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Executive summary 

 

This report presents, as required, submissions from faculties in terms of curriculum renewal; initiatives 

to increase diversity and inclusivity; curriculum development capacity and quality; and participation in 

curriculum design and development. Some submissions straddle categories, and many for instance are 

about renewing the curriculum through improving diversity and inclusivity. It is also clear that while 

there has been a remarkable effort to respond to student demand for transformation on an individual 

faculty level, with many creative initiatives, and much ongoing critical reflection and discussion, there 

remains the need to create more effective cross-faculty collaboration and coordination to advance 

agreed university wide strategies. 

 

To summarize, in terms of curriculum renewal, this report details extensive ongoing discussion and 

critical reflection on how to decolonize the curriculum. In terms of curriculum structures and institutional 

structures it shows the development of more flexible degrees as well as the development of faculty 

teaching and learning centres and structures to support student psycho-social development. In terms of 

curriculum content, it shows an adoption of local materials, and in terms of implementation, the 

promotion of critical thinking and problem solving; that Writing Intensive courses have been embedded 

within disciplines; that there has been an increased use of blended learning, and a search for more 

flexible, continuous and diverse assessment practices and an increased reliance on student tutors. In 

general, there has been a significant promotion of scholarship of teaching and learning in relation to 

curriculum renewal, and a move towards a distributed leadership model in terms of coordinating 

initiatives. 

 

In terms of initiatives to increase diversity and inclusivity, this report details structural change through: 

 biographical questions and 1st-year surveys;  

 curriculum conversations between staff, students and employers;  

 increased student representation on committees and platforms for curriculum reform;  

 reassessment of admissions policies;  

 introduction of flexible degree programmes and provision for part-time evening students.  

 

Content change in terms of diversity and inclusivity through: 

 programmes addressing retention issues and barriers to success, including the eco-social and the 

psycho-social;  
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 the construction of common 1st-year courses and the continued bridging courses for school 

children and evening classes for adults.  

 the integration of counselling expertise in course content or in mediations between students and 

staff, 

 the inclusion of African perspectives and contributions to modern science, as well as the 

incorporate  African languages and cultural narratives into critical thinking courses  

 and addressing the needs of top learners.  

 

It also reports on implementation initiatives including: 

 mentorship programmes; 

 an Enquiry Based Learning pilot, group problem solving initiatives and pedagogies which elicit 

increased feedback from students;  

 increased use of formative assessments;  

 

In terms of curriculum development capacity and quality, the University provides a range of courses for 

academic staff development by CLTD; there is now E-learning support through studios in each faculty; a 

plan to braid E-learning and curriculum renewal; there are strong faculty/school guidelines, peer review 

systems  and successful experience of working with external professional reviewers; a call for Faculty 

Teaching and Learning Centres to support development capacity and already one Professionalization of 

Teaching course run by the Science Teaching and Learning Centre. Central and faculty processes are in 

place to ensure curriculum development and capacity, but there is a need to move towards more collective 

coordinated cross faculty responsibility in curriculum design. 

 

Lastly, in terms of participation in curriculum design and development, the report shows that there is: 

 strong student involvement in curriculum design and awareness to increase student involvement, 

including on major committees;  

 that students and recent graduates are aiding research into teaching practice through focus groups, 

and the information received is fed back into curriculum design;  

 that there is an incorporation of the views of employers;  

 engagement with industry and professional bodies;  

 an adaptation of curricula to market and leadership needs and a response to national need, e.g. 

SKA;  

 as well as a collective development of MOOCs. 
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In order to facilitate a reading of key trends, a brief summary of some of the clearest commonalities is 

given after each major section on curriculum. This document recognises the university’s own need for 

further transformation, not only in its classrooms and faculties, but also in its provision of greater 

overall coordination and support for teaching and learning initiatives. 

 

 

1. Introduction: curriculum renewal and the research intensive university 

The Council of Higher Education (CHE) Quality Enhancement Project Phase 2 Focus Area and 

Institutional Submission Specifications, document states that curriculum, which is the focus area of the 

second phase of the national Quality Enhancement Project (QEP) “…lies at the heart of students’ 

academic experience” ( 7). Curriculum renewal and improved teaching also happens to be a key priority 

area (priority area 4) in the University of the Witwatersrand (Wits) Learning and Teaching Plan (LTP) 

2015- 2019. The other areas are: (1) enrolment size and shape; (2) access with success; (3) professional 

development focussing on teaching; (5) blended learning; and (6) learning spaces and technology.  

While the events in higher education in 2015 certainly provided an accelerated impetus for 

transformation, the University had already begun to implement significant initiatives directed towards 

transformation through a range of more inclusive and diversified programmes.  

This QEP report describes Wits’ attempt to address curriculum issues through an institution-wide effort, 

which cannot be divorced from its commitment to advancing its role as a leading research-intensive and 

globally recognised university.  

As stated in Wits Vision 2022, Strategic Framework, Wits 

aspires to be a leading research-intensive university firmly embedded in the top 100 world 

universities by 2022. […] grow its global stature as a leading research-intensive university and a 

gateway to research engagement and intellectual achievement in Africa. This it will achieve by 

building on the principles of intellectual excellence, international competitiveness, and local 

relevance. 

At the core of this experience is the promotion of the development of each student’s criticality, in-depth 

subject knowledge, supported with an infusion of “curricular inter-disciplinarily, internalization and 

indigenisation through content renewal and delivery” (LTP, 2015-2019:10). The University seeks to 
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promote successful student learning by making approaches to curriculum design, development, 

implementation, and renewal, scholarly in nature. Wits is committed to ensuring that research is a 

fundamental part of the student experience, and to introducing and designing learning experiences which 

will equip its graduates with the understanding and skills necessary to operate successfully in the rapidly 

changing work environments of this century and as engaged democratic citizens both locally and globally.  

At the beginning of the year, a QEP committee constituted by the DVC-Academic, Professor Andrew 

Crouch, was established to develop the report. The team included Faculty Deans and representatives from 

other university entities that deal with curriculum issues (see appendix A for a list of the QEP committee 

members). The committee members collectively contributed to the development of the report with inputs 

from each faculty. 

2. Organisational context: faculties and schools 

Wits University has five faculties: Commerce, Law and Management; Engineering and the Built 

Environment; Health Sciences; Humanities; and Science; within which there are 33 schools offering over 

3000 courses. 

 The Faculty of Commerce, Law and Management (CLM) is home to five schools: Accountancy, 

Law, Economic and Business Studies (SEBS), Wits Business School (WBS), and the Wits School of 

Governance (WSG). 

 

Two schools offer exclusively postgraduate qualifications and three schools teach both under- and 

postgraduate programmes.  The School of Law and School of Accountancy are both tightly linked to 

professional bodies. The WBS is undergoing an external review to achieve international accreditation. 

This need for external evaluation has invigorated considerable input and oversight of curricula in 

these schools.  

 

SEBS includes 7 disciplines which all offer majors in BCom and BEconSc. degrees. These 

disciplines are not professional and therefore are not accountable to external accreditation bodies. 

Some disciplines within SEBS, e.g. Information Systems, draw on published international curriculum 

guidelines and work with advisory boards to ensure that their curricula meet the needs of future 

employers.  Most disciplines look to trends and employer criteria to update content for curricula – 

with few exceptions.  
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 The Faculty of Engineering and the Built Environment (FEBE) is home to seven schools: 

Architecture and Planning; Civil and Environmental Engineering; Chemical and Metallurgical 

Engineering; Construction Economics and Management; Electrical and Information Engineering; 

Mechanical, Industrial & Aeronautical Engineering; Mining Engineering.  

 

The Faculty maintains strong links with industry and offers a range of programmes which includes 

information engineering and biomedical engineering (within Electrical Engineering), and 

environmental engineering (within Civil Engineering). Degrees in the Built Environment address the 

social, spatial and infrastructural needs of a transforming South Africa.  

 

 The Faculty of Health Sciences (FHS) is home to eight schools: Anatomical Sciences, Clinical 

Medicine, Oral Health Sciences, Pathology, Physiology, Public Health, Therapeutic Sciences, and the 

Sydney Brenner Institute for Molecular Bioscience.  

 

In partnership with the Gauteng Health Department, FHS employs over 800 medical and dental 

consultants who are involved in teaching undergraduates and postgraduates and in the research 

programmes. Approximately 500 students graduate from the faculty each year. Wits students receive 

academic training and practical experience in five major hospitals in Johannesburg and in the Wits 

Donald Gordon Medical Centre, as well as several clinics and rural hospitals in Gauteng. The faculty 

offers professional medical degrees in: Medicine; Dentistry; Nursing; Pharmacy; Physiotherapy; 

Occupational Therapy. 

 

 The Faculty of Humanities is home to five schools: Wits School of Arts (WSoA), Education 

(WSoE), Human and Community Development (SHCD), Literature, Language, and Media (SLLM), 

School of Social Sciences (SoSS).  

 

The Faculty offers an extensive range of programmes, some of which are vocationally oriented and 

lead to careers in specific professions, while others are theory and research oriented and impart 

critical analytical skills that prepare for a range of careers in academia and research institutes, the 

public and private sectors and non-governmental organisations alike.  

 

 The Faculty of Science is home to nine schools: Animal, Plant & Environmental Sciences; the 

School of Chemistry; Computer Science and Applied Mathematics; Geography, Archaeology & 

https://www.wits.ac.za/course-finder/undergraduate/ebe/information-engineering/
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Environmental Studies; Geosciences; Mathematics; Molecular & Cell Biology; Physics; Statistics and 

Actuarial Science. 

 

Study programmes in the Faculty of Science span the mathematical, physical, biological and earth 

sciences and range from the fundamental to the more applied, and from the theoretical to the 

experimental.  

 

The student enrolment for 2017 was 24 781, (65%) undergraduate students and 13 245 (35%) 

postgraduate students, with a total of 38 026 students. Student enrolments have been steadily increasing 

over the past six years (see table 1). This has an impact on the allocation and distribution of curriculum 

resources. 

 

TABLE 1: STUDENT ENROLMENT AT WITS (2012-2017) 

UG / PG 2012 2013 2014 2015 2016 2017 

Postgraduate 9926 10092 11026 11838 12922 13245 

Undergraduate 20661 21090 21558 21887 24157 24781 

Total 30587 31182 32584 33725 37079 38026 

       

 

 

3.  Curriculum renewal and transformation 

Transformation of higher education locally and internationally continues to be a challenging and on-going 

process involving policy development, curriculum development, and issues pertaining to creating 

inclusive environments to support teaching and learning. Also, as higher education student and staff 

populations have become more diverse, the demands for new curricula have increased significantly. This 

is especially the case within a South African education context where historically access to knowledge 

production opportunities has tended to remain racially skewed. 

According to the White Paper 3: A Programme for Higher Education Transformation, “ the challenge is 

to redress past inequalities and to transform the higher education system to serve a new social order, to 

meet pressing national needs, and to respond to new realities and opportunities.” (2) New work in 
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educational epistemology needs to be done if we are to confront the rapidly changing status of teaching, 

learning and research which are all intertwined with issues of curriculum.  

3.1  An institutional approach to curriculum transformation: a distributed leadership model 

Current debates about the purposes and content of university education are difficult to contain as they 

rarely produce any shared understanding. Further, in a research-intensive university such as Wits, the 

academic fields are to a large extent autonomous and situated in the faculties, and exercise an extensive 

influence on curriculum design and development.  

In these contexts, the role of central divisions involved in making institutional-level decisions around 

curriculum becomes (among others), that of: contributing to the development of clear frameworks to 

support the design and management of curriculum transformation; encouraging the sharing and 

dissemination of good practice; supporting academics in making effective contributions to the tasks at 

hand; and ultimately enhancing the university’s capacity to achieve its goals and priorities (Debowski, 

2017). 

Wits is developing a distributed leadership model, comprising of collaborative, collective and coordinated 

practice (Tian, Risku & Collins, 2016). The model will consist of a mixture of centralised and de-

centralised functions.  

3.2   Recent initiatives within the faculties 

Faculty of Commerce, Law and Management (CLM) 

The CLM faculty has implemented various reforms through conversations and workshops within and 

between the CLM faculty schools and the Road to Success Programme (RSP). Individual schools in the 

faculty attempted various changes. For example, SOA worked with the following pedagogical theories to 

overcome weaknesses in learning that arise due to inadequate secondary education. These include: 

 

 moving towards a learner-centred teaching approach within the SOA,  

 addressing teaching academic and discipline specific literacy skills within the context of each 

course rather than as a stand-alone course, 

 introducing students to the concept of mind-set and resilience to enable students to overcome a 

fixed mind-set and their fear of failure, 

 using guided mastery within a subject, to model effective learning strategies so that students can 

develop independent life-long learning skills rather than using a rote learning approach, 
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 the development of group projects within courses in second and third year to develop technical 

knowledge and soft skills like professionalism, ethics, presentations etc. 

 

SEBS have made changes to their assessment practices to better support curricula. A more continuous 

assessment approach has been encouraged and the modularization of courses has helped students to focus 

on specific aspects of the curricula.  The CLM writing Centre staff work with lecturers in redesigning the 

courses to include specific teaching activities and assessment tasks that scaffold the required academic 

development. They can also work directly with students or collaborate with staff.  

 

Five years ago, on student request, WSG introduced a diploma option into the traditional Masters degree, 

to enable students to either complete a full Masters, or if unable for various reasons, to undertake the 

coursework and diploma exit.  This was important in supporting higher skills development for people 

working in public service and government. 

 

The Wits Law School has formalised embedded skills teaching across the whole degree, which effected 

structural and content curriculum changes through a relatively long-standing documented process. In 

2009, the School’s Curriculum committee was tasked with reviewing the LLB curriculum, after which 

skills-based teaching was introduced into the curriculum. Most of the compulsory courses in the LLB are 

in the range of 600-700 students for first and second years, and 300-400 students for the final two years. 

These skills-based courses were designed to address student levels of under-preparedness for university 

study and a need to upskill their levels of academic English proficiency.  

The Committee identified a core set of skills to be taught in specific courses identified as skill courses 

throughout the LLB. Each set of skills was embedded in a substantive course, and not delivered as a 

stand-alone course. The idea was to build on the skills in each successive year of study. The following 

courses, all of which are compulsory and a year in duration were identified as skills courses.  

 Family law (first year): skill set – working with legal authority, that is reading and writing; 

 Contract Law (second year) – legal problem solving and legal reasoning; 

 Jurisprudence (second year) – argumentation, critical thinking, and essay writing 

 Civil Procedure (third year) – legal drafting 

 Practical Legal Studies (fourth year) – Comprehensive legal practical skills (interviewing, 

statement taking, professional management, professional ethics, trial preparation, trial advocacy 

in a live client situation); 
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 Independent research report (fourth year elective) –comprehensive legal research skills (ability to 

frame, analyse and respond to a research question). 

Two curriculum implementation decisions were made to facilitate this curriculum change exercise: 

Firstly, teaching in the substantive courses had to be aligned with content, sequencing and cognitive 

demand required for each course. It would thus be inappropriate to expect students to solve complicated 

legal problems in a first-year course, or to undertake legal drafting in a second -year course. Secondly, a 

policy decision was taken to concentrate writing intensive assignments in the skills courses, which would 

require the coordinators in the courses to adopt different forms of assessment. The following general 

components were to be included in the skill sets. 

Legal research capabilities: 

 legal analysis such as how to read judgments, how to read legislation, how to read contracts and 

how to read academic writing; 

 elementary legal writing capabilities, including legal essay writing and exam writing, legal 

correspondence, research memoranda or legal opinions and basic drafting court documents; 

 argumentation skills, including oral and written; 

 communication skills in writing and in person; 

 comprehensive legal practical skills.  

Students were taught basic substantive principles of law; whilst they learnt how to think, write, research, 

communicate and interact with people as legal actors. The goal was to create legal thinkers able to 

contribute to the practice, development, and creation of the law and to transfer their skills to number of 

legal roles, as academics, activists, law-makers, participants in the criminal justice system and, members 

of the bar and side bar. Lecturers teaching these courses received appropriate training and had their 

workload adjusted. An academic trained in skills development, language, reading, and writing and 

argumentation skills was appointed to manage the process. The skills based curriculum was implemented 

in the School of Law in 2012.  

In 2015 and 2016 the CLM faculty stimulated deeper engagement with ideas that were surfaced prior to, 

but highlighted further by, student protest action.  Changes were made to curriculum of Accounting 

Information Systems I in 2015 and 2016 to include critical thinking, business communication and mind-

set skills and strategies. Critical reading and writing skills have been included in Financial Accounting I 
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curriculum. The development of these skills and strategies was especially important for students with no 

previous exposure to the business environment. All of skills are formally assessed to encourage students 

to engage with them seriously. Feedback from teaching staff and research carried out by staff in the SOA 

during 2013 - 2014 with pilot groups of students from diverse demographic background indicates that the 

quality of students’ writing improved. 

SEBS underwent a curriculum review process which resulted in structural changes in the curriculum. 

These have involved: 

 splitting full year courses into 2-semester or 4 ½ semester long courses to help students focus 

on and master smaller areas of content  

 including texts and examples more relevant to the local workplace and student  

 embedding learning activities that engage students more deeply with the content of the courses 

by changing assessments and providing focused interventions. For example, one Insurance and 

Risk honours module has involved the students in building complex assessment tasks and 

learning how to create assessment standards and criteria.  

 

CLM has requested funding through the University Capacity Development Grant (UCDG) to focus on 

renewing assessment practices within all curricula across the faculty at both undergraduate and 

postgraduate levels. The focus on assessment has been selected as a means through which to renew 

curricula. The planned approach is to undertake an audit of the current assessment practices across 

courses and to engage assessment experts to support change in practice across the faculties. The 

assumption is that as assessment practices change, other aspects of the curricula will also of necessity be 

affected positively.   

 

In addition, a full Teaching and Learning Centre will be established from 2018 to serve the Faculty. This 

centre will focus on student support, academic staff support and development, writing support for staff 

and students, and will research into evidence-based teaching and learning interventions. Academic 

developments, curriculum renewal and transformation will all be driven and supported through this centre 

for and with the schools. Such a centre is necessary because while there are many academics who are 

interested in doing work around curriculum review, the competing pressures and rewards associated with 

research often mean that curriculum review is done reluctantly and only when required. Many academics 

continue to feel insecure around T&L matters and need support.  Without a full T&L unit in all the 

faculties, it is difficult to provide support to academics who wish to engage with curriculum issues. 
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There is a continued focus on moving towards developing course content that is more useful and 

applicable to the South African context, and to changing learning activities to better reflect the society in 

which the students will work.  Examples, course materials, assignment questions, etc. are all being looked 

at carefully to ensure that while they provide the growing levels of complexity needed to develop 

disciplinary knowledge and skills at the right level, issues of language, cultural capital and unfamiliar 

contexts do not prevent learning or impact negatively on assessment outcomes. 

 

Faculty of Engineering and the Built Environment (FEBE) 

At the FEBE, two approaches have been taken in decolonizing the curriculum and are exhibiting some 

level of success: i) decolonization of content (introducing language and critical thinking based courses) 

and ii) decolonization of delivery. ‘Decolonisation’ in this sense refers to an attempt to re-structure a 

predominantly euro- derived curriculum to accommodate students’ diverse, educational, social and 

cultural backgrounds. 

 

 Decolonization of content: 

‘Communication skills’ or ‘writing skills’ or ‘English’ courses have been packaged as critical thinking 

courses, and are now taught to first-year students across the Faculty. This is to ensure that students can 

effectively communicate, read, and comprehend English. English literary texts are used to engage 

students on many levels to improve their written and oral communication skills, as well as their ability to 

think critically about problems; valuable assets in their fields of study, as well as in their future 

professional lives. The critical thinking courses are housed in the Faculty Academic Development Unit 

(ADU), and the lecturing team has focused on decolonization of the course curriculum by restructuring 

content, and by using different pedagogies in the delivery of course material. This includes framing 

classes through a postcolonial lens and teaching and encouraging polyvocality through exploring multiple 

perspectives and voices, as well as using different texts. 

 

Since 2009 there has been a conscious effort to incorporate South African and African ideas into the 

critical thinking curricula. Even where prescribed texts originate from a European or North American 

context, lectures and tutorials aim at providing critical readings of such texts, and how one might 

approach them from an African perspective. Since 2011 the curriculum has included more local texts. 

This is particularly true in the Built Environment branch of the Faculty, where the embedded writing 

courses explore the racialized history of architecture and planning. ‘Decolonized’ readings that explicitly 

address the history of segregation and the consequences of this on the contemporary rendering of urban 

space are introduced. 
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 Decolonization of delivery and applications of taught content: 

The content which constitutes the fundamental principles in engineering and science based courses 

remains largely unchanged. However, the delivery and applications of the content can be transformed 

from a Eurocentric to an Afrocentric focus. Discussions in this area have been geared towards the 

Common 1st year courses, such as Mathematics, Physics, Chemistry, Applied Mechanics, Engineering 

Design, and Introduction to Engineering. Decolonization of delivery/pedagogy of content is focused on 

the use of taught examples that are relevant and accessible in the South African context. Additionally, 

where possible, the regular tutorial, test and examination questions and evaluations are framed within a 

local South African and wider Africa context, drawing from everyday challenges faced in the local 

Engineering industries. The aim is to create awareness of the challenges in local industries, and to develop 

Engineers for Africa to solve African problems. 

 

The FEBE has had all its programs reviewed by the relevant professional bodies, including an 

Engineering Council of South Africa (ECSA) review this year. All 11 Engineering Learning Outcomes 

(ELOs) were met.  

 

The FEBE is pioneering innovative methods to facilitate student access to texts. In 2016, the faculty 

introduced ‘Decolonizing Literature’, a course for Electrical, Chemical and Metallurgical Engineering 

students. The course has a segment called ‘Reading Africa’ in which students are exposed to African texts 

such as Chinua Achebe’s Things Fall Apart (1958) and Tsitsi Dangarembga’s Nervous Conditions 

(1988). Students commented that the later novel felt like their “own story”, a statement which draws 

attention to the importance of including authentic learning experiences in the implementation of the 

curriculum.  

Dialogic engagement in a democratic discussion space is now facilitated by the lecturers. Low-stakes, 

informal writing tasks, are employed in tutorials. No mark is awarded for such work, and thus students 

can express their ideas in a variety of ways and without fear of failing or jeopardizing their course mark. 

Peer-learning is also essential in the courses. Each group is assigned a different region of Africa to 

research and then present on. The other groups in the class then assess these presentations. Students enjoy 

these activities, in which they learn from each other, by critiquing and commenting on the presentations. 

Language support tutorials (LSTs) are provided for students who struggle with English (gramma, 

comprehension and reading speed). Exercises include composing/writing and presenting a poem, song, or 

short story in their mother tongue (local language) and providing explanations in English. 
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To strengthen the curriculum reform and decolonisation project in the FEBE, there is a plan to expose 

students to research projects targeting idea generation, creative thinking and solutions to everyday 

challenges faced in South Africa that can be solved using applied engineering approaches/techniques 

taught in their courses. Research projects will be focused on areas such as improved transport, access to 

clean water, mining and mineral extraction, water drainage, alternative sustainable eco-friendly energy, 

affordable “green” housing, mechanized agriculture, communication etc. These research projects will be 

multi-disciplinary, incorporating different engineering disciplines, encouraging communal learning and 

team dynamics in solution development. This will further address Engineering Council of South Africa 

(ECSA) Exit- level outcome 7 and 8 (ELO7 and ELO8), concerned with development of students with a 

critical awareness of the sustainability and impact of their engineering degrees on the social, industrial, 

and physical environment as well as students working in teams and multi-disciplinary environments. 

Through these team projects, it is hoped that students will gain a greater awareness about the cultural and 

socio-economic diversity that characterizes our society.  

 

A Common 1st-year Engineering Curriculum developed is continuously being refined and updated. 

(Figure 1 is a schematic representation of the elements of the FEBE Common First-year Curriculum). 
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Faculty of Health Sciences (FHS) 

The Health Science Faculty was involved in many curriculum reform initiatives, including: 

 The re-curriculation of Physiotherapy with the input of an international curriculum 

development expert. 

 Planning and development of an interprofessional simulation learning laboratory. 

 The development and implementation of an Interprofessional Education forum and practice. 

 The conversion of a previous diploma course in a new degree programme (BOHSc). 

 An initiation of an eZone by the School of Therapeutic Sciences which was launched in 

September 2017. 

 Uptake and application of technology enhanced learning adaptations applied in Anatomy 

(Riddle) and Physiology (eQuip). 

FIGURE 1: SCHEMATIC REPRESENTATION OF THE ELEMENTS OF THE FEBE COMMON FIRST- 
YEAR CURRICULUM 
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The Health Sciences faculty has invited leading health professions scholars, such as Prof Cees van der 

Vleuten, who has been a visiting professor since 2015, to assist with re-curriculation. A Fulbright Scholar, 

Prof Rosemary Duda, spent two sessions in the faculty over 2016, where she contributed to leadership 

development and mentoring. The Faculty runs an annual faculty Teaching and Learning Symposium with 

national and international contributors. The Faculty has just recently launched the PG Diploma in Health 

Sciences Education with a first graduate cohort in 2015. 

Faculty of Humanities 

Over the last two years the Faculty of Humanities has engaged in a multi-pronged approach to curriculum 

renewal and transformation. The main outcome with reference to all initiatives is to advance curriculum 

reform, making new knowledge and moving towards an inclusive faculty.  

 

Within Humanities, the approach has been a multi-pronged one to avoid “one-size-fits-all” thinking and 

to encourage a variety of initiatives that various schools and departments are able to implement in a 

manner that suits their school/department and students.  

 

In terms of curriculum reform, and in response to the de-colonization debates, there has been significant 

progress. A cursory glance at Humanities’ courses and titles show that the issues of race and, critical race 

theory, gender, transformation, social change, diversity, and de-colonization (among a range of perennial 

social science issues such as the nature of social order, social change, demographic trends, health, 

poverty, inequality, democracy, development, justice and injustice, law, and human rights etc.) have not 

been absent from the curriculum. 

 

Each discipline has undertaken to review its courses, conducted surveys and had and continues to have 

meetings with students, particularly among post-graduate students and academic staff.  Progress is being 

made in the renewal and transformation process with actual rule changes and major academic 

developments being undertaken. As some of these initiatives are still being carried out, it is difficult to 

judge their success. However, the thinking that underlies these initiatives is to accommodate the profile 

and needs of our student body and a commitment to transforming and decolonising the curriculum to 

include other and indigenous knowledge forms.  
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The following describes some of these initiatives. 

 Wits School of Arts (WSOA): Community music engagement where research is being combined 

and collaborated on between the Donald Gordon Medical Centre and the Music division to 

investigate the role of community music in non-traditional music settings. 

 A seminar series in 2016 on decolonising the curriculum. Participants included academic staff 

and students. 

 School of Literature, Language, and Media (SLLM) teaching and learning seminars addressing a 

wide range of issues including curriculum, transformation, decolonisation, teaching practice, etc. 

 A blended learning approach has been encouraged in the faculty through the introduction of a 

studio with recording facilities. The purpose of this initiative was to help create new interactive 

ways of delivering course content. 

 There has been an increase in the number of take-home exams in the faculty. This has been to 

accommodate for relevant assessment types and student learning preferences.  

 Schools are addressing curriculum review in line with transformation initiatives of school 

transformation committees, with some departments making headway, e.g. in the School of 

Human and Community Development (SHCD) – Psychology has reviewed their first-year 

curriculum; Speech Pathology & Audiology, and Social Work are reviewing their course content 

and the teaching of the curriculum. A Writing Intensive approach has been used in the 

departments of South African Sign Language, Speech Pathology and Audiology, Sociology, 

English, Social Work, Anthropology, Arts Management and these departments have reported 

benefits for students, the lecturer, and the Writing Fellows tutors. 

 

Many of the initiatives are new and ongoing and as such the effect of the changes are not readily 

reportable. However, anecdotal evidence indicates that the initiatives have been received well with both 

staff and students expressing appreciation for the changes that have been made, with some students 

displaying concern about the pace of progress, indicating that transformation efforts are taking too long. 

Continuing discussions in the Faculty include issues of subaltern scholarship, assessment, and blended 

learning options, and a sustained offering of Writing Intensive courses within disciplines. 

 

It has been recognised that in discussions and debates with students that a greater critical focus on the 

content and more attention to giving priority to black scholars and scholars from the Global South should 

feature strongly in the curriculum with a less Euro-centric focus to counter ethnocentric perspectives in 
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these debates. But to note here that a significant source of subaltern scholarship now exists both in the 

South and in the North, and significant Southern scholars inhabit both worlds.  

Another change that has been effected because of student protests is that assessments have been revisited 

in the Faculty with regard to the weighting and the necessary types of assessments. Protest action 

impacted on some assessments that were due and the weighting of these had to be reconsidered. However, 

this also encouraged many academic staff to contemplate the nature and necessity of different assessments 

and reconsider what and how they would assess moving forward. In adjusting these assessments, there 

were various participants, as indicated in the standing orders on assessment and in instances students were 

consulted directly on the changes in assessment. 

In the Faculty of Humanities, it was observed that the inability for lecturers to provide face-to-face 

instruction during the student protests resulted in an increase in the adoption of online learning strategies. 

Lecturing techniques were adjusted since students could not be expected to always be in class, and since 

the material was available via other means. Lecturers became more focused on engagement. The 

interactive classroom technology (the Interwrite PRS, “clicker” system) has now been implemented to 

encourage more student engagement. More focused course evaluations are required to assess the impact 

of online learning methods on the quality of student learning. The University approach to increasing 

blended learning has filtered down to faculties. However, as voiced by academic staff there is not much 

confidence in the current e-platform (SAKAI) and its capacity to house blended learning, which is 

likely to influence the uptake/commitment to the blended learning approach. 

To encourage the development of academic literacy and writing as thinking through a Writing Intensive 

approach, it is envisaged that Writing Fellows will be part of many courses throughout the Humanities 

faculty (and the larger university) as outlined in the UCDG application. 

 

From a Humanities Faculty perspective, there are costs associated with curriculum renewal and 

transformation and additional resources may be needed to train, for example, tutors/Writing Fellows and 

staff on blended learning approaches. Resources may also be needed to maintain the involvement of 

tutors/Writing Fellows through equitable/equal remuneration – currently tutor pay across the institution is 

discrepant resulting in good tutors enlisting for higher paying work, not necessarily within their own 

discipline, e.g. Architecture/EBE recruit English tutors and pay them more than the English department is 

able to pay. Positively, the Faculty has received funding for five years for a Melon project focused on 

decolonising the university and curricula. All Humanities’ schools have been invited to submit at least 

one project for this initiative. 



21 | P a g e  

Faculty of Science 

The curriculum content across the years of study in the Science Faculty has been designed to cater for 

horizontal and longitudinal alignment, with the inclusion of scaffolding in the earlier years in the form of 

an integrated tutorial system in some disciplines, thus providing additional support structures that are 

gradually withdrawn as students’ progress in their studies. In addition, data analyses of previous years (or 

previously taught courses of specific interest) are used to inform strategic decision making when altering 

the curriculum content and curriculum delivery. Outside agencies also provide frameworks for curriculum  

Within the Science faculty, academics have been made aware of what is involved in transformation, 

factors affecting epistemological access so that they are cognizant of the need to adjust curricula to 

include recent developments in their fields and to adjust the teaching programmes for students to remain 

competitive and competent so that they may contribute to society and be competitive in a global market.  

Regular monitoring of student performance is undertaken to evaluate the success of the curriculum 

delivery and the impact of this on student development. Skills development is generally embedded in the 

mainstream curriculum with some schools offering additional tutorials in an Integrated Tutorial 

Programme. However, not all planned interventions are successful.  

 

Strategic planning workshops involving academic and support staff are used to deliberate on the 

development of new curricula. For example: 

 The requirements of national initiatives like the Square Kilometre Array (SKA) led to the 

development of a curriculum which reflects the skills and knowledge required at all relevant 

professional levels.  

 The School of Geosciences has had to re-evaluate its teaching programme by introducing additional 

discipline specific skills and training at both fundamental and application levels. Enhanced courses 

now include additional analytical and techniques training specific to the discipline.  

 Industry engagement has also been a major contributing factor to the structuring of curricula. An 

example is the Mathematics in Industry Study Group (MISG) in which top South African and foreign 

researchers identify problems that students confront in a Graduate Workshop and Study Group. The 

MISG started in 2004 and has grown more successful each year. 

 

Courses have been modified to incorporate additional tutorial sessions, peer interaction, and online 

quizzes and tests and additional notes via the university Learning Management System (SAKAI) to allow 

students to check their weekly progress. Other faculty initiatives include part-time evening classes offered 

through Wits Plus. These courses also cater for students that have been excluded from the full-time 
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programme based on poor performance. Transformative pedagogies also involve constructivist 

approaches and innovative assessment strategies. An example is an "Amazing race" activity for students 

in which they are required to navigate through the campus, find clues and solve problems which are 

replicas of those in past exam papers. Mascolo and Castillo identify four mutually reinforcing processes 

that contribute to student underachievement: (a) fragmentation of the curriculum, (b) entrant knowledge 

level and skills gaps; (c) student culture, and (d) pedagogical ineffectiveness. The faculty continually 

plans to address these. 

 

In the Science Faculty, the observation is that student protests have stimulated debates around the social 

structures that affect curriculum. More academics are now able to design courses that balance scientific 

subject matter and student learning needs. In some instances, this has led to the adjustment of curriculum 

content to reflect the call for decolonisation and transformation, and the need for the introduction of more 

transformative pedagogical practices. An increase in interactions among colleagues, discussions among 

different Schools in the Faculty, and engagement with Departments across universities has resulted in 

more focused attention to these issues. Consultations with students were conducted to guide reflections on 

the current curricula.  

The Science Faculty is committed to continuously updating the curricula to ensure that Science students 

learn material and skills that are relevant to the South African society, while maintaining international 

standing in terms of quality and relevance. Schools continue to address real world and 21st century issues 

in South Africa; in the School of Geography for instance, they do so by means of applying geographical 

knowledge to issues of food and water security, environmental and resource management, and sustainable 

development. Many courses across a variety of Schools have a field related component at 2nd and/or 3rd 

year level, whereby students go into and interact with communities, working with stakeholders on the 

ground and developing skills that are relevant to addressing these and other overarching issues. A case in 

point is the MSc course in Archaeological Heritage Management, which deals with the application of 

specialist archaeological knowledge to heritage (cultural and archaeological) management and 

conservation, while dealing with multiple viewpoints and issues of identity. The Science curricular, at 

undergraduate and postgraduate levels are being structured in a manner which encourages engagement 

with societal issues through engagement with communities and industry.  

 

The Science Faculty warns about the dangers of unplanned adoption of technology enhanced learning. 

The Faculty strongly urges caution regarding the implementation of blended learning and the extensive 
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use of online tools as a medium to provide course content: if not employed appropriately and with the 

required support structures, such tools are likely to become a crutch rather than a helping hand.  

 

Another major concern for Science is the Mathematics syllabus at the school level. Skills such as rational 

thinking, building logical arguments and problem solving are not necessarily nurtured (and possibly even 

suppressed) at school level where rather, algorithmic problem-solving strategies and coaching to answer 

questions is enforced to improve pass rates. As a result, students join the university without the 

foundational knowledge and skills they require to understand and apply concepts in a logical manner. 

This has made teaching very difficult with students struggling to adjust, thus limiting epistemological 

access. There is no direct continuity or alignment between high school and university systems with the 

result that some of the curriculum changes at the school level have been detrimental to teaching in the 

higher education system. Alteration of the curriculum content and teaching methodologies at the 

university level is not as successful as anticipated because of fluctuating changes at the high school level.  

 

The performance of all Physics and Chemistry students at the University is the abysmal standard of 

science and mathematics at secondary level. There is no doubt that the quality of students that arrive in 

the 1st Year of study has declined over the last decade.  Attempts to improve the University curriculum 

will only be successful if the glaring deficiencies are addressed at primary and secondary level schooling. 

 

The Centre for Learning, Teaching & Development (CLTD) has initiated and run the following 

curriculum- focussed activities: 

 

 an Annual Academic Development Symposia of 1-2 days for all Wits AD Staff in the faculties, 

 decolonising lekgotlas (1 day) in 2015; 2016; 2017 for both internal and external colleagues, 

 monthly lunchtime seminars on Decolonising HE, 2016-2017, 

 modelling transformation strategies within courses of the PGDipE (HE) programme, 

 lunchtime dialogues and talks on Indigenous Knowledge 2013 – 2017, including discussion and 

innovations in teaching and learning workshops, 

 advisory services to specific departments, 

 curriculum development and design workshops for all faculties, 

 consultations with academics and departments on scholarship of teaching and learning in relation 

to curriculum transformation issues.  
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CLTD has worked collaboratively with faculty transformation committees and as a result, some 

departments applied for re-accreditation based on changes made within curricula. A workshop was 

developed with the QAPO office to enable the relevant curriculum changes and accreditation. CLTD staff 

also initiated a community of practice around curriculum transformation, 

 

A significant challenge is Academic Development (AD) is staff capacity and the disjointed institutional 

AD structures. There is however, a significant will and motivation to change among AD staff. Numerous 

PGDipE (HE) candidates been conducting research on curriculum, assessment, and teaching 

interventions. There is also an on-going project to streamline and digitise course and teaching evaluations 

so as to inform curriculum changes.  

 

The Wits Writing Programme (WWP) has been conceived and promoted by the Writing and Learning 

division of CLTD, and seeks to coordinate faculty writing initiatives around a common pedagogy of 

writing Intensive (WI) teaching. This is the teaching of the critical thinking skills desired by a particular 

discipline-specific course, through active learning and problem-solving exercises and regular writing, 

reading and presentation tasks. Lecturers are assisted in adapting their pre-existing disciplinary course so 

as to make it WI through one of the writing centres, and are assigned Writing Fellow (WF) student tutors, 

who can be from their department and trained by one of the writing centres, to assist with the critical 

learning exercises and the need for regular feedback. 

 

The idea, principles and strategies of WI teaching and WF support has been promoted for several years 

and is evident throughout this document. The combination of frequent informal ‘low-stakes’ writing as 

well as formal ‘high stakes’ writing in the decolonizing FEBE courses, the embedded writing skills in 

WSG, the WI assignments in Law, the citizen scholar emphasis in Science and related WI courses, the 

several WI courses in Humanities and the call for more WF funding, attest to the pervasiveness of this 

new pedagogy. 

 

Continuing cross-faculty discussions and the sharing of so far very positive results of WI teaching, will 

lead to cross-university formalisation of the criteria to qualify a course as WI, the establishment of faculty 

writing committees to monitor and accredit their WI courses, and funding initially through the UCDP to 

fund the WF student tutors. The Wits Writing Centre has developed a library for the support of WI 

courses, and has been running workshops and offering ongoing support for both WI lecturers and WF 

student tutors. All the current writing centres (WWC, Education, and Law) have been supporting WI 

courses already. 
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An added benefit of the WWP is the growing network of WF student tutors, who are in effect apprenticed 

to the WI lecturer. These WFs are usually top students interested in an academic career, are often black 

and committed to transformation. At least one is already writing his MA thesis on decolonizing pedagogy 

and WI teaching. So the enlistment of the WFs, and the support and respect for their work, is a significant 

investment in emerging academics and the future of the university. Their connection to the writing centres 

also enriches the writing centres as nodes of peer learning, and suggests individual and collective ways of 

advancement for tutors in terms of pedagogical, intellectual and social skills. 

 

A challenge to the programme which has already been noted by the Humanities Faculty is the need to 

standardize tutor rates at a reasonable level. It is in the interest of enriched student and university culture 

to allow the WFs to move between disciplines and sometimes between faculties, but this is impossible if 

rates of pay are very different for similar work. 
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3.4  Exemplars of successful curriculum renewal and transformation initiatives  

What follows are examples of successful curriculum renewal and transformation initiatives. Table 2 is a summary of all the initiatives. 

One-page descriptions of the initiatives are attached as appendices. 
 

TABLE 2: EXEMPLARS OF SUCCESSFUL CURRICULUM RENEWAL AND TRANSFORMATION INITIATIVES 

Title of initiative(s) Faculty Rationale for curriculum reform Main transformative features  Further details 

The Masters in Management in the Field of 

Strategic Marketing (MMSM 

CLM The recognition that emerging markets 

represent significant departures from the 

socioeconomic, cultural, and regulative 

assumptions of high-income, Western 

countries in which many of the most accepted 

theories have been developed. 

 Appointment of a world leading authority on 

marketing in emerging markets. 

 The curriculum now focuses on theory and 

practical application using case studies from 

South Africa and other emerging markets 

Appendix B 

School of Statistics and Actuarial Science 

curriculum 

SCIENCE Ad-hoc unplanned revisions Actuarial Science syllabus is revised every 5 years in 

line with international and South African actuarial 

practice. 

Appendix C 

School of Physics Review of Undergraduate 

Physics Education,).   

SCIENCE Ad-hoc unplanned revisions  Project co-ordinated by the Council for Higher 

Education and the South African Institute of 

Physics (SAIP). 

 Student perceptions were surveyed 

 Document (resource) on Undergraduate Physics 

Education in South Africa developed 

Appendix C 

School of Geology Programmes Science Prepare students for the work environment 

after graduation, 

 

Increased the skills development and assessment 

components 

major curriculum reform process 

Appendix C 

Elimination of Academic, Eco-social and 

Psycho-social “barriers” to academic success 

FEBE   Concept-based learning achieved through the 

effective use of clicker-based tutorials (interactive 

teaching technology) as well as interactive weekly 

concept tutorials.  

 School camps conducted to address challenges 

 Use of Video recorded lectures  

 Second attempt at a course  

 Introduction of a success and retention program 

(ROCs program)  

 Provision of academic resources and food at a 

Faculty level  

 CCDU trains lecturers and administrative staff 

involved in student support within the schools to 

identify and support students with mental health 

challenges 

This document, pp 47-

52   
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The activities in Table 3(a) and 3(b) reflect what changes have been made to curricula, why and how they were made and who 

participated in making the changes in the Humanities Faculty. 

 
 

TABLE 3A: ACTIVITIES FOR CURRICULUM RENEWAL AND TRANSFORMATION IN THE HUMANITIES FACULTY 2016 

Activities (2016) Target Dates Outcome 

1. Africanising the Curriculum Staff & Students February 2 – 3 Seminar: African Scholars in Education 

To introduce student and staff to African scholars who have made substantive 

contributions to Education and who are pivotal figures who positioned 

knowledge about African systems. To begin debates about what constitutes 

African scholarship. 

Staff & Students Friday September 23 Indigenous and Endogenous Knowledge 

[Heritage Day] 

2. Staff Conversations 

 

All 

Staff  

Monday May 9 What does transformation mean to me: hopes and fears? 

Code: Listening to each other, no arguments or talking back. 

Friday August 5 Case studies of colleagues’ experiences in the academy. [National Women’s 

Day] 

3. Student Conversations All First Year Students 

Staff facilitators 

Tuesday May 17 Orientation to diversity and inclusivity – working together in a nurturing and 

collaborative learning environment. 

[Staff Facilitation] 

4. Africa Day Celebration 

June 16 (Youth Day)  

40 years commemoration 

Staff & Students Friday June 3 Keynote: Decolonizing the Knowledge Project: Juniorization of Teaching & 

Seniorization of Research  

Panel 

The Idea of an African Curriculum: What is Africa? What is African?  

5. Curriculum and Pedagogic Issues All Staff  Friday June 3 Are we biased in our assessments?  

(with Teaching & Learning) 

31 October ‘Visible’ Assessment Practices 

(with Teaching & Learning) 
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TABLE 3B: ACTIVITIES FOR CURRICULUM RENEWAL AND TRANSFORMATION IN THE HUMANITIES FACULTY 2017 
Activities (2017) Target Dates Outcomes 

1. Curriculum transformation Staff & Students Tuesday 11 April 
 

 

 
Wednesday 12 April 

 

 
Thursday 13 April 

Interest in Indigenous Knowledge: A Search for Cultural Identity 
African Instrument Workshop 

‘Ahmed Kathrada: A Man for all Seasons’ 

The Andre Petersen Quartet 
Tour of Museum & Lifescapes Exhibition 

Music Concert 

Lecture: Indigenous Knowledge Systems 
Indigenous Knowledge Systems: Contemporary Urban Poetry 

Film Screening: Afrikaaps and Panel Discussion 

2. Decolonizing the university curriculum Staff & Students Monday 22 May Seminar: The debate on indigenous and endogenous knowledge: Implications for a 

university education curriculum. 

3. Theory from Africa Staff & Students 21-28 August 2017 CISA: What would it mean to theorise concepts from the global South about the 

historical experience of Africa, Asia, Latin America and the Caribbean? 

4. Psychology Staff and students All year round  1½ day workshop. The workshop will target course coordinators within psychology 

(+/- 14) as the “change agents”. Prior to the workshop, needs, challenges, goals and 
time frame will be established to ensure positive outcome and change/improvement 

in content, assessment methods, teaching style, course development, use of 

references, etc. Outcomes measures have been established by the HoD and follow-up 
of initiatives will occur monthly to ensure that necessary changes to the curriculum 

occur as of 2017. 

5. Linguistics Staff and students All year round For first years we changed from an American English Based textbook, Fromkin, 
Rodman & Hyams ‘An Introduction to Language’ to a local written textbook based 

on African data with many SA case studies, ‘Language Society and Communication’ 

by Bock & Mheta. This applies to all the different courses in the department. All staff 
has been encouraged to use local examples for exploring global issues.  

6. African languages Staff and students All year round African Languages courses have been taught in English since the department started. 

We have successfully introduced isiZulu first-language teaching at first and second 
year level students (2015). For the first in the history of the Department we have a 

Masters and a Doctoral student writing their proposals and later dissertations in 

isiZulu to accommodate culture into academic thinking and language.  

7. Modern Languages Staff and students All year round Including global and diasporic literatures in the curriculum. This would also imply 
using postcolonial theories of cosmopolitanism, translocality and narrative amongst 

many others, as well as considering the intersections of race, class and gender.  

8. African literature New Course Post Graduate Resuscitated the graduate module on Black Intellectual History which was taught in 
the past.  The module will be offered as from 2017. 

9. Faculty Transformation Committee Staff and students April Decolonising the Curriculum. How we Teach, How we Learn.  Workshop held on 13 

April at the Wits School of Education hosted by the Dean, HoS and Chair of Faculty 

Transformation Committee. 

10. Academic Development Curriculum Change Implementation in 2017 WSOA and SOSS – Politics, anthropology and Arts 

11. Rule Change Philosophy now allows 

any Philosophy second 

year course to count 
towards a Major 

Implementation 2017 Allow for greater choice for students to take from a variety of courses including 

African Philosophy 
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3.4  Common trends in curriculum renewal and transformation across faculties 

 

1. Extensive ongoing discussion and critical reflection on how to decolonize the curriculum 

2. Promotion of critical thinking and problem solving 

3. WI courses embedded within disciplines 

4. Increased use of blended learning, coupled with a concern that the technology serves as a 

viable and accessible teaching tool 

5. More flexible, continuous and diverse assessment practices 

6. Increased reliance on student tutors, and consequent need to recognize and support their 

contribution 

7. An adoption of local texts and contexts where possible and relevant 

8. Development of faculty teaching and learning centres 

9. Reflection and support for student social structures and student psycho-social development 

10. Terminal degrees, offering a diploma for those who choose or are unable to complete a degree 

(FEBE), and the development of flexible majors (S) 

11. The promotion of scholarship of teaching and learning and particularly on the current need for 

curriculum renewal 

12. Ongoing initiatives between faculties, teaching and learning centres and CLTD, working 

towards a distributed leadership model 

 

 

4. Diversity and inclusivity  

In South Africa, the demographics of students attending tertiary institutions have transformed post 

1994. The demographic shift has resulted in tertiary institutions being environments where students of 

different races, cultural backgrounds and socio-economic status engage and interact over the course of 

the academic programme. This experience is important and relevant, as students will be exposed to 

diverse environments when they enter labour markets and will need to integrate into societies that are 

in constant transition. (Figure 2 is a snapshot of the Wits Academic staff & student data in 2016). 
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FIGURE 2: WITS STAFF & STUDENT DATA 2016 

 

The University of the Witwatersrand, recognising the diverse nature of the student body and the 

persistent legacy of South Africa’s past, has introduced a comprehensive school and student 

background questionnaire (Biographical Questionnaire). The Biographic Questionnaire, administered 

to first-time first year students, aims to better understand students’ diverse academic needs by 

investigating how students’ backgrounds affect their experience in the university system. This 

questionnaire provides data on various student background variables that include: first generation 

status, access and use of facilities/resources at secondary school level and funding arrangements. 

These data have given the university an improved account of student academic readiness, and will be 

used to develop interventions and mechanisms to assist students to be successful, with an overall aim 

of increasing throughput rates. 

 

4.1 Recent reforms in the past few years catering for students with diverse academic needs, 

abilities, preferences, and life circumstances  

The university is in continuous engagement with students to ensure that the university culture and 

environment is inclusive and sensitive to the diverse university community. In addition to the 

Biographic Questionnaire, the university routinely administers many student experience surveys at 

both undergraduate and postgraduate levels. Such feedback is to constructing responsive mechanisms 

that address student needs through the necessary support initiatives.  

 

 

In CLM, there has been a growing call for the provision of different types of learning materials, and a 

request for making recordings of lectures available to students to review after lectures as part of 
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revision.  The Faculty has embarked on several initiatives within schools to provide these over the 

past few years, with individual schools taking their own approach.  A faculty studio is now in place 

and training has started for lecturers.  The idea is that short videos of parts of the curriculum can be 

made available and used in teaching and learning.  Students can be asked to watch these as 

preparation for lectures, as revision, as part of assignments, or tutorial work.  This is a new initiative 

and in an embryonic stage. 

 

Examples of Curricula reform activities in Humanities to cater for diversity and inclusivity are 

presented in Tables 3a and 3b. In addition, the Faculty has embarked on the following different 

programmes or initiatives. 

 

 An Enquiries Based Learning (EBL) programme has been introduced to address diverse 

academic needs of “at risk” students in Semester 2 of 2017. The purpose of the programme is to 

develop and advance critical thinking, problem solving and academic literacy. Anecdotally, this 

programme has been successful based on facilitator (lecturer) and student comments. The 

performance of programme participants will be measured in this and their other courses to gauge 

the transferability of the skills learnt in the programme. As the programme is student-centred, the 

student voice directs how the programme rolls-out and encourages students to share with their 

group their academic needs, abilities, preferences, and life circumstances. Students are given the 

platform to drive their sessions and can develop, modify, or abandon their approach based on the 

task at hand. 

 

 The Social Work department has for the second year embarked on a writing and language 

intensive approach to develop the academic literacy skills of all their first-year students. Writing 

fellows (PG tutors) were trained and worked in collaboration with Social Work lecturers to assist 

students to develop their writing and critical thinking skills. These skills were developed in 

dialogue with and support of social work course material and enabled students’ extra engagement 

and practice in the critical thinking goals of the course. The initiative has been successful based 

on student marks (Nov 2016 and June 2017) and lecturer feedback, stating that students are 

writing more appropriately and show more confidence and engagement in their writing. Based on 

2016 student comments, the programme was adapted to improve and scale up the programme. 

This initiative was conceived initially by the Student Success Officers and so is categorised here 

under diversity and inclusivity. With the involvement of the WWC and a WI approach, as well as 

student demand, going forward it will be part of general curriculum reform in Social work and 

offered to all students. 
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 With regards to students designing their own curricula, special consideration is given to sports 

bursary students and students with special needs – they are counselled on how to structure and 

manage their curricula, which courses to take and can enrol for fewer courses to accommodate 

the demands of their sports schedules or learning abilities. 

 

Many schools in the Science faculty have restructured their curricula to allow more than one major 

subject. To accommodate students doing majors in a variety of areas, some schools have moved away 

from core modules. New courses have been introduced across each level of study to ensure that our 

students can specialise in a variety of areas, allowing multiple options at Honours and post-graduate 

levels. In designing these new curricula, cognisance was taken of the need for a curriculum to be 

responsive to the South African situation from a social, economic, and environmental point of view. 

However, this has to be balanced with foreign and global viewpoints especially since many South 

African researchers collaborate with overseas researchers. The feedback that students provide in the 

evaluation forms highlights the difficulties they face, and is used to reform curricula and provide 

enhanced inclusivity. During the protests in 2015 and 2016, notes were printed, posted on Sakai, 

lectures were rearranged, assignment dates were adjusted and consultation times were made flexible 

to assist students from different backgrounds. There are plans to develop interactive notes as well as 

recorded lectures to be uploaded onto the SAKAI platform should protest re-ignite. 

 

Curriculum guidelines are provided at departmental levels and are also interrogated during CLTD 

workshops and short courses. The PGDipE(HE) run by School of Education and CLTD has a 

mentoring programme to cater for diverse student needs and to assist with contextualizing course 

curriculum. 

 

Community involvement is important, and various outreach programmes are attended by the 

Whizzbang Team in the School of Chemistry and certain research groupings such as the Materials for 

Energy Research Group (which is a multidisciplinary group between Chemistry, Physics, and 

Chemical Engineering). These events are aimed at raising science awareness within communities, 

especially more disadvantaged communities.  

 

 

4.2  Promoting inclusivity of all students through curriculum and responding to student 

voice 

 

Centrally, CLTD has been hosting conversations with lecturers and students, in workshops and 

seminars, as well as supporting peer evaluations, analyzing and reporting on student evaluations and 

offering individual staff consultations, to consider ways to engage all students in the academic project.  
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In CLM, the Road to Success Programme has held symposiums that have highlighted the student 

voice in terms of their difficulties engaging with courses and curricula.  The RSP symposiums 

brought together academic staff, RSP tutors and students who shared their views and experiences and 

enabled discussions and debates. 

 

Keeping in line with the University of Witwatersrand Language policy of language diversity and 

inclusivity of different cultures, FEBE has added an elective to the Common 1styear curriculum 

drawn from a suite of courses offered by the Faculty of Humanities. English first-language-speakers 

are encouraged to take either IsiZulu or SeSotho as an elective course as part of their 1styear subjects. 

In the language and critical thinking courses, language diversity and culture engagement exercises, 

form part of the course pedagogy and evaluation. These exercises involve student group assignments 

on composition and presentation of poems, short stories, and songs in the student’s local languages, 

followed by explanations and translations in English, encouraging diverse cultural awareness and 

emphasizing language equality as mediums of communication. The overarching goal of the diversity 

and inclusivity through the common 1styear curriculum, is to expose the students to different South 

African media of communication with the aim of creating an inclusive learning environment through 

fostering understanding and appreciating different cultures. The other electives have all been chosen 

to expose students to cultural diversity, with an emphasis on African modes of thinking. 

 

In the Humanities Faculty, several interventions have been initiated to promote inclusivity: 

 Student response has suggested to the School of Education that there is a lack of understanding 

of plagiarism. Courses have now been designed in this school to address plagiarism through 

lectures, additional workshops and seminars. Course outlines and programmes directly address 

plagiarism through reframing it as academic integrity. It is hoped that this approach will develop 

students’ understanding of academic protocol and foster greater academic engagement. 

 Different departments and schools are investigating various forms of assessment to suitably 

accommodate students from different backgrounds (e.g. SLLM and WSOA). 

 A planned initiative for 2019 is that all first-year students will register for a language – African, 

Sign or Modern.  

 

Science academics maintain that as a diverse group of lecturers, they are constantly trying to 

understand and become aware of the diversity in cultures and ethnicities of their students, as well as 

the different religious backgrounds and the impact these could have on the way Science is taught. It is 

important to recognise and acknowledge the prior knowledge that students of different cultural 
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backgrounds bring with them and to build on their lived experiences. The manner of engagement in 

class is vital if one is to encourage inclusivity.  

 

The success witnessed during MISG interventions (p. 21, this document), bolsters the idea that 

adoption of group work allows students to collaborate in formulating mathematical models, solving 

them and interpreting results. Allowing students to work in groups develops their team work skills 

while encouraging academic communications with peers. Peer interaction helps students close each 

other’s knowledge gaps whenever they do not understand the lecturer. It also allows for interaction 

and exchange of ideas and views amongst students. Given that the classes are big; this method allows 

for the inclusion of more formative and summative assessments strategies to improve learning.  By 

working in a team, students learn quickly to take the responsibility of contributing their own ideas, 

and to use these to find solutions to the given problems. 

 

Furthermore, inclusivity is encouraged through the recognition of different sources of knowledge 

generation. It is important to emphasize and acknowledge the contributions made to the development 

of science by communities other than those originating from the Western culture. In this manner the 

historical origins of problems are often discussed in an open forum in the class setting allowing, the 

opportunity to highlight the African contributions to modern science, for example. While this may be 

considered anecdotal, it allows for an exchange of ideas between students and an awareness of the 

import of their own indigenous countries and continent in the development of science. 

 

The Science Faculty makes allowances to assist students, under the assumption that students’ varied 

circumstances contribute to their ability to succeed. At the first-year level for instance, additional 

tutorial programmes in many difficult courses have been instituted. Proof of attendance and 

completion of these is often required for student progression to the next level of study. These may be 

compulsory or may be offered to students on a voluntary basis. Where students have failed one of the 

pre-requisites for taking 2nd or 3rd year courses, students (for the past three years) have been allowed 

to register concurrently with one pre-requisite course in their 2nd or 3rd year of study. This is to 

facilitate the throughput rates for the BSc degree. Academics also encourage students to consult in 

one-on one contact sessions to address misconceptions and improve their understanding. Aside from 

offering the opportunity to consult with them, some lecturers also offer additional sessions, often at 

lunch time and during the study break and examination periods, as additional support. Most lecturers 

adopt an open-door policy as it is understood that students may not be able to make strictly specified 

time slots due to travel issues.  Students are made aware that they can always email a lecturer to 

request a consultation, even if it is outside the consultation time.  
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In terms of maintaining the interest of top learners some schools have developed strategies for the 

high performing students. 

 

 There are often two populations in the Computer Science classes particularly in first year -- 

those that have grown up with computers and did IT at school, and those without experience 

with computers. Care is taken to cater to both groups of students. The former group often gets 

A's in the introductory courses. Many courses offer several open ended extra credit 

assignments that stretch the advanced students significantly. This helps keep them involved in 

the courses and stimulates development of a passion for Computer Science. 

 

 The Research Assistantship Programme in the School of Chemistry has evolved over a few 

years. This programme is used to get undergraduates enthusiastic about chemistry and to 

allow them to experience working in a research laboratory using more sophisticated 

equipment and so on. This normally targets the top learners who are likely to continue post-

graduate studies. In the early years, these students do additional practical work such as 

making aspirin and are taken on a tour through the various research laboratories. During the 

second and third years students conduct a short 2-3-week research project, generally during 

the vacation. They then write a final report. Some students give an oral presentation at the end 

of the year.   

 

 Schools continuously invite undergraduate and postgraduate council representations, as well 

as Honours class representatives, to express their views on the attributes and skills that they 

believe they will need when they enter the employment sector. In many instances, there a 

close match between the skills mentioned were necessary for the working world and those 

that literature indicated employers require of graduate employees. There are ongoing 

discussions amongst staff about the best approach to integrate attributes suggested and other 

critical skills as part of the course curriculum. 

 

At an institutional level, there have been changes in assessment processes because of changes in the 

assessment policy. The policy encourages the adoption of more formative assessments that foster a 

sensitivity to diversity and student learning needs. CLTD promotes the embedding of technology for 

teaching and learning where the diversity of students’ access and use of technology is considered. In 

addition, the decolonising seminars offered by CLTD offer a shared space for both the student and 

lecturer voice to be heard. 
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4.3  Approaches the institution uses to identify instances of bias and alienation related to the 

curriculum 

The institution uses two main methods to identify instances of bias and alienation related to the 

curriculum: Student Surveys and the Counselling and Careers Development Unit (CCDU) 

interventions. 

 

1. The 1st-Year Students Experience Survey aims to investigate the opinions of first year 

students on their entire learning experience at the university. Questions in the survey include: 

quality of and access to facilities, experiences of academic experience and support services and 

administration. A total of 1 335 students participated in the 2016 instalment of the 1st-Year 

Students Experience Survey. On average, 84% of respondents either agreed or strongly agreed 

that Wits had a culture that was tolerant of different races, creeds, and religions. In addition, 85% 

of respondents either agreed or strongly agreed that Wits had a culture that was tolerant of 

various political views and sexual orientations.  

 

Although these numbers are encouraging, the university is constantly exploring new ways to reaffirm 

itself as an environment that is inclusive, sensitive, and tolerant of the diversity within the university 

community. 

 

2. CCDU at Wits has a team of mental health practitioners that promote a culture of inclusivity and 

respect for difference on campus by: 

 creating awareness of personal biases and prejudices, 

  addressing discrimination and stereotyping perpetuated as racism, religious intolerance, 

homophobia, classism, 

 facilitating constructive engagement and positive interactions between students. 

These aims are achieved through curricula programmes and co-curricular programmes. 

 

Curricula programmes 

CCDU has been involved in supporting HIV awareness in B.Ed. degrees and the PGCE. The inclusion 

of HIV topics, engaged teaching practitioners in reflecting on personal values around discrimination 

and stigma, as well as creating a broader support for inclusivity of LGBTIQA communities, people 

living with or affected by HIIV and AIDS and inclusive gender concerns. These modules have been 

adapted from the HEAIDS teacher education training guidelines that were developed in 2008 and 

have subsequently been absorbed into the B.Ed. and PGCE teaching modules.  
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Staff members from CCDU also provide guest lecturer support to the postgraduate Social Work 

courses, on topics such as HIV knowledge, stereotypes and working with diverse communities.  

 

The Drama for Life (DFL) postgraduate programme was supported by CCDU with HIV content and 

reflection for theatre/drama practitioners, particularly to address the stigma/discrimination around 

HIV/AIDS and LGBTIQA communities. In 2014 CCDU secured a grant from HEAIDS to support 

HIV and related themes into the curriculum, which it did for the module: “Reflective and critical 

reflexive practice and HIV/AIDS”. 

 

CCDU therapy services are requested by departments to address issues of diversity and inclusivity. 

Some of the services offered by the therapy team requested include: 

 

 training in psychosocial skills as part of patient care preparation to 6th year medical students, 

 debriefing and stress management of student practical experiences in their practical training, 

 input on ethics and self-care to DFL postgraduate students as part of their training, 

 adjustment and stress management workshop to 1st year Education students as part of their 

teaching experience preparation. 

 

Each of the above services includes a focus on dealing with diversity and inclusivity, for example 

dealing with stigma, stereotypes, discrimination, values, and challenges.  Students are encouraged to 

share their opinions and suggestions, which with their permission this is relayed back to the relevant 

department or school to take into consideration for their continued curriculum planning. 

 

CCDU also facilitates dialogues between students and staff. For example, CCDU can broker 

discussion about the financial needs of students who are required to go out into 

communities/clinics/schools, and need money for resources for transport, clothing, and other 

professional requirements.  As well as raising awareness of engaging with the complexities of 

working in under-resourced, disadvantaged and culturally diverse communities, part of CCDU’s 

contribution includes a facilitation of dialogues relating to these experiences so that departments can 

better respond to student experience.  

 

Co-curricula programmes 

These are civic awareness campaigns and events offered across the institution. Students are 

encouraged to chronicle attendance and completion in their co-curricular records. Increasingly, 

employers seek these records as evidence of completion of soft skills expertise. 
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Awareness campaigns 

 Wits Pride March and Anti-Homophobia Project 

 Acting against Conflict playback theatre in Residences 

 Consent is Sexy during Women’s Month celebrations 

 ’Leave your Mark’: a fun approach to celebrate and embrace Heritage Month 

 Silent Protest: awareness and support for survivors of sexual violence   

 Tree Wrapping: visual, symbolic act of remembrance for survivors of sexual violence 

 Campus wide Poster distribution 

 Greeting Plaque: designed and installed to celebrate diverse SA languages 

 

Spaces for dialogue 

 Up Close and Personal: addressing difference through the lens of relationships 

 Deconstructing Myths: discussions on gender and sexuality   

 Self-reflection on values, beliefs and the formation of diversity 

 Positive Conversations: Have you heard what can happen...on campus? 

 Establish Healthy Relationships: debating the principles of good relationships 

 Men as Partners not Perpetrators: debunking rape myths and exploring sexual consent 

 Lest we forget: Confronting Xenophobia and committing to embrace ‘Ubuntu’ 

 

Workshops and trainings 

 Being in Conversation: exploring Internalized Dominance/ Oppression and active citizenship 

 Exploring Masculinity 

 Body-mapping for survivors of sexual violence 

 Diversity Engagement life skills for Grade 12 learners on Targeting Talent Programme 

 SA Sign Language training for mentors.   

 Persona Dolls: a useful ‘tool’ to introduce diversity issues especially on disabilities 

 Homeostasis: Emphasise difficulties refugees and asylum seekers face in SA and draw 

parallels with difficulties students face when seeking shelter and livelihood at Wits 

 

Talks 

 Talk on “Wits providing a total learning experience that reflects human rights; sound social 

values; world-class academic and professional education based on leading-edge knowledge 

frontiers; and development of critical thinking and transferable skills” at Annual Recruiters 

Breakfast 

 Several Diversity talks and interviews on VOW 
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Diversity Videos  

 Diversity DVD screened to 800 First Year Experience (FYE) programme students 

 The Danger of the Single Story (Chimamanda Adichie) YouTube screening to Education 

students 

 

Experiential Tours 

 Apartheid Museum 

 Constitutional Hill 

 Holocaust and Genocide Museum 

 

Webpage 

 Inclusion of diversity information on CCDU page. 

 

 

In the Humanities, students are directed to different support services for varied assistance. For 

example, qualified counsellors brief and support students with psychological problems. Career 

counsellors and industry experts assist with career related queries.  

 

 Student council representatives have been invited to participate on schools’ teaching and 

learning committees. Amongst the other purposes of student council involvement, it is hoped 

that their involvement will raise instances of bias and alienation related to the curriculum, 

which can then be addressed by the relevant school/department/discipline. 

 An external factor impacting the bias and alienation of students and their ability to manage 

curricula is NSFAS’ late/non-payment of students’ accommodation and or/tuition fees. With 

regards to accommodation, students are sometimes evicted, leading to them experiencing bias 

and alienation from the “system”. Evicted students that are identified are immediately 

supported with emergency accommodation from the Student Affairs office. 

 

In the Science faculty, regular meetings are held with class representatives to increase the possibility 

of identifying instances of bias. Students are quick to point out if they feel alienated. Most lecturers 

have thus become sensitive to the need to cater for students from different backgrounds and with 

different abilities.  

 

To address the shortage of women students in certain Science fields (such as the Mathematical 

Sciences) some lecturers mentor female students. This has increased the number of female students 
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continuing their studies to postgraduate studies.  The transformation office run programmes such as 

‘Safe Zones’ support the LGBTIAQ+ community.  

 

 

4.4  Unresolved challenges related to promoting diversity and inclusivity in the curriculum  

One of the difficulties in working with students from diverse backgrounds is the creation of contexts 

in which to teach specific skills and knowledge. Students in courses in CLM are learning to apply 

skills to contexts and situations that may be very new or foreign to them.  In many cases, projects, 

assignments and exams or tests must include complex scenarios in which students must demonstrate 

their ability to apply their learning.  This can be a difficult space for both academics and students.  

 

Students need reliable access to Wi-Fi to successfully conduct their research. Because of the high 

crime levels in South Africa, we need to ensure that students can safely access the facilities at the 

university. Unreliable access to resources is a barrier to promoting inclusivity at our institution. This 

impacts on the manner of delivery in terms of course content, assessment practices and hence 

curriculum structures.  

 

There is also the challenge of large student numbers. Students often feel invisible and unimportant to 

their lecturers and, by extension, to the school and Faculty. The Science Faculty is currently 

restructuring its student support structures to provide additional psycho-social and learning support 

that will enhance epistemological access to the curricula in the various fields of study and assist 

students that need extra support. 

 

The success of these approaches is near impossible to evaluate accurately. The degree to which 

students from varied backgrounds are all included is circumspect, specifically because inclusivity also 

requires engagement and courage from the students themselves. It is still possible to isolate some 

students regardless of the strategies adopted. Only through constant re-engagement is increased 

inclusivity possible.  

 

There still needs more opening up of spaces for learners to be included to share their contextual and 

personal experiences of the disciplinary concepts. Lecturers need to know how to facilitate learning 

using their planned learning outcomes and content to maximize this opportunity for more 

inclusiveness and acknowledgment of diversity. Time is needed for reflexivity and reflectivity for 

both teachers and students. There is an urgent need to establish trust between lecturers and students if 

inclusivity is to be promoted. 

 

In the Humanities, challenges include: 
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 Discrepant tutor-pay across the university and different departments. 

 Having representative staff to teach decolonised curricula/courses. 

 Funding for the implementation of the writing intensive approach, with adequately 

remunerated writing fellows. Currently departments are being creative with how they enlist 

and compensate Writing Fellows. 

 The willingness of academic staff to adopt or adapt courses to different ways of 

learning/teaching be it writing intensive or blended learning. There is a need for “lecturer 

champions” for these approaches to be successful. 

 

4.5  Exemplars of curriculum initiatives that promote inclusivity of diverse students. 

We share four exemplars of curriculum initiatives that promote inclusivity of diverse students. The 

first one is Wits Plus which is an initiative developed to support working adult students who would 

otherwise be excluded from participating in higher education. The second sets of initiatives are from 

the Science faculty, where academics are using simple and scalable strategies. The third is the 

Targeting Talent Programme which is a enrichment, bridging programme for school children to 

enable them to become successful Maths and Science students and the fourth is the Health Sciences 

new admission policy. 

 

a) Creating Access through Wits Plus 

Wits Plus has offered a decade of study opportunities and support to part-time, mature adult students 

who study after hours on the West Campus. Wits Plus has showed a steady growth since its inception. 

Table 4 below illustrates the growth in student numbers over the last number of years. 

 

Table 4: Growth in Wits Plus student numbers 

 

Wits Plus as a Strategic Asset 

Wits Plus adds value to the greater Wits community in many more ways than just registering part-

time, working students.  

Year B. Com students B.A. students Total 

2009 256 203 459 

2010 268 250 518 

2011 252 257 309 

2012 229 327 556 

2013 274 397 671 

2014 285 459 744 

2015 316 520 836 
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 Full-time students register with Wits Plus to attend part time classes in cases where they 

develop time table clashes. This is largely due to them having to carry over a course into 2nd 

or 3rd year.  Allowing them to repeat a course through Wits Plus, helps to prevent unnecessary 

extension of their studies, thus increasing throughput rates for the faculties. 

 There are regular cases where students have only one or two units to complete and have run 

out of funds to continue with full-time studies. By converting to part-time, they can continue 

their studies and graduate. 

 Wits Plus also accommodates several occasional students per year (just over 50 in 2013).  

These are graduates (often from other institutions) who want to do one or two additional 

courses.  Psychology is very popular amongst occasional students.  These students often enrol 

with the ultimate purpose of doing postgraduate degrees and Wits Plus plays an important 

role in enabling them to do so. 

 Wits Plus also accepts mid-year registrations in the BA degree programme.  This not only 

boosts the numbers for the Faculty, but gives Wits a competitive edge as all other residential 

contact based institutions only have a January intake. 

 Wits Plus classes are offered in the evenings, thereby optimising the use of Wits lecturing 

facilities.  We do not compete with the schools for venues and make use of venues which 

otherwise would have been empty. 

 Over and above the degree courses, Wits Plus offers a wide range of short courses. This has 

the following benefits to the faculties, their schools, and departments as well as Wits as a 

whole: (i) generation of 3rd stream income which is channelled back to our partnering 

schools; (ii) brand awareness in the market segment which falls outside the WSB and WSG 

constituencies, namely the non-executive, often non-graduate employee wishing to qualify for 

promotion or even make a career change, and (iii) additional opportunities for Wits Alumni to 

return to Wits to upgrade their skills profiles. 

 

The fact that all courses are offered in the evenings, makes Wits Plus accessible to people who cannot 

study during normal working hours. 

 

Wits Plus Lecturers 

Lecturers are highly qualified and experienced, and appointed through faculties and schools. In fact, 

in many cases, Wits Plus students have the same lecturers as the full-time students. Lecturers are 

usually paid to lecture at Wits Plus as this falls outside the workload model for most schools 

/departments. An exception to this model up to now has been the Department of Sociology, which 

builds the Wits Plus contribution into the workload. The model for this school is one of an internal 

transfer of fees to the department rather than the lecturers being paid. This model is currently being 
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re-evaluated in the department. Wits Plus requires each lecturer to sign a contract of commitment and 

all CVs are kept on file. The quality of lecturers and their passion and solid commitment, are amongst 

the main reasons why Wits Plus graduates are often motivated to move on to Honours and Master’s 

programs. 

 

Science Faculty inclusive curriculum projects 

School of Computer Science and Applied Mathematics: Mentorship Programme 

This mentoring programme functions at Honours level. Students are paired with an academic of their 

choice to whom they can communicate any struggles or issues they are facing. The mentorship 

programme began in 2015 and has been very successful. It helps integrate students, especially those 

who have been identified as at risk. Black women have been particularly encouraged and empowered 

through the mentorship programme. 

 

A School of Molecular and Cell Biology (MCB) project 

The Faculty of Science is aware of the need to produce "citizen scholars". Considering this there is an 

ongoing focus on producing critical thinkers who can synthesise, critique and apply knowledge rather 

than simply regurgitate "facts". This is reflected in Writing Intensive (WI) teaching and in progressive 

types of assessment applied in the Faculty. It must be acknowledged that assessment is an integral part 

of 'curriculum" in that it is accepted that assessment drives learning. It is also acknowledged that 

epistemological access is not easily available to students from disadvantaged backgrounds. To this 

end the Faculty of science is in the process of implementing additional socio-psycho and learning 

support, as well as a mentoring programme for all students registered in the faculty. It is envisaged 

that these structures will increase epistemological access and lead to enhanced student success.  

 

One of the consequences of WI teaching is greater knowledge of student experience of learning. For 

example, one of the lecturers has introduced a system of allowing students to write anonymous letters 

to her at the end of each week to make her aware of where they are struggling. Other lecturers in 

MCB have adopted her strategy and all report that it is very useful from two perspectives: firstly, the 

students must articulate what they don't know, and secondly it allows the lecturer to address 

conceptual problems. Students have responded very positively to this type of intervention as it makes 

them feel that their problems are addressed without them having to articulate them personally to a 

lecturer.  In general, different types of reflective tasks have been added into assessments, different 

methodologies are being used by lecturers within classroom spaces to promote inclusivity: e.g. the use 

of learning portfolios; peer assessments; reading journals and responses; group presentations; 

reflective tasks; embedding ‘soft skills’. 
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Targeting Talent Programme (TTP) 

The TTP is a psycho-social educational pre-university enrichment programme that aims to increase 

the academic, social, and psychological preparation of academically talented learners, primarily 

from socio-economically disadvantaged backgrounds, for admission to South African universities. 

The programme was successfully launched in 2007 with a cohort of 267 Grade 10 learners and 46 

teachers from 41 schools across three provinces (namely, Gauteng, Limpopo, and Mpumalanga). 

Goldman Sachs and the Telkom Foundation fund it. Over the years, the programme has expanded 

and reached 2743 learners from all provinces across the country. 

 

The TTP has been in the talent pipeline development sector for 10 years, and this milestone was 

achieved through the following:  

 targeting learners from socioeconomically disadvantaged backgrounds with academic 

potential, thus understanding and help mitigating some of the South African youth 

challenges; 

 rigorous programme implementation; 

o Mathematics and Science Supplementation Curriculum (MSSC) Session Camps. 

o Residential Academic Enrichment Camps (RAEC) 

 educators' Enrichment (Mathematics and/ or Science educators); 

 community Engagement (Annual Provincial Family Workshops, which include parents, 

educators, and school governing bodies); 

 strong Monitoring and Evaluation underpinning the programme. 

 

Activities provided by the TTP 

 TTP partners with schools, which in consultation, select learners demonstrating high 

academic potential from Grade 10-12 to participate in a two/three-year pre-university 

enrichment programme. 

 A holistic residential, on-campus, academic enrichment programme the RAEC is designed 

to develop both the cognitive skills and dispositional attributes required to enable a 

successful transition for University-level studies; through deep-immersion in the following 

subjects: Mathematics, Science, Writing, Forensics, Law, International Relations, 

Economics, Life skills, Information Literacy, Philosophy, Critical Diversity, Social 

Research, Computer Science, Engineering, Sports, Hip Hop, and Music appreciation.  

 Annual Provincial Family Workshops designed to offer systematic support to the learners’ 

teachers and families, providing them with the capacity to further support their learners in 

their studies.  



 

45 | P a g e  

 Educator Enrichment Programme enables educators to improve their subject specific 

knowledge, technical capabilities, and ability to disseminate learning skills, thus equip them 

with necessary teaching skills and various ways to facilitate learning. 

 Assisting learners with life skills development and career choices. 
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TABLE 5: NUMBER OF STUDENTS THAT HAVE COMPLETED THE TTP PROGRAMME SINCE 2009 

Cohort graduate year  (GUTS) 
TTP 

Total 
Studying  Tracked Access Rate 

2009 267 157 170 92% 

2011 75 63 66 95% 

2012 369 253 276 92% 

2013 171 152 166 92% 

2014 281 228 234 97% 

2015 502 314 359 87% 

2016 239 209 238 88% 

Cumulative 1904 1376 1509 91% 

     

 

TABLE 6 COHORT GRADUATE YEAR TRACKING 

Cohort graduate year (GUTS) 
Guts 

Total 
Studying  Tracked Access Rate 

2011 42 13 21 62% 

2012 40 13 17 76% 

2013 30 7 9 78% 

Cumulative 112 33 47 70% 

 

For each cohort, the following number of students per cohort came to Wits 

2009:  71/ 143 

2011: 64/ 63 

2012:  21/ 242 

2013: 111 /152 

2014: 66/228 

2015: 99 / 301 

2016:  77 / 209 

 

Some lecturers in the Science Faculty are involved in teaching in the Targeting Talented Programme 

(TTP). The curriculum coordinator of the two week residential enrichment aspect of the programme is 

based in the Science Faculty. While the success of the programme has been attributed to the increased 

access to tertiary education and enhanced epistemological access to university of the participants, it 

should also be recognised that lecturer participation in the programme has in turn created an 

awareness of the social backgrounds of many of the students that enter university, as well as an 
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awareness of effective pedagogical practices to make curriculum content more accessible to our 

students.  

 

FEBE student support through improved access to education 

The FEBE became aware that although the pass rates were quite high, around 80%, the throughput 

rates were abysmally low. Some of these findings could be attributed to the rigidity of a fixed 

curriculum delivered in a linear fashion with major dependencies on previous material. In addition, 

the Progression Rules developed over many years were highly restrictive. The success of the 

overall programme (i.e. graduate numbers) had not been tracked for years, making it difficult to 

address student lack of progress. The FEBE embarked on an approach to transforming the 

curriculum delivery and implementation by altering structural, content and implementation issues. 

 

Some of the curriculum changes included: 

• Semesterization of full year courses 

• re-arranging pre-and co- requisite limitations by removing unnecessary progression barriers. 

• availing opportunities for students to repeat modules via the Wits Plus alternate part-time 

module/course offerings. 

• providing Boot Camps, organized through the Academic Development Unit during 

University Breaks for difficult, hands-on subjects like computer programming. 

• support provision offered by the Academic Development Unit recognizing early defaulting 

students and offering individualised support.  

• creating a Common First Year curriculum in which standard Major foundational courses are 

offered while specialist discipline specific courses are moved into later years.  

 

The result has been the creation of a revised curriculum encompassing elimination of academic, 

eco-social and psycho-social “barriers” to academic success. In this context, academic barriers are 

defined as “short-falls” that students come into University with from basic education and/or the 

student’s background, all of which are no fault of their own. Academic barriers range from poor 

learning habits (such as rote learning) and English as a primary medium of instruction, to lack of 

access/exposure to computing and technical drawing. Eco-social barriers speak to the effect of the 

students’ economic instability which affects access to tuition, academic resources (e.g. textbooks, 

engineering drawing equipment, lab, and field work protective gear), accommodation and food 

daily. Lastly, the psycho-social barriers are evident in learning limitations due to the students’ 

mental state stemming from causes such as financial stress, depression, anxiety. At the FEBE, 

through the office of the DVC-Academic, Professor Andrew Crouch, and support from the Faculty 

Dean, Professor Ian Jandrell and Faculty governing structures, the ADU has developed and 

successfully run several strategies and interventions to improve access to quality education.  
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These interventions include: 

 

 Facilitating concept- based learning and discouraging rote memorisation. Clicker-based 

tutorials (interactive teaching technology) as well as interactive weekly concept tutorials are 

used. Concept tutorials incorporate ‘flipped classroom’ approach, peer learning, interactive 

learning, and guided debate. In the concept tutorials, students are divided into small 

working groups (eliminating challenges introduced by large classes) and are supervised by 

ADU trained tutors who are selected by the course lecturers. The tutors are trained to 

identify learning and/or conceptual difficulties timeously, in addition to the facilitation of 

concept-based learning. 

 

 Providing weekly language support tutorials (LSTs), focused on improving grammar, 

comprehension and reading speed, are provided by the ADU. These LSTs run every day of 

the week (so that students can select the day that best suits them) throughout the year and 

are open to all students in the Faculty. 

 

 Targeting ‘difficult courses’ such as software programing, engineering drawing and process 

engineering the school camps, as students have historically lacked exposure to media or 

learning platforms in these knowledge areas due to social and/or economic background. 

ADU has been conducting school camps during the mid-semester and mid-year breaks 

(Autumn, Winter, and Spring school camps), focused on equipping students with the 

fundamental principles and conceptual knowledge base required for the courses. The school 

camps are run during the school breaks to alleviate any concerns of student distraction. This 

has significantly contributed to improved pass rates in the mentioned courses (Table 7). 

 

 Video recorded lectures have been used in the Faculty since 2013 to improve access, 

particularly for large classes (e.g. MATH1014) in which learning is difficult due to the large 

number of students. Through this platform, students have an opportunity to re-visit the 

lecture and re-engage with the taught material multiple times at their convenience. Data 

from the MATH1014 video recorded lectures analysis shows that out of a 45-minute 

lecture, the average student viewing time is about 12 minutes, in which students focus on 

the concepts they did not understand in the lecture. Thus, students do not use the videos as 

substitutes for the lectures, but instead as revision tools. The platform used at the Faculty is 

accessible off campus as well as being downloadable, so students who do not have access to 
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internet at home can carry the lectures on a flash or external hard-drive. The video recorded 

lecture program is managed by the ADU Math team. 

 

 

TABLE 7: COMPARISON OF PASS RATES FROM 2014 TO 2016 OF “AT RISK” COURSES SUPPORTED 

BY THE FEBE STUDENT SUCCESS PROGRAM THROUGH VARIOUS INTERVENTIONS. 

“At risk” 

course 

 Pass rate (%) Interventions 

2014 2015 2016 

 

CHMT1002 

 

46.2 

 

76.5 

 

78.9 

Study skills training, tutor training, Autumn School, 

Spring School, Clicker concept sessions, Economic- 

Social (Eco-Soc) clicker sessions, Concept tutorials 

and Spring school. 

 

CHMT2013 

 

48.7 

 

80.6 

 

76.0 

Study skills training, tutor training, Autumn School, 

Spring School, Clicker concept sessions, Eco-Soc 

clicker sessions and Concept tutorials. 

CIVN1001 56.6 61.5 85.3 Winter School, study skills training, tutor training 

and support lab practice sessions. 

CIVN2009 54.7 59.8 81.2 Eco-Soc clicker sessions and Tutor training 

CIVN2013 49.1 42.8 50.4 Spring School, Tutor training and concept tutorials. 

 

ELEN2004 

 

52.2 

 

73.9 

 

76.8 

Clicker   Eco-Soc   sessions, tutor training, Autumn 

School, Extra concept lectures, support lab practice 

sessions and Wits Plus 2nd attempt. 

 

MECN2010 

 

54.1 

 

64.9 

 

75.3 

Study skills training, tutor training, Clicker concept 

sessions, Eco-Soc   clicker   sessions   and   Concept 

tutorials. 

MECN2014 52.8 63.1 70.6 Study skills training, tutor training, Clicker concept 

sessions and Eco-Soc clicker sessions. 

Additional courses we were asked to support in 2015 and 2016 

PHYS1025 73.0 59.2 69.4 Study skills training, Tutor training   and   Concept 

tutorials. 

MATH1038 72.8 61.3 63.0 Study skills training, Spring School, Tutor training 

and Concept tutorials 

APPM1000 64.1 84.1 81.0 Study skills training, Tutor training and Concept 

tutorials. 

ELEN1000 65.5 78.2 67.9 Study skills training, Clicker tutorials and Eco-Soc 

clicker sessions. 
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MECN1003 72.6 74.0 82.4 Autumn School, Eco-Soc clicker sessions, provision 

of drawing kit, Tutor training. 

 

In 2016, the FEBE through the ADU and support from the individual schools developed a success and 

retention program (ROCs program) for 438 academically excluded students at the end of 2015. The 

students were readmitted on conditions in 2016. The program led to successful retention of 70% of 

students that would otherwise have been excluded from the University (Fig. 4. The success of the 

pilot led to over 600 academically excluded students been re-admitted on conditions in 2017 and due 

to support structures developed in the program within the faculty, 74% of students met their mid-year 

exams conditions and could proceed to the 2nd semester (Fig. 5). 

 

Figure 4: Percentage comparison of readmitted students on conditions 2016, that a) passed all 

their courses, b) could proceed but are repeating a minimum number of courses, and c) excluded. 

 

FIGURE 4: PERCENTAGE COMPARISON OF READMITTED 

STUDENTS ON CONDITIONS 2016 

FIGURE 5: PERCENTAGE COMPARISON OF READMITTED 

STUDENTS ON CONDITIONS IN 2017 
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Figure 5: Percentage comparison of readmitted students on conditions in 2017, that a) proceeding 

due to meting their conditions in the mid-year exams, b) excluded due to not meeting their 

conditions, and c) did not register after been re-admitted. 

 

Access via elimination of Eco-social barriers 

Early identification and assistance of students facing Eco-social challenges is critical as these 

barriers affect their day-to-day interaction with their studies. Here, early identification is achieved 

through use of Eco-Soc Clickers based questionnaires that are quick to analyse. Through this 

platform, it has been identified that students facing challenges ranging from food, tuition and 

academic resources (e.g. Textbooks) to accommodation can be timeously assisted within Faculty 

and University support structures. Provision of academic resources and food at a Faculty level has 

been achieved (Table 8) via the Wits Engineering and Built Environment community support 

(WEBECS) program that is an initiative set up and run by the Faculty Transformation committee 

and the ADU in partnership with Schools and Faculty governing structures. 

 

TABLE 7: SOCIO-ECONOMIC CHALLENGES 

 

At-risk course 

 

Socio-Economic 

challenge 

1
st 

Block 

Percentage of 

Respondents 

2
nd 

Block 

Percentage of 

Respondents 

Change in Pass-rate 

between 2014-2015 

CHMT1002 Food 8.9% 1% 30.4% 

 Finances (Tuition fee) 25% 25% 

 Textbooks 23% 15% 

     

MECN2014 Food 9.4% 3% 10.3% 

 Finances (Tuition fee) 11.9% 14% 

 Textbooks 20% 2% 

    10.9% 

MECN2010 Textbooks 13% 4% 

     

 

Access via elimination of Psycho-social barriers 

Recognizing the need for student support with regards to mental health, the ADU in collaboration 

with the CCDU has trained lecturers and administrative staff involved in student support within the 

schools on identification and containment of students facing challenges related to mental health. 
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The faculty, through the ADU, has appointed an Academic counsellor who is trained and supervised 

by the CCDU to help identify, contain and where possible, assist student before referring them to 

CCDU for assistance. The Academic counsellor also runs student workshops on how to cope with 

some of the challenges around disappointment (poor academic performance), transition from high 

school to University and how to develop effective support structures within the University, for 

students who do not have family within Gauteng. 

Health Sciences Admission Process into the Professional Programmes 

In order to address the issues around inclusivity and diversity in the student intake of new 

undergraduates in the Faculty of Health Sciences the admission process and criteria used to admit 

students into their programmes was amended. A decision was taken move away from using the 

combination of academic performance in matric, National benchmarking tests (NBT) and the 

Biographical Questionnaire (BQ) as criteria to admit students to excluding the BQ and using only 

matric and NBT and creating four categories in which student will be considered for admission. 

 

Based on the number of places available per program, each group is an allocated an equal number; 

for example, if 100 places are available then the best 25 per group will be selected for admission. 

The four categories are described below. 

 

 Merit only: students from all races and backgrounds are grouped in this category based on 

academic excellence only. The composite index (CI) comprised of best of five matric 

subjects and NBT average is used. Students with the highest APS are are considered for 

admission. 

 Urban-rural:  if students are from schools classified as rural with required minimum CI they 

are considered for admission. 

 Quintile 1-2 schools: if students are from schools classified as quintile 1-2 schools and with 

required minimum CI are considered for admission.   

 African and Coloured: if students are classified as either African or Coloured and not in any 

of the above categories and with required minimum CI they are considered for admission.   
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4.6  Common Trends in addressing diversity and inclusivity 

 

 Biographical questions and 1st-year surveys 

 Conversations between staff, students and employers 

 Increased student representation on committees and platforms for curriculum reform 

 Reassessing admissions policies 

 Flexible degree programmes 

 Provision for part-time evening students 

 Programmes addressing retention issues and barriers to success, including the eco-social and 

the psycho- social. 

 Common 1st-year courses 

 Bridging courses for school children and evening classes for adults 

 Addressing the needs of top learners 

 Mentorship programmes 

 African perspectives and contributions to modern science 

 Including African languages and cultural narratives 

 Enquiry Based Learning programmes, group problem solving initiatives and pedagogies 

which elicit increased feedback from students 

 Increased use of formative assessments 

 Integration of CCDU expertise in enhancing course content or introducing relevant therapy 

techniques or as mediators between students and staff, as well as the support of co-curricular 

programmes 

 

 

5. Curriculum development capacity and quality 

5.1  Supporting curriculum development capacity at Wits 

Curriculum design, development and implementation are central to the academic enterprise, yet, very 

few academics receive training in how to conduct curriculum planning. Marginal local and contextual 

studies have been conducted documenting and reflecting on effective curriculum practices at module 

(course) or program level. Currently, the university does not have a single, institutional approach to 

curriculum and course design informed by broad educational goals. However, lecturers continuously 

fine-tune and adjust courses as and when needed. In addition, the Quality Assurance unit runs 

extensive faculty reviews regularly. These reviews often lead into major course overhauls if it is 

found that the courses are unsatisfactory. 
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CLTD offers a range of courses to develop the skills of academic staff in curriculum development, 

including a short course “Curriculum Development and Learning Design”. This course includes 

collaborative academic planning with groups of academics and functional teams (instructional 

designers, digital media specialists, librarians, support staff). A long-term aim of this course is to 

foster and support an active community of curriculum renewal and development practice at Wits. 

  

Currently, CLTD is involved in skills development for blended learning. The CLTD eLearning team 

works closely with academics to support the development of blended learning approaches. CLTD 

hosts the Wits Learning Management System (LMS), and offers “how-to” support via a help desk, 

and training on how to use technology for teaching and learning. Blended learning has been 

incorporated into a wide range of Wits courses, as evidenced by the number of daily logins to Wits-e, 

which ranges from 10, 000 - 42, 000 sessions per day. 

 

In 2017 CLTD established studios in each faculty, with facilities for screen capture and live video 

recording. Faculty studios are a space where academics can create multi-media content as part of a 

blended learning approach to enhance their curricula. ELearning also aims to expose academics to a 

range of technologies that may be used for teaching and learning. A current initiative is a pilot of Join 

IN streaming technology, which is being tested in actual lecture sessions in each faculty.  

 

Going forward, CLTD aims to embed ideas around curriculum reform, inclusivity with technology-

enhanced learning. To achieve this, CLTD plans to support curriculum planning through: 

 

 developing a shared language around curriculum development and learning / course design,  

 evaluating and documenting existing course/learning design frameworks and introducing 

new ones, 

 ensuring that the frameworks/models adopted are flexible and allow for creativity and 

innovation, 

 working collaboratively on curriculum renewal and design projects in cross-faculty and 

institutional teams, 

 researching and disseminating work around curriculum design, development, and 

implementation in local, national, and international platforms. 

 

Technologically enhanced learning needs to be a common thread in all of the above. 
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CLM relies on CLTD for professional development as they do not have a T&L Unit. They do 

however run occasional workshops for specific schools or groups to help develop T&L knowledge 

and skills within the academic staff.  

 

Most of the staff in the SOA hold the professional qualification of Chartered Accountant (SA) and are 

course content specialists. All new staff members are required to attend workshops presented by the 

CLTD to introduce them to current pedagogical practices. Over the past 3-4 years several staff 

members in the school have become actively involved in researching teaching and learning in higher 

education and have been run workshops within the school to upskill staff. In the School of Law, many 

of the staff are either part-time academics who are also actively practicing law, or have practiced law 

in the past.  Similarly, the School of Economic and Business Sciences, the Wits Business School and 

the School of Governance rely on strong ties with industry for both staffing and input into curricula. 

 

Most schools in CLM rely on internal review processes and feedback from external examiners to 

ensure that their curricula remain relevant and current. In some cases, there are active advisory boards 

in place. 

 

There are various activities related to capacity development around curriculum design in the faculties. 

In CLM, curriculum design and review is not driven by formal reviews but is undertaken by 

disciplines. Many disciplines review their courses annually and make small changes as needed; larger 

changes are undertaken more formally, typically through the formal school, faculty and university 

curriculum committees and academic planning processes. 

 

The Wits Business School has attempted to promote a transformative curriculum reform agenda 

through its major and minor academic developments. In each instance, a quorate faculty-represented 

Curriculum Committee was established with a specific and unique mandate to develop new or amend 

existing curricula as part of a forward-looking, larger academic programme strategy. Furthermore, 

each committee was tasked with curating the curricula in accordance with bespoke terms of reference 

with generic underpinnings. The common generic scaffolding criteria by which these curricula were 

all formulated, reflect both transformative and decolonising considerations, and despite these criteria 

not being consciously aligned to a larger school-wide strategy in this regard, certainly served as solid 

groundwork within the larger curricula reform University initiative. The generic aspects of the terms 

of reference required deliberation in approach to curriculum structural design, content substance and 

applicability. 
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WBS, for example, has developed a fungible set of guiding questions and perspectives for reviewing 

curricula. Examples of these questions follow. 

 

 Does the curriculum grapple with pertinent real world relevance both internationally and locally? 

Does the qualification adequately prepare business school graduates to perform equally well in 

critical problem-solving within an emerging market African context as well as within more 

developed global environments?  

 Is the curriculum sufficiently shifted to a problem-based model and does the curricula adequately 

balance the sequence of theory and practice, and the plurality of theories and methods required to 

solve complex business and organisational ‘wicked’ problems?  

 Have the assessment methods selected been deemed fair to test all students? Do the assessment  

practices factor in educational disadvantage and allow for unconventional but fair forms of 

assessment? 

 Does the curriculum include sufficient support mechanisms such as embedding and supporting 

blended learning, language, writing and research skills?  

 

With the formation of the Faculty Teaching and Learning Centre, the academic aspects of a new 

qualification, programme or course development will be guided and driven through the centre, 

working together with the relevant school Curriculum and Teaching and Learning committees. 

 

Most departments at Wits have Curriculum development guidelines. The Wits School of Education 

(WSOE) has developed a draft document for circulation and discussion in Humanities clarifying the 

roles of course coordinators and course presenters. This document was developed to create quality and 

clarity of roles, which includes accountability checks to try minimize gaps or mistakes. 

 

In the Science Faculty, various teaching and learning workshops are provided throughout the year to 

facilitate the process of developing academics as teachers, researchers, and supervisors. Attendance at 

many of these is mandatory for newly appointed lecturers. All new members of staff attend the 

training offered by CLTD. They enrol in sessions such as “The teaching role”, “Assessment and 

feedback for learning”, “Curriculum development and learning design”. They also attend the offerings 

of the Science Centre for Teaching and Learning. Experienced teachers also mentor new members of 

staff. Some lecturers employ the help of a peer reviewer, usually with a background in education, 

from the Faculty of Science Teaching and Learning Division of Wits University (STLC) to sit in on 

classes and assess their way of teaching and facilitation of the learning process in the classroom. The 

lecturer is then provided with feedback on areas of improvement.  
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The STLC offers a Professionalization of Teaching (PoT) course to academic staff in Science which 

creates awareness of challenges related to epistemological access, and transformation and 

decolonisation of the curriculum. Here are some comments from academic staff (from the past year), 

highlighting how their developing understanding in relation to these issues has impacted and 

transformed their understanding of curriculum related issues: 

 

The course has made me aware that not everyone has the same background and you have to take 

this into consideration when preparing and delivering your lectures. I will move away from just 

delivering towards a more interactive approach, stopping, and listening to students and asking 

questions regarding their take on things. 

 

The course helped me understand the diversity in my classroom in more depth, and made me 

aware of how lecturers can be of use to help struggling students. It emphasized the importance of 

being aware of (and sensitive to) the fact that my students’ worldview can differ from mine. I will 

work harder to create a sense of community in my classes and encourage students to help and 

interact with each other. 

 

It gave me hope that there is more to teaching than the transference of facts. It was great to see 

how different groups perceive the world differently and how the students perceive knowledge in 

the context of their backgrounds. 

 

It opened my eyes in that I should consider that the way students learn also relates to indigenous 

knowledge, which may clash with our teaching. This course has changed the way how I approach 

learning and teaching. I intend not only to focus on the course but build students and empower 

them. 

 

Several Science academics have obtained a higher degree in education. Some of those that have 

completed an MEd via coursework and research report and have taken courses in curriculum and 

related topics. These academics generally play a role in overseeing or driving curriculum changes in 

their respective schools in Science.   

 

5.2  Processes to ensure the quality of curriculum design, ongoing development and renewal, 

and implementation 

The key Senate committees with responsibility for curriculum planning are the Teaching and Learning 

Committee and the Academic Planning and Development Committee (APDC). The APDC considers 

proposals for new academic developments after they have been developed collaboratively by the 

Schools and the Academic Planning Office and considered by the faculty boards. The APDC makes 
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recommendations to Senate on curriculum related academic developments requiring external approval 

and on any policy implications which arise from the proposals. The APDC has the responsibility to 

approve curriculum proposals which do not require external approval.  

 

All new programmes and revisions are handled by the Quality & Academic Planning Office (QAPO). 

The office is responsible for ensuring that programmes adhere to the Higher Education Qualifications 

Sub-Framework (HEQSF) standards set by the Council on Higher Education (CHE). Programme 

accreditation is handled through the QAPO. 

 

The FEBE has an established structure that deals with curriculum. At the faculty level, there are three 

main committees that oversee curriculum development. These are: 

 Teaching, and Learning Committee, 

 Curriculum Planning Sub-Committee, and 

 Common First Year Committee. 

These committees in conjunction with the faculty Academic Development Unit (ADU), University 

CLTD and Senate Teaching and Learning Committee are actively involved in discussions, planning, 

research, and development of practical implementation of decolonization and transformation of the 

faculty curriculum. 

 

In the Humanities Faculty the following principles and mechanism ensure curriculum quality. 

 

 New lecturers are required to participate in CLTD workshops during their three-year 

probation period. It is hoped that these workshops contribute to their knowledge and skills 

related to curriculum design, development, renewal, and implementation. 

 The standing orders on assessment provide guidelines concerning assessment of curricula and 

as such include implicit guidelines to ensure quality of curricula. 

 The moderation process of assessments, as outlined in the standing orders on assessment, 

contribute to ensuring quality of curricula. 

 Every five years each school is required to undergo a QQR. 

 Professional degree programmes regularly undergo external reviews by professional bodies. 

 

The Faculty has aligned its courses with the Higher Education Qualifications Framework 

(HEQSF) specifications for 2018. Continuous engagement is still underway however; there are 

some courses which schools will still introduce as a part of their own curriculum renewal and 

transformation, especially at postgraduate level. School Transformation Committees have been 
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established in alignment with the Faculty Transformation committee and both school and Faculty 

committees support the renewal and reassessment of the curricula as an ongoing process.  

 

In the Science faculty, committees and forums involved in curriculum planning are always made of a 

majority of highly qualified academics and specialists in their respective fields. Course coordinators 

usually form part of an undergraduate committee chaired by the undergraduate coordinator. The 

committees meet at regular intervals (this varies in each school) to discuss teaching and learning 

issues that need to be taken to the academic staff meeting for more general discussion. In some 

instances, the committees also meet the student class representatives at appropriate times to get 

feedback from students on teaching. Student feedback is conveyed to the relevant lecturers so that 

there is a continuous effort to improve the way in which the curriculum is delivered and received.  

 

Annual reviews of all topics are conducted widely across the Faculty through student evaluations and 

peer reviews. Courses undergo extensive external evaluations and each exam has to be approved by 

an external examiner from outside the University who is a recognised expert in a particular field. This 

external examination process incorporates an assessment of the course content and marking structure. 

Curricula also undergo review from external bodies. For instance: 

 

 The Actuarial Science syllabus is revised every 5 years in line with international and South 

African actuarial practice. Every year minor updates have been undertaken as a continuous 

process in keeping both the major fields relevant. The School has maintained international 

accreditation which was most recently renewed at the end of 2016. There has not been any 

negative feedback and this process has enabled the school to keep up to date with current 

developments both internationally and locally. Design, development and implementation is by 

staff who are from diverse backgrounds and in many cases have had exposure outside academia 

which helps in building an effective curriculum. Actuarial Science staff members are 

professional members of the Actuarial Society of South Africa (ASSA). ASSA gives 

accreditation for the major courses offered in the school and thus the output of the curriculum is 

consistently monitored externally. 

 

 There has been, over the last five years, the development of an Astronomy and Astrophysics 

curriculum offered largely by the School of Physics. The curriculum runs in parallel with the 

existing Physics Major programme.  The (successful) students who started this curriculum for the 

first time are at present doing their Honours year.  The curriculum was put into place to answer 

the national need for students to be trained in this area of Physics.  Those responsible were well-

acquainted with the requirements of national initiatives like the Square Kilometre Array (SKA), 

and the curriculum reflects the skills and knowledge required to make a contribution at all 
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professional levels. Given this, extensive engagement was required with various stakeholders in 

order to implement an appropriate curriculum to answer this need. 

 

 The Minerals Education Trust Fund (METF) evaluates all Geology Curricula on offer in South 

Africa and supports whatever initiatives it can at all Universities. The METF has consistently 

rated the School of Geosciences at WITS as one of the highest ranked departments in SA and 

contributes towards funding various initiatives. They will continue to evaluate the revised 

curriculum as it unfolds in 2018 and 2019. In developing the revised dual major in Geology, staff 

members in the School worked very closely with academic developers in the Faculty Teaching 

and Learning Centre as well as representatives from the Quality and Academic Planning Office 

to ensure that that those responsible for redesigning the Geology curriculum and implementing 

the changes have the requisite skills, knowledge and attitudes to ensure that the curriculum is 

educationally sound, fit for purpose and aligned to the institution’s values. 

 

On a higher bureaucratic level, Science courses are assessed by the Faculty and the Senate Academic 

Planning and Development Committee. This ensures the appropriate standard is maintained in each 

course, that the curricula are well structured and revised as necessary. 

 

 

5.3 Moving towards shared responsibility for curriculum design 

While the university has set in place structures to regulate curriculum design and development 

activities emanating from the academic fields or departments, a lot of the curriculum design and 

development work is still initiated by individual lecturers who are tasked with developing curriculum 

at the course/module levels. Wits still has some strides to take in moving towards collective faculty 

responsibilities for curriculum design, while maintaining individual lecturer and differentiated faculty 

interests, autonomy and responsibility for curriculum decision making. 

 

Lattuca & Stark (2009) in their work on Curriculum reform put forward four purposes for college-

wide curriculum planning which could be useful for future curriculum planning at Wits: 

 

(a) Adjusting academic programmes to be more congruent with the university mission, (b) 

establishing (or adjusting the mission); (c) modifying academic programmes to be more 

responsive to the changing external environment, and joining the bandwagon of innovation (p. 

133). 
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5.4  Common trends in development capacity and quality 

 

 Supported by a range of courses offered by CLTD 

 E-learning support through studios on each faculty 

 Braided E-learning and curriculum renewal  

 Strong faculty/ school guidelines, peer review systems  and successful experience of working 

with external professional reviewers 

 Call for faculty Teaching and Learning centres to support development capacity 

 Professionalization of Teaching courses from faculty teaching and learning centre 

 Central and faculty processes in place, but need to move towards more collective coordinated 

faculty responsibility in curriculum design 

 

 

6. Participation in curriculum design and development  

6.1  Student involvement in curriculum reform 

There are no institutional guidelines on student involvement in curriculum design and development. 

These need to be developed. Through the evaluation activities and negotiated classroom practices in 

terms of assessments, individual lecturers try as much as they can to include student ideas into tasks 

and assessments from their discussions with students. Each faculty applies its own set of rules. 

 

In CLM, for instance, student councils are invited to participate in the Faculty and School level 

committees on T&L. The Faculty Undergraduate Affairs committee also provides a forum for student 

input.  In 2016 the Commerce Student Council held a series of sessions in which they sought to 

understand issues that students were having with courses in the faculty. These sessions were also 

attended by academic staff in order to try to understand where students were having difficulties and 

how these could be alleviated. 

 

The Head of School of Accounting meets regularly with the Accounting Students Council (elected by 

the students within the SOA) to obtain feedback from students. Course co-ordinators also meet 

biannually with students where they are able to discuss issues and concerns that they may be having 

with course content. 

 

Each year between 15 – 20 students who have completed the BAccSci degree and a BAccSci honours 

degree or Higher diploma in Accounting (CTA) in the preceding year, join the staff of the SOA as 

junior lecturers (called academic trainees/AT’s) for a period of 1 year (this is in place of year 1 of 



 

62 | P a g e  

their 3-year training contract in the profession). The AT’s tutor, lecture and mark within the SOA and 

provide invaluable input on the curriculum design and development as they have just graduated. The 

AT’s often return to teach in the SOA after completion of their training contract and/or spending a 

few years working in the profession. 

 

In the Science faculty, course evaluations by students provide feedback that assists in informing the 

re-design of courses. The various Schools also engage with different student councils, 

representatives, and groups to obtain an objective perspective of the impact of any curriculum 

transformation, design, or renewal.  

 

The Faculty is also in contact with students that have graduated and now work in industry to receive 

their feedback on the skills that are of current importance. This has often been the most helpful 

source of feedback, since especially soft skills embedded in a course do not always seem relevant 

until one enters the work environment. Class representatives are asked to comment on various 

aspects of the curricula during their meetings with course coordinators. Their comments are 

considered when curriculum changes are implemented. 

 

There is a strong drive in Humanities to include the student voice in all initiatives. Student council 

representatives are invited to be part of schools’ teaching and learning /undergraduate studies 

committees and can contribute to curricula conversations at these fora. Currently the music 

department is using research assistants to facilitate focus groups to identify what and how the music 

curricula, across all five years of study (four years plus foundation programme) can be renewed, 

reviewed, and transformed. 

 

6.2 External influences (employers, professional bodies and graduates) on curriculum 

development 

External examiners and professional bodies are a vital influence on maintaining standards in all 

faculties.  

 

In the Science Faculty, the expertise of lecturers who have either worked in advisory capacities in 

government and/or in industry have often been solicited in framing and developing specific course 

content. In so doing Faculty has taken into account the voices of stakeholders and future employers. 

Aside from individuals with a strong academic background, there is also engagement with industry 

and professional bodies on a continual basis, as can be seen in the following examples. 
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 The Actuarial Science syllabus is revised every 5 years in line with international and South 

African actuarial practice. The School liaises with employers, professional bodies and graduates 

on a quarterly basis. They get feedback from graduates on the skills needed in the marketplace 

and what aspects of the curriculum are helpful or need improvement to adequately prepare 

students. There is consultation between the academic staff and ASSA and the education board. 

The Statistical Association of South Africa (SASA) also communicates regularly on education 

initiatives in the country.  

 

 The School of Physics has made considered contributions to the Review of Undergraduate 

Physics Education, which was co-ordinated by the Council for Higher Education and the South 

African Institute of Physics (SAIP).   

 

 Advances in technology and changes in regulation related to basic training affecting all South 

African companies operating in the mining and exploration sectors, coupled with the cyclical 

fluctuations in the country's economy, has meant that the School of Geosciences has had to re-

evaluate its teaching programme. Collaboration with industry experts has resulted in the School 

providing a more holistic qualification to students that allows a broad range of new career paths 

to Geoscience graduates.  

 

Furthermore, the Minerals Education Trust Fund (METF) evaluates all Geology Curricula on 

offer in South Africa and supports whatever initiatives it can at all Universities. The METF has 

consistently rated the School of Geosciences at WITS as one of the highest ranked departments 

in SA and contributes towards funding various initiatives. They will continue to evaluate the 

revised curriculum as it unfolds in 2018 and 2019. In developing the revised dual major in 

Geology, staff members in the School worked very closely with academic developers in the 

Faculty Teaching and Learning Centre as well as representatives from the Quality and Academic 

Planning Office to ensure that that those responsible for redesigning the Geology curriculum and 

implementing the changes had the requisite skills, knowledge and attitudes to ensure that the 

curriculum was educationally sound, fit for purpose and aligned to the institution’s values. 

 

 The annual Mathematics in Industry Study Group workshop is an important source of feedback, 

since it is a platform for industry representatives to bring relevant problems to the University, 

and to allow academics and postgraduate students to find solutions to these problems. As a result, 

Wits is able to remain up-to-date with various issues in industry experienced in South Africa. It 

also provides a medium for students and researchers to collaborate and stay ahead of the game in 

this highly competitive environment. This interaction encourages the School of Computer 
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Science and Applied Mathematics, each year, to review and update their course material and 

curriculum to ensure it remains relevant to society. 

 

Many of the courses, programmes and activities of the schools within CLM are subject to outside 

scrutiny either by professional boards or by invitation through participation in advisory boards.  The 

SOA BAccSci degree is accredited by the South African Institute of Chartered Accountants (SAICA), 

and both the BAccSci and BCom are accredited by the Association of Chartered Certified 

Accountants (ACCA) and the South African Institute of Professional Accountants (SAIPA). SAICA 

performs regular accreditation visits that review the curriculum in order to confirm alignment with 

profession across all the courses. The large accounting firms are also involved in the group projects 

from first year through to Honours. Previous AT’s and previous student tutors working at accounting 

firms and in commerce have been involved in assisting on some of the third and fourth year courses. 

With respect to SAICA, the school produces graduates that qualify to write an Initial Test of 

Competence (ITC) professional examination. The content of the curriculum is to a large extent 

determined by the requirements of the respective professional bodies but is enhanced to include 

additional content where appropriate.  The School of Law has accountability to the legal profession.  

The Wits Business School must meet specific criteria as laid out by international accreditation boards 

in order to remain competitive with other business schools.    

 

The Wits School of Governance (WSG) has responded to drivers in society and the global market 

place by a re-orientation/restructuring of its programme to attract high level public officials, NGO 

leaders, community leaders, and bright graduate students. WSG no longer insists that every 

prospective student has spent time in the public service, and is now moving towards governance and 

away from public administration. By changing its curriculum so that it is student-need driven and 

decolonised in pedagogy and content, the goal of WSG is to attract high-flying students, and ensure 

that they receive a rigorous, multi-disciplinary education. Large research projects, including those 

inquiring into EU foreign policy and social justice, and sustainable cities across African and Asia, 

have a multi- and transdisciplinary approach, providing multiple lenses through which to understand 

challenges. This provides opportunities for students to both participate as researchers and stand back 

and reflect as students.   

 

The FEBE recently underwent Engineering Council of South Africa (ECSA) assessment and the 

Faculty met all 11 ELOs. All the Built Environment courses are similarly supported and assessed for 

relevance by their respective professional accrediting bodies and institutes. 

 

In the Humanities, professional bodies influence the development of curricula, based on their 

standards and requirements. They do this through: 
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 setting Exit Level Outcomes (ELOs) which are considered by professional programmes when 

designing, developing and implementing curricula; 

  direct input into curricula content, e.g. the Health Professions Board have requested Speech 

Pathology and Audiology (SPPA), in line with transformation initiatives, to give explicit 

focus to the topic of ethics in every course; 

 regularly reviewing curricula, e.g. SPPA will be reviewed by HPCSA in 2018; Psychology 

has ongoing reviews; Social Work recently had a review from CHE and SACSSP. 

 

6.3  Exemplars of curriculum initiatives that successfully incorporated the voices of a range 

of stakeholders 

Several curriculum initiatives have successfully incorporated the voices of a range of stakeholders: the 

Statistics and Actuarial Science Programme in the Science Faculty; the Astronomy and Astrophysics 

curriculum in the School of Physics the development of a suite of massive open online courses 

(MOOCs) on the edX platform made available over the next three years to enhance access to higher 

education; Humanities programmes that are reviewed by professional bodies. 

 

Statistics and Actuarial Science Programme 

Since the beginning of 2017 they began a process of restructuring the major courses in Mathematical 

Statistics and Actuarial Science. The focus for this year has been on Mathematical Statistics.  A task 

team was formed to review the syllabus, structure of programs, teaching methods and methods of 

assessment offered at various universities locally and internationally. The findings of the task team 

were presented to the School and there were discussions on aspects that could be integrated into our 

curriculum and possible changes that could be made in the structure of the programs that the school 

offers. There will be further consultations to find out the markets needs for both statisticians and 

actuaries. The rest of the year will involve meetings to set up the program structure and outline the 

new syllabus. A similar process will be conducted for the Actuarial Science courses beginning in 

2018. 

 

Astronomy and Astrophysics curriculum 

There has been, over the last five years, the development of an Astronomy and Astrophysics 

curriculum offered largely by the School of Physics.  The curriculum runs in parallel with the existing 

Physics Major programme.  The (successful) students who started this curriculum for the first time are 

at present doing their Honours year.  The curriculum was put into place to answer the national need 

for students to be trained in this area of Physics. Those responsible were well-acquainted with the 

requirements of national initiatives like the Square Kilometre Array (SKA), and the curriculum 

reflects the skills and knowledge required to make a contribution at all professional levels. 
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(MOOCs) on the edX platform 

The CLTD E-Learning team works with selected academic teams to develop Massive Open Online 

Courses. MOOC development involves an intensive curriculum design and instructional design 

process, which builds skills for online course delivery. The use of post graduate students as mentors; 

and weekly meetings between academic, technical and T&L staff while MOOCs are live, creates 

space for reflection on online teaching styles. During their first phase of delivery, Wits became the 

first university in Africa to offer MOOCs on edX, an online learning platform established by Harvard 

University and the Massachusetts Institute of Technology in 2012. 

 

Humanities programmes reviewed by professional bodies 

Programmes that are externally reviewed by the Health Professions Council of South Africa include 

the postgraduate programmes in Psychology as well as the B.A (Speech and Hearing Therapy) 

degrees. Suggestions and directives from this organisation have been incorporated into the respective 

programmes. The Social Work Council review the Bachelor of Social Work.    

 

 

6.4   Common trends in participation in curriculum design and development 

 Strong student involvement and awareness to increase student involvement, including on 

major committees 

 Students and recent graduates aiding research into teaching practice through focus groups, 

and the information received fed back into curriculum design. 

 Incorporation of the views of employers 

 Engagement with industry and professional bodies 

 Adapting curricula to market and leadership needs 

 Responding to national need, e.g. SKA 

 Collective development of MOOCs 

 

 

7. Conclusion 

 

The University has developed many innovative and successful responses to the need for curriculum 

renewal, responses which began well before the recent outburst of student activism. It recognises that 

it is engaged in a long-term process of change and that it needs to develop greater support and co-

ordination for cross-faculty and institution-wide programmes designed to advance curriculum change. 

However, this process must not mean losing the creativity and innovation which are features of local 
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level initiatives but rather it must mean providing greater support for these initiatives through the 

development of a shared conceptual vocabulary and institution-wide strategies.  

 

The construction of, and retreat into, disciplinary and administrative silos is a feature of the modern 

university globally, and particularly of South African universities. Wits recognises the need to 

develop its own innovative strategies to lesson the negative consequences for the university in 

general, and for curriculum development in particular, of such “siloism”. One of the beneficial 

consequences of reviews such as this one is that they enable the university better to identify 

institution-wide commonalities and trends emerging from the various faculties and thereby to develop 

principles and strategies to support and to guide curriculum reform across the institution. The wide-

ranging and iterative conversations that have shaped this document underline the importance of better 

formalising such iterative discussions, thereby knitting together more persuasively our practices 

around curriculum reform. One way of formalising such practices, which the University will pursue, 

is through the development of Communities of Practice  connecting faculty teaching and learning 

groups which going forward will play a key role in promoting iterative cross-faculty conversations 

around curriculum change and in developing reports which are fungible for the higher education 

system as a whole, as it faces the continuing challenges around rethinking not merely curriculum but 

the broader purposes of universities within the context of a deeply untransformed society.  
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Appendix A 
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Appendix B 

CLM -The Masters in Management in the Field of Strategic Marketing (MMSM) 

 

A recent successful curriculum renewal in the WBS is the new Masters in Management in the Field 

of Strategic Marketing (MMSM).  Marketing as a discipline is undergoing rapid change, due to 

factors such as the globalisation of markets, media and technology. Interest has shifted to emerging 

markets and topics such as marketing analytics, big data, subsistence marketplaces, and 

transformative consumer research.  

 

The appointment of Prof Steve Burgess brings to the WBS one of the world’s leading authorities on 

marketing in emerging markets, and a member of the original Association for Consumer Research 

Task Team on Transformative Consumer Research.  Prof Burgess is leading a transition of the 

teaching, research, and engagement of the MMSM programme, towards greater understanding of 

emerging markets. This requires South African managers to understand sources of demand, sources 

of supply and methods of effective management in high-income countries as well as emerging 

markets.  At the heart of the transformation is the recognition that emerging markets represent 

significant departures from the socioeconomic, cultural, and regulative assumptions of high-income, 

western countries in which many of the most accepted theories have been developed.  The 

curriculum now focuses on theory and practical application using case studies from South Africa 

and other emerging markets.  Students apply advanced analytic marketing models to address 

emergent digital marketing challenges and study issues such as low literacy, numeracy, and 

informal education as well as more traditional human resource development challenges. 

 

 

 

Appendix C 

Faculty of Science Curriculum Reform Initiatives  

 

There are many successful curriculum renewal and transformation initiatives that have impacted on 

the quality of education provided and enhanced the experience of our students. Given the impact of 

some of our ‘flagship’ programmes on the country, the amount of work required to adjust them to 

the satisfaction of professional bodies, industry and the academic body, it is appropriate that they 

should be mentioned as some of the exemplars of this process in the Faculty: 
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In the School of Statistics and Actuarial Science, prior to 2015, curriculum renewal and 

transformation was done on an ad hoc basis in line with evolving statistical developments and 

needs. The Actuarial Science syllabus is revised every 5 years in line with international and South 

African actuarial practice.  

 

The School of Physics has made considered contributions to the Review of Undergraduate Physics 

Education, which was co-ordinated by the Council for Higher Education and the South African 

Institute of Physics (SAIP).  This review is a wide-ranging document, setting out the strengths, 

weaknesses, opportunities, and threats to Undergraduate Physics Education in South Africa.  As part 

of this process, student perceptions were surveyed.  The final report pointed out that most students 

were positive towards the curriculum at South African Universities, but cautioned that those 

students who took part in the survey might be the students who were excelling at the discipline.  

 

Geology, being an applied science, is centred on the observation, recording and interpretation of 

data, much of which comes from practical application of theoretical knowledge and fieldwork. For 

most geology graduates, the early stages of their careers will comprise active field and/or 

underground mapping. As such, practical and fieldwork training is critical in enabling them to apply 

theoretical knowledge to real-world situations. The School of Geosciences has always utilised 

practical classes and fieldwork as a complementary learning tool, but has steadily increased the 

skills development and assessment components in recent years to better prepare students for the 

work environment after graduation, and maintaining the requirements of the Mining Industry and 

relevant professional bodies. This has expanded the notional hours beyond the currently available 

curriculum credits. Consequently, the School of Geosciences initiated a major curriculum reform 

process in 2015.  

 

 


