarship.” 

 

The Academic Plan (2015) states that at Unisa, academic transformation is rooted in, 

and emanates from, the particularities of the South African socio-political context after 

the advent of democracy. A number of policy documents and legislation, past and 

present, have a profound influence on the future academic development of Unisa. 

These include: 

 Education White Paper 3: A Programme for Higher Education Transformation  
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 Higher Education Act 101 of 1997 

 National Skills Development Strategy III 

 Human Resource Development Strategy of South Africa (2010 – 2030) 

 National Development Plan: Vision for 2030 

 White Paper for Post-School Education and Training 

 Policy for the Provision of Distance Education in South African Universities In the 

Context of an Integrated Post-school System 

 Draft Policy Framework on Differentiation in the South African Post-School 

System  

 Unisa’s Organisational Architecture (2012) 

 Unisa: ODL Business Model (2013) 

 Unisa Strategic Plan 2016-2030 

 Draft Business Model for Unisa: Implementation Plan (2015).  

 

To infuse the philosophy of Ubuntu in module development as an alternative philosophy 

of education to satisfy the indigenous needs in South Africans. The Ubuntu principles 

shall be used to equip students with the tools to develop humane dispositions and 

inclinations.  

The academic plan uses four lenses to achieve its goal:  in the academic context, 

issues of productivity, transformation, sustainability and influence are significant 

indicators and must be linked to the vision. They should be used to model the various 

strategic focus areas in the Strategic Plan and can be illustrated as below:  
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The Institutional Approach 

It is clear from Unisa’s history in terms of transformation, including curriculum 

transformation, that our approach to curriculum renewal and transformation is an 

integrated approach. The transformation charter (2011) clearly states our intention: 

 

“Transformation is fundamental and purposeful advancement towards specified goals: 

individual, collective, cultural and institutional, aimed at high performance, effectiveness 

and excellence. It entails improvement and continuous renewal guided by justice and 

ethical action, and achievement of a state that is demonstrably beyond the original. 

Individual and collective change requires regular and frequent introspection and self-

critique to examine how assumptions and practices are expressive of and resonant with 

transformational goals.  

 

“Cultural change requires the creative disruption and rupture of entrenched ways of 

thinking, acting, relating and performing within the institution and a willingness to adapt. 

Institutional change entails the reconfiguration of systems, processes, structures, 

procedures and capabilities to be expressive of transformational intent. Transformation 

•How is this plan 
influencing policy, 
practice and shaping 
knowledge ourselves 
and our world?

•Do we have the 
capacity to continue 
delivering on this 
plan for the 
foreseeable future? 

•How is our academic 
plan contributing to 
economic, political, 
social and cultural
transformation?

•No. of publications

•Revenue

PRODUCTIVITY TRANSFORMA
TION

INFLUENCESUSTAINABILITY
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is monitored, milestones agreed, progress evaluated and measured, with individual and 

collective accountability for clearly identified responsibilities.  

“Transformation is sponsored, driven and led by the Vice-Chancellor. It is also 

articulated and advocated by the entire institutional leadership.  

“Transformational leaders are to be found at all levels and in all sectors of the 

organisation, not necessarily dependent on positional power. They are distinguished 

from mere actors by their insight into how things are in comparison to where they need 

to be, with the resolve and capability to act catalytically in pursuit of institutional and 

societal change imperatives, in the face of opposition, resistance and limited resources.  

“Transformation keeps us at the frontier as pathfinders: to find ever better and 

innovative ways of enriching the student experience, elaborating and building upon 

African epistemologies and philosophies, developing alternative knowledge canons, and 

advancing indigenous knowledge systems that ground us on the African continent, 

without averting our gaze from the global horizon.” 

The current strategic plan 2016-2030 with the vison of “The African university shaping 

futures in service of humanity” maintains the same commitment to transformation, in an 

integrated fashion at all levels, and especially in our core business. The curriculum 

policy reinforces this holistic approach that looks at renewal of the curriculum in both a 

conceptual and a contextual manner, as reflected in the introduction to the policy.  

“Since 2007 there has been a concerted drive at UNISA to: revisit epistemology as 

foundational to transformation; promote African thoughts, philosophies and interests to 

counter the legacy of western intellectual hegemony; highlight the importance of student 

centredness as a change agent; practise a critical scholarship focused on African 

perspectives towards society and knowledge production; foreground an awareness of 

our strengths and opportunities in the market; and ensure quality and the importance of 

research and its centrality in steering UNISA towards transformation”  

Quality assurance is deeply embedded in the curriculum transformation process, with 

the HEQSF as a guiding framework for curriculum renewal. The curriculum policy 

clearly outlines six broad principles guiding curricula at UNISA, namely  

 Responsiveness  

 Student-centeredness  

 Accountability  

 Curriculum structure  

 Quality assurance  

 Impact  

 

For the ostensible process of renewal and transformation of curriculum, the University, 

stakes its claim to quality, PQM Revitalization and Curriculum Transformation through 
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annual Programme Reviews, module reviews and internal peer-review. By definition 

and intent, Programme Reviews especially constitute a quality assurance process 

where external peers make an independent assessment of a programme’s 

development, management and outcomes, through the validation of the findings of an 

internal programme self-evaluation. Implementation plans will emanate from the 

process that include recommendations that chart pathways to effective use of online 

platforms for blended learning, Africanisation and Decoloniality in the curriculum as 

modes of renewal and transformation. 

Finally, all the above culminate in the actual curriculum development, which is achieved 

through the FRAMEWORK FOR THE IMPLEMENTATION OF A CURRICULUM AND 

LEARNING DEVELOPMENT PROCESS, which consists of 10 steps, and implements 

all the transformation initiatives, referred to previously.  

Step 1  Academic Renewal 

Step 2  Project Team Formation 

Step 3  Curriculum Planning 

Step 4  Internal Checking 

Step 5  Approval, Registration and Accreditation 

Step 6  Learning Design 

Step 7  Learning Development 

Step 8  Quality Control 

Step 9  Learning Facilitation 

Step 10  Assessing Impact 

 

Since 2016 the Vice Chancellor’s office has lead a “leading Change” initiative with 

transformation of the curriculum as a central theme and round table discussions are 

held monthly at SENEX as well as across the university on curriculum transformation 

from different disciplinary and philosophical perspectives. The University is aware that 

profound change is required and that debate, discussion and conversations are 

essential in change management. There have also been a variety of leading change 

seminars featuring notable South African academics and thought leaders around the 

theme of curriculum transformation.  

 

College Differentiation 

Colleges have approached academic transformation dependent on their own 

circumstances, while many colleges revised their PQM in 2015 based on Unisa 2016-

2030 as well as the HEQSF.  

The College of Law has developed since 2011 a Statement on Curriculum 

Transformation which is premised on recognition of the fundamental rights and values 



 

8 
 

enshrined in the Constitution of the Republic of South Africa, 1996, and in particular the 

values of: human dignity, the quest by people to achieve equality; the need for the 

advancement of substantive human rights and freedoms; for democracy, non-racialism 

and non-sexism; and for the rule of law truly predicated on the value of Ubuntu. The 

Statement is informed by the role of African epistemology and metaphysics in the 

making of law, and in the ordering of society, acknowledging that all legal systems, 

philosophies and traditions, and the African epistemology of law and law enforcement 

are interdependent, and in constant global dialogue - expressed, muted or otherwise. 

Hence, accepting that all knowledge is deposited in all languages and ways of life, the 

College of Law is committed to develop law and criminal justice graduates who are 

cognisant of the importance of a legal system in which law and law enforcement seek to 

achieve a harmonious balance between the rights of the communities and those of the 

individual in line with the metaphysics of Motho ke motho ka batho. CLAW’s Curriculum 

Statement is furthermore anchored on a philosophy that resonates with values that 

emphasise a common and shared humanity amid the distinctive cultures shaped by 

history and context.  Central to the significance of Ubuntu and humanising the law in the 

curriculum transformation project are the recognition of (1) all languages as custodians 

of all knowledge; (2) the recognition of all human beings as active agents who create 

knowledge and language; (3) an epistemology defined as ‘Ways of Knowing’ that is 

fundamental in the making of law and it is dependent on people’s cosmologies, world-

views, metaphysics and culture; (4) the social responsibility to play integrative role that 

lays a foundation for an inclusive and just society. Implicit in this assertion is that 

curriculum has the responsibility to advance a holistic existence of the humanity and 

enhance inclusive sustainability of all life, and that ‘graduateness’ must first and 

foremost speak to socially conscientious graduates who are able to act as agents of 

humane social change. The college has developed an implementation plan (2016) 

which is details how this will be realised within their curriculum.  

The College of Education (CEDU) approached PQM renewal based on the (Revised) 

Minimum Requirements for Teacher Education Qualifications as gazetted by the DHET. 

The renewal of the programme and qualifications mix of the College of Education will be 

driven by the following imperatives: 

 To develop new teacher education programmes as a result of the Policy on the 

Minimum Requirements for Teacher Education Qualifications with the purpose to 

better the quality of teacher education and development in order to improve the 

quality of teaching and learning. 

 To develop qualifications that would enable teacher education students to 

acquire and profess a distinct graduateness characteristic of Unisa teacher 

education graduates. 

 To incorporate African knowledge systems into our teacher education curricula. 

 To infuse the philosophy of Ubuntu in module development as an alternative 

philosophy of education to satisfy the indigenous needs in South Africans. The 
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Ubuntu principles shall be used to equip teachers with the tools to develop 

humane dispositions and inclinations in young people. . Given that the focus is 

on teacher education, teacher education programmes should seek to empower 

student teachers in Ubuntu moral values and virtues such as the ethics of care, 

commitment to social connectedness, and peaceful coexistence or ‘living with 

others’. 

 To create optimal open and distance learning experiences. 

 Ensuring optimal compliance with the CAPS and other areas of content with 

other colleges responsible for teaching the content areas. 

 To meet the new language requirements of the department with a focus on the 

teaching of English as an additional language and the introduction of 

communicative competence in the official African languages. 

 Ubuntu as a philosophy and wonder if you don't ask Prof Letseka to draft a 

paragraph on the infusion of Ubuntu in teacher development programmed or in 

School practices 

 

The College of Human Sciences has been hosting a decoloniality summer school for 

the past 5 years.  Their curriculum transformation statement states “The vision of 

UNISA is: “Towards the African university shaping futures in the service of humanity”. 

This is the foundation statement or origin of the need to Africanise the curriculum and 

academic activities of UNISA. There are three major thrusts in realising this vision in the 

College of Human Sciences’ teaching and learning activities. One is concerned with the 

Africanisation of the curriculum, the second is concerned with creating innovative and 

transformative pedagogical and delivery models, and the third is the development of a 

critical and reflexive praxis and scholarship in curriculum and teaching and learning.  

The Africanisation of the curriculum is part and parcel of attempts to develop an 

oppositional discourse of knowledge production and the quest for relevance by the 

College.  Such a decolonial stance is part and parcel of an epistemological and 

philosophical critique taken by Africanists such as Franz Fanon (1963) and Pauline J 

Hountondji (2002) regarding our adoption of Western canons of thought as universal 

and totalising.  In the words of Grosfoguel (2007:212) it can be summed up as follows:   

… (i) that a de-colonial epistemic perspective requires a broader canon of 

thought than simply the Western canon (including the Left Western canon); (ii) 

that a truly universal decolonial perspective cannot be based on an abstract 

universal (one particular that raises itself as universal global design), but would 

have to be the result of the critical dialogue between diverse critical 

epistemic/ethical/political projects towards a pluriversal as opposed to a universal 

world; (iii) that decolonization of knowledge would require to take seriously the 

epistemic perspective/cosmologies/insights of critical thinkers from the Global 
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South thinking from and with subalternized racial/ethnic/sexual spaces and 

bodies. 

 

The main focus of curriculum transformation and relevance in the College of Human 

Sciences is therefore to re-centre African epistemologies, philosophies and culture in 

the curriculum design, implementation and review process; to focus on African ways of 

Knowing and African ways of Being.  Our focus here is on a curriculum that enhances 

the empowerment of the student and the academic as we move into a blended mode of 

teaching and learning in which curriculum and knowledge acquisition will be a 

cooperative, collaborative and transformative effort. The college has developed a 

curriculum transformation framework indicating seven principles of curriculum renewal 

and the implementation of this statement. 

 

All the colleges are required by the end of 2017 to submit their Curriculum 

transformation frameworks to the senate teaching and learning committee. All colleges 

are thus involved in discussions across their disciplines to finalise their individual 

frameworks. The College of Agriculture and Environmental Sciences is interrogating 

“Agenda 2063: the Africa we want” as part of their approach. The College of Accounting 

Sciences are busy preparing a multi-lingual glossary to assist students with terminology. 

 

b) What initiatives have you undertaken in the past few years to address 

curriculum renewal and transformation that have been successful and how do 

you know? What thinking/ theorisation about the value, purposes, and 

assumptions about knowledge and higher education have informed the process?  

 

1. Curriculum Transformation and Renewal 

 

Alignment to the HEQSF started in 2007 with the draft HEQF and the framework for 

curriculum development described in the previous section has been implemented for the 

development of all modules in the University, and we are currently developing around 

300 modules per year. Curriculum renewal was encouraged to reflect appropriateness 

for the market and employment. This was tested through a thorough PQM viability 

process in 2014-2015. The viability instrument was approved by Senate and consisted 

of eight viability indicators for every CESM category. The viability indicators used bot 

objective and subjective criteria and where appropriate audited HEMIS data was used. 

The viability score was then divide into a number of categories to identify very high to 

very low viable programmes. Based on the outcome, Colleges were required to draft 

PQM plans and this is currently in the process of implementation. The successful 

outcome of the PQM viability process over the years, is that the number of programmes 
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offered at Unisa were reduced from more than 1400 programmes after the merger to 

approximately 600. Undergraduate programmes were drastically reduced and currently 

there are less than 400 undergraduate programmes. At the same time, doctoral 

programmes were aligned form 167 to approximately 37.  In all programme 

submissions, the institution endeavoured to highlight the cross-functional outcomes that 

will be achieved through the programme. Community engagement programmes, 

although managed separate from the teaching portfolio, contributed to the context of 

local and national needs. 

 

In 2015 the academic focus shifted further to the African character of the institution. All 

programmes are being re-evaluated and reconsidered in terms of the institutional value 

statements. However, this process is still ongoing and the success thereof is not clear 

and conclusive at this point. The PQM viability has resulted in a PQM revision during 

2016 and the implementation plans thereof are still in progress. The university has a 7-

year renewal cycle and the year prior to development of the module all modules that are 

earmarked for curriculum revision and renewal are reviewed through the Unisa Quality 

Evaluation Instrument (UQEI). The senate teaching and learning committee is currently 

reviewing this process to move from a module review to a programme review process. 

The university has developed guidelines and criteria for the review of programmes 

(2015) and intend to integrate programme and module reviews into a holistic review 

cycle that will address the curriculum transformation themes agreed at the Kievitskroon 

Revision, Rehabilitation and Rebirth summit.   

 

Furthermore, we have introduced student module evaluations that are aimed at 

receiving feedback from students on newly developed modules. The rationale for the 

team approach, the programme and module review process, as well as the framework 

for curriculum development, has been the internal transformation process described in 

the previous section and summarised in the document from the summit, TOWARDS A 

NEW INSTITUTIONAL AND ACADEMIC IDENTITY: Revision, Rehabilitation and 

Rebirth. The integration of Community Engagement, the use of Open Educational 

Resources, as well as the inclusiveness of different knowledge systems are principles 

that inform the process. Over the years, Unisa has been intensively involved in 

community engagement projects nationally and across the continent. As the institution 

matures in this area, most of the community engagement initiatives are now aligned to 

national development plans and the sustainable development goals. Moreover, we are 

now realising the integration with research, teaching, and learning. Such a scholarly 

engagement makes it possible to renew and transform the curriculum such that it is 

relevant to the African context. As modules and programmes are being redeveloped, 

community engagement is being infused into the curriculum of disciplines where such 

integration is easily realised.  
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The College of Education (CEDU), with the exception of a number of master’s and 

doctoral qualifications, will replace all of its current programme and qualification mix 

(PQM) and will submit a new PQM from NQF level 5 to 8, aligned to the HEQSF and 

MRTEQ. The implication is that all existing qualifications will have to be redeveloped. 

Apart from the existing qualifications the MRTEQ and the HEQSF also makes provision 

for a number of new qualifications such as the Advanced Diploma in Education, the 

Advanced Certificate in Teaching and the Postgraduate Diploma in Education.  

 The College of Law is progressively taking measures necessary to mainstream these 

transformative philosophies and principles in all its programmes, including assessment 

and in staff development programmes. These measures include: 

a) Analyse and interrogate the current curriculum or the pre-transformation 

curriculum first: Curriculum transformation to first be pursuit through the analysis or 

current curricula in the widest sense of ‘curriculum’ (outcomes, content, assessment, 

delivery, language, student support, technology). 

b) Decolonisation of module content: Modules in the CLAW must discard 

antiquated, unconstitutional, and alienating norms, principles and values; assessment 

examples that seek to maintain the ideal of colonisation of the African education and 

knowledge systems.  

c) Module description and modules objectives/purpose statement is the key 

indicator of transformation of the content: It must be clear from the module description 

and module objectives that the content to be offered will be a transformed content. This 

must be reflected in the module Form, which must include, for example, multicultural 

module objectives. 

d) Offering a humanised Law and Justice education, and humanised programmes, 

which takes cognisance of an insoluble interdependency between rights and 

responsibilities: Mere reference to uBuntu does not make a module transformed or 

considered as transforming modules. So the mere replacement of English names with 

African names in assessment or factual scenarios. 

e) Give due recognition to different cultures and Languages: All different cultures 

and their languages are the basis of law and justice, and custodians of knowledge, 

which must be respected, promoted protected in all programmes to the extent possible. 

(This is so despite the fact that English is adopted as the official language of tuition and 

learning at Unisa) 

f) Acknowledge and appreciate the agency of all human beings, and their 

epistemologies:  All human beings as active agents, who create knowledge and 

language; who speak, deliberate, interact, advocate and act. This agency must be truly 

reflected in the CLAW’s academic programmes – teaching and learning, and 

assessments (The Tyler Rationale of Curriculum Thought). 
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g) Offer socially responsibility curriculum: CLAW’s academic programmes – 

teaching and learning, and assessments – have the responsibility play integrative role 

that lays a foundation for an inclusive and just society (social justice and transformative 

constitutionalism), through curriculum, that advances a holistic existence of all humanity 

and that nurtures graduates who are able to act as agents of humane social change 

(graduateness).  

h) Humanising the Law and Justice Programmes: CLAW legal education must 

resonate with notions of justice upheld by ordinary people, and embody humanness in 

line with uBuntu.  

i) Re-centre African and other relevant non-European /Non-Western knowledge 

systems: CLAW legal education must re-centre other knowledge systems, in particular 

African /Indigenous and other non-European/Western systems, by recognising their 

roles as central to the creation of law and notions of justice (in the teaching and 

assessment of modules such as, for example, Historical Foundations of South African 

Law – HFL1501; Civil Procedure; Law of Property; Law of Intellectual Property, etc.).  

j) Build and maintain sustainable transformed academic and structural 

transformation: Schools in the CLAW and their academic departments must always 

strive to create and maintain an environment that promotes: trans-disciplinarily in 

research, learning and teaching; cooperation and collaboration in tuition and research; 

appropriate distribution of resources; indigenous knowledge systems.    

k)    Fostering a contextualize legal and criminal justice education 

(Africanisation/indigenisation): The legal and criminal justice education must be 

contextualised to other imperatives including but not limited to 

Africanisation/indigenisation of the law and law enforcement in line with the 

epistemology of transformation.  Moreover, the curriculum /module content must reflect 

the social context in which it is located – and fully recognise the social world in which it 

has been shaped.   

l) Ensure substantive and genuine application of indigenous African law and 

principles: Modules development, revision, and/or offering must avoid the displacement 

and/or erosion of indigenous African law in the application of the principles relevant to a 

particular area of the law. 

m) Use of multicultural courseware: Modules to prescribe (and recommended) 

courseware including textbooks and other academic publications are reflective of the 

transformative principles. (Academic publications but African authors must also be 

prescribed and not merely listed as recommend or additional non-examinable reading 

material).    

n) Foster humanised student support at all times: Academics and support staff must 

always observe and exhibit / provide the respectful, humane and caring support to our 
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students in respect to the humanisation of their learning and their professional 

aspirations. 

 

The College of Agriculture and Environmental Sciences considers transformation 

as an ongoing process as it is a continuous renewal and improvement process. 

Indications though are that the college is progressing well and the criteria to be 

considered during curriculum renewal are: 

 relevance to the current to African and global perspectives 

  accessibility to all students particularly with the blended delivery model 

 imperatives of the country through the CHE and Professional bodies 

 relevance to the industry 

 suitability to the learning experience of students 

 

New programmes must: 

 improve access and articulation to other programmes e.g. the Higher 

Certificate in Environmental Science allows articulation into Diploma 

programmes. 

 increase the skill base for higher levels e.g. PhD Agric, PhD Life 

Sciences, BSc Honours Life Sciences, BSc Honours Environmental 

Sciences, BSc Honours Environmental Monitoring and Management 

 fit the industry and professional bodies requirements such as (South 

African Council for Natural and Applied Sciences Professionals 

(SACNASP) e.g. 4 year BSc Agriculture that replaced a 3 year BSc 

Agriculture. 

 

 

2. Access and Enrolment Planning and Management 

 

Curriculum transformation must address issues of access and equity in terms of 

diversity and gender. In 2014, the university developed an enrolment management plan, 

which recognised that access could not be based on academic merit only if we were to 

meet our transformation and social justice mandate. The enrolment plan can best be 

described as access with success. The Council approved enrolment plan makes 

provision for a number of selection criteria.  A fair and just selection process is provided 

for by linking a relative weight to each criteria. The socio- economic status is also a 

criterion and the relative weight is derived by using the quintile status of a South African 

school as determined in the national poverty tables.  The selection criteria we have 

implemented are: 

• APS 

• Socio Economic Status 
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• Race 

• Gender 

• Entering, First-time Entering and Transferring Student status 

• Age  

• Nationality  

 

It must be noted that disabled and incarcerated applicants receive preference in the 

selection process. Unisa has not only implemented the minimum admission criteria as 

legislated by DHET, but has also introduced Higher Certificates to provide access into 

higher qualifications. The practice of using Higher Certificates to provide access into 

Diploma and Degree qualifications has proven to be so successful that it is recognised 

by the Department of Higher Education and Training in policy documents. 

 

3. Student Support 

 

Academic transformation must recognise that our students come from diverse 

backgrounds and are at different levels of preparedness for university; furthermore, 

access without providing support for success is not transformative. The institution has 

since 2013, introduced the Integrated Tutor Model (ITM) which is aimed at minimizing 

the transactional distance that is most prevalent within our ODL setting. The ITM is 

based on a Social Constructivist approach and underscores the importance of 

interaction in students’ learning process, thus promoting active and collaborative 

learning pedagogies. Within the context of the ITM, interaction of students with the 

study material should be built into the design and development phase as part of the 

Framework for a Team Approach (FTA). It is during this phase that decisions about 

which tutorial activities will be most suitable for facilitating students’ learning are made. 

In addition, the ITM provides the opportunity for students to interact with their 

instructors/tutors through small groupings of one tutor: 40 students (up to five groups). 

Such opportunities assist in diminishing the sense of learning in isolation that is 

characteristic of students who learn at a distance. Lastly, the ITM affords students the 

opportunity to interact with one another in their small groups on myUnisa and through 

discussion forums. As a default mode of providing student support, all students from 

NQF Level 5 – 7 are allocated an e-tutor. Students who are registered for modules 

identified as High Risk are allocated face-to-face tutors to support them in navigating 

some of the challenging content in these modules.  In addition, we have implemented 

extended programmes for those students who seem unprepared for the higher 

education environment, which integrate a variety of academic literacies into the first 

year of study.  
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From 2016, the institution incrementally introduced subject specific online academic 

literacy programmes in specific Colleges. The first programme was designed and 

developed in 2016 in the College of Science, Engineering and Technology and is being 

implemented for the first time in 2017. The second such programme is being designed 

and developed in 2017 in the College of Agriculture and Environmental Sciences, for 

implementation in 2018. The third programme will be introduced in 2018 and the 

process will continue until all the participating Colleges are fully catered for.  

The institution introduced the First Year Experience programme in 2016 as a way of 

recognizing the importance of providing support to students entering the university for 

the first time. The programme, amongst other things, is also meant to streamline all 

activities already in place within the university to support first year students.    

 

4. Revision of Assessment Practices 

 

Towards the end of 2013, the Vice Chancellor initiated a project to review and revitalise 

assessment system practices. The project focused on reviewing theories of assessment 

in the institution and concepts such as assessment of learning and assessment for 

learning were debated. The project culminated in introducing learning-orientated 

assessment into the institution. Learning orientated assessment is best described as a 

learning tool and not only as a summative assessment tool. In practice, it means that 

there is a move away from high-risk summative assessments to an acceptance of 

assessment as a learning experience. The project also worked on the premise that any 

change in assessment practices requires an actual application of the theories. For this 

purpose, 51 modules were identified across all colleges and technology enhanced 

assessments were introduced in these modules. The alternative assessment methods 

consist of take home examinations, timed examinations, peer review, continuous 

assessment, e-portfolios, portfolios, webinars and web based MCQ’s.  

The introduction of alternative assessments required reconfiguration of ICT systems 

and developing guidelines for introducing the assessment practices into the various 

modules. The modules in which the alternative assessments were introduced were 

monitored for success rates and student surveys were implemented in all cases. 

Students were generally in favour of the use of alternative assessments and many 

students indicated that they benefitted since it allowed them to move from acquiring 

knowledge to application. The project terminated at the end of 2015 and the alternative 

assessment options were mainstreamed. In future all academics may choose an 

appropriate assessment type for use in the module. 
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5. Language of Teaching and Learning 

 

The university is sensitive to the language of teaching and learning as a transformation 

issue. The role of language is vital for any agenda of curriculum transformation since all 

languages are the custodians of knowledge. Implicit in this epistemology is that 

language expresses knowledge, articulates the environment and its values, and is a tool 

of knowledge production. For example, by acknowledging the role of language in law, 

for example, the interaction between law and community knowledge is affirmed and 

enhanced. 

 

The language policy was approved by Council in 2016 and recognises that Mother-

tongue based multilingual education (MLE), to support all South African students 

studying at UNISA, is an ideal that must be the ultimate goal, even if the time span to 

achieve that goal may only be for future generations. First practicable steps should, 

however, be taken now to start on this road. Mother-tongue based MLE is not simply an 

ideological goal, but is supported by research in educational linguistics, all over the 

world, as well as in African multilingual settings. Students learning in their own language 

are generally more successful in their studies than students studying in an additional 

language. The university is developing an implementation plan to achieve this ideal.  

 

In the online environment of myUnisa, it is difficult to support multiple languages on a 

single module site so English has been the default language of ODeL at Unisa. 

However, creative use of myUnisa tools allow for multi-lingual support, even within the 

‘English language module site’. Some modules make use of myUnisa tools, which 

support multi-lingual support, such as the Glossary tool, or even Additional Resources. 

 

c) In response to the student protests in 2015 and 2016, what further changes 

have been made related to curriculum renewal and transformation? Why were 

they made and how? Who participated in deciding to make and then making the 

changes? How are the changes being received by various stakeholders? What 

effects are the changes having and how do you know? 

 

The student protests revitalised discussion around curriculum renewal, Africanisation 

and decoloniality, specifically at college and discipline level. Each college is developing, 

over and above the previous initiatives a framework for curriculum transformation. The 

Vice Principle teaching and learning and the Vice Chancellors office have had institution 

wide workshops on transforming the curriculum.  The VC leads a round table discussion 
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monthly on transformation from different disciplinary perspectives, while the Vice 

Principle teaching and learning has a bimonthly discussion from the different colleges 

on their approach to curriculum transformation. The discussion has also been at the 

academic level within colleges lead by the executive deans. Colleges have had 

seminars and discussion fora on a wide range of decoloniality, decolonization and 

Africanisation themes. These follow on already existing seminars like “Africa speaks” or 

the “African lecture series” to name a few. In addition, the Department of Tuition 

Support and Facilitation of Learning and the Change Management Unit organized 

seminars focussed on curriculum transformation in collaboration with the Colleges and, 

where necessary, external experts were invited. There has been good participation in 

these discussions and lively debate. The outcome of all these will be a transformation 

framework for the university which will be the culmination of frameworks from the 

colleges. The presentations show that there is a deep refection on what curriculum 

transformation actually means and the draft college documents are evidence of the 

effect of these engagements.  

 

With the adoption of the new business model and ODeL pedagogy, the realisation of a 

modern world and the preparation of students for such were parallel imperatives for 

programme and module development. The adoption of an ODeL model was a 

conscious academic decision and all academic role-players participated in the 

deliberations. The ODeL business model was and is intended to prepare students for a 

modern world and provided the added advantage of Open Educational Resources. The 

students, as probably the most important stakeholder, accepted the model with 

reservations about accessibility and exclusion of poor and/or disadvantaged students. 

 

Africanising, decoloniality and decolonising the curriculum is one of the key aspects in 

developing a new curriculum. Furthermore institutional workshops that have been 

organised since 2011 have helped in a paradigm shift. When protests from students 

began, UNISA had already embarked on strategies to transform the curriculum in all 

disciplines. Prolific authors on Africanisation and decolonisation were invited to 

empower both students and academics. Some seminars on celebrations such as Africa 

Day also embrace curriculum change and Indigenous knowledge systems. The institute 

approved the new Language Policy in 2016 that assists in having a clear understanding 

of the direction that the institute is moving towards being inclusive and in being sensitive 

to the agenda for transformation in the country. Students Indabas were held and there 

were engagements with students where students voiced their concern about change in 

institutional approach in teaching and learning. In July and August of 2017, the 

University has had both a Senate as well as Council workshops on transformation.  

______________________________________________________________________ 
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d) What plans are in place for further efforts related to curriculum renewal and 

transformation in the next year or two?   

The university has a transformation charter, and all our academic policies and plans 

reflect transformation as a priority. The university has engaged with transformation from 

a broad point of view that includes transforming what we offer as well as what we do 

how we do it and how we measure what we do. We intend to have a university and 

college frameworks for the implementation of curriculum transformation, which will take 

all our efforts to date into visible and measurable outcomes. We believe that nearly all 

the conceptual work and much of the implementation policy and processes are in place 

and that we need time to implement and measure the outcomes. We will constantly 

monitor and evaluate our progress. All Colleges are required to provide reflections on 

curriculum transformation and specifically Africanisation. This discussion will be further 

debated over the next few years.  

 

New technologies are being introduced, also with the aim of reducing the distance 

between the lecturer and students and between students. A case in point is Google 

hangouts, which is now available for those who want to adopt it.  The university needs 

to implement a Technology Strategy, introducing pedagogical strategies for an 

integrated teaching and assessment system. This should address the methodology, 

criteria for excellence, ICTs and other support, human resource requirements, key 

business processes and the implementation of the proposed framework. We are also 

considering a teaching app that does not use as much data as other apps, mainly to 

assist students with better and more frequent access to their learning. 

 

Both the Senate and Council workshops on transformation resulted in a document that 

had several recommendations that will need to be considered by the university and will 

give further guidance to transformation imperatives 

 

e) What unresolved challenges does the institution need to grapple with related to 

curriculum renewal and transformation? 

 

Knowledge and understanding is not static and we regard this project as an ongoing 

objective far into the future. Transformation and Curriculum transformation in particular 

has been at the forefront of Unisa’s agenda for the last 12 years, and although we have 

made great progress, there is still much to be done.  Transformation of teaching and 

learning must address the socio-economic challenges that confront our students, for 

example, financial constraints and lack of access to technology, the digital divide and 
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access to higher education remain a challenge. Implementation of the language policy 

as well as the development of the body of knowledge to implement teaching in more 

South African languages will remain a challenge, as it is a slow process. 

Unisa has implemented academic transformation from a broad perspective and a 

shared understanding of various concepts and ideas is always a challenge. A lot more 

open engagement is planned. Unisa needs to ensure that curricula promote more active 

student engagement in a range of contents. Technology enhanced teaching requires 

that we need to bridge the gap between the ways many academics teach, based on 

19th century thinking, and the ways that students prefer to learn as 21st Century digital 

natives, and finally to dispel the myth that it is not possible to Africanise all modules.  

 

f) Give half page exemplars of successful curriculum renewal and transformation 

initiatives. 

1. College Initiatives 

What was   

College of Education: PQM 

 

The HEQSF Alignment 

Report produced by the office 

of the Academic Planner 

(March 2015) indicates that 

with the exception of a 

number of masters and 

doctoral qualifications, all of 

the qualifications in the 

College of Education would 

have to be submitted as new 

qualifications for alignment 

with the HEQSF.  CEDU 

decided to develop a new 

PQM in terms of the MRTEQ. 

The implication is that all 

existing qualifications will 

have to be redeveloped and 

submitted as new 

qualifications.   

Apart from the existing 

qualifications the MRTEQ 

and the HEQSF also makes 

New qualifications 

  

 

 The College of education is in the process of 

developing a number of new qualifications to be 

submitted to DHET during 2017/2018 

 A Number of qualifications is currently in the DHET 

approval phase 

 The following qualifications is in the CHE review 

process: 

 

– Advanced Diploma in Inclusive Education 

– Bachelor Education Foundation Phase 

Teaching   

– Bachelor of Education Intermediate Phase 

Teaching  

– Bachelor of Education Senior Phase & FET 

Teaching  

– Postgraduate Diploma Education Disability 

Studies 

– Advanced Diploma in Intermediate Phase 

Natural Science and Technology Education 

– Advanced Diploma in Senior Phase Natural 

Science Education     

– PGDip in Psychology of Education  
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provision for a number of new 

qualifications such as the 

Advanced Diploma in 

Education, the Advanced 

Certificate in Teaching and 

the Postgraduate Diploma in 

Education. 

 

Module Content –example 

1.In the past other 

knowledges such as African 

Philosophies was not 

recognized (Africanisation 

and decolonialism did not 

form part of the curriculum) 

 

2. Technology was limited in 

the curriculum  

 

 

– PGDip in Teaching and Learning Care and 

Support  

– Master of Educational Psychology 

 

 

 

 

 

New Module Content -example 

1. Seminars and workshops are held at Departmental 

level, College level and institutional level Africanisation 

and decolonization with a view to sharing of knowledge 

between colleagues are encourage. Furthermore 

institutional workshops that were organised since 2011 

helped in paradigm shift. Prolific authors on 

Africanisation and decolonisation are invited to empower 

both students and academics. These changes are 

reflected in the new PQM development.  

 

2. In the new PQM module development the emphasis is 

placed on technology and the 21st century learner are at 

the centre of module development   

College of Agriculture and 

Environmental Sciences: 

WIL 

Students expressed concerns 

that they were unable to find 

suitable placement for 

extended periods to complete 

the Work Integrated Learning 

(WIL) component. 

i)  the college assists the students to find placements 

and posts available places in myUnisa 

ii) provide placement opportunities for some students 

at the Science campus laboratories and horticulture 

centre 

iii)  agreements with some colleges of agriculture e.g. 

Cedara and Owen Sithole pending new MOA to place 

KZN students for WIL 

iv) Students are now able to undertake practicals e.g. 

for 3rd year modules in Life Sciences at UNISA Science 

campus. 

Signature Modules 

Graduateness is the extent 

to which the attributes of its 

graduates meet the 

requirements of the 

workplace and society in 

general (Unisa, 2010). The 

statement:  Unisa graduates 

have, as a result of their 

The signature module, CAS 1501, is a fully on-line, 

eLearning module in its second year of operation.  

Learning materials in the College of Accounting Sciences 

are increasingly presented in a blended (mostly 

undergraduate and postgraduate diplomas) and online 

(mostly postgraduate) mode. This increasingly exposes 

students to an online learning environment and makes 

peer learning more viable. Examples of the infusion of 

UNGC principles, especially those dealing with ethical 
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successful completion of 

their studies in an ODL 

context, unique qualities. 

These qualities are included 

the following statement on 

graduateness. Unisa 

graduates:  i. are 

independent, resilient, 

responsible and caring 

citizens who are able to fulfil 

and serve in multiple roles in 

their immediate and future 

local, national and global 

communities ii.  have a 

critical understanding of their 

location on the African 

continent with its histories, 

challenges and potential in 

relation to globally diverse 

contexts iii.     are able to 

critically analyse and 

evaluate the credibility and  

usefulness of information 

and data from multiple 

sources in a globalised world 

with its ever increasing 

information and data flows 

and competing worldviews iv.     

know   how   to   apply 

t h e i r    discipline-specific   

knowledge iv   competently, 

ethically and creatively to 

solve real-life problems and    

are   critically   aware   of   

their   own   learning   and 

developmental needs and 

future potential. Signature 

courses were developed by 

each college to address 

graduateness attributes. 

 

business practices, abound in learning materials. The 

discourse in learning materials occur in a South African 

setting, i.e. South African businesses and practices are 

used as a basis for discussions. In doing so, students do 

not feel alienated as they can identify with examples in a 

local setting. Offerings in the College of Accounting 

Sciences have to adhere to standards that are prescribed 

by the various professional bodies concerned and hence 

the curriculum is pre-determined to an extent. Online 

delivery makes it possible to expose students to new 

modes of explaining complex topics and principles, e.g. 

by making use of screencasts. An increasing number of 

lecturers are making use of screencasts and lecturers 

who do so report a high degree of appreciation about the 

value that is added to the student experience.  The 

module makes use of teaching assistants to assist the 

responsible lectures in delivering the content to the 

students. The teaching assistants have a real-time 

involvement, required on a daily basis, in order to meet 

the “flipped classroom” pedagogical approach in 

delivering the module content to students and to enhance 

their learning experiences. This approach is very effective 

as evidenced by the continuing high passed to written 

rate for this module (May/June 2016: 92%; October 

/November 2016: 86%).The course content is cutting-

edge and unique. 
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Development of a UNISA 

curriculum transformation 

framework 

Two colleges have finalised their frameworks and initial 

submissions from other colleges indicate that the rest will 

be completed by the endo of 2017. 

 

An academic indaba has resulted in a draft University 

framework. 

 

The underpinning assumptions have been documented in 

the narrative above.  

 

2. Departmental Examples: Tourism and Entrepreneurship: In Tourism students are 

required to use South Africa and Africa as point of reference and source of information. 

The curriculum reflects national needs as well as national contexts. The curriculum is 

developed and renewed in cooperation with the national department as well as all role-

players in the tourism industry. Entrepreneurial community engagement projects are 

used as source of information and feedback. Local and national imperatives drive these 

programmes. These feed into the curriculum content.  

 

3. Community Engagement Integration: The School of Computing involves the 

integration of community engagement and tuition, thus supporting Africanisation.  The 

integration of community engagement with teaching and learning is viewed as one 

aspect of curriculum transformation. The fact that modules are now being redeveloped 

to be aligned with the communities does prepare students for an environment outside 

the university, which can also be viewed as graduateness. The details of the examples 

appear below 

 

Module code CE integration progress 

INF2611 
Assignment questions include the CE component by asking students to 

develop a program aimed towards benefiting the community. 

HRCOS82 

project 

Students conduct an experiment by buying 2 sim cards and creating 

corresponding email accounts. They then deposit their information at 20 

companies in the industry. For 10 companies they opt in to receive direct 

marketing and for the other 10 they opt out. Students then track the flow 

of the information over the year to identify non-compliance with certain 

sections of the PoPI Act. In addition, students will be required to design 

an A4 poster for the industry used in their sample to use for creating 

awareness about PoPI compliance. The best poster will be selected as a 

winner. The students have to present their posters at an ICT in the 

Classroom (CE) event at the end of 2017. Students in other regions will 
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join via Skype. The presentations will form part of CE and more research 

publications are planned for the other industries involved in the 

experiment to create awareness in those communities such as consumer 

markets and health care. 

PRJ4M1I 

The module requires students to develop software systems that are 

relevant to their work environments, a kind of work-integrated learning, if 

you will. 

IRM4851 

This module is assessed through a portfolio. Students need to identify an 

organisation as a case study for their portfolio. Students need to assess 

the organisation according to a number of questions e.g. critically 

analyse the information security governance structures in the 

organisation, critically review the information security policy and provide 

recommendations for improvement, develop an information security 

training plan, etc. Students can then discuss the marked portfolio with 

the organisation in order to give feedback. 

ICT2612 
Students will have to develop a mobile application (assignment 3) that 

can be used in the community. 

ICT3713 & 

ICT3714 

A proposal [ICT3713] for a software project and then the Implementation 

[ICT3714] for the software project. A student needs to do the following: 

·         Identify a community. 

·         Explain why he/she decided on the particular community. 

·         Identify a need for a software project in that community. 

·         Identify a client that can use the software project in that 

community to uplift the community. 

·         Create the software project for that community. 

·         Identify how the software project uplifted the community after 

implementation of the software project. 

 

4. Module Exemplars 

Module code Evidence  

Orature in African 

Languages 

(AFL4803) 

Page 7 in Study Unit 2 

ACTIVITY  

(a)  You have been invited as a guest of honour to give a 

performance of storytelling to children during heritage 

month. As performer, which aspects should you take 

into consideration when you narrate a story to the 

children? 
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(b) Read one folktale in your main language and discuss 

how you can adapt it to fit the current situations.  

(c )  What is your view on food tokens of appreciation given 

to African folktale  narrators after entertaining prominent 

government officials and academicians  at events when other 

professionals bill them thousands of rand for the same 

 type of performances?  

Page 28 

ACTIVITY  

(a) Give a formula which introduces a riddle and sets the 

scene for riddling in your main language.  

(b) The opening formula is couched as a ……..…….. in Zulu; 

as a ………….. in Southern Sotho and as an ……………. in 

Setswana.  

Literary Studies in 

African Languages 

AFL4804 

Page 35  

Activity 

According to Abiola Irele one of the ways in which a sociological 

approach to literature can be envisaged, is content analysis of literary 

works in a sociological perspective. An example of this in African 

literature is the study by Emmanuel N Obiechina entitled Culture, Tradition 

and Society in the West African Novel (1975). Try to get hold of this book 

to see how a sociological approach to African literature can be utilised 

in practice 

Page 55 

Activity 

Read a few novels published in the initial period 

in your indigenous language and identify the 

circumstances under which they emerged. 

Page 66 

Activity 

Read a short story of your choice in your 

indigenous African language and compare it with 

the novel you have read in 4.2. Does the short 

story you have read represent an ‘escapist’ 

literature or ‘interpretative’ literature? Motivate 

your choice. 

Political Economy of 

Africa IPC2602 

The themes included in the module touches on issues like 

Africanisation and some of the UNGC principles: 

Theme 3: Case Studies 

Study Unit 3 Deals with SA foreign policy  

 From Mandela to Zuma 

 SA Foreign Policy post 1994 
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 Impact of individuals on SA Foreign Policy post 1994 

Activities: 

Student must read Mbeki’s African Renaissance speech and 

point out elements of International Relations Theory in the 

speech 

Theme 4: International Political Dynamics- the Foreign 

Policies of states and international institutions 

Study Unit 1:  BRICS (Foreign Policy implications) 

Study Unit 2:  AU (African Union) – Foreign policy 

implications and opportunities for African countries 

Study Unit 3:  The Southern African Development 

Community (SADC)- Foreign Policy implications and 

opportunities 

SADC & SA 

SADC & Zimbabwe 

SADC &  Botswana 

Theme 5: The impact of non-state actors on Foreign 

Policy 

Study Unit 1: The impact of Transnational Corporations (& 

multinational corporations on foreign policies of countries and 

its impact on African states 

Study Unit 2: The impact of NGO’s on Foreign Policies of 

countries specifically in Africa 

Activity 

Students will be given a hyperlink to read and critically discuss 

how TNC and NGO impact Africa. 

Social Research 

Methodology 

HMSOC80 

Storyboard 

relevant issues covered as 5 broad themes:  

(1) Socio-economic and political #feesmustfall movement, 

(2) Gender and gender-based violence, 

(3) Interrogating social responses to HIV and AIDS in 

Africa and South Africa,  

(4) SOSTH2Y,  

(5) Concept paper.  

These broad themes are not limiting you to applying the tools 

of research methodologies to any other social themes of 

interest to you, in your career or related studies. 

The ‘sociological research methodologies on social issues’ 

module pairs the most appropriate and relevant methods for 

data collection and analysis to various social issues, from HIV 

and AIDS, decolinaility to poverty, political issues and 

process. 
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Introduction to Public 

Relations DPR1503 
1.4 Activity  3 

In the previous two activities, it was explained that the origins 

and growth of public relations was influenced by many events 

and historical figures around the world. In this activity, the 

focus is to specifically explain how public relations come 

about in the South African context. The history of public 

relations in South Africa is important to understand as it 

provides a platform to comprehend how current practise of 

public relations was influenced by its past. 

View the following presentation on some of the events which 

influenced the growth of public relations in South Africa: 

https://www.slideshare.net/secret/BUmssUKsHwREFW 

Now let’s look at some of the trends which are making public 

relations grow in the context of South Africa: 

Trends in South 
African public relations.pdf

 

After reading, the above materials attempt the following 

activity. 

(a) Discuss any two historical events in South Africa which 

gave rise to the growth of public relations 

(b) Point out the vision and mission of PRISA (visit the 

website: www.prisa.co.za) 

(c) Briefly explain the role of PRISA in public relations 

practice 

The Public Relations 

ProgrammeDPR1505 

Purpose: 

The purpose of this activity is to theoretically and practically 

use steps of public relations programme to solve a real life 

problem. 

Activity 2:  

You have been appointed as a public relations 

manager at the department of environmental affairs. 

You have been tasked with developing public relations 

programme/campaign to raise awareness against rhino 

poaching. Use the research, adaptation, 

implementation of strategy and evaluation (the 

RAISE formula) or the seven steps of a public relations 

https://www.slideshare.net/secret/BUmssUKsHwREFW
http://www.prisa.co.za/
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programme (the DOTMABE formula) to develop this 

campaign or the four-step problem-solving process 

which comprises of Defining the problem; Planning and 

programming; Taking action and communicating; and 

Evaluating the programme. 

Hint: you need to theoretically discuss each step before 

you can apply to the rhino poaching case study. (20 

marks 20% towards year mark) 

Activity 2.1 

Purpose: 

The purpose of this activity is to create awareness and 

anticipate the impact of environmental developments and 

trends on public relations practice. Task: 

South Africa is a water scarce country and several comments 

have been made recently about the quality of water in 

metropolitan areas of the country. Another indirectly related 

issue that has made the headlines recently is that of the 

“Fracking of the Karoo”. Petitions have been submitted and 

several pressure/lobby groups are promoting the 

abandonment of the Karoo project. Google the “Fracking of 

the Karoo” and write a summary of the main issues 

concerning the project. Give specific attention to the concern 

about water usage at a fracking plant and the negative 

publicity that organisations associated with the project, for 

example, Shell, received. 

Now consider the following statements that reflect a different 

view of the role of organisations in society: 

"Every individual endeavours to employ his capital so that its 

produce may be of the greatest value. He generally neither 

intends to promote the public interest, nor knows how much 

he is promoting it. He intends only his own security, only his 

own gain, and he is in this led by an invisible hand to promote 

an end which was not part of his intention. By pursuing his 

own interest he frequently promotes that of society more 

effectually than when he really intends to promote it." Adam 

Smith, The Wealth of Nations, 1776. 

This quote reflects what is perceived as the classic capitalist 

business ethic, i.e. the successful pursuit of self-interest also 

promotes public interest, but as a side effect and not an 

objective in itself. Consequently, it is not the business of 

business to do what the government should be doing. If, for 
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example, there was free collective bargaining, wages would 

be high enough for all to support themselves without charity. 

Given a proper tax base, an efficient administration could 

provide houses and social security for all. If business also 

tries to do this, government will increasingly opt out of its 

responsibility. This school of thought takes the view that by 

simply existing and not breaking any laws, a business is 

meeting its social obligations. 

Debate the project in class and consider how the environment 

may be influenced by fracking activities. 

 

Activity 3.1 

(16 marks, 30% towards year mark) 

The executive director of a charity-run homeless shelter asks 

you to help solve what she calls "a public relations problem." 

For each of the past three years, the amount raised in the 

annual summer fund drive has decreased. "To solve the 

problem" (her words) the executive director wants you to 

design a new brochure that will "really catch the eye of our 

prospective donors" (again her words).  

 1. As  her public relations consultant, how would 

you respond? 

A. High a graphic designer and throw all your efforts into 

a top–notch publication. 

B. Realize that you are not up to the job and hire a 

creative firm that has won numerous awards for 

publications. 

C. Convince the director that a regular newsletter to past 

donors is a better approach than is the one-shot 

brochure. 

D. Do research to determine why funds have decreased. 

E. Switch to personalized direct mail to increase 

donations. 

 

Visit the following site: (http://condomunity.com/condom-

ringtone-aids-awareness-campaigns/2008/12/01/). The top 11 

Aids awareness campaigns are listed on the site. Take note of 

what the main messages were and how the messages were 

framed. Also give attention to the creative use of words, 

images and symbols in portraying the central messages of the 

http://condomunity.com/condom-ringtone-aids-awareness-campaigns/2008/12/01/
http://condomunity.com/condom-ringtone-aids-awareness-campaigns/2008/12/01/
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visual representations of the campaigns. Who were the 

messages mostly aimed at? Discuss this in class.  

3 

The department of Social Development and the Central Drug 

Authority (CDA) are launching an anti-substance abuse 

national campaign. This is because South Africa is facing a 

growing phenomenon of substance abuse, which is linked to 

the illicit drug trafficking trade. The launch will take place on 

October 14 in Upington in the Northern Cape, where there are 

high levels of substance abuse and high instances of Foetal 

Alcohol Syndrome (FAS). The campaign will aim to get people 

talking about the problem in the public arena, homes and 

schools, and to stimulate debate and action at all levels of 

society.  

Read the full article at News24. Give link 

In your bogs devise/develop the following:  

 The goal of the campaign;  

 A main idea and message;  

 Campaign objectives; and  

 The media that you would use to communicate the 

messages.  

Writing for Public 

Relations 

(1)DPR1507 

1.4 Understanding mass media 

Mass media refers to media technologies that have the 

potential to reach a large audience. Broadcast media such as 

radio and television can facilitate communication with a large 

number of people, good examples of this is the South African 

Broadcasting Corporation (SABC) radio stations and its 

television stations that reach a substantial number of the  

South African population. The print media is also mass media 

and it is comprised of newspapers and magazines. In the 

context of South Africa, the internet cannot yet be referred to 

as mass media because many people still do not have access 

to it. In developed countries such as the United States of 

America, internet penetration is very high which has yielded in 

it being viewed as mass media. Public relations practitioners 

(PRPs) have to understand mass media as some company 

messages have to be sent out via mass media. This can be in 

form of a press release, an advertorial or through corporate 

image advertising.  A singular form of communication is called 

a ‘medium’. A combination of different communication 

channels is referred to as ‘media’. 
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Understanding the 

Media DPR1506 
 4.9 Feedback  for activity 17  

Biographies are fact sheets on people. The data sheets 

include date of hire, positions within the company, educational 

qualifications, civic activities, memberships address and 

phone number. 

Ms. Maria Gropa is currently Special Advisor to the Minister of 

Foreign Affairs in Athens, Greece. Prior to this she was a 

UNESCO Fellow with the Department of Social Anthropology, 

University of Cambridge, where she conducted post‐doctoral 

research on the development of European Union cooperation 

and intercultural dialogue. Her previous professional 

experience includes Special Advisor to the Mayor of Athens 

and Andersen Consulting (renamed as Accenture) in London, 

UK. Dr. Gropa also worked as part of the project 

implementation of a European Union co‐funded development 

project in Havana, Cuba from 2000 to 2001. Her forthcoming 

publications include: “Landscape, Revolution and Property 

Regimes in Rural Havana” and “Mnemonic Landscape and 

the “Re‐Patriotisation” of Revolutionary Ideology in Present‐

Day Havana.” She completed her Ph.D. in Social 

Anthropology at Cambridge University in 2004. 

As you are aware formative assessment contributes 60% 

while summative assessment contributes 40 % towards 

the final mark. 

(a) Write a media statement to announce the appointment 

of a new principal at your local school (6) 

(b) The head of your organisation has been invited to 

speak at a HIV/AiDS conference organised by a local 

NGO. Compile a short memo to the head of your 

organisation. Include some brief background on the 

organisation, a profile of membership, the time and 

place of the meeting and the requested length of the 

talk.(6) 

(c) You are a public relations practitioner at the University 

of South Africa. As a public relations practitioner, you 

should research about Unisa’s an organisation, the 

environment its publics and media. In your capacity as 

a public relations or p , you should answer the following 

questions: 
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 What is the vision and mission of the university? 

(2) 

 Describe the legislative environment in which 

Unisa operates? (4) 

 Identify the university ‘s stakeholders? (4) 

 List five electronic media  that match the 

characteristics of the university’s target audience  

(5) 

(d) Scan the media for two articles on the Department of 

Higher Education and Training in South Africa and rate 

them (6) 

 

(e) The University of Venda is planning its 40th anniversary 

celebrations.  As a member of the organisation team, 

you have been requested to facilitate media interviews. 

Write a letter to the head of SABC Morning Live to 

request an interview for the Vice-chancellor.(7) TOTAL 

= [40] 

 

Honours Research 

Report in African 

Languages 

HRAFL81 

Africanisation: Module presented in the Dept of African 

languages. Deals with Research methodology iro research 

about aspects of an African language. UNGC: Anti-corruption 

(Principle 10) – Learning Unit 6 entitled Research ethics. HIV 

& Aids not explicitly infused.    

Research 

Methodology 

HMATL80 

Africanisation: Module presented in the Dept of Afrikaans & 

Theory of Literature. Deals with Research methodology iro 

research about theory of Literature or Afrikaans literature or 

linguistics. Source provided to students about The whiteness 

of South African English radio drama: a postcolonial study of 

the rise, decline and demise of a dramatic sub-genre as a 

source for discussion. UNGC: Anti-corruption (Principle 10) – 

Plagiarism covered in TL101. Plagiarism declaration 

submitted with assignments. HIV & Aids mentioned as 

possible research topic – Learning Unit 2.2.    

Research report 

HRATL81 

Africanisation: Module presented in the Dept of Afrikaans & 

Theory of Literature. Deals with the Research report based on 

research about a topic iro theory of Literature or Afrikaans 

literature or linguistics. UNGC: Anti-corruption (Principle 10) – 

Plagiarism covered in TL101. Plagiarism declaration 

submitted with every assignment. HIV & Aids: TL101 section 

1.2; Learning Unit 1.4.    
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 Evidence of the Infusing of Curriculum Transformation  

CIV3701  

Evidence and or justification 

Transformative Constitutionalism – covered in the Purpose 

statement 

Law of Civil Procedure covers historical and current 

contexts of law in civil cases 

South African contexts of court systems are addressed 

(constitutional, magistrate and district) 

Aspects of justice and basic rights (according to the new 

constitution) are compared using local cases 

 

Civil, customary and common law marriages as cases in 

South Africa are used 

Comparison is made between past and current systems of 

dealing with the above issues without discrimination 

Self-assessment questions reflect local scenarios (i.e. use 

of local names and cases).  
 

PVL2601  

Family Law 

Africanisation 

 Study unit 15 discusses "customary marriage" that 

is marriage concluded through the customs 

traditionally observed by the indigenous African 

peoples of South Africa. Throughout the study unit 

the students are made aware of African customary 

family law, in particular the law of marriage, and 

how it is applied within the South African legal 

framework. The interaction between customary law, 

common law and legislation are discussed. In 

particular see: 

 Study unit 15 "4 The patrimonial consequences of 

the marriage and control of the matrimonial 

property" – the possible matrimonial property 

systems are discussed with regard to the 

compatibility with the traditional African property 

system (textbook pp 224-226) 

 Study unit 15 "6.2 Consequences of divorce" 

emphasises that the traditional African structures 

can be used in divorce (textbook pp 233) 

 Study unit 15 "8 The co-existence of a customary 

marriage and a civil marriage or civil union: 

(textbook pp 234-237) 
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 Study unit 15 – all the activities 

 

  

 Ubuntu approach  

 Study Unit 15 cases are discussed 

that applied the principles of Ubuntu. 

MM v MN (textbook 219); Gumede v 

President of the Republic of South 

Africa (textbook pp 221-223; 230).  

 Study Unit 15 "7 Termination of the 

marriage by death" discuss the 

principle that death does not terminate 

a marriage and that the interests of 

the group remains (textbook p 233) 

 

 

GNE2602 

 

 

 

 Africanisation and integration of HIV and AIDS - HIV 

is used as an example in the learning content of 

Learning unit 1. The related learning outcome reads as 

follows: 

                Describe HIV with particular reference to its genome 

in its life cycle. 

 An excerpt on HIV and AIDS will also be added in 

Learning unit 0 of this module. 

 

 

5. Access: Accounting Sciences: External funding was obtained from the FASSET to 

provide a quality support programme to African Black (mainly from rural areas) second 

and third year students enrolled for the Bachelor of Accounting Sciences qualification. 

The purpose is to increase throughput rates and the number of African Black students 

who progress to the final year of the qualification. External funding was also obtained 

from the Bankseta to provide additional support to African Black Postgraduate students. 

 

 

6. Participation in Curriculum Design and Development  

Programme reviews had the benefit of external experts and, module review and internal 

peer reviews. The iterative process involves the submission of modules to the Quality 

Evaluation Instrument (UQEI), involving Course Coordinators. Subsequent to this, the 

data released by the Bureau for Marketing and Research is analysed by DPQA further 

to be used by the self-same Course Coordinators for either formulating the Self 
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Evaluation Reports (SERs) or implementing the Improvement Plans. The 

implementation of Improvement Plans for curriculum renewal involved stakeholders 

arranged in panels that included the School Director (Chair); Chair of applicable 

departments; Primary lecturer / module leader of the reviewed modules; Other lectures 

involved in the reviewed modules; Dr Eleanor Johannes (representing DPQA);  Prof 

Kgomotso Masemola (College QA Champion), and; Ms Muriel Rubidge (representing 

learner support office). Hereunder follow two examples: the first is in respect of 

Linguistics and Modern Languages at the point of acting on Improvement plans: 

 

Recommendation Priority Actions Time line 
Responsible 

person 

Recommendation 

4:  

Incorporate 

interactive audio-

visual materials in 

teaching methods 

(Skype, Podcasts, 

Vodcasts), to 

facilitate the 

approach blended 

learning 

 

 

No 

 

MyUnisa updates  

 

To be 

implemented 

in S1 2017 

 

Module leader 

 

The second is drawn from the UQUES 2015 Improvement Plan for a Department of 

History Module HYS1502: 

 

Recommendation 

2:   

Study Material is 

dated and should 

be  revised  

 High  Re-curriculation 

process has started; 

Currently being 

revised by writing 

team in conjunction 

with DUTLD 

 Implemented:   

January 2017 

Module 

leader, 

project 

leader, 

lecturers and 

COD 

 

In terms of SERs, documents are sent out to External Experts who are the primary 

stakeholders who would produce a Report with commendations and recommendations 

for the implementation of changes. 

 

7. Assessment Webinar as an Assessment Method: The University embarked on an 

alternative assessment project in 2014-5 as a strategic initiative to investigate 

alternative to venue based exams using advanced technology. During 2014, NUT4801 

(Advanced Nutrition – an Honour’s module in the Department of Life & Consumer 
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Sciences) was selected to evaluate feasibility of implementing a webinar as an 

alternative assessment method.  A ‘virtual’ meeting room using a meeting ID is created 

for all participants to join in. It is possible to record the sound of the session (but not the 

visuals of the person presenting).  

Achievements: This form of assessment, in comparison to what has been traditionally 

done, most definitely has benefits to the student in terms of transfer of skills/knowledge 

and preparedness for the workplace: The students have an opportunity to present in an 

academic / scientific environment. Students have the opportunity to interact with fellow 

students and lecturers. Students have the opportunity to answer questions and receive 

feedback on their presentation and benchmark themselves in the process. Students 

learn how to use videoconferencing technology/software. This is a more practical and 

interactive form of assessment.  

Feedback from students: 

1/8 students had heard of a webinar before this.  

 Number of student out of 8 

Strongly 

disagree 
Disagree Undecided Agree 

Strongly 

agree 

The instructions on how to 

access the Webinar Trial 

Run session was clear and 

easy to follow 

   

4 4 

The computer (hardware) 

requirements for being part 

of the Webinar were clearly 

indicated and explained in 

the tutorial letters. 

   

3 5 

The content of the myUnisa 

Learning Units prepared me 

sufficiently for the Final 

Webinar assessment. 

   

3 5 

I enjoyed the Webinar Trial 

Run session 

  
2 3 3 

I feel that I academically 

gained more from having a 

Webinar as a final 

assessment than with a 

venue-based exam (written 

at a venue at a specific 

time).  

  

1 4 3 
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It was easy to access the 

Webinar Trial Run session. 

 
2 1 3 2 

It was easy to join in on the 

Final Webinar session 

  
1 5 2 

It was clear to me what was 

expected from me during the 

Webinar Trial Run 

   

4 4 

It was clear what was 

expected from me during the 

Final Webinar 

   

4 4 

The Webinar Trial Run 

assisted me in feeling more 

comfortable with participating 

in a webinar. 

 

1  1 6 
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5.2  Diversity and Inclusivity 

5.2.1 In the past few years, what reform of the curriculum has your institution 

undertaken to cater for students with diverse academic needs, abilities, 

preferences and life circumstances? Which approaches have been successful 

and unsuccessful and what evidence is there for this? What role has the student 

voice played in developing, modifying or abandoning particular approaches? 

 

Unisa prides itself on being South Africa’s dedicated distance education university 

whose ODL-defined mandate, resources and reach enables it to increase access to 

higher education among marginalised communities and to support high-level capacity 

development on the continent. Part of its mission is not only to ensure open access to 

all students, especially those on the African continent and the marginalised, but also to 

address the needs of a diverse student profile by offering relevant student support. In 

enabling the latter, it is therefore necessary for Unisa to have a clear understanding of 

its student profile through the provision of baseline information and analysis on different 

categories of students. Increasing access to students who do not meet minimum 

requirements of programmes through higher certificates and other pathways has been 

an important feature of improving inclusivity. Similarly our selection criteria approved in 

the enrolment plan has increased access to higher education, as the criteria are not 

based on academic merit only.  

 

The university has alternative pathways in the form of Higher Certificates to ensure that 

students who meet Statutory Admission Requirements to be admitted to University but 

do not meet the qualification University Requirements are not disbarred but are 

provided with an alternative pathway to access these programmes. The curricula of the 

Higher Certificates is designed to provide vertical articulation to other foundational 

programmes. The university has introduced extended programmes in the sciences, 

economic and management sciences as well as accounting sciences to meet the needs 

of under-prepared students. These students receive extra support as well as access to 

a variety of academic literacies. Extended programme students tend to perform as well 

as mainstream students which is a clear indication of their success, furthermore, they 

tend to perform better over the whole programme, indicating that the skills they acquire 

in the extended programme have long-term benefits.  The college of science 

engineering and technology has introduced discipline specific academic literacies on-

line and these are being expanded to other colleges. These were developed in 2016 

and are being implemented in 2017, so it is too early to determine their success.  

 

Modules are generally designed in a blended mode following the Minimum Blended 

Learning principles of the University and this caters for diverse needs of students who 

have access to internet and prefer to study online and submit their assignments online. 

The print material is also available for students who do not have access to internet and 

prefer to post their assignment rather than submitting them online. This also extends to 
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the student support where students are provided with e-tutors in modules across the 

College. E-tutors facilitate online delivery of tutorials by managing students’ learning 

experiences; facilitating students’ interactions with their peers; and providing students 

with academic and technical support. There is also Face-to-Face component of tutorial 

support where students meet face to face with the appointed tutors in identified centres 

to take them through the study material. The e-tutor programme for first level students 

has been in place for about 3 years. The uptake of this support by students has been 

slow, and the link between lecturers and e-tutors is still not satisfactory, however, there 

is evidence that where it is well established, students’ success is positively impacted. 

 

The introduction of ODeL has afforded the university a plethora of opportunities to cater 

for diversity of students, especially in terms of life circumstances. Students can learn 

wherever they are, they can enrol for the number of modules that suit them and can 

complete at their own pace. Students can access learning materials as required. 

Students have a choice of receiving printed material or accessing on-line. The use of a 

flash drive allows students to access learning materials without being on-line too 

frequently. Submitting assignments on line and receiving feedback on line allows 

students to receive feedback within a shorter period.  As new educational technologies 

become available, re-thinking conventional practices around teaching, learning and 

learner support is of paramount importance and more so, as the demand for access to 

better quality higher education increases. Such increasing demands along with the 

requisite pedagogical content knowledge, the university has focused at college level on 

the necessity of developing a pedagogical framework for conceptualising education in 

the new Unisa Open Distance technology-supported teaching and learning 

environment. 

 

Some examples: 

1. The installation of video conferencing and other (top up) ICT infrastructure in the 

UNISA centres will make it possible for video conferencing to be used as a component 

of tuition and support. 

2. Unisa can use video conferencing facilities for broadcasting videoed lessons to 

demonstrate best practice.  

 

The pilot programme for development and implementation of these approaches was the 

college signature module project. Each college developed a module that was included 

in all curricula, that was fully online and utilised teaching assistants, and that addressed 

Unisa student graduate attributes, specific to that college. These modules have been 

successful and student success is evaluated annually.  

 

The Department of Instructional Student Support 

The Directorate Instructional Support and Services is responsible for providing 

instructional support and instructional services with the aim of facilitating effective and 
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efficient teaching and learning. Recognition of Prior Learning (RPL) means the 

principles and processes through which the prior knowledge and skills of a person are 

made visible, mediated and assessed for the purposes of alternative admission or 

recognition for subject credits within a qualification.  The value for our students is that 

through the RPL process a student’s prior learning can be identified and assessed 

against a Unisa qualification, irrespective of how and where the knowledge was 

acquired. As a tool for transformation in higher education, RPL is committed to providing 

students with opportunities for the recognition of previous knowledge, skills and 

competencies towards access, mobility and career paths. Central to the RPL process is 

our commitment to responsive student-centeredness and the provision of a supportive 

and enabling environment for mature students with work experience in order to 

contribute to their academic success in an open distance e-learning context.  Module 

evaluations are part of DISS mandate and it runs student module evaluations on newly 

introduced modules, and this feedback gives us an indication of how successful 

initiatives have been.  

 

A successful initiative from the College of Economic and Management Sciences where 

all programme development must adhere to the following principles, which is inclusive 

of diversity: 

Principle 1: Ensure pathways for qualification progression for all students in all 

disciplines 

Principle 2: Programs must have consistent sufficient demand and/or national 

strategic need, for sustainability and viability 

Principle 3: Regular recurriculation and revision of all programmes is necessary 

to remain globally relevant, 

Principle 4: The College PQM must include vocational and formative programs 

for comprehensiveness 

Principle 5: Regular quality checks and review of program and course curricula to 

ensure quality graduates 

Principle 6: The PQM must display an African character and context 

Principle 7: Student graduateness and employability must be tracked after 

curriculation and must inform re-curriculation 

Principle 8: Cross-subsidisation in the College between disciplines to create 

space for strategic areas to develop a market niche 

Principle 9: The programs and curricula will be responsive to local, continental 

and international contexts 

 

 

Students with disabilities are catered for through the Advocacy and Resource Centre for 

Students with Disabilities (ARCSWID). Recognising the importance of identifying and 

accommodating the needs of students with disabilities, and in responding to the 

principle of access for success, the Advocacy and Resource Centre for Students with 
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Disabilities (ARCSWID), which is located within the portfolio of Student Affairs, strives to 

provide a range of services, including the following:  

 Producing study material in alternative formats, including Braille, large print, 

electronic and audiotape;  

 Facilitating needs-based support in terms of assignments, examinations and the 

curriculum;  

 Providing Sign Language Interpretation services for Deaf students;  

 Providing training to staff in the regions on accommodating the needs of students 

with disabilities;  

 Developing and implementing advocacy and awareness-raising programmes; 

and  

 Undertaking recruitment drives to encourage students with disabilities to study 

through UNISA.  

 

The following are underlying assumptions on which UNISA bases its services for 

students with disabilities: 

 That all students deserve nothing less than a quality education and training that 

would provide them with opportunities for lifelong learning, employment, and 

meaningful participation in society as productive citizens. 

 That the prerequisite for all learning and development should be the creation of 

an enabling environment in which everyone is valued, and which promotes 

student access and success. 

 That students should be provided with opportunities not only to enter higher 

education programmes, but also to succeed in them. 

 That a quality education and training for students with disabilities would 

contribute significantly to the broader agenda for social and economic 

development of our country. 

 

The Unisa Directorate: Counselling and Career Development supports students before, 

during and after their Unisa studies. They provide career, academic and personal 

guidance and counselling to prospective and registered students in person, by 

telephone, e-mail, letter or fax or printed publications. The resources provided provide 

students with the opportunity to develop the skills that they need to manage their 

studies, their career and their life. Their objectives are to provide every registered Unisa 

student with effective, empathic, caring and confidential counselling interventions, 

through professional development of staff and infusion of information technology-

enabled solutions and management; to facilitate the purposeful learning of students 

through community outreach and community  engagement collaborations; institute 

referral protocols for students in need of personal  counselling; development of 
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graduateness attributes in students and preparing students for their roles in society and 

the world of work 

 

 

UNISA Extended Science Programme (ESP) 

Students who enroll at Unisa often do so because their secondary school academic 

records are not sufficient for them to be accepted for study at contact tertiary 

institutions.   The number of placements in the latter are inevitably restricted, so the 

minimum entrance requirements can therefore be set higher.  This means that first time 

entering students at Unisa are less well prepared for tertiary studies, even though they 

may meet the minimum admission requirements for a particular qualification.   With this 

in mind, Unisa is a participant in the national DHET-funded Extended Science 

Programme (ESP) (formerly Science Foundation Provision (SFP)).   

The College of Science, Engineering & Technology (CSET) and the College of 

Agriculture and Environmental Sciences (CAES) were the first Colleges in Unisa to 

participate in ESP, more than 10 years ago, adopting the Augmented Model 3.   More 

recently, these Colleges adopted Model 2, where ESP was redesigned to include a 

number of interventions and formative assessment opportunities to improve student 

activity, support and success.  The Foundation Provisions were aligned with the best 

ODL practices and technologies in order to improve quality and student engagement, 

and to broaden the modes of tuition.    

The College of Economic and Management Sciences (CEMS) and the College of 

Accounting Sciences (CAS) have also recently begun to participate in the extended 

programme. 

Date collected over the years has shown consistently that ESP students do better in the 

ESP modules than their mainstream counterparts in the corresponding mainstream 

modules, and continue to do better once they enter the corresponding mainstream 

qualifications.   The latest progress report is embedded below. 

 

5.2.2 During the past few years, in what ways has the institution endeavoured to 

promote inclusivity of all students through curriculum? How has the student 

voice influenced these efforts? Which efforts have been successful, which have 

been unsuccessful, and how do you know?  

 

Current curricula are developed within a contextual approach. Many modules on NQF 

level 5 do not have prescribed books, but are rather taught through Unisa study 

material. During the academic years 2015 and 16, the impetus was for changes in the 

curriculum were both institutional and student-driven—with the latter calling for a free 

and decolonized higher education. On the institutional front, through the College of 
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Human Sciences Summer School on Decoloniality, the University championed 

epistemic access and a move away from the imperial logic of coloniality and global 

capital that commercialized learning programmes. Scholars from the University of 

California (Berkeley) were involved in raising consciousness with student and staff from 

within and without Unisa. However, the cascading down of the introduction of 

Decoloniality into the curriculum was, by design and in accordance with teaching and 

learning policies, rolled out through an introduction of an Honours module on 

Decoloniality. The Deputy Dean of CHS, leveraging the FTA process and content critical 

to epistemic plurality, enlisted staff of the QA office to ensure that  the process was not 

only quality assured but revitalized the Programme Qualification Mix.  

 

It is instructive here to refer to the Department of Development Studies’ QEP Report: 

“In line with UNISA’s policies and processes for the renewal and transformation of 

curriculum, the department has set up a Curriculum Committee to look at curriculum 

renewal of all modules. In particular, it takes the tasks of (1) Africanisation (2) migration 

towards the full ODeL model of tuition and learning and (3) developing sensitivity for the 

ideas presented by the Decoloniality School into consideration. The committee meets 

once a month and report on its activities at general departmental meetings. These 

issues will gain further prominence in future UQES participation. The department 

curriculum renewal and transformation in terms of the three criteria mentioned here, as 

well as the problems of capacity, at its 2016 Lekgotla.” 

 

At the heart of all UNISA’s operations is the matter of student centeredness. This 

approach is intended to create positive lived experiences for students, thus empowering 

them to achieve academic success in an Open Distance e-Learning (ODeL) context. 

UNISA understands that its students come from diverse backgrounds. In this light, it 

also appreciates the different teaching and learning needs and the variety in their 

expectations and abilities that this implies. As early as 2010 a conceptual framework for 

student support was drafted by a UNISA Open Distance and Learning Task Team in 

order to “establish service-orientated, technology-enhanced learner support to increase 

retention and throughput”.  This initiative was driven by the acknowledgement that “a 

changing environment and a changing student population require that we begin to do 

some things differently”. 

 

UNISA appreciates that students who enrol may face different barriers on different 

levels and will need support on various points if they are to succeed in this programme. 

UNISA also acknowledges that the barriers that these students may experience 

interrelate in multifaceted ways and on different levels. These interactions cause tension 

and add to the complexity of each student’s unique situation. The complexity of the 

ODeL context and the intricacies of the first time ODeL student are, in general, 

acknowledged as possible risk factors towards increasing the possibility of failure.  
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UNISA has thus put in place structures and procedures to support students in achieving 

success. When addressing barriers to learning, the following factors should be taken 

into consideration:  

• The student as agent 

• The student walk 

• The institution as agent  

• External influences as agent 

 

Student support for success is not an independent, isolated aspect such as belonging 

and the responsibility of one department/directorate/college, and/or the academics 

and/or student advisors. This means that student support for success is the cornerstone 

of all College and University activities and is interwoven into and guides each of these.  

 

All UNISA policies are aimed at creating positive lived experiences for all students 

through an active and rich teaching and learning environment that is able to support 

students on various levels throughout their journey. The support structures include 

academic and career counselling services and a well-integrated student support system 

which itself includes study materials such as study guides, audio and visual media and 

tutorials as well as library and internet-based support. 

 

 

FIRST YEAR/TIME EXPERIENCE  

A significant aspect that needs to be highlighted is students’ “first year/time experience” 

within tertiary ODeL education. Tertiary education can be an overwhelming experience 

for many first year students. The ODeL environment places further demands on these 

students in terms of the unique skills, attitudes, resources and learning approaches that 

will enable them to succeed in distance higher education. 

 

Ongoing review of institutional understanding of student experiences in meeting student 

needs in (an) ever-changing environment(s) is fundamental to effective student support 

services. For this reason, UNISA is conducting continuing research in the ODeL 

environment in order to find more effective ways of serving our students. It has to be 

noted that these initiatives go beyond the call of duty in empowering UNISA’s students, 

through education, with the knowledge, skills, values and attitude to make a difference 

in the world. 

 

Examples of UNISA’s commitment to bridging (or closing) the gap in distance education 

are the following: 

 

a) Work done by Prof Neil Eccles 

The reasons given by Prof Eccles for students failing in his first year signature module 

form what he called a “useful false dichotomy”. The reasons are that: 
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• students don’t know their work, and 

• they don’t know what to do because they don’t know where to find out what to do, 

and they are too shy to ask. 

 

In his approach, which resulted in an increased pass rate, he introduced funnelling 

(focussed attention) and repetition by sending out the same message using different 

platforms. He also added more people to assist with teaching and learning, including 

teaching assistants (who he monitored closely) and secretarial support. In his approach, 

he ensures that academic and administrative staff members are accessible and 

responsive to students, thus reducing students’ feelings of isolation and neglect.  

  

b) Interactive Live Broadcast classes (Department of Communication Science) 

Open Broadcasting Software (OBS) with live streaming from YouTube, and, more 

recently, the use of the communication platform Google Hangouts, are promising 

initiatives to bring theory to students in a “live” situation and have had a positive impact 

on students’ pass rates. These platforms are aimed at breaking down “traditional” ODeL 

methodologies which often result in impersonal teaching and learning materials and 

students’ feelings of isolation. OBS platforms create the opportunity for large numbers 

of students to participate in interactive classes and allow students and lecturers to 

engage and influence each other. Google Hangouts classes can be attended from any 

device and from anywhere live and/or at any time. Students who attend these classes 

have the opportunity to ask questions, comment and influence both the lecturer and the 

course of the lecture by using various tools. Students who are unable to attend these 

classes live have the opportunity to watch the broadcast afterwards and still join the 

discussion in the question-and-answer session if the lecturer enables this facility. 

 

All 2017 first-time undergraduate students who are registered for formal qualifications 

experienced the use of Google Hangouts on 20 February 2017 when they were invited 

to join a live session which could be accessed from any smart device. The invitation 

was sent out to 61 457 students, some of whom joined the live session while others 

watched it later. During the live interactive session, the presenters explained to students 

how to survive at UNISA and how to be successful in their studies. 

 

The students also had the opportunity to provide feedback, ask questions, and complete 

a short online survey regarding the value of the event. The survey revealed that 82.8% 

of the students thought that the live broadcast was useful. In addition, 92.1% indicated 

that they would like to see more similar broadcasts in future and 95.8% indicated that 

they would like to see live broadcasts used for teaching modules. 

 

In 2016 the University approved the Integrated Tutor Model (ITM) as a strategy for 

providing students with the support required for success and for enhancing their 

learning experience. Social –constructivism is the underpinning theoretical framework 
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for the ITM where “interaction” with either the study material or with peers is a key 

factor.  ODL at Unisa subscribes to a social-constructivist learning philosophy that sees 

learning as a result of several situated and dynamic connections between students and 

the curriculum, the resources which support the curriculum, lecturers and tutors, 

administrative and professional support functions offered by the institution, students’ 

peers who are also studying for the same degrees, other peers, community members 

and broader society (Student Support Conceptual Framework). The ITM will thus give 

expression to some of these dynamic connections. 

 

According to the ITM, all students are expected to be allocated e-tutors upon 

registration. The model was rolled out for the first time in 2013, wherein all NQF Level 5 

modules are expected to have e-tutors appointed for the students. In 2014, all NQF 

Level 6 modules will have e-tutors and in 2015 e-tutors will be appointed for all NQF 

Level 7 modules. E-tutors will be a default tutorial mode. Since tutorials are meant to 

enhance Unisa’s success rate, all modules identified as “High Risk” and “Barriers to 

graduations”, will make use of face-to-face tutors. Face-to-face tutorials take place at 

the University’s various regional centres where students can register to participate in the 

tutorial classes.  

 

5.2.3 What approaches does the institution take to identify instances of bias and 

alienation related to the curriculum? How are these addressed?  

 

Since 2007, nearly all curricula have been developed or redeveloped and although our 

understanding has grown over the years, there has been extensive work in using 

relevant texts and books, using local case studies and a contextual approach to the 

curriculum. This is a continuous process of improvement. Where we become aware of 

bias and alienation, immediate steps are taken to address this. Feedback is received 

through advisory boards, student evaluation and module reviews. Module reviews are 

accompanied by an improvement plan and matters like bias and alienation are then 

addressed in the (re) development of the module.  

 

5.2.4 What unresolved challenges does the institution need to grapple with 

related to promoting diversity and inclusivity in the curriculum?  

 

The digital divide, access to the internet and the cost of data is a huge challenge in 

South Africa, and particularly affects our curriculum. It is essential to support students 

who are excluded from the online environment from a socio-economic viewpoint. 

Although this is not directly a curriculum issue, it is an access issue and life 

circumstance issue and needs to be addressed as part of transformation. Language, as 

indicated in the previous section, remains a challenge. Conceptual bias and 

transforming in terms of African epistemologies, and offering curricula from an African 

centred approach will take more conversation and more discussion. A live student 
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performance monitoring system with an early warning system that could inform lecturers 

when a student is vulnerable is still a challenge, as well as learning analytics and 

student analytics and module level. These tools would greatly enhance the ability of the 

university to respond to learning and other diversity issues on an individual basis. 

Language and ensuring that our study material is inclusive of South Africa’s languages 

is a challenge.  

 

5.2.5 In about half a page each, describe 2 to 4 exemplars of curriculum 

initiatives that promote inclusivity of diverse students. 

 

• Multilingual glossaries: developed to ensure improved understanding of the content of 

modules. A university project has identified academic language proficiency in English 

as one of the most important causes for under performance in higher education in 

South Africa, especially in science and technology. This is not surprising in a country in 

which only 9.6% of the population are first language speakers of English and where the 

quality of the secondary school system is under siege. The objective of the language 

project is therefore to empower students, teachers and scholars with a better 

understanding of English-based science and technology concepts by providing cross-

lingual and cross-cultural support into indigenous South African languages (Zulu, 

Xhosa, Northern Sotho, and Tswana in a first phase, Swati, Ndebele, Venda and 

Tsonga following in a second phase). The project technological approach will be based 

on a combination of state-of-the-art machine translation technology as well as 

alignment and visualization of underlying and related concepts, enabling key end-user 

communities to inspect the semantic context of an English-based concept in their own 

language. As an important side-effect, we envision a contribution to the modernisation 

of the indigenous South African languages in science and technology.  

• Interactive activities in the study material that allow students to learn from nature in 

their local communities/environment  

• The blended approach offers an alternative to pure online learning and accommodates 

students who do not have access to required resources/technology.  

• Interactive practical activities in the study material allow students to gain knowledge 

from local communities/environment.  The Consumer science programme has 

developed numerous demonstration video’s that is supplied with the study material for 

practical training (for example trussing a chicken) this allows students to familiarise 

themselves with the practical work environment prior to practical training as well as to 

serve as revision aids. Students who come from diverse backgrounds that have not 

been exposed to certain equipment are more comfortable when placed in a real-life 

situation.  

• Assignments are designed in such a way that theory can be applied to real life 

scenarios in the students own environment. 

 

5.3. Curriculum development capacity and quality  
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5.3.1 What approaches does your institution take to ensure that those 

responsible for curriculum design, development and implementation have the 

requisite skills, knowledge and attitudes and receive the support needed to 

ensure that the curriculum is educationally sound, fit for purpose and aligned to 

the institution’s values? Are there guidelines or policies at institutional or lower 

levels?  

 

Curricula are developed according to a guideline the “Framework for the implementation 

of a team approach to curriculum and learning development at Unisa [FTA]”. The 

framework is applied across the institution, following a project management approach, 

with education consultants and curriculum and learning development specialists from 

the Directorate for University Teaching and Learning development (DUTLD) acting as 

project managers. Teams comprised of the necessary expertise required for all aspects 

of the development of learning materials are established for the duration of a 

development period. Programme and module development is executed in line with the 

Institution’s identified and declared curricula goals, minimum standards and 

requirements. Staff from the DUTLD have to ensure that they are familiar with learning 

theories, applicable university policies, guidelines, and specific curricula themes that the 

institution wishes to implement in learning materials.  

Academics and administrative staff took part in a formal mentoring programme during 

2016 and informal mentoring continues. 

 

Language editing services are part of the design process. There is a centre for 

professional development as well as an academy for ODeL, which is continually 

upskilling staff and creating capacity.  UNISA understands that teaching by ODeL 

requires specialised skills and thus through both the human resource development 

department (HRD) as well as the centre for professional development there are 

interventions and opportunities for academics to improve their skills. In fact, in terms of 

UNISA 2016-2030 training of academics is a strategic objective. HRD supports both the 

Young Academics Programme as well as mentoring programmes to assist new and 

young staff members to become professional teachers in their respective colleges.  

UNISA's Centre for Professional Development is a collaborative central resource for the 

UNISA teaching community that provides access to high quality professional 

development opportunities focussed on the latest trends and established best practises 

in higher education. Its vision is to contribute to the capacity development of teaching 

staff to provide quality teaching and learning opportunities in a digital age: 

Mission is stated as  

 Identification of demands as determined by the strategic and operational 

directions of the university 

 Planning and development of resources and interventions for building that 
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capacity 

 Facilitation of these interventions 

 Promotion of the aims of the Centre through our website, publications, 

conferences, workshops, lectures and other gatherings 

 Dissemination of innovative ideas about teaching and learning in ODL praxis. 

 

Menu of Services: At the CPD, they realise that capacity development of a learning 

organisation (such as UNISA) and capable academic and teaching staff who can 

function in such an institution is complex. There are many reasons why people would 

look for professional development – to improve their practice, to learn something new, 

to see how others in the university do things. In short, it is obvious that there is no such 

thing as "one size fits all". Thus, CPD offer a variety of Services, which we hope, will 

satisfy the professional development needs of UNISA staff, in one way or another. This 

Menu consists of the following: 

1. A series of non-formal courses, which may become Short Learning 

Programmes; 

2. Informal short online courses around interesting topics, such as internal 

MOOCs; 

3. Intensive work sessions (blended mode) on emerging topics; 

4. Ad hoc face-to-face workshops on request; and 

5. Online tutorials and help files, as they are created. 

The interventions in the Menu of Services have been developed with the idea of 

progressive socialisation into the professional roles and responsibilities of the institution. 

Non-formal courses: These are designed to be a progressive programme of study, 

based on workplace pedagogies – in other words, using your real-life daily contexts 

(within your department) as the basis for the activities and assessment tasks. In order to 

accommodate the various demands of each of the roles of an academic, several short 

learning programmes are being developed for implementation in 2015 and beyond: 

• Towards a Threshold Competence in ODL; 

• The Design and Development of ODL Learning Environments; 

• A Scholarly Approach to Teaching Practices in ODL; 

• Towards Pedagogical Leadership. 

Informal online courses: These are quick open fully online courses, designed for internal 

staff at UNISA. One example of this is the eLearn MOOC called "Encountering 
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eLearning at UNISA" which will run in September 2014, for the first time. These informal 

courses are open spaces where UNISA staff can learn and share their ideas and 

experiences around a topic of immediate interest. 

Intensive work sessions: These are workshops that can take place face-to-face, in a 

computer lab, or online – or in any combination of ways. It all depends on the needs of 

the group requesting the session and their preferences. An example of such a session 

could be the recent workshop on "Designing for Accessibility". 

Face-to-face workshops: These are ad hoc work sessions, based on the requests from 

individuals or from programme groups or even whole departments. This would include 

such topics as "VLE Training" or "MCQs for Assessment", etc. These workshops are to 

be arranged for groups, depending on the venues and space available. CPD is 

continually refining and expanding its support for academics as the ODeL model is 

implemented.  

The Department of Human Resource Development facilitates and provides support to 

academics to be trained by external providers as may be necessary and in line with 

their operational requirements. In order to ensure that formative assessment is 

designed to adequately meet the outcomes of the modules and the purpose of the 

qualification academics in the CLAW are required to do a Unisa course called, Conduct 

Outcomes-based Assessment in Open and Distance Learning (SHEA018), designed “to 

enable Higher Education and Training practitioners to design, develop, implement and 

evaluate assessment outcomes for any instructional offering which is part of an 

accredited DHET programme…”  In sum, all lecturers in CLAW underwent assessor 

training that empowered them to understand Programme Design to ensure coherence 

of the learning programme and outcomes, progression in terms of level descriptors 

between different years of study. It also capacitate lectures on how to provide guidelines 

for learning and teaching, assessment, student support and quality assurance in the 

programme generally. This include decisions on the pedagogy suitable for the 

programme and decisions on how the programme should be taught. 

The A-Z training offered from the Department of Tuition and Facilitation of Learning 

(DTFL) which empowers them to develop the assessment strategy, learning and 

teaching strategy, and evaluation strategy for the module, as well as drawing up 

outlines or storyboards for all learning, assessment and tutoring resources used 

(whether print-based or online);  and documenting such plans and outlines/storyboards. 

Directorate for Programme Accreditation and Registration is also responsible to ensure 

that all programmes developed by academics forms are completed in a meticulous way 

so that accreditation is certain. 

 

The following is an abbreviated version of the four steps in the FTA that is followed 

when designing and revising new and existing programme and modules at Unisa. It is 
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spearheaded by the Department of University Teaching and Learning Development) 

DUTLD (previously known as DCLD).  
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Policy Environment 

UNISA’s Curriculum Policy guides the development of our study material and states that 

we should be responsive to our contexts specifically the higher education regulatory 

framework, our local contexts, and continental context, as described below: 

 

Higher education regulatory frameworks 

• Each qualification/module will be developed according to the guidelines provided 

by the HEQF and SAQA. 

• Each qualification/module will have its own set of outcomes describing the exit 

level competencies and abilities of students after they have successfully completed the 

programme. 

• Each module in a programme will be explicitly linked to the exit level outcomes of 

a qualification. 

• Specific outcomes, which include knowledge and understanding of a subject, as 

well as cognitive, general and professional skills and values, should be explicitly stated 

for each module and qualification and these should be the pivot around which the whole 

module/qualification is developed. 

• The specific outcomes will be appropriate to the HEQF level descriptors and will 

address the critical cross-field outcomes as prescribed by SAQA. Each learning 
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outcome should have its own set of assessment criteria, clearly stating the nature of the 

evidence that will be used to evaluate competency in the stated outcomes. 

• Planned outcomes and assessment criteria are explicitly communicated to 

students. 

• Each academic programme addresses the critical generic outcomes as 

determined by SAQA. 

 

Responsiveness to our local context 

• Skills development: In response to national development needs, UNISA's 

curricula will specifically address the development of transportable skills in all curricula 

depending on the focus of the curriculum. 

• Diversity: In planning curricula, departments should accommodate as far as 

possible the diverse linguistic, cultural and religious backgrounds of students. With the 

support of UNISA Language Services, academic departments will be responsible for the 

inclusion of multilingual word/phrase lists in all modules. 

• Equity, redress, increasing access and the extended curriculum:  UNISA's 

Admission Policy deals with the minimum criteria for admission (including readmission 

criteria) to UNISA for all academic programmes offered by the University. 

• UNISA provides alternative pathways for under-prepared (academic and non-

academic) students when they register for academic programmes. 

• UNISA as an institution will be responsible for identifying students at risk, who 

need additional support. Each college will determine the need for an extended 

curriculum (and/or other academic support) appropriate for students who, after proper 

pre-registration assessment, need extra support and additional modules (an extended 

curriculum). 

 

Responsiveness to our continental context 

UNISA's vision states unambiguously that UNISA is striving "towards" being "the African 

university in the service of humanity". From a strategic perspective, this implies that 

UNISA is truly part of Africa and will therefore promote African thought, philosophies, 

interests and epistemologies through inquiry, scholarship and partnership. 

 

In order to acknowledge our continental context, UNISA's curricula should  

• promote African thought, philosophy, interest and epistemology 

• are located and rooted in the African context, addressing African concerns, 

challenges, opportunities for innovation and critical engagement 

• develop African knowledges and IKS as knowledge systems in their own right 

• offer alternative worldviews to the dominance of Western canons and contribute 

to a multiplicity of voices, alternative canons and diversity in thought 

• do not promote a new hegemony but rather stimulate curricula as spaces for 

interplay between diverse knowledge systems. 
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UNISA’s Tuition Policy outlines the principles for tuition and study material development 

and pertinent amongst these are the following 

• is committed to developing a scholarly culture of teaching and research and to 

fostering habits of and providing opportunities for life-long learning; 

• provides quality vocational, professional and general formative education at 

higher education level; 

• is student-centred, providing students with appropriate support in an environment 

conducive to active learning; 

• where appropriate, offers experiential learning opportunities (authentic work-

integrated learning and simulated work environments) mentoring and coaching to 

students. 

• uses a team approach in curriculum and learning development and consults and 

collaborates with relevant stakeholders when developing and offering programmes; 

 

The open and distance learning (ODL) design and development process is thus central 

to the development of study material. In this regard, the policy requires:  

• UNISA makes use of open and distance learning principles and approaches 

based on sound research and scholarship when developing and teaching programmes 

and courses. 

• The unique nature of teaching at a distance requires the use and systematic 

integration of various areas of expertise. The design, development and teaching of 

programmes and courses are the responsibility of course teams whose specific roles 

and responsibilities are clearly delineated. The teams include members of academic 

departments and members of relevant support departments. The teams also take into 

account the perspectives and opinions of various stakeholders including students and 

employer bodies (See par 3.1.6). 

• UNISA applies accountable learning design processes based on current and 

innovative developments in curriculum philosophy and practice, adult pedagogies, as 

well as academic thinking in the specific subject field as described in the UNISA 

Curriculum Policy. Team members reflect on, and make informed decisions about what 

to teach, the reasons for teaching it, and the way in which it is going to be taught. 

• UNISA makes use of a system of assessment and student support as an integral 

part of the curriculum. It is consistent with the principles and guidelines outlined above 

(See Policy for Assessment and Student Support Initiatives). It also facilitates student 

progress and ensures that the status and value of UNISA's qualifications are 

guaranteed. 

• UNISA makes use of a systematic process for the design and development of 

quality ODL materials. This is a complex process involving 

a) Identifying team members 

b) Scheduling the process 

c) Completion of forms for approval, registration and accreditation 
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d) Designing a learning strategy consistent with the delivery mode, as well as an 

assessment and a student support strategy 

e) Developing study materials (See Policy for Prescribed and Recommended Books 

and Policy for Information and Communication Technologies (ICTs)). 

• When the assistance of external writers/moderators/assessors are required, it is 

the responsibility of the chairperson/head of the relevant academic department to 

ensure that the academic qualifications of these specialists comply with the necessary 

requirements and guidelines as given above (See Policy for External Writers/RPL and 

Assessment). 

• Internal and external moderator/s and/or critical reader(s) are contracted to 

ensure the quality of teaching and learning. 

• As an integral part of the curriculum, UNISA makes use of a system of 

assessment consistent with the principles outlined above (See Policy for Assessment). 

In addition, it facilitates student progress and ensures that the status and value of 

UNISA's qualifications are guaranteed. 

 

5.3.2 What processes are in place at institutional and other levels within the 

institution (e.g., faculty, departmental) to ensure the quality of curriculum design, 

ongoing development and renewal, and implementation?  

 

The role of the DUTLD 

The Directorate for University Teaching and Learning Development (DUTLD) forms part 

of the Department of Tuition Support and Facilitation of Learning (DTSFL) which consist 

of  two directorates namely the Directorate of University Teaching and Learning 

Development (DUTLD), and the Directorate of Instructional Support and Services 

(DISS).  DISS has two divisions, namely, the Centre for Professional Development 

(CPD) and the Tuition Support (TS). 

The DUTLDs functions are guided by the DTSFL Strategic plan, the UNISA strategic 

document and all policies and charters of the university. In the spirit of the mission of 

the university, towards the African University in the service of humanity, DUTLD is 

committed to supporting the University in achieving the following institutional goals: 

 The provision of quality services in an ethical manner; 

 Optimization of the student experience; 

 Enhancement of student success; 

 Provision of effective and innovative teaching;  and 

 Support for and enhancement of student learning.  

 

The DUTLD as a directorate in the Department of Tuition Support and Facilitation of 

Learning (DTSFL) undertake to maximally contribute to the achievement of the five 

DTSFL goals, which are: 
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1. Provide quality services to all stakeholders of the department, ensuring that 

ethical leadership principles are followed. 

2. Develop strategies that sustain a positive student experience of UNISA. This goal 

includes all the activities that relate to the development of policies, systems and 

procedures that support the academic development of students. 

3. Provide students with access to quality higher education that is accompanied by 

success. Achievement of this goal requires continuous research and evaluation 

of services to ensure that they remain effective and add value to the student 

experience. 

4. Provide every registered UNISA student with effective teaching interventions, 

including the use of appropriate ODEL pedagogies. 

5. Facilitate the learning of students using cutting edge technologies. This goal 

speaks to the (hidden) curriculum which also focuses on the development of 

graduateness attributes and preparing students for their roles in society and the 

world of work. 

In pursuance of these goals, DUTLD will do the following: 

 Provide quality services to all stakeholders of the department, ensuring that 

ethical leadership principles are followed. 

 Develop strategies to respond to curriculum transformation through embedding 

principles of Africanisation, UNGC principles and sustainable development. 

 Creating a rich environment for active learning through curriculum design and 

development which incorporates the principles of student success. 

 Guide and support academics to select from a range of ODEL pedagogies to 

mediate learning.  

 Guide and support academics to integrate technology in teaching and learning.  

DUTLD Vision  

Towards continuous innovation and excellence in Open Distance teaching and learning. 

DUTLD Mission  

We are open distance learning (ODEL) practitioners with expertise in teaching and 

learning theory and practice. We serve Unisa academics and the broader ODEL 

community through our commitment to: 

  Facilitate the design, development and evaluation of quality curricula based on 

well-grounded research. 

 Co-ordinate cross-functional teams to ensure the quality of curricula. 

 Conduct research to improve curriculum and learning development practices.  

 Keep abreast with and apply research-led best practices in higher education and 

ODeL. 

 Facilitate interventions to equip academic staff with the required competence for 

teaching and learning in ODeL.  
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 Profile the DUTLD as a key support unit and role player in the university with 

special emphasis on curriculum design, development and curriculum 

transformation. 

 

Unisa quality management and assurance 

UNISA currently uses the quality management systems for teaching and learning, 

research, postgraduate education and community engagement by means of UNISA 

Quality Evaluation Instruments for teaching and learning, research and postgraduate 

education, and community engagement. The IQMAF actively seeks to engender a 

shared understanding of how the university approaches and manages quality, and has 

adapted the national system of the CHE and HEQC to its unique ODL and 

comprehensive context.  

 

UQEI was developed using the accreditation criteria of the HEQC and Nadeosa criteria, 

as well as internal operational standards identified during an intensive consultative 

process. Annually modules are identified for review in line with college curriculum 

renewal processes as well as the university renewal cycle. The outcomes of the 

evaluation are used to improve the module and address any shortcomings during the 

re-development process. The review cycle is depicted below 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

A new framework is being introduced. The Accreditation Framework sets out a common 

accreditation policy framework for all programmes and qualifications that fall within the 

Higher Education Qualifications Sub-framework (HEQSF) and within the jurisdiction of 

the Higher Education Quality Committee (HEQC) and which are offered by higher 

education institutions. It recognises further that professional bodies establish the criteria 

for licensing candidates to practice in their respective professions, and that in so doing 

they may play a role in the quality assurance of programmes or qualifications that form 

part of the requirements for such licensing. 
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The framework affirms the principles and processes for programme accreditation, and in 

many ways consolidates what was already in place. The main difference in this revised 

framework is the introduction of a new process of institutional assessment that seeks to 

align programme accreditation with the quality assurance of institutional arrangements 

such that the achievement of minimal external accreditation processes for qualifying 

institutions can be facilitated. This process is envisaged to be implemented post the 

HEQSF-alignment process;  

Qualification standards 

 

Since the implementation of the UQEI, the CHE has introduced qualification standards. 

These standards follow on from the accreditation standards but are also substantially 

different. It is thus possible that although UNISA meets the accreditation standards, the 

newly developed qualification standards need to be addressed as well. These standards 

are developed during the national review process of each qualification. In order to 

prepare for the process UNISA has changes its approach from only module reviews, to 

programme which will then include module reviews. Institutional programmes reviews 

were instituted in 2015, and have been customary in some colleges since 2008. 

 

The development of qualification standards adds a new dimension to the policy for the 

national review of programmes. National qualification standards provide both 

compliance benchmarks and developmental indicators for qualification types as 

awarded in particular fields of study or disciplines. They serve an important function as 

part of the national review process, in that the standard provides a benchmark for the 

purpose of the qualification and the graduate attributes that manifest it; thus, the 

standard is important for both a national assessment of a qualification and for 

confirming the accreditation of individual programmes leading to the award of the 

qualification. This approach represents a cyclical process, from a national qualification 

benchmark, through the programmes offered by individual institutions, and reflection 

back on the national perspective revealed by a composite analysis and evaluation of the 

programmes reviewed. Thus, the provisions of the HEQSF are closely linked, in respect 

of quality assurance, with the specific programme offerings of higher education 

institutions. 

 

As part of the “Framework for the implementation of a team approach to curriculum and 

learning development at Unisa”, existing modules are reviewed on a continuous basis. 

Questionnaires are sent to various stakeholders including students, tutors, external 

markers, lecturers, etc. The feedback is incorporated in a report and addressed in an 

improvement plan. These improvement plans serve at institutional committees and are 

incorporated in the redevelopment of modules in conjunction with education consultants 

and curriculum and learning development specialists from the Directorate for University 

Teaching and Learning development (DUTLD). 
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The cyclic programme and muddle review and development process is a central 

process. The outcome of all these processes results in reports that serve at the senate 

teaching and learning committee.   

 

External Professional body reviews 

Professional bodies play an important role in UNISA’s quality assurance process and 

review or appraise our programmes regularly. UNISA has successfully completed 

reviews by the South African Institute of Charted Accountants, the Engineering Council 

of South Africa, the South African Veterinary Council, and the South African Health 

Professions Council, all of which assist us in maintain the quality of our programmes. 

Advisory boards 

Stakeholder consultation on curricula is an important feature of UNISA programmes, 

specifically vocational programmes to ensure that the graduate attributes and skills 

meet the requirements of industry and business. Advisory boards have been 

established for many of our programmes and offer a useful vehicle for interaction with 

stakeholders on inter alia the quality of our programmes. The following is an example of 

the purpose of the advisory board (from extracted from a terms of reference).  

“Purpose and objectives 

To provide a consultative forum that can effectively address tuition and related matters 

arising within the Programme: Animal Health with particular reference to the relevant 

academic qualifications offered by the programme.  

The advisory committee shall  serve as an advisory body to the Animal Health 

Programme in its quest to attain its mission of providing market orientated and relevant 

education during the training in the of animal health technicians by: 

 Critically and continuously assessing the value, relevance and applicability  of 

animal health programmes offered, with special reference to the context of the 

qualifications, the graduates and the future trends anticipated 

 Identifying new courses for development and/or revise existing modules and/or 

qualifications including phase-out obsolete modules and/qualifications 

 Monitoring and assessing the quality and suitability of work-integrated learning  

 Updating the academic department in terms of changes in the labour market, 

changes in the animal health field and requirements for the profession   

 Can request academic to assist with training at the workplace” 

 

UNISA’s own external reviews 

The advent of national reviews has forced UNISA to rethink the review process and the 

process has changed from a module review process to a programme review process in 
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line with the national reviews and the development of qualification standards for 

programmes. The portfolio Academic: Teaching and Learning, Community Engagement 

and Student Success resolved in January 2015 that learning programmes 

(programmes) should be subjected to external peer reviews.  Programme reviews will 

help facilitate the integration of initiatives identified through the Quality Enhancement 

Project of the CHE and teaching and learning objectives of UNISA 2030. Programme 

reviews should also benefit and fit into other institutional activities such as PQM viability 

and enrolment management. UNISA will use the same criteria for programme reviews 

used by the CHE. 

Module reviews are an internal review and it is a three phase staggered process. The 

process starts by confirming all the standards for a particular year with the stakeholders 

(Colleges and Support departments). The internal review process at UNISA ensures 

that review findings are used to effect improvement. This approach aims to ensure 

comparable treatment across the university, whilst at the same time recognizing that 

evaluation and improvement are always context specific and that professionals need 

discretionary space to reflect on and improve their practice. 

Phase 1 

 Areas of focus: Applications, registrations and delivery of study material 

 Stakeholders Involved: Students, Despatch, DSAR (Applications), DSAR 

(Registrations), Student Funding, Counselling, DSAA Exams, myUNISA Support 

and Regions) 

Phase 2 

 Areas of focus: Teaching and Learning processes 

 Stakeholders Involved: Students and all the colleges 

Phase 3 

 Areas of focus: Professional and administrative processes 

 Stakeholders Involved: All Professional and Administrative Departments 

 

The Centre for Professional Development (CPD) has introduced, in 2017, a new Short 

Learning Programme that focusses on building the capacity of academic staff to provide 

leadership in curriculum transformation. The programme is entitled: “Leadership through 

Pedagogical Innovation and Curriculum Transformation in an ODeL Environment”. This 

programme is primarily targeted at staff in DUTLD, tuition managers and 

departmental/school/college managers as well as programme managers, and is also 

open to anyone who is interested in the programme. 

 

Example: CEDU QA - PQM DEVELOPMENT 



 

62 
 

A Framework for a Team Approach (FTA) is followed from the first meeting of 

discussions on a new qualification until the qualification is offered.  

The process in the College of Education is as follows: 

SECTION A – QUALIFICATION SUBMISSION FOR ACCREDITATION 

• Designing of forms for submission to Senate (PQM office, DUTLD, DPAR) 

• Quality promoted by offering PQM workshops to colleagues. These workshops 

focus on the role of support departments in the University 

• QA process is as follows: (different stakeholders signs of on the qualification 

before submitting to the College Teaching and Facilitation of Learning meeting) 

-responsible lecturer  

-COD 

-QA consultant 

- Language Editor 

-PQM Manager 

-School Director 

-Executive Dean 

-DUTLD 

-DPAR 

SECTION B – MODULE DEVELOPMENT 

• Quality promoted by offering module-writing workshops to colleagues. These 

workshops focus on actual writing of a study unit.  

• Development of modules, (FTA approach is followed)  

• Language editing of modules 

• Peer review of material by an academic in the College  

• Critical review by an external colleague (appointed by DUTLD 

• All activities on development is captured on a CEDU database. 

 

5.4 Participation in curriculum design and development  

 

5.4.1 In what ways are students involved in the design, development, renewal and 

transformation of curriculum? Are there guidelines or policies at institutional or 

other levels?  

 

The FTA encourages student participation in development as well as reflecting on 

student evaluations. The module review process also surveys student perceptions of 

the module. It is noteworthy that, on the one hand, students have been formally involved 

in curriculum renewal through the interviews with the External Experts during the Site 

Visits, further to chart pathways to deepened graduateness. On the other, through 

#FeesMustFall protests, the clarion call for curriculum transformation came through the 

quest for decolonized education, where “the Eurocentric orientation in content, the 

constitutive rules and norms that control thinking, and what knowledge and productive 

processes are valued and legitimised formally at and through our universities.” (CHE 
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Quality Enhancement Project Phase 2 Focus Area and Institutional Submission 

Specifications, Public Universities, March 2017). Modules and programmes are 

continually being transformed through Improvement Plans that go through Senate 

Teaching, Learning and Community Engagement Committee and then implemented at 

College level as implementation plans. E-tutors correspond with lecturers on areas that 

they experience that students struggle.  

 

Evidence for the success lies in the implementation of renewal during the Re-

curriculation phase, which takes stock of recommendations of the Improvement Plans. 

This was the case with the MA in Psychology: “[We] are committed to focusing on 

aspects related to decoloniality and transcultural practices within our curricula within the 

broader African context.  In our recently re-curriculated MA clinical psychology 

programme, focus is specifically placed on the academic and clinical training of students 

within a transcultural context.  Furthermore, our courses have sufficient disciplinary 

content and theoretical depth, at the appropriate level, to serve its educational 

purposes.” 

 

 

5.4.2 In what ways do the voices of diverse stakeholders’ external to the 

university, such as employers, professional bodies and graduates, influence the 

development of curriculum? Are there guidelines or policies at institutional or 

other levels?  

 

Students and other stakeholders are invited to participate during the planning phase of 

curricula, especially in the case of professional qualifications that are governed by 

professional bodies. The Curriculum Policy of Unisa highlights the all-important role of 

students in curriculum development. The principles guiding curriculum development are 

advocated and promoted with stakeholders during discussions about the curriculum. 

The inclusion of both internal and external stakeholders at both programme and module 

level is prescribed in the FTA. It is mandatory for project managers to include 

stakeholders in curriculum design. The certificate of due diligence cannot be signed if 

there was no stakeholder involvement in curriculum design.  

At college level depending on the disciplines involved many disciplines have advisory 

groups that consist of a variety of stakeholders that have direct influence on the 

curriculum. The terms of reference (as example above) indicate the purpose and 

objective of these bodies.  

 

5.4.3 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives 

that successfully incorporated the voices of a range of stakeholders, indicating 

how this was done and what was successful about it.  
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Accounting Science curricula: The South African Institute of Chartered Accountants 

(SAICA) endorses the B Com Financial Accounting, Advanced Diploma in Accounting 

Sciences and Postgraduate Diplomas in Accounting Sciences and Applied Accounting 

Sciences. SAICA annually reviews the curriculum and does accreditation/review visits at 

all universities in South Africa to ensure that universities follow the agreed upon 

curriculum. SAICA’s Competency Framework is also incorporated into the curriculum. 

The CIMA curriculum is revised every five years to align with current trends and 

circumstances. The BCompt Management Accounting degree and the Postgraduate 

Diploma in Management Accounting are aligned with the CIMA curriculum. The next 

revision will be in 2020 and adjusted study guides will be available in 2021.  

The Institute of Internal Auditors (IIA) endorses the Internal Auditing qualifications at 

both the undergraduate and postgraduate levels under the Internal Audit Education 

Partnership (IAEP). The independent IAEP Advisory Board, comprising of members 

representing internal audit practitioners, oversees the qualifications.  The Internal 

Auditing operational plan and the Activity Report are presented annually to the Advisory 

Board for approval before submission to the IIA.SAICA conducts regular monitoring 

visits.  

During most of these visits, representatives of employers, current students as well as 

Alumni are included. Reports from these meetings provide valuable feedback from 

stakeholders to improve the learning material in the College. 

College of Law Introduction of specific modules as per industry request: The 

introduction of the Political Evolution of the African State (APC1501) and Sociology of 

Families and Social Problems (SOC2604) in the BA in Police Science was due the 

specific request by the South African Police Service. This request was based on the 

knowledge set that they wanted the members of the South African Police Service to 

have. The same applies to the inclusion of the Criminal Justice Stream in this 

programme as it was a specific request by the Traffic Police. They first went through the 

entire BA in Police Science Degree and agreed that it addresses the knowledge set that 

they want Traffic Officers to have, except some specific traffic issues that were 

ultimately accommodated by the introduction of the Criminal Justice Stream. These 

changes have resulted in the increase in student numbers for this programme. 

Agriculture and Ornamental Horticulture (Green Industry) Advisory committees:  

were central in informing the curriculum development of the Advanced and Post 

Graduate Diplomas in ornamental Horticulture, and as a result of those discussions 

critical parts of the curriculum were altered to ensure acceptance by South African 

Council for Landscape Architects and Professionals, leading to acknowledgement of 

UNISA’s qualifications for professional registration purposes.  The academic 

associations, SACNASP as well as the Agriculture Advisory committee were involved in 

the curriculum development for the 4-year BSc degree.  
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Design and development of the new major in Archival and Records Management 

:There were three stakeholder meetings held to explore, discuss and gain consensus 

on what should be covered (content wise) in this major. The following external 

stakeholders attended all three work sessions to deliberate on the curriculum of this 

major: 

Chief Director:  South African National Archives  

Director: Eastern Cape –Archival Records management 

Director: Knowledge management – Telkom 

Manager: Knowledge management – Rand water 

Manager: Unisa library archives 

The above stakeholders provided valuable input on the need to design and develop our 

curricular infusing technology enhanced archival approaches. The stakeholders also 

highlighted the value of infusing experiential learning and work integrated learning. We 

also established networks with these stakeholders in so far as engaging in a MoU for 

them to host our students for WiL. 

College of Education: In crafting the qualifications in accordance with the MRTEQ, a 

number of stakeholders were invited to participate in a range of discussions about the 

content in relation to the proposed new curriculum. The college held workshops that 

included practicing teachers from various school phases, and NGOs who work with 

teachers. Representatives from SAIDE were consulted both on curriculum and ODEL 

matters. Officials from the DBE (the employers) were invited to discuss the proposed 

direction, to highlight problems, and to discuss the planning of the new aligned 

qualifications as well as to review frameworks. SACE, the professional body, was 

engaged in deliberations around the curriculum. In addition, academics from other 

universities were invited to participate in discussions around teacher development and 

the curricula for the various phases.  

The participation of the Dean, DED and SDs in the South African Dean’s committee 

provided valuable direction as did their participation in the Provincial task teams 

established to deal with Provincial, district and regional schooling matters with specific 

reference to teacher needs, and issues of supply and demand. Finally, the college 

relied on feedback from research conducted into teacher education nationally (by JET 

and by NEEDU specifically and the college also conducted school based research to 

inform the design its curricula. The large-scale 500 Schools Project involving 50 

academics who conducted research across 500 “dysfunctional” schools gave rise to 

ways in which the new curriculum could include corrective aspects such as multi grade 

teaching or innovative ways of teaching reading. In addition, members of the College 
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are involved in a range of task teams for maths and language teaching, the introduction 

of ICT or on school management – all of which feed into the new curriculum framework. 

In all curriculum development stakeholders, (including students) are involved in the 

planning and design of the curriculum. The voices of the students is reflected in the 

development of the new qualifications. For example: 

 Africanisation and Decoloniality  

 Support to students 

 Teaching practise  

Department of Early Childhood Education: CAPS is obviously a big influence in 

CEDU study material development. In the Foundation Phase- policies affecting ECD 

are integrated into the development of materials. The 0 – 4 Curriculum, NELDS are 

used where possible- focusing on the importance in relating the module content to the 

reality of South Africa. The ECD department invited district officials responsible for 

subjects in the Foundation Phase (experts in the field) to have input into the content 

and overall goals of the study materials for different modules (Emergent mathematics- 

the external author is a district official). A series of workshops facilitated by Sheila Drew 

from SAIDE as the facilitator took place to streamline the content of modules. District 

directors is appointed as critical readers. Some critical reader are from South African 

universities. 


