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1. Introduction 

1.1  Institutional context 
The Durban University of Technology (DUT) has a rich history of more than one 
hundred years as a place of vocational and higher education.  A product of a 
voluntary merger between two technikons, M L Sultan Technikon and Technikon 
Natal, the new institution is currently in its 12th year of existence as a merged higher 
education institution.  A defining milestone is the fact that the merged institution, 
DUT, is now a university which is moving to realising its identity as a university of 
technology. 
 
DUT is a medium-size inner-city institution straddling two cities, Durban and 
Pietermaritzburg.  It comprises six faculties on two centres (Durban and Midlands): 
Accounting and Informatics; Applied Sciences; Arts and Design; Engineering and the 
Built Environment; Health Sciences; and Management Sciences.  The institution has 
seven campuses and as such is a multicampus institution.  
 
A large fraction (97%) of our headcount enrolment of 26198 students is enrolled in 
undergraduate diplomas and first degrees.  Results from a SASSE1 study carried out 
in 2010 showed that 76% of the DUT sample (n = 2376) indicated that they were first 
generation university students; a large number of whom were from educationally 
disadvantaged schools.  Only 16% indicated that English, the language of 
instruction, was their home language.  
 
The total number of instruction and research staff was 585 in 2013.  This translates 
to an FTE staff to FTE student ratio of 1:30.  DUT is proud to be the preferred place 
of work for a number of very dedicated and committed staff.  In the last four years 
three of our academic staff received the national award for excellence in teaching 
and one was awarded a commendation at the CHE/HELTASA awards.  
Communities of practice in teaching and learning are evident in, for example, the 
academic development unit and the Faculty of Engineering and the Built 
Environment.  
 
Universities of Technology (UoT) are historically associated with ‘workforce 
development’ and have long been governed and even constrained by a tightly 
prescribed technical and vocational curriculum.  The curriculum has little or no social 
science, humanities, and / or general education component.  The need for students 
to graduate with skills, knowledge, attitudes and values that will enable them to 
participate fully both as citizens and professionals requires a critical paradigm shift in 
the way in which we envision our mandate as a UoT in South Africa.  If our goal is to 
produce ‘globally portable citizens, able to engage effectively with knowledge 
generation and management in increasingly diverse and globalised workplaces’ (Kift, 
2008)2, then our curriculum and pedagogy must be intentionally designed to prepare 
our graduates for employment, while simultaneously preparing them for critical 
citizenship in an emergent and still fragile democracy.  This requires a fundamental 
culture change.   
 

                                            
1
 South African Survey of Student Engagement 

2
 Kift, S. (2008). 21st Century Climate for Change: Curriculum Design for Quality Learning 

Engagement in Law. Legal Education Review 2; 18(1&2) 
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From the above, it can be seen that the context of DUT is one of transformation, 
reconstruction and development in a changing local and global environment.  Under 
the leadership of the current Vice-Chancellor, a new Strategic Plan (2015 – 2019) is 
in the process of finalisation.  This plan amplifies and expands the goals and 
objectives from the previous plan (Strategic Goals and Objectives (2009 to 2018)) 
whilst embracing the dynamic environment of the University in particular, higher 
education in general and the socioeconomic context in which it finds itself. 
 
The four strategic focus areas that form the basis of the Strategic Plan (2015 – 2019) 
are: building sustainable student communities of living and learning; building 
research and innovation for development; building a learning organisation; and 
building a sustainable university.  Each focus area is further expanded into strategic 
objectives which provide a framework for action (see annexure 1). 
 
The Strategic Plan (2015 – 2019) lists a number of purposes for the existence of 
DUT.  Of relevance to this institutional submission is the need to improve the life 
chances of our students and help them reach their maximum potential.  As a 
student-centred and an engaged university, DUT has committed itself to provide its 
students with the kinds of learning environment that helps them grow intellectually, 
socially and emotionally.  
 
To this end, faculties and academic departments play a central role in promoting 
student access with success.  Annual faculty performance reviews have over the 
years ensured that student success is at the top of our agenda.  Early identification 
of students at-risk of failing as well as subjects with low pass-rates within faculties 
has become one of the core activities aimed at facilitating student success.  Whilst 
understanding and acknowledging the central role played by academic departments 
and faculties, the role of the support divisions in contributing to the success of our 
students also cannot be overly emphasised.  Underpinned by its hallmark, i.e. 
student-centredness and engagement, DUT has put in place a number of systems 
and/or structures aimed at facilitating student success.  Specifically, these are 
academic support structures such as: (a) the Centre for Excellence in Learning and 
Teaching (CELT); (b) the Centre for Quality Promotion and Assurance (CQPA); (c) a 
vibrant and engaged Library; (d) writing centres and (e) an active and engaged 
Student Services Division.  The Student Services Division works closely with 
academic support divisions on student success; including a residence tutorial 
programme and developing general education modules focusing on qualitative 
aspects of student development and success.  
 
On the academic side, DUT is engaged in a number of projects, which are vehicles 
through which we can ensure that the espoused views of the institution as a student-
centred and engaged university, become views-in-action.  Of relevance are the 
following: (a) the Curriculum Renewal Project (CRP), and (b) the e-Learning Project.  
In addition we have made explicit statements regarding what should be the 
distinctive attributes of a DUT graduate.  The production of a socially, politically and 
economically engaged citizenry cannot be left to default, but must be intentionally 
driven through a transformative educative process which creates space for students 
to understand the socio-political aspects of life and to appreciate the significance of 
the social contract between academic institutions and the communities they serve.  
Hence, the drive in the CRP for the introduction of general education across the 
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curriculum with emphasis on essential learning outcomes and high impact teaching 
practices.  It is envisaged that some of the faculties will be ready to launch these 
new programmes incorporating general education in 2015, while the rest will be 
implemented from 2016.    
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A supportive infrastructure and environment are crucial to student success.  We are 
acutely aware of the challenges we face with respect to the provision of quality 
infrastructure for teaching and learning.  The infrastructure development project is 
underway and we envisage that improvements will be evident in the next two years, 
especially with respect to teaching-learning spaces, expanded internet access and 
increasing student residences.  
 
1.2  Preparation of the institutional submission 
The Academic Executive Management (AEM) team, under the leadership of the 
Deputy Vice-Chancellor (DVC): Academic, established a task team responsible for 
the development of the institutional submission.  The AEM served as the Reference 
Group with oversight of activities related to the project.  The composition of the team 
ensured adequate representation from across the university with regard to the focus 
areas.  The task team identified focus area co-ordinators to oversee different 
components of the project.  The details of the team and the co-ordinators are given 
below.  
 

Mrs K Sattar: Director Centre for Quality Promotion & Assurance (Chairperson) 

Dr T S Pillay: Acting Registrar.  Co-ordinator for FA 4: Enhancing course and programme enrolment management 

Prof T Ngwenya: Director Centre for Excellence in Learning & Teaching.  Co-ordinator for FA 1: Enhancing 

academics as teachers, and FA 2: Enhancing student support and development 

Mr A Singh: Dean of Students (Durban) 

Ms F E Haffajee: Director Student Services (Midlands) 

Ms L Webster: Director Library.  Co-ordinator for FA 3: Enhancing the learning environment 

Mr R Singh: Recruitment Manager: Human Resources Department 

Ms P Kisten: Senior Information Analyst Management Information Services 

Dr G Mheta: Co-ordinator: Writing Centre 

Mr M Zulu: Student Representative Council: Education & Transformation 

 
The co-ordinators were responsible for: eliciting relevant input for their respective 
focus areas; consolidating the input and writing the focus area report; ensuring that 
relevant evidence was gathered; and editing their respective reports to ensure that 
comments from the Vice-Chancellor, faculties, AEM, Senate and other committees3 
were addressed.  The Management Information Services department provided the 
relevant data where required.  The DVC: Academic and the CQPA were responsible 
for the finalisation of the institutional submission prior to it being sent to the CHE.  
 
 
 
  

                                            
3
 Senior Executive Team; Vice-Chancellor’s Committee: Quality 
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2. Focus area 1: Enhancing academics as teachers 

2.1  Which aspects of your institution’s Strategic Plan relate to this focus 
area? (Please be specific by quoting from the Strategic Plan).  
 
The Strategic Goals and Objectives for 2009 to 2018 states explicitly that one of the 
goals of the University is to achieve ‘quality teaching and learning across all 
disciplines, campuses, and sites of delivery’.  As stated under objective 3.5 (Advance 
staff support and development), in order to achieve this goal: 

The university will enshrine the ethos of quality teaching through sustained support for the academic 
and professional development of all staff. Such development will include programmes that provide 
outstanding leadership and development opportunities for middle management, senior and 
executive staff. A pivotal element will be attracting and retaining key staff through the recognition of, 
and reward for, excellence in teaching. The university will promote transformative educational 
research into teaching and learning with a view to ensuring the continuous improvement of practice. 
 

This goal is re-affirmed in the University’s recent (2015) Strategic Plan in Strategic 
Focus Area 3, Building a Learning Organisation (see annexure 1).  The following key 
objectives within this focus area address enhancing academics as teachers: 

 Building an institutional culture of learning, innovation and growth 

 Fostering among staff a culture of systemic thinking, alignment, shared values, 
collegiality, accountability and institutional citizenship 

 Building a shared understanding of the University in its context 

 Attracting, retaining and nurturing talent, recognising excellence and develop 
the full potential of our staff  

 

2.2  What activities do you currently have in place related to this focus area 
that are successful? What evidence do you use to conclude that they are 
successful? (Do not provide detailed evidence, just a description of the type of 
evidence you collect and a short summary of the results.) 
 
Over the years the University has attempted to strike a reasonable balance between 
institutional and faculty-targeted staff development initiatives. Regarding the ongoing 
development of academics as teachers, the University has adopted transformative 
and humanistic pedagogy as the framework that informs teaching and learning 
across all academic programmes offered by the University. This is in line with the 
philosophy of student-centredness which will characterise the University’s 
institutional culture over the next few years and will inform academic staff 
development initiatives as reflected in the strategic plan. Consequently, all staff 
development initiatives aimed at improving the quality of teaching are informed by 
the underlying principles of action research which encourage critical self-reflection on 
the part of all academics.  During the past three years, staff development initiatives 
at DUT have been shaped by two priority focus areas, that is, Curriculum Renewal 
and the roll-out of online learning and teaching. 
 
In line with these institutional strategic priorities, there are currently various staff 
development activities.  Some of them are conducted centrally by CELT, CQPA and 
other centralised support units while others are initiated and sustained by faculties 
and departments.  Professional development activities often take the form of 
capacity building workshops on various aspects of curriculum design and 
development.  Themes that have been covered in some of these workshops include: 
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designing modules, learning outcomes and assessment rubrics; the development of 
learning materials; creating courseware; etc.  Once the programmes have been 
designed they are assessed by the Academic Planning Committee and, if approved, 
they are submitted to the CHE by the CQPA.  The University monitors the progress 
of faculties and departments in the Curriculum Renewal Project (CRP).  A number of 
programmes have been submitted to the CHE for accreditation.  Academics who 
participated in programme design have acquired much needed knowledge and skills 
about the curriculum, teaching and assessment.  
 
2.2.1 Induction programme 
As a practical demonstration of its commitment to nurturing and developing newly 
appointed academic staff, the University offers an Induction Programme for all new 
academic staff.  The programme takes place every semester and comprises a three-
day block seminar and weekly meetings for twelve weeks.  The programme explores 
a variety of topics relating to higher education pedagogy, including student-centred 
approaches in learning, teaching and assessment strategies, and foregrounds the 
scholarship of teaching and learning and transformative educational practices. 
Academics on the programme submit a reflective paper towards the end of the 
semester.  A sharing session is held at the end of the programme where participants 
present their reflections on their teaching and assessment practices.  Comments on 
the reflective papers and presentations by participants at the Sharing Day indicate 
the benefit of the programme, especially to newly appointed academic staff.  
 
Many staff members have utilised the strategies from induction in their own 
classroom practices.  One staff member has also submitted a paper to an accredited 
journal based on the use of the teaching strategy that was explored during the 
induction session.  The programme adopts an integrated approach to staff 
development and therefore involves colleagues from other support units such as the 
Library, CQPA, and the Writing Centres.  As shown in the University annual reports 
to Council, the CELT semester reports, and seminar evaluation forms, the induction 
seminars have been well-attended and have promoted a culture of continuous 
improvement among the academic staff.  
 
2.2.2 e-Learning 
From 2013 onwards, an institutional e-learning strategy was formulated and 
approved by senior management.  In compliance with the objective of attaining a 
target of 50% of academic programmes to have an online component by 2015, the 
existing online academic training was re-designed to train as many academics as 
possible in the basics of virtual classroom design and facilitation.  In addition, the 
University now provides tailored support to Pathfinder and Vanguard projects of the 
e-Learning Project as outlined under Focus Area 3 in this report.  Training has 
resulted in realisation of the flipped classroom which affords the academics sufficient 
time for class activities such as group discussion and responding to questions and 
queries raised by the students.  The growing number of online classrooms attests to 
the success of this strategic initiative.  A sizeable number of modules are now 
available on the University’s online learning management system.  In 2014, 37% of 
programmes offered at DUT had an online component.  
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2.2.3 Learning, teaching and assessment symposium 
The University also hosts an annual internal Learning, Teaching and Assessment 
(LTA) Symposium which affords academic staff the opportunity to reflect on their 
work as teachers and professionals in their various fields.  This is a forum for sharing 
insights and challenges relating to teaching and learning.  In line with the principles 
of action research and critical reflection, academic staff present papers on the 
challenges they face as university teachers.  Since its inception in 2012, the LTA 
symposium has featured international and national keynote speakers who have 
made a significant contribution to scholarly debates about teaching and learning in 
higher education.  
 
2.2.4 Transformative Educational Studies 
DUT is part of a research consortium involving three universities engaged in an 
NRF-funded project titled Transformative Educational Studies (TES). Academics 
involved in this project meet on a weekly basis to discuss issues relating to 
transformative educational research.  Many staff members see this as a way to make 
progress with higher degrees.  
 
2.2.5 Reward and recognition 
With regard to awards and recognition of teaching excellence, the office of the Vice-
Chancellor has over the past six years recognised such teaching through the annual 
Vice-Chancellor’s Teaching Excellence Award.  Candidates are recommended by 
faculties that also acknowledge good teaching through the annual Faculty Teaching 
Excellence Award.  
 
Academic Development staff based in CELT facilitate annual workshops for 
academics on the compilation of teaching portfolios.  The evaluation panel for the 
teaching excellence award assesses the supporting evidence provided in these 
portfolios.  The training of academic staff to compile teaching portfolios takes into 
account the University’s Academic Staff Promotions Policy (2012) which also 
requires applicants to submit teaching portfolios when they apply for promotion 
irrespective of their research achievemnts.  In these workshops academics are 
encouraged to apply for the HELTASA/CHE national Teaching Excellence Awards.  
Three academic staff members based in the Faculty of Health Sciences have won 
the HELTASA/CHE award for three consecutive years (2010, 2011 and 2012).  Last 
year (2013), one member of staff from the Faculty of Accounting and Informatics 
received a letter of commendation from HELTASA/CHE for his innovative teaching 
strategies. 
 
2.2.6 Extended Curriculum Programmes 
The University offers Extended Curriculum Programmes (ECPs) in five out of the six 
faculties.  There have been concerted and ongoing efforts by the University to 
provide the necessary support to members of staff who design and teach on the 
ECPs. Staff development initiatives have included the following: 

 Hosting a series of workshops aimed at developing strategies for transforming 
learning, teaching and assessment practices among mainstream and ECP 
lecturers  

 Hosting the Kwazulu-Natal regional workshop on the National Debate on the 
four-year degree programme at DUT, attended by DUT and UKZN academic 
staff and a student representative 
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 Supporting attendance at conferences for building the capacity of academic 
support staff with regard to Foundation Provision 

 Hosting a series of workshops on developing the critical self-reflective 
practitioner to assist mainstream and ECP academic staff in transforming their 
practice by developing and incorporating research into their practice 

 Hosting a series of workshops on Transformation in Higher Education to 
assist mainstream and ECP staff to integrate issues of multiculturalism, 
multiracialism, multilingualism, and inclusivity into the curriculum  

 
The workshops aim to equip ECP lecturers with the relevant skills and knowledge for 
them to provide the necessary support to ECP students.  The workshops contribute 
to the creation of a community of practice involving both ECP and mainstream 
lecturers. 
 
The evaluation of the workshops indicate that they were well attended and received.  
Subsequent conversations with ECP lecturers have highlighted the transformation in 
their academic practices.  In addition, success rates in ECP have been consistently 
high in all programmes.  This is evident in the annual reports submitted by the 
university to the DHET. 
 
2.3 What activities related to this focus area have you initiated during the 
past three or four years that have not been as successful as you had hoped? 
In what ways were they unsuccessful? What do you think might be the 
reasons for the lack of success? 
 
2.3.1 Seminar series 
In 2012, an attempt was made to start an institutional seminar series focussing on 
learning, teaching and assessment.  The seminars, for various reasons, were very 
poorly attended.  The seminars were scheduled during teaching time, were not 
publicised sufficiently by CELT, and started at a time when most academics were 
busy with activities relating to Curriculum Renewal.  Performance appraisal 
mechanisms for academic staff have not been finalised and currently academics are 
not required to devote a portion of their time to continuous professional development 
in the area of teaching and learning.  Consequently, teaching and learning 
workshops have been offered, when requested, in a rather ad hoc manner which 
undermines sustainability. 
 
2.3.2 Teaching portfolio workshops 
Although there was some encouraging level of enthusiasm when the teaching 
portfolio workshops were started in 2010, enthusiasm seems to have dwindled 
primarily because compiling a teaching portfolio is a time-consuming and protracted 
process.  Academics have been encouraged to develop online portfolios.  This also 
requires training, enthusiasm and commitment.  Surveys indicate that academics 
rarely think of teaching portfolios as an opportunity for critical reflection but tend to 
link it to easily identifiable incentives such as promotion to higher ranks or teaching 
excellence awards.   
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2.4  What activities have you recently implemented or are you planning to 
implement in the next 12 to 18 months related to this focus area? Why have 
you chosen these particular activities?  What is the need or problem they are 
intended to address? 
 
2.4.1 Professional development  
The University plans to offer a formal qualification in teaching and learning from 2016 
onwards.  The qualification is likely to be known as the Postgraduate Diploma in 
Higher Education and will be located in the School of Education in the Faculty of Arts 
and Design.  This qualification will address the obvious need for sustained 
professional development for academics at DUT and other universities in the 
province of KwaZulu-Natal.  Needless to say, the proposed qualification will be an 
effective way of enhancing university lecturers as teachers because even those 
academics that are not formally registered will be allowed to attend sessions that 
may be of interest to them.  This programme will be offered to lecturers in the TVET 
sector as well.   
 
The University has identified specific areas in which academics require professional 
training with a view to utilising the 2015 Skills budget to offer training in these areas.  
Most of these areas relate to the use of technology in the process of teaching and 
learning, for example, the use of smart boards, videos, and Turnitin software. 
 
DUT has made a significant commitment to encouraging staff to complete their 
studies for masters and doctoral qualifications and has set targets for PhD 
completion for the years 2014 to 2018.  The University has identified three strategies 
to promote the achievement of these targets.  The first is to recruit high profile and 
competent academic and research staff who have doctoral degrees.  The second 
strategy is the investment in initiatives to ensure that staff improve their 
qualifications.  For example, the PhD pre-doctoral programme through SANTRUST 
which supports staff to start and complete their doctorates within three years.  The 
third strategy links the promotion policy to the attainment of masters and doctoral 
qualifications.  One indicator of the success of these initiatives is the increase in the 
percentage of staff who have doctoral qualifications from 10% in 2010 to 17% in 
2014.  
 
2.5  What are the challenges or problems related to this focus area that still 
need to be addressed in your institution? 
 
The University needs to finalise its Workload and Performance Management 
policies, both of which should incorporate a requirement for the professional 
development of teaching staff, laboratory technicians and other support staff who are 
involved in teaching.  The Senate and AEM have had extensive discussions on 
these policies and they are likely to be finalised soon.  DUT needs to develop a 
coherent and sustainable model for academic staff development.  The Human 
Resources (HR) Division of the University has developed an institutional strategy, in 
collaboration with other sectors of the university, on the development of academics 
as teachers as part of its skills development initiatives.  As pointed out above, the 
current challenge is getting staff to complete their studies towards masters and 
doctoral qualifications.  
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3. Focus area 2: Enhancing student support and development 

3.1. Which aspects of your Strategic institution’s Plan relate to this focus 
area? 
 
In the DUT Strategic Plan, Strategic Focus Area 1, Building sustainable student 
communities of living and learning, has the following strategic objectives:  

 Provide enabling living and learning environments that promote student 
success and advance the intellectual, social and emotional growth of our 
students  

 Cultivate a shared understanding of student-centredness that underpins 
students’ attainment of the desired DUT graduate attributes  

 Develop and strengthen ethical citizenship amongst students and their sense 
of critical social and political agency  

 Deepen the University's engagement locally and internationally as a way to 
build global citizens  

 Provide innovative teaching, learning and assessment that accommodates the 
diverse needs of our students and enhances the quality of our graduates  

 Deepen the innovative use of technology to improve the quality of learning and 
broaden access  

 

3.2. What activities do you currently have in place related to this focus area 
that are successful? What evidence do you use to conclude that they are 
successful?  
 
DUT currently offers various forms of academic and psycho-social support to 
students facing challenges that have a direct bearing on their academic 
performance.  These activities are spread throughout the various faculties and 
support units of the University.  Like all other policies and operations of the 
University, these activities are underpinned by a philosophy of student-centredness.  
Consequently, the University has made a strategic decision to collect and analyse as 
much data as possible regarding the academic, the educational and socio-economic 
background of its students in order to provide a responsive and relevant higher 
educational experience.  In line with this strategic priority, the University is exploring 
ways of developing a truly student-centred learning experience that acknowledges 
both the formal and the hidden curriculum.  Therefore, most of the student support 
and development initiatives outlined below reflect the University’s commitment to an 
integrated approach to student support and development.  Linked to this is the 
understanding that much of the learning experience and development of students 
occurs outside the classroom and in the second curriculum.  Equally important to the 
University is the need to have evidence-based interventions in the area of student 
success.  
 
Most of the initiatives discussed below are a direct result of the data-driven approach 
that the University has adopted with regard to student support and development.  
This approach resonates with the strategy of systematically and progressively 
developing a student-centred institutional culture.   
 
3.2.1 Student testing for placement 
Student testing as a data-collection mechanism has a long and varied history at 
DUT. Access and placement tests such as National Benchmarking Tests (NBT), 
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Standardised Assessment Tests for Access and Placement (SATAP) and other 
departmental diagnostic tests are used to gain information about students’ 
competencies and their potential.  This information is used in certain programmes to 
inform curriculum design and learning, teaching and assessment.  Apart from 
student testing, the University conducts student surveys aimed at eliciting 
demographic data that may be useful in the design of relevant student support and 
development initiatives.  In certain faculties the information from tests and interviews, 
conducted as part of the selection and placement process, is used to gain insights 
into the academic needs of prospective students being considered for admission.  
 
3.2.2 Extended curriculum programmes 
DUT has embraced foundation provision in the form of ECP to ensure the success of 
underprepared students.  Such programmes are structured to provide the 
opportunity for students to be exposed to educationally sound interventions which 
enable them to complete their qualifications.   
 
The focus of ECP is on structured student academic development which is usually 
integrated into the overall curriculum rather than being an add-on intervention.  ECP 
is intended for long-term student success and graduation, and not only for 
addressing issues pertaining to access.  
 
3.2.3 Information literacy  
Faculties, academic departments and the library contribute to student academic 
development by developing their information skills for life-long learning, providing 
equitable access to information facilities and engaging in flexible and blended 
delivery modes.  A non-credit bearing introductory module on information literacy, 
offered to all first-year students by the Library, introduces students to basic 
information literacy which is further reinforced by academic departments.   
 
3.2.4 Writing Centres 
To enhance the quality of student learning, the university has recently established 
Writing Centres on most campuses.  These centres provide tutorial support to 
students in the areas of reading and writing.  Tutors who are selected and trained by 
the staff based in the Writing Centres focus primarily on academic writing but also 
encourage and support students to pursue creative writing.  The Writing Centres 
offer the following activities: 

 One-on-one, small group and online writing consultations with staff and 
students 

 Workshops on academic and creative writing 

 Annual creative writing competitions 

 Roadshows for awareness of Writing Centres 

 Reading groups meant to encourage a reading culture amongst students and 
staff 

 
3.2.5 Tutorials  
Tutorials provide a space for students to actively engage with the content of the 
modules that may not have been adequately covered by the lecturer in class.  Some 
academic programmes have scheduled tutorials that form part of the mainstream 
timetable that are facilitated by academic staff. 
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In some programmes additional tutorials are used in subjects that have been 
identified as ‘at-risk’ subjects due to low pass rates.  These tutorials are designed to 
reinforce knowledge acquired in lectures and are conducted by peer senior students 
who are trained as tutors, mentors and advisors specifically for this purpose.  
 
Tutors are trained by Academic Development Practitioners (ADP) from CELT to 
ensure that they facilitate tutorials in a way that is beneficial and supportive for 
students.  Tutor Training and Development introduces new tutors to effective 
facilitation techniques and affords them the opportunity to work closely with module 
lecturers who provide the necessary guidance. 
 
3.2.6 Residence education programme (REP) 
The REP tutorials complement other activities in residences that contribute to 
making the residences places of living and learning.  These tutorial sessions are not 
only confined to subject content but also cover what could be regarded as essential 
academic skills that students require to succeed at university.  The duration of 
tutorial sessions is two (2) hours where one hour is for addressing subject-specific 
content and the other hour is allocated for psycho-social and personal development 
support. 
 
Tutors are required to submit evaluation forms as well as their own reflections on 
each tutorial conducted.  There is evidence to confirm that students in residences 
have achieved high success rates in the modules where tutoring is offered.  When 
this project was introduced in 2011, its focus was exclusively on supporting first-year 
students, but now it caters for all undergraduate students in DUT residences.  Tutors 
are senior students whose academic performance is above average. 
 
3.2.7 Faculty academic development structures 
As mentioned in Focus Area 1, the University has a centralised academic 
development unit which works collaboratively with faculty academic development 
structures.  All the faculties have formal committees that focus on teaching and 
learning and are responsible for implementing strategies for enhancing student 
success.  For instance, the Faculty of Accounting and Informatics has set up a 
system for identifying students who are at-risk of failing their modules.  The ADP 
based in this faculty works in conjunction with lecturers and provides the required 
support to students.  
 
The Faculty of Health Sciences has an Academic Development (AD) unit which 
provides academic support for students.  The faculty monitors student development 
and success and the departmental AD staff member will either refer students to the 
faculty AD unit for more specific or academic learning issues or alternatively provide 
subject content support within the department.  The AD unit also provides English 
Language Support and emergency social cases are referred directly to Student 
Counseling and Health. 
 
Of the six faculties at the University, five have ADPs who are responsible for student 
support and development amongst other things. 
 
3.2.8 Student performance monitoring and tracking  
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Departments make use of audited data from Management Information to monitor and 
track student performance.  The OTRACK System has been customised by some 
faculties to generate reports that assist in tracking student experience.  Student 
performance monitoring forms part of the Academic Quality Monitoring Reports at 
programme and departmental levels.  
 
3.2.9 Reward and recognition for students 
Excellent academic performance by students is rewarded in various ways including 
the Vice-Chancellor’s award, Dean’s awards, and some faculty and departmental 
awards. 
 
3.2.10 Student Services Division 
Under the leadership of the Dean of Students, the Student Services Division 
enhances the quality of student life at the University and plays a critical role in 
promoting a positive student experience.  Together with the faculties, it attempts to 
understand how best to manage the role of the second curriculum in building the 
intellectual, social and emotional development of our students.  
 
The Division supports the achievement of institutional objectives in relation to 
teaching and learning and the institutional development plans.  It actively operates 
within the University to create a highly desirable and supportive student environment.  
Its focus is on offering quality holistic student support.  Such support is structured on 
the principle of student-centredness. 
 
The units that comprise Student Services are:  

 Student Counselling and Health  

 Financial Aid 

 Student Housing and Residence Life  

 Sport Administration 

 Student Governance and Development  
 
In meeting the University’s and the division’s strategic objectives, the following 
activities are considered to be successful: 
Psychotherapy, Career Counselling and Assessments, Psycho Educational Training 
and Development and Campaigns, Primary Health Assessments, Health Education 
Programmes, Management of Emergencies and Referrals, HIV and Aids Testing and 
Counselling including male medical circumcision and ARV Down referral 
programmes, Peer Educator Programmes, Competitive and Recreational Sport 
Programmes, Scientific Support Co-curricular, General Orientation Programmes, 
Residence Life Programmes, Administration of Bursaries and Loans and activities for 
the Green Campus Initiative, SRC Elections, and the House Committee Constitution. 
 
One contributing factor to the success of these activities is the highly qualified 
professional staff within some of the units, who have expertise in the development 
and implementation of programmes.  In addition, these programmes adhere to the 
University’s core values such as respect, diversity, recognition, opportunity, 
professionalism and responsibility.  These programmes directly support the 
academic endeavour and also seek to narrow the division between out-of-class 
learning and classroom-based learning.  The uptake of the programmes has been 
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encouraging, and this can be attributed to the availability of financial and human 
resources. 
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The following evidence is used to assess the success of these activities: 
statistics of utilisation of services, percentage increase in attendance, attendance 
registers, evaluation forms, departmental surveys, My DUT Experience Student 
Survey, departmental meetings, Heads of Departments (HoD) Meetings, One-on-
One meetings, formal reports and internal quality reviews. 
 
3.2.11 Co-operative education 
The Co-operative Education unit of the university plays a significant role in student 
development, primarily through its World of Work and student placement 
programmes. The latter involves placing students in the relevant industries in order 
to gain practical experience in their chosen profession before graduating (see also 
section 4.2.3.1 Work-integrated learning). 
 
3.3 What activities related to this focus area have you initiated during the 
past three or four years that have not been as successful as you had hoped? 
In what ways were they unsuccessful? What do you think might be the 
reasons for the lack of success? 
 
3.3.1 First-year student experience 
In 2010, CELT initiated the First-year Student Experience (FYSE) project in two 
faculties with the aim of providing specialised support to first-year students.  The 
project was successfully piloted in both the Faculty of Applied Sciences, and the 
Faculty of Engineering and the Built Environment.  The data collected during the pilot 
phase was particularly useful in re-conceptualising the project and getting the 
information needed in order to design appropriate and effective interventions.  The 
project could not be sustained because venues were not available for these 
specialised tutorial sessions and it was difficult to incorporate them into the 
mainstream timetable.  Due to these logistical challenges, students who were in 
residences from 2011 onwards were chosen for the project.  Therefore, the project 
which started out as the FYSE later became the REP.  
 
3.3.2 Student tutors 
The policy of training senior students who would primarily play the role of tutors and 
also provide the necessary mentoring and academic advice to students was tabled 
for discussion at an Academic Executive Management meeting (AEM) in 2011.  The 
peer tutors would be known as TMAs (Tutors, Mentors and Advisors).  Although the 
policy was generally supported by the academic managers it could not be 
implemented because of the lack of a coordinating student development officer to 
lead this institution-wide initiative.  The implementation of this policy requires the 
leadership of a dedicated student development officer and the commitment of all 
support units and academic departments. 
 
3.3.3 Student Services  
Within the division, general student leadership development programmes, capacity 
building of the Student Representative Council (SRC), student policy review, 
upgrading and maintenance of residence infrastructure, increasing participation in 
competitive sport, initiation of additional bursaries, and the handling of National 
Financial Aid Scheme (NSFAS) appeal cases have not been as successful as 
expected. 
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Some of the possible reasons for this include the SRC constitution not having clearly 
defined criteria leading to an inappropriate understanding by the SRC of their roles 
within the institution.  At times this leads to an adversarial relationship between the 
SRC and the division.  The problem is further compounded by the absence of an 
academic criteria for holding SRC office.  The SRC also perceives that there is 
inadequate consultation with them; this leads to low uptake and participation in 
capacity building programmes.  
 
Due to lack of funding it has been difficult to maintain residences to specific 
standards.  Residence fees for DUT-owned residences are not in line with running 
costs.  This poses a particular challenge as fees would have to be increased by 
between 30 to 50 percent to achieve a break-even budget.  
 
As a result of inadequate sporting infrastructure, funding and maintenance the 
University is unable to field competitive teams across a wide range of sports. 
 
DUT has also not increased the number of bursaries available to students as a result 
of not having a dedicated plan to source additional funding.  A contributing factor to 
this is that the university does not have an advancement office. 
 
3.4 What activities have you recently implemented or are you planning to 
implement in the next 12 to 18 months related to this focus area? Why have 
you chosen these particular activities? What is the need or problem they are 
intended to address? 
 
3.4.1 First-year student experience 
The FYSE will be implemented again during the second semester of 2014 and will 
be funded through the Teaching Development Grant.  The FYSE has been chosen 
because of the high drop-out rate in the first year of study as well as the challenges 
that face students who enroll for University studies for the first time.  The FYSE is 
aimed at providing psycho-social and academic support to first-year students in 
order to increase success rates and reduce the drop-out rates during the first year of 
study.  The goal of the University is to develop and sustain collaborative and 
evidence-based approaches to, and strategies for, the support and development of 
first-year students.  The importance of this initiative also stems from the fact that a 
significant number of students at DUT have not previously spent time in a city and 
are exposed to new experiences which can be both bewildering and dangerous.  
 
3.4.2 Student Services 
The following activities have been prioritised for implementation in order to address 
the challenges identified earlier; they serve to enhance the student experience and 
align Student Services to the academic endeavour. 
 
3.4.2.1 Student policy review 
The following documents need review: SRC Constitution, SRC Incentive Policy, SRC 
Capacity Building Document, Sports Bursaries and Sports Union Constitution.  
These policies have proven problematic in curbing student protest action.  The 
review is intended to change existing clauses and include new ones that will assist in 
improving the quality of leadership and in mitigating against protest action.   
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3.4.2.2 General student leadership development 
The following need to be done: review the development of training manuals in 
relation to student leadership and integrate the division’s and institution’s leadership 
initiatives, while supporting the general education modules; introduce the University 
Reserve Training Programme in the Military which will assist in the development of 
leaders and rolling out Financial Literacy Training for students.  The poor quality of 
student leadership has been at the core of many student-led protests at the 
University.  By improving student leadership programmes, the University hopes to 
promote changes in the type and the quality of students that accept leadership 
positions.  These programmes will also assist in improving the skills level of those 
students already in leadership positions.   
 
3.4.2.3 Upgrading and maintenance of residences 
The recent infrastructure grants from the DHET has enabled the University to 
increase available student accommodation through the construction of new 
residences and the refurbishment of existing ones.  This will considerably improve 
the living and learning spaces which will have an impact on students’ academic 
achievements.   
 
3.4.2.4 Competitive sport initiatives 
In the area of sport, the following have been initiated: purchasing of the right to play 
in the SASOL League in order to increase competitive sport participation, and 
promoting sporting excellence via the Academy System for previously disadvantaged 
students via the UMgungundlovu Academy of Sport.  
 
3.4.2.5 NSFAS 
The division has initiated an electronic roll–out of the NSFAS pilot phase of the new 
transformation process.  This includes on-line submission of NSFAS application 
forms, the electronic completion of NSFAS loan agreements by students, and 
payment of the meals/book allowance and other items on the NSFAS Sbux system.   
 
3.4.2.6 HIV /AIDS  
In 2007, DUT-HIV/AIDS Centre secured funding from HEAIDS of R2 584 350 to 
strengthen existing HIV/AIDS programmes as well as to initiate new projects.  
Existing programmes which were strengthened included the peer education 
program.  Peer education is delivered through participatory/interactive modes to 
engage with student communities around various social aspects.  Peer educators 
are trained, mobilised and supported to conduct educational interventions and 
provide support aimed particularly at the needs of DUT students.  Access to HIV 
Counselling and testing was improved; this resulted in quite drastic increases in the 
number of individuals coming for testing.  A newsletter was created which 
encourages students to submit articles or stories that communicate important issues 
to the University community.  An interactive online support group was also 
established which has created a platform where students can engage with issues, 
relevant to HIV, anonymously and without fear of being stigmatised. 
 
The programmes offered by the HIV/AIDS Centre have evolved over the years to 
address the main issues associated with HIV and to address the communities which 
have been identified as being marginalised.  In addition a proposal has been 
submitted to HEAIDS to fund the University’s HIV/AIDS curriculum integration 
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programme.  The following funding has been secured to address the aforementioned 
issues: 

 MAC AIDS funding 
Received funding from MAC AIDS to address the issues of gender-based 
violence.  The programme started in Durban and was extended to the Midlands 
campuses through other funding from HIVOS 

 HEAIDS Global Fund  
This project aligns itself closely with the National Strategic Plan. Funding has 
been received to conduct programmes such as alcohol and drug abuse, 
empowerment of Women (ZAZI program), and issues of Masculinity (Brothers for 
Life).  Through this project there is also engagement in the community through 
peer educator training in the TVETs. 

 NACOSA MSM/LGBTI 
The MSM/LGBTI Programme at DUT directed towards sexual minority 
individuals, namely men who have sex with men (MSM) and other lesbian, gay, 
bisexual, transgender and intersexed (LGBTI) individuals within the institution.  
Research indicates disproportionate infection with HIV in the MSM demographic; 
the rest of the LGBTI community is the target of discrimination and gender-based 
violence.  Adverse social reactions often mean that there is a lack of appropriate 
healthcare information and thus a lack of appropriate interventions for 
MSM/LGBTI individuals.   
 
In addressing these challenges the department of Student Counselling and 
Health, through the HIV/AIDS Centre, is committed to a multi-dimensional 
approach in leading this transformational agenda.  To this end the HIV Centre 
has facilitated the revival of a DUT LGBTI Society called ‘Shadows in the 
Rainbow’. 

 
3.4.2.7 Radio DUT 
Radio DUT will provide opportunity for work integrated learning, communication and 
academic support.  In addition, through its various community-based initiatives, 
opportunities will be created for general developmental programmes. 
 
3.4.2.8 Strengthening student governance systems 
One of the ways of strengthening student governance systems is to conduct SRC 
elections electronically.  This will improve the efficiency of the electoral process and 
boost voter participation.  
 
3.5. What are the challenges or problems related to this focus area that still 
need to be addressed in your institution? 
 
There needs to be a shared understanding of student support and development at a 
strategic level so that there is an effective system of operationalisation, collaboration 
and referral amongst the different support units and faculties. 
 
This shared understanding is needed to develop a coherent and integrated student 
development strategy in order to improve student success.  The strategy should 
outline the nature and extent of the collaboration that needs to occur for student 
success initiatives to yield the desired results.  
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There needs to be an integration of curricular and co-curricular programmes and 
approaches that promote student success as identified at the Student Services 
Indaba (August 2014). 
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There is a need to focus on improved student facilities, student recreation spaces, 
student centres, student accommodation, additional financial aid for students, 
enhancing the quality of student leadership, provision of electronic devices to 
students, additional sporting infrastructure/facilities, incentives for national players, 
adequate resourcing of Student Services, namely financial, physical and human 
resources to achieve institutional goals.  These resources also need to be aligned 
with the projected rapid expansion of the Midlands campuses. 
 
Recommendations emanating from the recent internal reviews of Student Services 
(2013-2014) include the need to formalise the DUT Fund Raising Strategy, a 
Communications Strategy with students, a Student Charter and strategies for an 
integrated approach to behaviour that places students at risk.  The reviews also 
identify the need to share good practice between similar departments across 
campuses. 
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4. Focus area 3: Enhancing the learning environment 

4.1 Which aspects of your institution’s Strategic Plan relate to this focus 
area?  
 
The following aspects of the Institutional Strategic Plan (2015-2019) have a bearing 
on this focus area (see annexure 1).  Strategic focus area (SFA) 1 of the plan refers 
to building sustainable student communities of living and learning and the first 
objective is to provide enabling living and learning environments that promote 
student success and advance the intellectual, social and emotional growth of our 
students. 
 
SFA 4 refers to building a sustainable University and identifies the following 
objective: Use technology more effectively and innovatively to enhance all aspects of 
the University’s business. 
 
The previous Strategic Goals and Objectives (2009-2018) continue to have 
relevance with reference to the following goals and related objectives: 
Goal 3: Quality teaching and learning across all disciplines, campuses, and sites of 
delivery with the objective to establish a conducive learning environment. 
Goal 4: Quality Enhancement and Planning and the related objectives to align quality 
enhancement, institutional planning and resource allocation and manage 
infrastructure development through prioritisation. 
 
4.2 What activities or facilities do you currently have in place? 
 
4.2.1 e-Learning 
The University has an established record of development pertaining to e-learning 
pedagogy and the development of related infrastructure.  The Educational 
Technology group in CELT has consistently contributed to the development of 
lecturers in the area of innovative educational technology.  The e-learning focus area 
of CELT includes technical expertise to support the Blackboard Learning 
Management System (LMS).  These initiatives were significantly reinforced by the 
inclusion of e-learning in the DUT Strategic Plan (2015-2019).  
 
Currently there are Pathfinder Projects which are trailblazers that test out different, 
potentially beneficial aspects of e-learning.  These will be evaluated to assess their 
effectiveness and, if successful, rolled out to the wider university community. 
 
The DUT Strategic Plan calls for metrics that show the proportion of DUT 
qualifications that include an element of e-learning.  The target for e-learning is 50% 
of academic qualifications (programmes) to have an online component by the start of 
2015.  Subsequently, reports integrating data drawn from the ITS system and the 
Blackboard LMS database will be submitted to Executive Deans to monitor the 
attainment of targets. 
 
The six-yearly Programme Review and Evaluation processes provide information 
pertaining to the adoption and innovation of e-learning.  To assess the adoption of e-
learning, staff and student surveys were conducted during 2013 and 2014. 
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4.2.2 ICT infrastructure and access 
To ensure that the infrastructure would contribute to an enabling environment for e-
learning, one of the initiatives was to provide Wi-Fi at all campuses to facilitate 
access to an e-learning platform such as Blackboard.  The following facilities are in 
place with varying degrees of success: Student Wi-Fi; Student email (DUT4LIFE); 
Student IT support; Online Office/365 access and Student IT support helpdesks in 
libraries. 
 
To date, 320 access points have been created in the 2013 network upgrade and 
there is effective Wi-Fi coverage on a large area of all campuses.  The uptake in 
wireless usage has been successful with a peak usage of 2000 concurrent student 
users. 
 
Although slow to gain popularity, there has been an increased uptake of the student 
email facility, DUT4LIFE, with approximately 11000 active users currently.  
DUT4LIFE is being used as a communication mechanism for student examination 
results and financial statements which contributes to the increased uptake of the 
email facility. 
 
Student helpdesk services have been initiated with two student assistants providing 
support between 08h00 and 16h00 daily at a contact desk in the ML Sultan and 
Steve Biko site libraries.  They assist with the set-up of devices for student Wi-Fi, 
DUT email; and general troubleshooting with student-owned devices. 
 
4.2.3 Lecture venues and specialised learning environments 
A total of 50 smart boards, projectors, document cameras, and sound systems were 
installed in selected venues across the university.  Training was provided for a 
number of teaching staff and feedback indicates that it was beneficial. 
 
DUT also boasts faculty-specific specialised learning spaces such as: a language 
laboratory, advanced life-support vehicle and specialised clinics (Faculty of Health 
Sciences); theatre and studio rehearsal rooms, television studios, an Outside 
Broadcasting Van, (Faculty of Arts and Design); kitchens and a restaurant, a fully 
functional nursery with live plant specimens and a demonstration garden (Faculty of 
Applied Sciences); new tutorial rooms (Faculty of Accounting and Informatics), and 
specialised laboratories, design studios and workshops across all faculties.   
 
In the Faculty of Health Sciences, there are regular discussions in the Teaching, 
Learning, Access and Undergraduate Committee to obtain commitment from 
Departmental heads to make teaching spaces conducive to learning.   
 
The recent installation of Wi-Fi and the growing use of mobile devices have 
highlighted the need for spaces to learn together and alone with technology other 
than laboratories (an increasingly dated concept).  One initiative in this regard 
focuses on neglected nooks and crannies where students choose to gather.  A 
prototype was developed as an example of an affordable and sustainable way to 
instil dignity by stimulating aesthetic appreciation and intellectual discussion.   
 
The Curries Gate Wi-Fi Learning Garden has been developed around the themes of 
heritage and future.  One banner draws attention to the natural and human history of 
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the Curries Fountain sports ground; another banner showcases Photography 
students’ work from the ‘Futuristic Fashion Exhibition’ – one model weeping for the 
environment, and another model wearing a dress made of recycling bags.  A lane of 
lemon and lime trees commemorates late colleagues who contributed significantly to 
technological education.  Colleagues and students from different units have 
participated in creating the garden, where conversations thrive in the fragrance of 
citrus blossoms.   
 
4.2.3.1 Work-integrated learning  
Most of the academic programmes at DUT include work-integrated learning (WIL) as 
an integral part of the undergraduate curriculum.  The knowledge, skills, values and 
attitudes acquired through WIL play a crucial role in the intellectual maturation of the 
students, contribute significantly to the achievement of DUT graduate attributes and 
enhances their opportunities for employment.  Through WIL, students have 
opportunities to experience exciting and new learning environments that present 
them with different challenges to those they experience in traditional lecture venues.  
 
At DUT, WIL is designed to reinforce the nexus between theory and practice.  This is 
achieved through various methods and approaches including placement in the 
relevant workplace; being exposed to and actively participating in a simulated work 
experience in a laboratory; or tackling practical work-related problems in class as 
part of the mainstream curriculum.  
 
The strong partnerships that have been established with, for example, business and 
industry, professional bodies, municipalities, and various other local and national 
government agencies constitute the foundation for WIL to thrive as a pedagogy.  In 
this regard the established advisory committees at DUT have a key role in WIL and 
also in curriculum renewal.  The Co-operative Education Unit has a key role to play 
in supporting and nurturing these partnerships.  Some exemplars of WIL, both on- 
and off-campus, are described below.   
 
A state-of-the-art laboratory/workshop facility has been established at Wentworth 
Hospital for the Medical Orthotics and Prosthetics programme in the Faculty of 
Health Sciences.  This is a joint initiative between the University and the Department 
of Health in KwaZulu-Natal.  This faculty also boasts a new Health Clinic that 
provides health care services to the greater eThekwini community and at the same 
time provides opportunities for students to gain supervised clinical practical training.  
The new complex houses Somatology, Homoeopathy, Chiropractic, Dental and 
Radiology Clinics and students from the related programmes benefit from their 
interactions with the public, DUT students and staff. 
 
The Faculty of Arts and Design hosts annual events such as the Fashion Show, Fine 
Art exhibition, and the Jewellery Design exhibition.  The Faculty hosted the first 
Digifest at DUT in 2014 as a way to build connections between arts, design and 
industry.  The Digital Festival is a motivation for students to exhibit their work on a 
digital platform and explore an array of ideas across arts, design and performance.  
The launch of an online student newspaper has strengthened the theory-praxis 
nexus in the Journalism programme.  
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The Faculty of Applied Sciences has strong partnerships with the food technology 
industry.  The WIL programme for Food Technology students includes an industry-
based project.  These projects require students to identify and solve problems in 
industry, develop new products or refine existing ones, etc. and present their findings 
at an annual event.   
 
4.2.4 Library Services 
Libraries are located at six of the seven teaching sites.  Students on the Ritson site 
have access to the nearby library on the Steve Biko and ML Sultan campuses.  All 
libraries are equipped with dedicated electronic classrooms (Ezones) with a total of 
300 computers across all library sites.  The Ezone is available as a general computer 
lab when not in use as a library teaching space.  All Library computers are 
connected to printers/copiers and at some sites students have the option to print or 
copy in colour.  Group study rooms for joint collaboration are available through a 
booking system.  They are ideal for 5-8 students to confer on assignments or group 
projects.  Although these rooms are not equipped with computers, sockets are 
available for using one’s own laptop and Wi-Fi is enabled. IT enabled spaces for 
students to charge laptops and other devices are available, both inside and outside 
the libraries.  
 
The Library purchases cutting-edge journals, databases and e-books and makes 
these available to the university community.  To promote and facilitate the use of 
these resources the Library procured Summon, a web-scale discovery service which 
facilitates one single search across multiple databases.  Summon is mobile 
compliant; students can use smart phones to access the library catalogue and 
download full-text versions of articles if necessary using DUT Wi-Fi.  
 
The Library has progressively increased e-resources since 2010, and with the 
introduction of e-learning the purchasing of e-resources has been intensified.  The 
university community has access to over 200 000 e-books.  Usage statistics indicate 
that these resources are well-used. 
 
A joint project with the SRC enables libraries at all sites to loan laptops to students.  
 
Quick Access Computers were implemented in 2013 for two purposes, namely to 
provide dedicated computers for students wanting to read e-books, and for students 
in need of a computer linked to a printer.  This service has only been implemented at 
the Steve Biko site. 
 
An Open Source booking system was implemented in five libraries during 2013 to 
facilitate effective allocation of computers.  This system allows students to pre-book 
a computer for a maximum of two hours in any of the library Ezones. 
 
A new service called ‘EveryOne Print’ was implemented in 2014 to enable students 
to route printing from any mobile device to a printer in the library.   
 
The Library received a donation of 15 iPads in 2013 and created an iPad-lab.  The 
main purpose of the venture is to encourage lecturers to integrate the technology 
into their courses and for students to gain skills in using the device.  The 
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infrastructure for, and furnishing of the iPad-lab was jointly funded by the Faculties of 
Management Sciences, Accounting and Informatics and Applied Sciences.  
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Dedicated single-seater study areas called ‘Quiet zones’ were introduced across all 
libraries during 2012.  Regular patrols by library security and staff ensure that the 
noise free zones are maintained.  
 
4.3 What activities or facilities related to this focus area have you 
undertaken or put in place during the past three or four years that have not 
been as successful as you had hoped? 
 
4.3.1 e-Learning 
The e-Learning Project, which only commenced in May 2013, has brought about 
greater coherence in discrete but related activities.  The e-learning strategic planning 
exercise, carried out as part of the project, identified challenges such as the lack of 
adequate resources, insufficient buy-in by academic managers and teaching staff, 
and the absence of a coherent direction for e-learning adoption.  
 
Access to computer labs and the provision of laptop and tablet devices are critical in 
facilitating student uptake and will contribute to the success and speed of e-learning.  
Appropriate pedagogic, product/application, technical/system and administrative 
support are essential.  There is a need for DUT to review existing structures, staffing 
levels and capabilities.   
 
4.3.2 ICT infrastructure and access 
The successful rollout of the e-learning project is dependent on the appropriate 
integration of the student database in ITS with the creation of and enrolment for 
online classrooms.  Although the foundation has been laid, the project is hampered 
by slow uptake by lecturers.  As a result, the analytics system for e-learning cannot 
be implemented at this stage. 
 
There is progress in terms of the migration of the Blackboard application/database to 
cloud-based hosting where scalability will not be an issue; however, adequate 
internet bandwidth and bandwidth management will be essential to ensure that the 
quality of the student experience is not compromised.  There is a concern that the 
current Internet bandwidth allocation is congested due to oversubscription.  Although 
a large upgrade has been ordered, it is likely that DUT will still find it a challenge to 
cope with increasing student demands.  An upgrade to the internet bandwidth is 
imminent, but monitoring and management facilities are in the early stages of 
development in the Information Technology and Support Services department. 
 
The current NSFAS pilot for 9000 students to each receive a low-cost Android tablet 
is in the procurement phase and will be rolled out soon.   
 
The Office/365 experience remains unpopular as an online office suite, and students 
still want to have local copies of the office software installed.  This is not available to 
students under the current Microsoft licensing agreement with the university. 
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4.3.3 Library Services 
The IT Student support in libraries is only available at two of the six library sites.  
When funding becomes available, this service will be expanded to all library sites.  
 
4.3.4 Faculty initiatives  
Due to the lack of informal study spaces several initiatives have been put in place by 
faculties to provide appropriate networked spaces for students.  Attempts to beautify 
and green the surroundings of the various campuses have been initiated but prove 
difficult to sustain.  
 

4.4 What activities or facilities have you recently implemented or acquired 
or are you planning to implement or acquire in the next 12 to 18 months 
related to this focus area?   
 
4.4.1 e-Learning 
The promotion of e-learning and its associated pedagogy is a major university 
strategic goal.  Accordingly, the University will continue to make investment in 
network infrastructure, training and development to support e-learning adoption a 
mainstream budget priority.  There are plans to leverage these newly established 
facilities and resources by introducing staff and student development initiatives, 
promoting the scholarship of teaching and learning, and entrenching a robust and 
reliable LMS to allow the tracking, analysis and reporting on student and programme 
performance. 
 
It is essential that development opportunities in online teaching and learning are 
offered for all categories of staff as well as student tutors if the University is to 
achieve its goal of 50% of programmes with an online component by 2015.  The 
broad aim of scaling up the adoption of e-learning is to effect a step-change in the 
use of online learning at DUT.  As a result, lecturers will be better positioned to 
innovate and meet the challenge of working online to create and deliver digital 
learning materials, conduct assessments, assign grade marks and use social media 
to communicate with students.  The e-Learning Project contributes to the 
development of graduate attributes that embrace workplace adaptability, proficiency 
in technology applications and information literacy.  The pedagogical principles 
underlying the promotion of e-learning relate to student-centredness, and especially 
the development of the graduate attribute of self-directed and life-long learning.   
 
Staff development is also being provided to support computer laboratory staff who 
are being initiated into the e-learning project through exposing them to formal 
engagement with the LMS.  They will become the frontline opportunity for student 
support.   
 
4.4.2 Developments in the faculties  
In the Vanguard Project, the National Diploma for Cost and Management Accounting 
was identified as one of the pilot programmes for 2014 as an exemplar for the 2015 
target for the adoption of online learning.  The online classroom has been set up and 
is operational for all thirty (30) modules offered in the programme.  This pilot 
programme will assist with identifying and addressing any shortcomings in the 
system prior to the implementation date of 2015.   
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In the Faculty of Arts and Design, future teachers in the School of Education have 
benefitted from the huge expansion of e-learning at the Midlands campuses.  The 
Blackboard classroom, also called the THINK LEARN ZONE, has been extended to 
include the Bachelor of Education programmes.  Almost a thousand BEd students 
are now using the Zone, often in several different classrooms, resulting in 4060 
Blackboard registrations.  In response to students who would also like to use their 
mobile phones to access the Zone, DUT is in the process of designing a DUT App 
which will allow better access to the Zone as well as to other DUT information.  
 
In addition to the LMS, the Faculty of Engineering and the Built Environment also 
extensively uses Moodle for e-learning.  In addition, the construction of the new 
Cyber-centre that will house specialist venues and computing facilities on the Steve 
Biko site is currently in progress.  At the Riverside campus in the Midlands, the 
construction of a new building to house Engineering will commence in 2015.  The 
Open Access computer laboratories offer extended opening hours and are equipped 
with the latest software packages such as WhiteSmoke, which assists students with 
communication in English.  
 
In the Faculty of Health Sciences, students in large classes were divided into 
subgroups to facilitate individual attention and support to those needing it.  A block 
system of teaching was introduced to cope with the limited facilities and lack of 
suitably sized classrooms.  The faculty also introduced a language laboratory for 
those students who have difficulty with English.  It has been observed that these 
students participate poorly in class and lack confidence to express themselves in 
English.  The ultimate outcome will be that students will have the ability to 
understand and answer examination questions and participate in class with 
confidence.  A one-month orientation programme for first year students was 
introduced for students from disadvantaged backgrounds to assist adaptation to 
university life.  
 
The Faculty of Management Sciences introduced the use of e-beams, smart-boards, 
Qomo-boards, data projectors and laptops to supplement teaching strategies.  This 
faculty has also recently introduced a helpdesk on the ML Sultan campus.  
 
4.4.3 Writing centres  
Some of the Writing Centres are located within the libraries.  The Writing Centres are 
well used by the University community and there is a steady uptake by students as a 
result of referrals by lecturers.  The WhiteSmoke software package has been 
installed to assist students with communication in English. 
 
4.4.4 Student Services: Housing 
The building of a student village which will provide an additional 800 beds on 
campus is currently in progress.  There is an initiative to appoint more academics as 
Residence Advisors to provide additional support to students in residences. 
 
4.4.5 Library services 
The re-organisation of library space on the ML Sultan site is in progress.  Over the 
past year the library has undergone a total re-organisation of resources, services, 



Durban University of Technology  September 2014 

 

Page 33 of 48 
 

and facilities with the objective of creating a flexible library space that caters for 
different learning modes.  
 
Due to space constraints, the library on the Steve Biko site will take over the 
basement of the building when the Faculty of Engineering and the Built Environment 
moves into its new building in 2015.  However, financial resources remain a 
constraint for refurbishing the vacated space appropriately.   
 
At the Riverside and Indumiso campuses, both libraries will be extended with the 
addition of an extra floor. Plans are in place to provide alternative space while the 
building process is in progress.  
 
An online system for booking group rooms is being investigated by the Library IT 
team.  
 
A mobile application is being developed that will enable students to search the library 
resources, download content, renew library materials, and book a computer, training 
session, or group room. 
 
In an effort to streamline library services, cashless printing initiatives are being 
investigated which will enable students to pay for their printing or library fines in a 
number of ways.  These include a third party depositing money into their accounts, 
and students swiping a debit card.  
 
4.4.6 Information technology and support services 
The Midlands, City and Brickfield sites currently do not offer a student helpdesk 
service.  However, a proposal for funding to employ additional student assistants to 
extend the service has been submitted.  The student helpdesk should also be linked 
to a central helpdesk system in order to monitor workloads and provide formal 
communication with ITSS helpdesk, and eventually to the e-learning helpdesk 
service. 
 
4.5 What are the challenges or problems related to this focus area that still 
need to be addressed in your institution? 
 
4.5.1 e-Learning 
A robust network infrastructure for e-learning is critical for the project to succeed.  
The University has just spent R15million on modernizing and strengthening the 
infrastructure.  Wi-Fi access is not consistent on all campuses and this is being 
addressed.  There remain some areas that are ‘dead zones’ mainly due to the supply 
of power.  This is also being addressed.   
 
4.5.2 Teaching and learning spaces 
Whilst the student learning environment is being enhanced, there are related 
challenges that fall outside the control of the University.  These include, crime in the 
vicinity of the university, informal vendors that compromise security and inadequate 
parking facilities for students.  Noise created by taxis and other private groups on the 
roads that traverse the university is often a distraction.  
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Maintenance of teaching and learning venues is a particular cause for concern.  The 
neglected and often unhygienic environments outside lecture venues negate the 
conducive teaching and learning environment espoused in the strategic goals (2009 
– 2018).  There is a lack of air-conditioners in some venues at all sites, which 
compromises teaching and learning.  Classrooms are often congested and existing 
seating arrangements pose constraints as this design supports outmoded teaching 
and learning strategies.  Classrooms do not have sufficient furniture or sockets to 
accommodate the use of students’ laptops. Small lecture venues are not equipped 
with smart-boards.  There is a lack of informal and recreational learning spaces.  
There is a need for the University to consider investing in video streaming 
infrastructure to support learning.  A 20-year Maintenance Plan has just been 
produced and together with the appointment of a Senior Director of Facilities, the 
university is confident that these matters will be dealt with.  
 
In view of limited space on campus, it is difficult to increase student intake without 
compromising the learning environment.  Attempts to upgrade facilities often result in 
temporary compromises in teaching and learning brought about by the need to use 
alternative venues while the upgrades are underway.  Unfortunately, there are not 
many unused teaching/learning venues available, so students may have to travel 
backwards and forwards between sites with the resultant loss of teaching-learning 
time.  
 
There is also an impression that certain sites have better or superior facilities 
compared to others.  DUT campuses also provide a variety of challenges to creating 
a physically accessible environment for students with disabilities.  Although 
increasing physical access to buildings and facilities is a goal of the University, the 
reality is that the conversion of existing and older buildings to be readily accessible is 
a costly challenge.  
 
The cooperative relationship between the University, the Department of Health and 
the Municipalities needs to be strengthened further so that students can benefit from 
training and learning spaces at clinical sites. 
 
4.5.3 Housing  
There is a need to provide additional student accommodation with formal and 
informal study spaces which are consistently provided across all residences.  
Students in off-campus residences require more computers.  
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5. Focus area 4: Enhancing course and programme enrolment 

management 

5.1 Which aspects of your institution’s strategic plan relates to this focus 
area? 
 
This focus area specifically addresses the ways that DUT strives to enhance 
success within individual faculties and programmes. It thus includes the types of 
interventions by academic departments to minimise poor performance and to 
promote success. As with the other focus areas in this submission, Strategic Focus 
Area (SFA) 1 of the DUT strategic plan, Building student communities of living and 
learning, is highly relevant to this focus area of enhancing course and programme 
enrolment management. The following strategic objectives within SFA1 refer: 
 Provide enabling living and learning environments that promote student success 

and advance the intellectual, social and emotional growth of our students 

 Provide innovative teaching, learning and assessment that accommodates the 
diverse needs of our students and enhances the quality of our graduates  

 
SFA 4 also seeks to improve the quality of the management of enrolment planning at 
the University as this is a key element in the challenge of developing a good 
sustainability profile.  In terms of its enrolment plan, DUT has adopted a growth 
approach to address the growth trajectory laid out in the new Green and White 
Papers on Post-School Education.  In 2014, DUT received some 76000 applications 
for 7000 places and hence the need to focus on access and success.   
 
Also relevant to this focus area is DUT’s Strategic Goals and Objectives for 2009-
2018, which includes the important goal of Quality Teaching and Learning, which 
aims to promote student academic success as well as to assure the quality of 
academic programmes in order to promote quality enhancement.  This document 
also refers to the goals of quality enhancement and planning (with the promotion of 
sustainability and the promotion of institutional learning as relevant objectives to this 
focus area).  
 
Further linking this focus area to DUT’s strategic plan is the strategic driver, Back to 
basics, which includes the projects described below. 
 
The Student Recruitment and Enrolment Management Project acknowledges that 
DUT’s growth model is highly dependent on the meeting of key enrolment targets as 
well as the collective set of measures taken by the institution to ensure, as far as is 
possible, the retention of students.  In respect of student retention, the problem of 
student dropouts threatens the meeting of important enrolment management targets 
within individual institutions.  The problem also affects the higher education sector’s 
goal of improving graduate output.  Thus, the steps taken by the institution to ensure 
a conducive learning environment which does not lead to alienation of students is 
also a part of this focus area.  In this regard, DUT’s strategic plan includes the 
concept of ‘student-centredness’, an important transformatory project. 
 
The project on process improvement across the University includes an enhancement 
of business processes and systems aimed at creating efficiency and hence reducing 
administrative overloads on academic staff.  In this regard, an important strategic 
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objective for DUT is that enabling services are provided which will support the goals 
of teaching and research.  In respect of the admissions process, there has been a 
streamlining of the student admissions and registration processes with a view to 
facilitating effective selection processes by academic departments.  In view of the 
importance of monitoring student performance, management information services 
have also been strengthened in order to provide effective and easy-to-access 
reporting on student performance for the benefit of academic departments. 
 
From the foregoing discussion, it is evident that a key focus of DUT’s strategic 
initiatives is to build a framework that will substantially improve DUT’s performance 
and sustainability.  From an enrolment management perspective, such a framework 
will include the following: 

 The successful selection and placement of students at first time entry level, a 
high percentage of whom are likely to persist until graduation 

 An enrolment planning strategy that includes the meeting of enrolment targets 
at subsequent levels of study.  Through the meeting of, and continual 
monitoring of, enrolment planning targets, it is intended that issues of quality 
are addressed within the institution, which is also an important strategic 
priority. In this regard, DUT’s strategic objective (2009 – 2018) of Quality 
enhancement and planning emphasises that an integrated approach to 
planning and quality enhancement be adopted.  Thus, enrolment targets 
serve as useful internal indicators for the purpose of assessing existing 
strengths and weaknesses, and directing an informed and strategic approach 
to continuous quality improvement 

 A coordinated strategy for the meeting of the success indicators (throughput, 
success and graduation rates) and for decreasing the dropout rate 

 
5.2 What activities do you currently have in place related to this focus area 
that are successful? What evidence do you use to conclude that they are 
successful? 
 
Very relevant to this focus area is that successful enrolment management is 
accomplished by a commitment to clearly defined strategies aimed at student 
success.  DUT has embarked on a number of activities in this area such as a well-
coordinated student selection process, the monitoring and evaluation of performance 
of students through relevant and effective management information systems and 
early detection of ‘at-risk’ students.  Also of importance is that crucial interventions 
do take place within the classroom.  Some of these initiatives are described in the 
following paragraphs. 
 
5.2.1 Improved student selection processes 
Prior to 2011 it was found that there were inconsistent approaches to the manner in 
which student selections were being made, which placed enrolment management at 
DUT at risk.  While DUT is a member of the provincial Central Applications Office 
(CAO), which provides an efficient applications service to institutions in KwaZulu-
Natal, it was found that prior to 2011, some departments did not make early 
selections, but accepted ‘walk-ins’, at the expense of those that had applied through 
the CAO.  
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The streamlining of DUT’s admission and registration processes commenced as a 
project initiated by the Vice-Chancellor, and this initiative has seen many 
improvements to selection decisions.  This is evidenced by a significant increase in 
offers of spaces made in advance, as well as an increase in the taking up of such 
offers by applicants.  Procedures have been put in place to address the following: 

 Timeous selection of students thus providing an opportunity for careful 
scrutiny on the quality of applications 

 Procedures that compel applicants to pay deposits in order to take up offers 
that have been made 

 Integration of offers of a place with decisions on financial aid and student 
housing 

 Improved communications with applicants 
 
5.2.2 Placement of students 
To a large extent, the terms ‘selection’ and ‘placement’ of students are used 
synonymously at DUT. 
 
A typical process entails qualifying applicants being selected by academic 
departments and then being given provisional offers of places based on their Grade 
11 and ‘trial’ results.  These provisional offers are converted into firm offers when the 
final Grade 12 results are received and analysed.  The students are then placed in 
the programme that they have applied for.  
 
However, where ECPs exist, these selected students may be placed in these ECPs, 
depending on their results obtained in the NSC examinations as well as the SATAP.  
A list of departments using this placement method is available.  In some departments 
the NBTs are used for diagnostic purposes. 
 
Within faculties a variety of selection tests which include interviews, portfolios and 
presentations supplement the process of selection of students. 
 
5.2.3 Student support 
Directly supporting the teaching and learning experience at DUT is the ‘Tutor 
Training’ programme where senior students are identified and trained to support 
students, especially first-year students.  Such tutors are placed in mainstream first-
year classes and many others provide academic assistance after hours in the 
student residences.  ‘At-risk’ modules, such as Mathematics, Physics and 
Economics have been identified for special attention and much effort of the tutor 
programmes is directed towards these modules. 
 
DUT’s Health and Counselling Department and the Student Clinic play a valuable 
role in the wellness of students.  It has been found that, in many instances, 
difficulties other than academic ones are experienced by students, and it is believed 
that these personal difficulties could lead to student underperformance and dropouts.  
Many departments refer such students to the Counselling department for 
investigation prior to making exclusion decisions on the basis of underperformance.  
 
Within the University, the various faculties adopt a number of differing strategies in 
respect of providing support to students.  It is important to point out that some 
faculties have been rendering such support for a longer period than others that have 
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only introduced such measures in recent years.  For example, the Faculty of Health 
Sciences has in place a process to counsel students in the first month of registration.  
In respect of ‘gateway subjects’, in many programmes lecturers are required to 
identify students ‘at-risk’ in these subjects on an ongoing basis and to counsel them.  
Other support measures undertaken at the University include the use of the 
Teaching Development Grant to provide additional tutorials, ensuring attendance of 
first year students in the Academic Literacy programme, introduction of more on-line 
classrooms to facilitate a blended teaching and learning approach and subject 
evaluation and lecturer evaluation questionnaires which are administered by the 
CQPA.  
 
5.2.4 Monitoring of student performance 
The monitoring of student performance is undertaken at a number of levels within the 
University.  The measures taken include the compilation of internal Annual Quality 
Monitoring reports, and meetings within departments and faculties where the 
performance of students is discussed.  Such monitoring is assisted by a well-
functioning Management Information department which plays an important role in 
providing information on relevant student success indicators to academic 
departments and to Executive Deans.  The Management Information department 
also conducts ‘roadshows’ within DUT to promote the use of available software that 
can be used by lecturers to track the performance of their students. 
 
An important initiative is an annual assessment of student performance conducted 
by DUT’s Academic Executive team, chaired by the DVC (Academic).  Such 
assessment includes detailed scrutiny of each faculty’s annual performance report in 
relation to vital targeted success indicators such as graduation rates, throughput 
rates and success rates.  Measures for improvement are usually the outcomes of 
such analyses.  
 
Within faculties, student performance is also an important area for discussion.  The 
following indicate additional faculty-specific initiatives:  
 
Faculty of Health Sciences 

 Ongoing discussion at faculty management, teaching and learning, research and 
higher degrees committees to improve support for students and monitor their 
progress.  

 Meetings between the Dean and students to address concerns. 
 
Faculty of Applied Sciences 
Since 2011, monitoring within the faculty has taken the form of all departments 
compiling their own performance review reports prior to an annual workshop where 
common issues and solutions are brainstormed.  There is also ongoing support and 
training for HoDs and departmental staff in understanding and using performance 
data to meet objectives.  
 
Faculty of Engineering and the Built Environment 
Subject Committees (SCs) have been formed at departmental level.  These SCs are 
formed around a cluster of similar courses and comprise lecturers involved in these 
subjects with the chair of this committee being a senior academic.  One of the 
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functions of the SC is to analyse student performance data and the quality of 
teaching and learning and to implement improvement strategies. 
 
Faculty of Management Sciences 
Departments track ‘at-risk’ students through the OTRACK system which has been 
customised by the ITSS department.  This assists in generating reports on a monthly 
basis so that relevant interventions can be put into place to assist students at-risk.  
Performance is also monitored through the exam board reports and presentations at 
faculty EXCO meetings.   
 
5.2.5 Re-admission refusal and identification of ‘at-risk’ students 
The University has in place both general rules and departmental rules which 
determine the conditions for academic exclusion.  It is an accepted practice to refuse 
admission to students who clearly show that they are not able to progress towards 
completing a qualification.  However, such exclusions are not taken lightly and within 
most departments there is an effective monitoring of results to identify those students 
who are at-risk of being excluded.  An adequate period of warning is given to such 
students. In many cases, interventions are made in order to give such students the 
opportunity to improve their performance.  A brief description of practices within 
faculties is provided below. 
 
Faculty of Health Sciences 
Those who are identified to be ‘at-risk’ during the year are referred timeously for 
academic development support.  They are mentored and tutored and allowed re-
tests, where appropriate, to improve year marks in a formative process.  Where 
students have been given all opportunities, but either do not take them up or 
continue to perform poorly, they are not readmitted. 
 
Faculty of Applied Sciences 
Interventions for students who are ‘at-risk’ include one-on-one interviews, additional 
tutoring, and referral of such students to Student Counselling and Health.  Enforced 
exit interview counselling prevents potential dropouts if the matter can be addressed.  
In some instances, these dropouts are related to actual and/or perceived concerns 
about personal safety following student protests, or alienation in minority groups.  In 
these cases, counselling is usually ineffective.  
 
Faculty of Engineering and the Built Environment 
The practice in the faculty is to counsel students at the first indication of their falling 
into an exclusion category in terms of general and departmental rules.  All 
extenuating circumstances such as health, social impediments and other issues if 
any, are considered.  All appeals and exclusions are dealt with by the Executive 
Dean and this function is not delegated.  Through timely interventions the number of 
exclusions has been reduced over the years.    
 
Faculty of Arts and Design 
Rules are in place in the departments to ensure that the readmission of students is 
based on reasonable academic progress. 
 
5.3 What activities related to this focus area have you initiated during the 
past three or four years that have not been as successful as you had hoped? 
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In what ways were they unsuccessful? What do you think might be the 
reasons for the lack of success? 
 
5.3.1 Enrolment management processes 
While significant improvements have been made to DUT’s student selection 
processes, some programmes at DUT struggle to meet enrolment targets for first-
year students.  This can largely be attributed to the current applicant pool where a 
large number of applicants do not meet entry requirements.  It is also possible that 
the entry requirements for certain programmes are set too high, precluding a number 
of applicants from qualifying to study.  
 
Dropouts and stop-outs continue to be a problem at DUT as with many higher 
education institutions in South Africa.  Under-preparedness for higher education, as 
well as the question of finances, appear to be the major reasons for this.  A major 
challenge for the development of retention programmes however, or even grasping a 
basic understanding of dropout behaviour at DUT, is that important information which 
could assist with retention research is not included in student records and 
institutional data.  Nearly all of the students who leave do not follow formal 
procedures for de-registration.  Their departure from the institution is only known 
from their absence in final examinations and from the registration records of the 
following year when these students are formally recognised as dropouts.  The actual 
reason for the dropping out is rarely reported to the institution.  These factors inhibit 
the attainment of vital success indicators. 
 
DUT performs regular cohort studies as a way to assess the extent of the dropout 
phenomenon.  The Planning Office is gearing to perform a study to attempt to 
understand exactly what causes this phenomenon.   
 
5.3.2 Interventions for student success 
While DUT has interventions to improve student success and while it has attained 
success in respect of national benchmarks, there is room for improvement in the 
areas of throughput rates and graduation rates in a number of programmes.  The 
interventions described above are proving to be successful.  However, they are 
resource-based and the lack of additional funding to expand such interventions is an 
inhibiting factor.  
 
Currently there is a growing usage by academic departments of the SATAP for the 
purposes of student selection, placement of students within ECPs, as well as for 
making diagnostic analyses of students to identify interventions.  However, it is clear 
that this strategy is being underutilised and hence its potential for enhancing student 
success is not being fully realised. 
 
5.3.3 Pass rates in gateway subjects 
The pass rates in gateway subjects is below expectations.  However, it is hoped that 
with the interventions that are in place and those that are being planned, an 
improvement will be seen in the next few years. 
 
5.4 What activities have you recently implemented or are you planning to 
implement in the next 12 to 18 months related to this focus area? Why have 



Durban University of Technology  September 2014 

 

Page 41 of 48 
 

you chosen these particular activities? What is the need or problem they are 
intended to address? 
 
DUT is planning to intensify the use of the NBTs as a placement mechanism.  It is 
intended that this will also be used to diagnose areas for improvement in teaching 
and learning. 
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6. Other areas that affect student success 

6.1 Briefly describe other activities your institution is undertaking to 
promote student success (beyond the four focus areas) 
 
Internationalisation has contributed significantly to our efforts at promoting student 
success at DUT.  For instance, we have had four successful years of student 
exchange opportunities with Community Colleges in the United States of America 
(USA).  Testimonies of students on their return from this one year exchange 
programme have been very positive, with narratives of exposure to volunteerism, 24 
hour access to support services and exposure to international students from a 
variety of countries.  Each year for the past five years, 6 to 8 Chiropractic students 
have attended the World Chiropractic Students’ Conference.  DUT Chiropractic 
students won the rights to host the 2013 iteration of this major conference in a highly 
competitive process.  This highly successful conference brought 300 students and 
academics from almost 40 Chiropractic schools from five continents to Durban and 
provided rich networking and engagement opportunities for all DUT Chiropractic 
students.  For the past five years at least two DUT Tourism students have travelled 
to Tubingen, Germany to attend a Tourism Summer School.  On their return these 
students share their experiences through a series of presentations to other students.  
This year, six Language and Translation students studying French as a major, visited 
Reunion Island to have a ‘total immersion’ language experience as well as to 
experience French culture.  This was a hugely successful visit. Students in Tourism 
Management, Hospitality Management, and Information Technology have had 
extensive and enriching international work-integrated learning opportunities in 
Disney World (USA), Dubai, the United Kingdom and Thailand. 
 
Students’ exposure to European universities has been largely through the Erasmus 
Mundus programme and the ABE Bailey scholarship.  Specifically, four students 
were selected for the prestigious ABE Bailey scholarship and eight for participating in 
the Erasmus Mundus programme.  The Confucius Institute at DUT has created an 
exciting opportunity for our students and three of them have received Chinese 
government scholarships for a study visit in China, one long-term and two-short-
term. 
 
Internationalisation at home is steadily growing.  This has presented an excellent 
opportunity for DUT students to engage with students from the SADC region, other 
African countries, Europe and China.  A report from one programme review noted 
that the presence of international students in class has increased the students’ level 
of engagement.  Similarly, visiting lecturers bring different perspectives and teaching 
methodologies, which help enrich the students’ learning experiences.  A number of 
DUT departments have established visiting lecturer programmes.  
 
Each year a group of students from the University of Michigan visit DUT for two 
weeks to engage with a broad range of our students on HIV/AIDS education using 
Paulo Freire’s pedagogy of action.  Students from Leeds Metropolitan University join 
students from our Department of Child and Youth Care around service learning 
projects in orphanages in the Durban area. 
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Internationalisation of the Curriculum at DUT is a relatively new initiative that will 
attempt to embed international dimensions into the curriculum so that all students will 
benefit from internationalisation.  This initiative will also prepare students for a global 
job market and engender in students a sense of global citizenship and intercultural 
competence. 
 
DUT, in collaboration with the International Centre of Nonviolence and ACCORD, 
has developed the Durban Leadership Initiative.  In 2014, thirty-six DUT students, 
from different levels of study and across a range of faculties, were recruited for the 
Innovative Leadership Programme which is funded by DUT. A series of workshops 
have been held with speakers who address their own leadership lessons. In addition, 
students are engaged in specific projects that require the development of their own 
leadership capabilities.  The initiative provides an opportunity for students to 
integrate their formal studies with the challenges of different contexts while 
developing their theoretical understanding of leadership.  
 
Student recognition and awards is important, not just for academic excellence but in 
all spheres of student life.  An annual function hosted by the University Council 
recognises and celebrates staff and students who have made significant 
contributions in other areas of their lives, such as sport, creative arts competitions 
and innovations.  
 
6.2 What other challenges or problems does your institution face in 
promoting student success?  
 
A number of challenges affecting the institution’s efforts at promoting student 
success have already been dealt with under the various focus areas.  This section 
will therefore focus on the impact of students’ socio-economic status on student 
success.  
 
A large number of students at DUT depend on NSFAS.  The new NSFAS processes 
require that students apply directly to NSFAS for funding.  Although this is a very 
welcome change as it ensures that student financial aid issues are directed at the 
responsible office, it nevertheless presents its own set of challenges.  The processes 
are too long and a number of students are notified very late of the outcome of their 
application for financial aid.  The result is that for weeks and sometimes months, 
they are on campus, not registered, with no accommodation and no support for 
subsistence.  This situation makes it very difficult for students to concentrate on their 
studies at the beginning of the year and the second semester for those in semester 
programmes.  
 
DUT has tried to address this challenge by allowing students to attend classes whilst 
waiting for a response from NSFAS.  This still leaves the issue of accommodation 
and subsistence unresolved.  We are aware that these socio-economic challenges 
affect a lot of students in the system, not just DUT students.  The prevalence of 
financial aid and accommodation related student protests in many universities at the 
beginning of the academic year bears testimony to this observation.  
 
A related challenge is the limited ability of our students to take up the opportunities 
presented by internationalisation in higher education.  Even with scholarships, some 
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students often lack the financial means required to meet the costs of travel that are 
not covered by the scholarship, such as air tickets and visa application.  
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Annexure 1 

 

Vision, Mission, Values 
 

Vision: A preferred university for developing leadership in technology and 
productive citizenship  
 
Mission statement: 

To excel through: 

 A teaching and learning environment that values and supports the University 
community; 

 Promoting excellence in learning and teaching, technology transfer and 
applied research; 

 External engagement that promotes innovation and entrepreneurship through 
collaboration and partnership. 
 

DUT purposes: 

 Improving the life chances of our students and helping them to reach their 
maximum potential; 

 Contributing to building 

 A Safe Society by addressing poverty reduction, food security, health 
security, water security, energy security, safety, building a culture of 
nonviolence and peace; 

 A Learning Society through broadening access in traditional and non-
traditional forms, engaging with schools, TVETs and other educational 
institutions; 

 A Busy Society by contributing to building entrepreneurship, working 
closely with government and established business and industry to 
broaden the economic base of our society; 

 A Playing Society by contributing to the creation of ladders of formal 
and informal sport, designing fun cities and green spaces 

 

The threads of student-centredness and engagement draw these into the fabric 
of the institution, in the values: 
 
Values: 

 Academic freedom, collegiality and ethical behaviour; 

 Institutional autonomy; 

 Good governances based on accountability, co-operative governance and 
transparency; 

 Relevance to society, both local and global; 

 Seeking new knowledge through research; 

 Understanding our students as developing human beings; 
 Seeing staff development as essential in the DUT purpose.  



Durban University of Technology  September 2014 

 

Page 46 of 48 
 

Strategic focus areas 

Four strategic focus areas form the basis of the Strategic Plan.  These encapsulate the 

core functions of Teaching and Learning, and Research and are interwoven with the 

two quintessential threads of Engagement and Student-centredness. 

 

 

Each strategic focus area is further expanded by a set of strategic objectives which 

provides a framework for action. Identified strategic drivers with specific activities 

(projects) seek to realise the interconnectedness of Engagement, Student-

centredness, Teaching and learning, and Research across the focus areas. These are 

university-wide activities; in addition to these, each division/department/unit will 

develop their own plans aligned to these strategic focus areas and objectives. 

 

The University must measure its performance over the life of this Strategic Plan.  To 

do so, it must have evidence against which to judge its performance against the 

strategic objectives set out in the Plan. Performance measures and indicators will be 

identified by the various constituencies, which will be used to manage and track 

organisational performance. 

 

Sustainable student 
communities of living 

and learning 

Research and 
innovation for 
development 

A learning organisation A sustainable University 
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SFA 1: Building student communities of living and learning  

Strategic Objectives 
1.1 Provide enabling living and learning environments that promote student success and 

advance the intellectual, social and emotional growth of our students. 

1.2 Cultivate a shared understanding of student-centredness that underpins students’ 

attainment of the desired DUT graduate attributes. 

1.3 Develop and strengthen ethical citizenship amongst students and their sense of critical 

social and political agency. 

1.4 Deepen the University's engagement locally and internationally as a way to build global 

citizens. 

1.5 Provide innovative teaching, learning and assessment that accommodates the diverse 

needs of our students and enhances the quality of our graduates. 

1.6 Deepen the innovative use of technology to improve the quality of learning and broaden 

access. 

 

SFA 2: Building research and innovation for development 

Strategic Objectives 
2.1 Strengthen the culture of research and innovation.   

2.2 Build research capacity around the identified research focus areas.  

2.3 Strengthen and expand a supportive research administration and environment. 

2.4 Build national and international research collaborations. 

 

SFA 3: Building a Learning Organisation 

Strategic Objectives 
3.1 Build an institutional culture of learning, innovation and responsiveness. 

3.2 Foster among staff a culture of systemic thinking, alignment, shared values, collegiality, 

accountability and institutional citizenship.  

3.3 Build a shared understanding of the University in its context. 

3.4 Attract, retain and nurture talent, recognise excellence and develop the full potential of 

our staff. 

 

SFA 4: Building a sustainable University 

Strategic Objectives 
4.1 Develop a sustainable growth model which ensures rigorous and aligned planning, 

resource allocation, risk assessment and quality assurance.  
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4.2 Create dynamic interfaces at the local, national and global level between the University, 

the community, NGOs, industry and government partners to promote sustainability.  

4.3 Reduce wastage, optimise utilisation and build stewardship of all DUT resources and 

facilities.  

4.4 Use technology more effectively and innovatively to enhance all aspects of the 

University’s business.  


