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5.1 Curriculum renewal and transformation  
 
Suggested length: 5-10 pages  
 
Includes advancing the purposes of higher education spelt out in policy documents, 
addressing transformation imperatives, ensuring local relevance and global awareness 
and developing graduates with attributes that are personally, professionally and socially 
valuable.  
 
5.1.1 At the institutional level:  
 
a) Prior to 2015, what was the institution’s approach to addressing curriculum renewal 
and transformation?  

Curriculum renewal and transformation at WSU is guided by the WSU policies which 

include among others, the Curriculum Development and Review Policy (Annexure 1) and 

the Quality Management and assurance policies (Annexure 2). These policies clearly 

stipulate that all programmes in the University must be reviewed every three to five years.  

Through this exercise, departments have an opportunity to revise programmes they offer 

and make them more current and relevant in respect of the targeted market, in line with 

national trends and international imperatives. This opportunity is also used to address 

Higher Education (HE) reforms and matters of transformation in all programme offerings.  
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Faculties and Departments are guided by the Quality Assurance unit to undertake 

programme reviews. Programmes are usually selected per Department and evaluated 

internally (see Annexure 2). Departments are expected to prepare a Self-Evaluation 

Report (SER) after which Internal evaluation reports are sent back with a list of proposed 

improvements. Departments further prepare improvement plans to address areas of 

weaknesses in their programmes through the assistance of quality assurance (QA) 

officers and Teaching Development Specialists (TDSs) from the Centre for Learning and 

Teaching Development (CLTD).  

In other instances, changes were brought by HE policies and Professional Bodies/Council 

reviews.  At WSU, a number of programmes were re-curriculated to be in line with the 

NQF, SAQA and HEQSF requirements.  This was further aimed to ensure relevancy and 

responsiveness of curriculum to the vision and mission of the institution, with the purpose 

of the programme and exit level outcomes clearly indicated.  This was done to ensure 

that it is aligned, coherent and relevant to the needs of students, and to meet the 

demands of a rapidly changing society. This has resulted to departments developing new 

programmes, making a deliberate effort to address issues of diversity and inclusivity and 

also infusing HIV/AIDS. Outcomes Based Education and Training (OBET) approach was 

used in designing and development of a curriculum.  A transparent process was used in 

curriculum design and development ensuring that is open to public scrutiny.  This process 

included programmes in Education, Accounting, Medicine, Journalism, and Marketing and 

Engineering departments/faculties. 

b) What initiatives have you undertaken in the past 3 to 5 years to address curriculum 
renewal and transformation that have been successful and how do you know? What 
thinking/theorisation about the value, purposes, and assumptions about knowledge and 
higher education have informed the process? (Not responded to) 
 
Initiatives towards curriculum renewal and transformation has been through workshops 

organised with the assistance of the CLTD Unit and in collaboration with staff from the 

Faculties which took place at various venues to capacitate staff in re-designing course 

outlines, course material and re-curriculating programmes that were in Category C.  All 

programmes under Categories B and C were addressed and relevant submissions were 

made to CHE.  

 

The approval of the programmes served to inform that the curriculum process has been 

successful. The thinking behind the process has been to make our programmes more 



  

3 
 

market oriented and responsive to higher education environment in SA. All staff in the 

Faculties concerned participated in the exercise. An example: 

 

 
In one Faculty, eight programmes submitted under Category B were returned by CHE for 

review and re submission. These include two Advanced Diplomas, four Diplomas and two 

Advanced Certificate programmes. The programmes are; 

1. Advanced Diploma Internal Auditing; 
2. Advanced Diploma Public Management;              

 
3. Diploma Accounting; 
4. Diploma Cost & Management Accounting; 
5. Diploma Financial Information Systems;   
6. Diploma Internal Auditing; 

 
7. Advanced Certificate Accounting; and 
8. Advanced Certificate Financial Information Systems.     

 

Relevant departments were informed and necessary steps were taken. Both Advanced 

Diplomas were corrected based on the reviews and resubmitted for approval and 

accreditation. Advanced Diploma in Public Management was approved, aligned and 

accredited by CHE. Advanced Diploma Internal Auditing was not approved and placed 

under Category C. 

Diploma in Internal Auditing was approved, aligned and accredited by CHE.  All other 

Diplomas and Advanced Certificate Programmes required major re-structuring to be in 

alignment with the HEQSF. The new programme design requirements as per CHE is vastly 

different from the current offering. CHE recommended changes made to the current 

offerings will result in more than 50% change in the curriculum, hence these programmes 

fall under category C. 

All programmes under category C is work in progress and faculties are aiming to finalise 
the process in 2018. Department of Accounting decided to discontinue the National Higher 
Certificate and offer Diplomas in Accountancy, Internal Auditing and Financial Information 
Systems. Diploma in Accountancy is a new programme replacing National Diplomas in 
Accounting and Cost & Management Accounting.  
 
c) During 2015 and 2016, what further changes were made related to curriculum renewal 
and transformation? Why were they made and how? Who participated in deciding to 
make and then making the changes? How are the changes being received by various 

stakeholders? What effects are the changes having and how do you know?  
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Curriculum review and transformation process for Category C programmes started in 
2016. Curriculum is updated in line with professional bodies’ i.e (CIMA and IIA), SAICA, 
ECSA etc requirements and with other HE institutions offering similar programmes. All 
necessary submissions were made for these programmes to be added in the Programme 
Qualification Mix (PQM). All programmes under Category C were successfully added in 

the PQM in October 2016.  

Now departments are in the process of completing CHE and SAQA forms for submission. 
The current offering of National Diploma’s and B Tech’s will cease to exist from 2019. The 
faculty will only be offering HEQSF aligned and accredited programmes from 2019. The 

exit strategy for pipeline students in the old programme is being developed.  

The B Com (Business Management), BCOMPT, M Com, B Com Honours (Business 

Management), M Admin were introduced and/or recurriculated. There was a need to 

introduce majors from the discipline itself so as to incorporate elements of research and 

supply chain management. The Department of Business Management followed the 

institutional processes in introducing the B Com (Business Management) degree. The M 

Com degree was resuscitated as, although, it was on the PQM, it was not offered for 

many years. The BCom Honours (Business Management) curriculum was revised due to 

requirements of the HEQSF. The research project was made compulsory. The M Admin 

was also introduced in 2017. The process started in 2015/2106.  

 

The Faculties of Education also have a Bachelor of Education in Foundation Phase 

Teaching approved, registered and accredited by CHE.  Programmes redesigned have a 

stand-alone module called inclusive education. This module is intended to capacitate 

student-teachers with how to deal with diversity in classroom practices. 

Teams were formed to address curriculum renewal and transformation, which comprises 

of HoDs and staff members representing all campuses who offer the programme, 

including the Departmental Learning and Teaching committees, members of the Library 

committees and Quality assurance committees.  Some Departments had formed 

Improvement Plan committee/task teams. Students have also made their input known 

with respect to supporting the endeavours. Student involvement was minimal but at the 

student association level in other departments (i.e Commerce student’s society, now 

Comadsoc). 

Some departments are currently in the process of designing and developing new 

programmes (Diplomas and degrees) with renewed curriculum i.e. these include Diploma 

in Accountancy, Diploma in Financial Information Systems and Diploma in Internal 

Auditing, BSocSc, MSocSc, BA Applied Language Studies and BA Extended programme. 
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Quality Assurance (QA) and Centre for Learning Teaching & Development (CLTD) 

divisions are providing necessary guidance in this process. Students are informed about 

the progress and their inputs are considered at departmental and faculty boards.   

The changes are well received and have resulted in increased empowerment of 

participants. The changes have the effect of capacitating staff especially in the area of 

curriculum design or re-curriculation, and of improving the quality of what is offered to 

students.  There are a number of success stories including More than ten students 

graduated the B Com Honours (Business Management) and all were able to secure 

employment. Four M Com students also graduated in May 2017.  

 

d) What plans are in place for further efforts related to curriculum renewal and 

transformation in the next year or two?  

In terms of curriculum structure: 

 Refinement in mapping of programme Specified Subject Level Outcomes (SLO’s) and 
Exit Level Outcomes (ELO’s) to ensure outcomes are well aligned and complexity 
progression within programme are well structured. 

 
In terms of curriculum content: 

 Building on the information collected in previous surveys as to the content areas and 
forms of “knowing” that industry value. 

 
In terms of curriculum implementation:  
 Increased adoption among academics of innovative and effective teaching strategies 

in the offering of the curriculum, such as Problem-based and Project-based teaching 
strategies. 

 Increased adoption among academics of pedagogic approaches and assessment 
practices within the programme to enhance the personal, professional and social 
attributes of graduates, at a level that meet employers’ expectations.  

 Embedding the development of soft skills, e.g. communication ability, technical report 
writing etc. in technical subjects up to the exit level of the curriculum. 

 

A number of Faculty have created space for department staff to engage in research on 
Scholarship of Learning and Teaching (SoLT), in particular on classroom experiences.  
Staff and students are encouraged to present papers at conferences and symposia, and 
to adapt same for publication in accredited journals. There are increased levels of 
participation in publication in response to what is said above.   Staff is further encouraged 
to go for training that will enable them to engage technology as a tool for learning and 
teaching.  
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In 2018, all Diplomas’ and Advanced Diplomas’ should be aligned and accredited by CHE 
and SAQA.  In 2019, only CHE and SAQA aligned and accredited programmes will be 
offered.  

Other faculties are planning to introduce Post Graduate Diploma in 2020-2021, which 
becomes an articulation opportunity for those who are doing Advanced Diplomas that we 
are currently offering. Post Graduate Diplomas in Management Accounting, Internal 
Auditing, Management, Human Resource Management and Public Management are 
planned. Availability of human and other resources may pose serious challenges in 

implementing these programmes.  

Programmes that had no full accreditation like the Bachelor of Social Work, LLB and the 
Bachelor of Psychology had to draw up improvement Plans and respond to the queries 
raised during the CHE Review of those programmes. 

Some department further plan to explore the possibilities of Community Engaged 

learning.  This will involve research and collaboration with local municipalities for applied 

knowledge to address social issues like Climate Change, Health and Illness, Disaster 

Management, Natural Resources and Sustainable Development, Waste Management and 

Pollution. 

 Involvement of students is planned to take place in the curriculum renewal 

and transformation process. 

 Schools (teachers and principals) and Education District Officials will be 

approached during the curriculum renewal process and transformation in 

order to come up with a responsive curriculum. 

e) What unresolved challenges does the institution need to grapple with related to 
curriculum renewal and transformation?  
 
In terms of curriculum structure: 

 Having the new (HEQSF-compliant) qualifications fully accredited and registered 
with SAQA. 

 
In terms of curriculum content: 
 Ensuring that selected curriculum content reflect the knowledge areas that 

employers value. 
 Ensuring that the mix of curriculum content enhance student learning and produce 

graduates and diplomates that possess the competencies required by employers in a 
competitive and technology-driven global environment i.e engineering. 
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In terms of curriculum implementation:  

 Developing departmental and faculty plans for the phasing in of new (HEQSF-
compliant) qualifications and the phasing out of (NATED) qualifications.  

 Dealing with student expectations during transition phase of phasing in of new 
(HEQSF-compliant) qualifications and the phasing out of (NATED) qualifications.  

 Ensuring that resources are available to meet requirements of offering the new 
(HEQSF-compliant) qualifications. 

 Ensuring that staff are sufficiently trained and qualified to be able to offer the new 
(HEQSF-compliant) qualifications. 
 

Academic staff should be knowledgeable about the latest trends, changes and challenges 
in their field of study. In order to be abreast with latest developments they should 
undergo continuous professional development in the areas of their expertise. More funds 
should be budgeted for staff skill’s development. New knowledge must be incorporated 
into the curriculum during renewal process.  
 
There is a need for additional resources, especially senior staff for the Master’s 

programmes.  Attracting and retaining qualified staff members is a challenge in many 

faculties at WSU.  It is mostly associated with location of the campus. This will be a major 

bottleneck the process of introducing Honours’ and Masters’ programme in the faculties.  

 
5.1.2 In about half a page each, describe 2 to 4 exemplars of successful curriculum 
renewal and transformation initiatives.  
 
1. Diploma Human Resource Management  
 

South African Board of People Practices (SABPP) visited the Department of 
Management in 2016 with a view to assessing the Diploma HRM for accreditation. A 
two day extensive assessment was conducted, where the panel assessed subject files, 
institutional policies, support units, resources, staff qualifications and development, 
checked information against student’s perception and junior lecturer’s perception. 
 
What assisted in making this a success was support from management, quality 
assurance department, support units and staff commitment. SABPP commended the 
department’s efforts in making the programme responsive, however, they further 
made some recommendations that the department is still working on.  
 

2. Advanced Diploma in Public Management and Diploma in Internal Auditing were 
submitted under Category B in 2015. Both programmes were approved, aligned and 
accredited by CHE. Curricula of these programmes were renewed, and it is in line with 
other universities offering similar programmes with less than fifty percentage changes 
in the curriculum. Relevant professional bodies were consulted for alignment with their 
curriculum.  
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3. The B Compt programme was fully accredited by SAICA in July 2017. Working with 

the Department of Accounting at University of Cape Town and with a Steering 

Committee (consisting of accountants from WSU, UCT, SAICA and Senior 

Management of WSU) the Department of Accounting in the Faculty of Commerce 

and Administration began the process of applying for reaccreditation in 2014. 

SAICA visited WSU in 2016 for the purposes of accreditation. A preliminary report 

was received at the end of 2016, with conditional accreditation. The major issue 

was the use of contract staff. The Vice Chancellor and Human Resources finally 

resolved that staff directly linked to the B Compt programme would be employed 

on a permanent basis. The information was sent to SAICA and a letter of fully 

accreditation was received in July 2017.  [Annexure A]. 

 

4. A merSETA funded project initiative to enhance academic programme 

development of engineering programmes at WSU commenced in 2017. Activities 

undertaken as part of this initiative included various workshops where HoD’s and 

academic staff within all engineering departments were present. The purpose of 

these workshops was to enhance awareness, build capacity and review whether 

the existing engineering curricula is educationally sound, fit for purpose and 

aligned to the institution’s values among at WSU. (for further details see 5.3.1 

below).   

 
5. The Faculties have also learned some lessons in the following: 

o The Bachelor of Social Work programmes have been re-designed into 
completely new programmes that will meet the standards set by CHE. They 
are ready for submission to CHE by early January. 

o The institution responded positively and addressed all the concerns raised 
about the Bachelor of Psychology programme. The outstanding issue 
concerns staffing, but authorisation from the VC, in line with the new 
organogram, has been obtained for senior posts to be advertised. 

o The Bachelor of Arts is introducing IsiZulu as part of its response to the 
newly approved Language Policy. 

o The Bachelor of Social Sciences introduced an extended 5 year program 
which caters for students with the support of the Centre for Learning and 
Teaching. 

o The LLB programme is preparing a Teach-out Plan while at the same time 
designing a new programme, to be completed and submitted by August 
2018. 

 

5.2 Diversity and inclusivity  
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Suggested length: 5-10 pages  
 
Includes catering for students with diverse academic needs and abilities and life 
circumstances, ensuring inclusivity of all students regardless of demographic 
characteristics, countering bias towards, and alienation of, sections of the student 
population.  
 
NOTE: This question relates to the formal curriculum (structure, content and 
implementation), not to activities that would typically be classified as student support and 
that take place outside of the formal curriculum.  
 
5.2.1 In the past 3 to 5 years, what reform of the curriculum has your institution 
undertaken to cater for students with diverse academic needs, abilities, preferences and 
life circumstances? 

Faculties offer Extended Curricula Programmes (ECP) to address the needs of students 
with diverse academic needs, abilities, preferences and life circumstances. The following 
are some of the Extended Programmes offered in the faculties: 

 ECP National Higher Certificate in Accountancy; 

 ECP National Diploma in Human Resources Management; and 

 ECP National Diploma Management 

 ECP Local Government Finance 

 ECP Bachelor of Biological Sciences 

 ECP Bachelor of Physics with Chemistry 

 ECP Bachelor of Physics with mathematics 

 ECP Bachelor of Computer Sciences 

 ECP Bachelor of Applied Mathematics 

 ECP Bachelor of Statistics 

 ECP Bachelor of Environmental Sciences 

 ECP Bachelor of Social Sciences  

 
Extended programme has a curriculum offered over a longer period than the main 
programme. This allows a student to complete the National Higher Certificate in three 
years and diploma programme in four rather than the normal two years three years 
respectively. However, there are still a lot of challenges with institutional support and 
implementation. There is otherwise little evidence of attempts to adapt the curriculum to 
the needs of students. 

Tutors and Peer Assisted learners are used in addition to normal lecturing to address the 
diverse academic needs of students. Furthermore, resources such as Tablets are given to 
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students to enhance teaching and learning using technology. E –learning is also promoted 
through the use of WiSe-Up, a WSU customised version of e learning platform Blackboard.  

Another exemplar is the work done on inclusive education as part of the re-curriculating 

efforts. The work includes catering for students with diverse academic needs and abilities 

and life circumstances, ensuring inclusivity of all students regardless of demographic 

characteristics, countering bias towards, and alienation of, sections of the student 

population. Recognising the existence of diversities and being responsive to them. 

Considerable attention was spent in trying to address all the concerns so that the 

curriculum becomes friendly to all who sought the services offered by the University.   

Transformation has also been attained by acknowledging and affording HIV affected and 

infected learners to be part of the student body without having to suffer any 

discrimination.  The University is also addressing challenges relating to students and staff 

who are physically challenged to enable such to benefit from the services offered by the 

University.  The work done so far has been acknowledged by the student body and has 

led to a more accommodative environment on the University campus. 

Which approaches have been successful and unsuccessful and what evidence is there for 
this? 

Extended programme has been very successful and it is evident through improved results 
for the past number of years. It was observed that students perform better in the 
extended programme in comparison to their mainstream counterparts and complete their 
qualification on time. Hence, faculties are planning to introduce extended programme in 
future for all the new diploma and degree programmes offered. But in 2017, there pass 
rates have declined even with extended programme due to student mass action and 
shortening of semester time. 

Staff and students are trained on WiSe-Up, however it is not fully utilised. Departments 
encourage staff to attend WiSe-Up refresher courses offered by CLTD and use it 
effectively in teaching and learning.  

What role has the student voice played in developing, modifying or abandoning particular 
approaches?  

Students are part of the departmental, faculty boards and Senate, where all curriculum 
related issues are discussed in detail. A collective decision making is done at these forums 
taking into account the views of all stakeholders.  

Much of our changes are influenced by the data gained from graduate students and 

current students. Graduate students provide a valuable feedback on challenges and gains 
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in the market. The departments analyse these challenges and use this knowledge to 

improve curriculum in relation to student readiness for the market. For current students, 

their voices help to understand teaching and learning challenges they face and what 

strategies the faculties should use to improve on learner centred approach and staff 

readiness to meet the expectations of their students.  

A number of staff have been trained in the past 3 years on  Professional Academic 

Development (PAD) programmes to improve their competence to facilitate learning, 

assess, moderate and develop learning material in Higher education. Unfortunately, the 

ongoing strikes and #Fees must fall campaigns has affected the learning process 

profoundly in 2017. 

5.2.2 During the past 3 to 5 years, in what ways has the institution endeavoured to 
promote inclusivity of all students through curriculum? How has the student voice 
influenced these efforts? Which efforts have been successful and which have been 
unsuccessful and how do you know?  

Curriculum is developed with the diverse needs of the learners in mind. Different 
classroom strategies are used in the delivery of curriculum. Usage of technology and 
visual aids are encouraged to promote inclusivity and enhance teaching and learning.   

Students are part of the departmental boards and faculty boards, were all curriculum 
renewal issues are discussed in detail. A collective decision making is done at these 
forums taking into account the views of all stakeholders.  

Where adequate resources are available, inclusivity is addressed successfully. Resource 
constraints inhibits the effectiveness of the delivery in many instances.  

Revision of admission and progression rules from first year to third years. 

5.2.3 What approaches does the institution take to identify instances of bias and 
alienation related to the curriculum? How are these addressed?  

Academics can transmit ideas and values into the classroom and can encourage students 
to self-reflect and uncover biases in order to combat discrimination. Lecturers have a 
moral and ethical responsibility to treat students fairly and with respect, use appropriate 
methods and materials to teach them, hold high expectations of them, and make 
decisions regarding their wellbeing. 

The issues of bias and alienation can be addressed by; 

 Students involvement and participation in curriculum development  
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 Curriculum should be learner centred and explain knowledge, skills and attitudes 

that the learner should acquire in the process of learning a programme. 

 Development of caring student-lecturer relationships that support effective 

identity-based learning. 

 Development of intergroup awareness and understanding. 

 Appreciation of student contributions to discussions. 

 

Through peer review of teaching and also through external moderation of exit level 

courses during assessments.  All levels are externally moderated for accredited 

programmes, and exit programmes such as B Compt. 

 
5.2.4 What unresolved challenges does the institution need to grapple with related to 
promoting diversity and inclusivity in the curriculum?  
 
Students’ participation in the curriculum development process is somewhat limited. 
However, diversity and inclusivity are key components when reviewing curriculum. Some 
of the challenges are inadequate access to the labs, some of the labs and lecture halls 
have no Internet connectivity and resistance to change from traditional ways of teaching 
to modern ways.  
 
Resources, especially senior staff. Also the process of revising curricula is tedious and 

lengthy and involves a lot of documentation. This sometimes discourages creativity with 

regard to curriculum design and revision. 

5.2.5 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that 
promote inclusivity of diverse students.  
 
Main and Extended programme curriculum cater for diverse needs and inclusivity of 
students. 
 
Recognition of Prior Learning (RPL) mechanisms are designed to give access to those 
who have been denied access previously and provide for accommodation of multi-sited 
learning. 
 
Use of technology, such as Wise Up is available for students and lecturers. In Wise Up, 
individual and group communication is possible and is very effective. Wise Up is 
successfully used by departments by means of discussion boards, uploaded learning 
materials, online tests and other assessments.   
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A number of functional laboratories are in the faculty, where students can access the 
Internet and email. However, the number of labs is not adequate for currently registered 
students.  
 
Almost all lectures are conducted in the English medium that is understood by almost all 

students. Any other language would disadvantage foreign students and SA students 

from other ethnic groups. 

 
5.3 Curriculum development capacity and quality 
  
Suggested length: 5-10 pages  
 
Includes capacity development and support in curriculum design, development and 
implementation and processes to assure quality of curriculum content and 
implementation (including teaching).  
 
5.3.1 What approaches does your institution take to ensure that those responsible for 
curriculum design, development and implementation have the requisite skills, knowledge 
and attitudes and receive the support needed to ensure that the curriculum is 
educationally sound, fit for purpose and aligned to the institution’s values? Are there 
guidelines or policies at institutional or lower levels?  

Institutional Research and Planning (IRP) lead the process and ensure that those 
responsible for curriculum design, development and implementation have the requisite 
skills, knowledge and attitudes and receive the support needed to ensure that the 

curriculum is educationally sound, fit for purpose and aligned to the institution’s values. 

Departments are guided by IRP, curriculum specialists from CLTD together with personnel 
from Quality Assurance (QA). These units conduct workshops to familiarise departments 
with curriculum development process. Teams are formed with different skill set to work 

on the development of curriculum.  

CLTD offers Professional Academic Development (PAD) programmes to academic staff to 
acquire the requisite skills, knowledge and attitudes. These programmes include but not 

limited to;  

 Conduct outcomes based assessments 

 Conduct moderations of outcomes based assessments 

 Design a learning programme 

 Develop outcomes-based learning programmes  

 Facilitate learning using a variety of given methodologies 

 Design and development of outcomes-based assessments 
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There are guidelines at the institutional level which are followed by faculties and 

departments.   

 

Possible additional info applicable for Engineering: 
During 2017 various workshops were held where HoD’s and academic staff within all 
engineering departments were present. The purpose of these workshops were to enhance 
awareness, build capacity and review whether the existing engineering curricula is 
educationally sound, fit for purpose and aligned to the institution’s values among at WSU. 
These workshops were part of a merSETA funded project initiative to enhance academic 
programme development of engineering programmes at WSU.  
 
Discussions items at the workshops inter alia included the following: 
 Understanding the NQF and requirements for qualifications to be HEQSF-compliant; 

 Understanding the requirements as is stipulated in the ECSA qualification standards, 
with specific reference to: 
o Stipulated graduate attributes/Exit Level Outcomes (ELO’s): Its meaning and use;  
o NQF level descriptors: Its meaning and application; 
o ECSA’s requirements on specified knowledge areas in terms of credit distribution: 

Compliance within curriculum structure; 
 Understanding of the CHE approved curriculum structure for the new HEQSF-

compliant engineering qualifications at WSU; 
 Developing clear and explicit Specified Subject Level Outcomes (SLO’s) and Associated 

Assessment Criteria for all subjects; 

 Alignment and mapping of SLO’s to ensure that method and pathway of achieving 
stipulated programme ELO’s are clear and explicit; 

 Confirmation of current Assessment Strategies and reviewing thereof to asses if 
alternative/other appropriate Assessment Strategies could/should be considered; 

 Confirmation of current Learning activities and reviewing to asses if alternative/other 
appropriate Leaning activities could/should be used; 

 Confirmation of current Assessment Practices and reviewing thereof to asses if 
alternative/other Assessment Practices could/should be used; 

 Describing the measurement criteria that will serve as validation for the achievement 
of SLO’s and ELO’s; 

 Reviewing progression rules of articulation and student progression within and across 
the programme; 

 Reviewing programme structure and sequence of offerings to ensure that complexity 
progression of subject matter is appropriate; 

 Promotion of the principles embedded in the concept of Constructive Alignment, so as 
to devise teaching and learning activities, and assessment tasks, that directly address 
the intended learning outcomes. 

 
Other than the workshop described above the following activities has also taken place: 
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 Engineering HoD’s and academic staff are encouraged to participate in training 
courses offered internally by CLTD (capacity building in programme/curriculum 
development and design) 

 Engineering HoD’s and academic staff are participate/encouraged to participate in 
training courses/workshops offered by external bodies, such as ECSA, that covers 
quality assurance aspects of engineering programmes including aspects in preparing 
for programme accreditation.  

 Once a year Engineering HoD’s also meet up with their counterparts from other 
universities to discuss programme related issues that include curriculum design, 
programme content, programme articulation issues and all aspects affecting 
programme implementation, such as staff/student ratios, workload, support staff 
requirements, etc. 

 Ongoing engagement with national and vocational bodies, such as the interaction with 
local branch of the South African Institution of Civil Engineering (SAICE) on Employer 
Surveys and the national branch of SAICE on a Code of Best Practices for Civil 
Engineering Education Institutions in South Africa. 

 
 

 

5.3.2 What processes are in place at institutional and other levels within the institution 
(e.g., faculty, departmental) to ensure the quality of curriculum design, ongoing 
development and renewal, and implementation?  
 
There are processes which are in place at institutional and other levels within the 
institution (e.g., faculty, departmental) to ensure the quality of curriculum design, 

ongoing development and renewal, and implementation.  

At institutional level IRP, CLTD and QA guide the faculties and departments regarding 
curriculum renewal.  

Internal processes are followed from Departmental Board, Faculty Board, Campus Senate, 
Senex, Senate and Council. 

 
Engineering departments at WSU are also required to discuss and engage on all aspects 

relating to the quality of curriculum design, ongoing development and renewal, and 

implementation at Quality Assurance committees that report to Boards at Departmental 

and Faculty level. Where required, the Faculty refer items to Senate for consideration 

requiring either notification and/or endorsement. Once a semester the Department and 

Faculty perform an analysis to reflect the effectiveness of the programme, by submitting 

reports on graduate throughput and success rates, etc. 
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A merSETA funded project initiative to enhance academic programme development of 

engineering programmes at WSU commenced in 2017. Activities undertaken as part of 

this initiative included various workshops where HoD’s and academic staff within all 

engineering departments were present. The purpose of these workshops was to enhance 

awareness, build capacity and review whether the existing engineering curricula is 

educationally sound, fit for purpose and aligned to the institution’s values among at WSU.  

(for further details see 5.3.1 above) 

 

5.4 Participation in curriculum design and development  
 
Suggested length: 5-10 pages  
 
Includes involvement of various stakeholders in the initial design, ongoing development, 
renewal and transformation of curriculum.  
 
5.4.1 In what ways are students involved in the design, development, renewal and 
transformation of curriculum? Are there guidelines or policies at institutional or other 

levels?  

Involvement by enrolled students in the design, development, renewal and 

transformation of the curricula has been limited except where they are part of 

Departmental Board, Faculty Board, Campus Senate, and Senate, where documents are 

presented, discussions take place and students’ inputs are considered together with other 

stakeholders.  

There are guidelines and policies at institutional level.  However, Student involvement in 

academic activities (in programmes like engineering) also take place through interaction 

between the engineering departments and vocational student chapter societies, with the 

student chapter of the South African Institution of Civil Engineering in particular playing 

an active role in promoting student involvement in academic matters.  

 

Plans are also underway to increase student participation as to the transformation of the 

curriculum by having specific student workshops in 2018. Student structures will be 

invited to these workshops to give their input on the curriculum, as part of the current 

curriculum renewal process currently being undertaken by the University for Engineering 

Programmes.  

 
Student input, on the perceived effectiveness of courses and lecturers are obtained 
through the completion of the Evaluation of Teaching surveys that students are required 
to complete at the end of each academic period. Despite this being a policy requirement, 
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the inconsistent collection of this data by academic staff, to whom this task is entrusted, 
has meant that student voices on curriculum implementation are often not heard. In 
extreme cases, where problems are not dealt with timeously, the unhappiness can erupt 
with resultants strikes and disruptions.  
 
Survey data provides a variety of information, including students’ experience where 
changes in pedagogical approaches and assessment methods were implemented. Positive 
comments have come from students for specific course where Problem Based Learning 
(PBL) strategies have been implemented.  
 
Student feedback as to their experience and engagement to different and innovative 
teaching strategies improve academics insight as to the effectiveness of their teaching 
and informs the learning process. Such feedback also ensures that students are provided 
with a voice that enables them to say what worked for them and what did not work so 
well. The feedback loops created provides an opportunity for academics to reflect on 
ways to enhance learning and to make optimise use of the available resources and tools.  
 
Improving the environment within which the learning and teaching is taking place for 
engineering programmes at WSU remains a challenge, as the resources required for 
offering engineering programmes are high, which in the case of WSU is exacerbated by 
the need of “mirroring” teaching and learning resources at the multiple campuses where 
engineering is offered.  
 
Consideration has been given, as part of the current curriculum review process, to adopt 
a more flexible curriculum structure, which will allow maximum optimisation of 
technological tools to accommodate and promote effective curriculum implementation. 
Enabling students to effectively engage with the curriculum, even when they are not on 
campus is particularly relevant to, given that the university’s student population is widely 
diversified and distributed over a large geographical area. 
 
5.4.2 In what ways do the voices of diverse stakeholders’ external to the university, such 
as employers, professional bodies and graduates, influence the development of 

curriculum? Are there guidelines or policies at institutional or other levels?  

Professional bodies guide the curriculum design and development of programmes which 
are affiliated to them. Departmental Academic Advisory Boards also contribute to the 
development of curriculum. The guidelines are at departmental level and policies are at 
and Institutional levels.  However, due to financial constraints, Academic Advisory Boards 
(except in the Department of Accounting) have not met as regularly as they should have. 

Committee, 2017).  

 

In terms of curriculum structure: 
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Engineering programmes needs to comply with the policies and standards set by its 

professional body, which is the Engineering Council of South Africa (ECSA). ECSA’s 

accreditation criteria prescribes the broad structure that includes the graduate attributes, 

i.e. the Exit Learning Outcomes (ELO’s). The ECSA Qualification Standards does however 

not prescribed the detail curriculum structure or programme content. The detail 

engineering curricula structure for WSU was derived from a cyclical engagement and 

consideration of the views of Advisory Boards, employers, academics and past graduates. 

Once the fields that were to be covered in the qualification was established the 

engineering discipline areas were broken down into learning units. The educational 

experiences embedded as learning units were then organised so that the sequence of 

offerings reflect a logical progression of subject matter complexity.  On-going 

engagement and benchmarking also took place through engagement with vocational 

societies and interaction with universities that offer similar programmes. 

 

In terms of curriculum content: 

The curriculum content for engineering programmes have in the past been guided by the 

prescribed content, as was contained in the NATED document for Technikon Type 

programmes. In developing the new Engineering curricula for the Diploma and Advanced 

Diploma the old curriculum was reviewed and a large section was retained. A few new 

subjects were added to the curriculum while the curriculum for a number of subjects were 

revised. During this process the academic departments sourced the input from Advisory 

Boards, professional and vocational bodies and employers. Benchmarking with other 

universities, offering similar programmes also took place on an ongoing basis. Use is also 

made of institutional learning designers.  

 

As part of the Student Demand Study (see section 5.4.3 below) engineering diplomates 

and graduates were asked to comment on competency areas (needed in employment) 

that should be expanded on, or more comprehensively covered in the curriculum. This 

data forms part of the feedback loop of the curriculum review and renewal process 

currently being undertaken at the university.  

 

In terms of curriculum implementation:  

ECSA, is the professional body responsible for accreditation of engineering programmes. 

It is a policy requirement of ECSA that the curriculum and outcomes of engineering 

undergraduate programmes are suitably aligned to the competency requirements and 

expectations of employers. While ECSA requires that universities assess the impact of its 

programmes, it provide no specific stipulations in its policy documents as to how the 

impact of the programme must be assessed. Historically disadvantaged institutions 

(HDI’s), such as WSU, are generally perceived to deliver poor quality of tuition. Such 
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perceptions may affect the chances of graduates and diplomates forthcoming from 

institutions such as WSU when seeking employment in industry. As such WSU recognises 

the need to evaluate the impact of its programmes, so as to address incorrect perceptions 

and to assure the public and employers that it is delivering quality assured programmes 

in engineering.  

Employer Surveys (see section 5.4.3 below), are being conducted as part of the quality 

assurance process at the university. The purpose of these surveys is to identify and 

address possible deficits within its programmes, and to determine how well the 

competencies of its graduates are aligned with the needs and expectations of industry. 

Examples of questions posed to employers include: “Which ECSA competencies do 

employers rate as most and least important for professional practice?” and “What are 

Eastern Cape employers’ views on the strengths and weaknesses of Civil Engineering 

Diplomate that graduate from universities within the Eastern Cape?” 

At WSU, all departments offering engineering programmes have Advisory Boards, the 

composition and structure which is informed by an institutional policy on Advisory Boards. 

Reviewing the curriculum is a standing item on the agenda for Advisory Board meetings.  

WSU’s engineering programmes have also commenced with Graduate Tracer Study 

Surveys as part of the quality assurance process at the university. Engineering diplomates 

and graduates were asked to comment on competency areas (needed in employment) 

that should be expanded on, or more comprehensively covered in the curriculum. This 

data forms part of the feedback loop of the curriculum review and renewal process 

currently being undertaken at the university.  

 

5.4.3 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that 
successfully incorporated the voices of a range of stakeholders, indicating how this was 
done and what was successful about it.  
 
Department of Accounting is in the process of restructuring two Diplomas and one 
Advance Diploma under Category C programmes. The curriculum is reviewed by the task 
team, in consultation with various stakeholders such as staff, students, industry, 
professional bodies, peers from other universities offering similar programmes, CLTD, QA 
and Library. All three programmes are successfully added to the PQM. Department is 
currently at the final stage of preparing documents for submission to HEQC and SAQA.    
 
South African Board of People Practices (SABPP) visited the Department of Management 

in 2016 with a view to assessing the Diploma HRM for accreditation. This was a two day 
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extensive assessment where the panel assessed subject files, institutional policies, 

support units, resources, staff qualifications and development, checked information 

against student’s perception and junior lecturer’s perception. 

 

What assisted in making this a success was support from management, quality 

department, support units and staff commitment. 

 

SABPP made some recommendations that we are still working on. The accreditation 

certificate on the wall is a constant reminder of team effort as well as a continuous 

improvement for the benefit of the client. 

 

The Bachelor of Laws, the Bachelor of Psychology and the Bachelor of Social Work 

programmes are being re-designed into completely new programmes that will meet the 

standards set by CHE. 

The Bachelor of Arts is introducing IsiZulu as part of its response to the newly approved 

Language Policy. 

The Bachelor of Social Sciences introduced an extended 5 year program which caters for 

students with the support of the Centre for Learning and Teaching. 

 

B Compt programme. We worked hand-in-hand with SAICA (professional body) and the 

Department of Accounting at the University of Cape Town. A steering committee was set 

up with representatives from SAICA, UCT, and Executive members of WSU to oversee 

the accreditation process. The process started in 2014. Staff with CAs were appointed. It 

was successful because WSU received full accreditation for the B Compt programme.  

  

“The Department of Accounting produced its first set of graduates under the re-

accreditation initiative in 2015. These students completed their CTA at UFH and are now 

serving their articles. The Department and CLTD will use the graduate tracer tools to 

obtain feedback from employers and will respond appropriately to any comments and 

feedback received.” (Abstract from Management Report for the SAICA Accreditation  

 

Employer Study and a Student Demand Study: Engineering programmes  

Two studies, an Employer Study and a Student Demand Study were undertaken in 2017 

to assess the desirability for Walter Sisulu University (WSU) to offer a selected range of 

HEQSF-aligned engineering programmes. The focus of this study covered qualifications 

at the Diploma, Advanced Diploma, Bachelors, Honours and Masters level within the 

disciplines of Civil, Electrical and Mechanical Engineering.  
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Civil, Electrical and Mechanical Engineering employer representatives were asked as to: 

 the need within their organisation for graduates with the type of HEQSF-aligned 

engineering qualifications that WSU consider offering;  

 indicate whether there are any other related engineering qualification(s) which WSU 

should consider offering;  

 rate the competencies of WSU engineering graduates;  

 indicate what criteria their organisation view as being the most important when 

recruiting engineering graduates;  

 indicate whether there are competency areas (needed in employment) that should be 

expanded on, or more comprehensively covered in the curriculum. 

 

In addition the views of prospective Civil, Electrical and Mechanical Engineering students 

were obtained to determine: 

 whether they are interested in enrolling for the new HEQSF-aligned qualifications that 

WSU plans to offer;  

 if interested, when are they likely to enrol for these qualifications;  

 their preferred campus to study at;  

 their preferred mode of study;  

 whether there are any other engineering qualifications that they would like to see that 

WSU consider. 

 

The population sample for the employer study was derived through a process of stratified 

sampling  to ensure employer representation from persons with the relevant experience, 

professional profile and who has, or may in the future interact with civil engineering 

students and graduates from WSU.  

The population sample for the student demand study were predominantly drawn from 

WSU engineering alumni who had graduated with a Diploma or BTech qualification from 

any of the WSU campuses in the last 6 years. 

The baseline information collected by the university through its engagement with 

employers and past graduates are currently used as part of the curriculum review process 

for engineering programmes at the university. Undertaking these studies confirms the 

university’s stance on the importance of engaging with its key stakeholders. It provides 

an opportunity to the university to view the effectiveness of its current curricula, through 

the lens of employers and graduates. Evidence based information collected through these 

studies has enabled the university to make informed decisions and implement changes 

to the curricula in order to enhance student success, in alignment with the QEP definition 
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of enhanced student learning, which is to increase the number of graduates with 

attributes that are personally, professionally and socially valuable. 

 
 
5.5 Any other comments 

None 


