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Quality Enhancement Project 

Institutional Submissions: Phase 1 

Due Date: 1 September 2014 

 

Name of Institution University of the Witwatersrand, Johannesburg 

Contact Person Prof. A.M. Crouch 

Date of submission 3 October 2014 

 

Institutional submissions form the starting point for each phase of the QEP. They are 
intended to be for information rather than for evaluative purposes, although it is 
expected that institutions will recognise the value and importance of serious 
engagement in producing the submissions.  Institutional submissions serve a purpose 
for both the institutions and the CHE. For institutions, the submissions provide an 
opportunity to reflect at an institutional level on what they are currently doing, or 
planning to do, and where there are unaddressed needs related to the focus areas. For 
the CHE, the institutional submissions enable the CHE to elicit information related to 
student success from all universities. This information is needed for two reasons: 

1. It serves as a baseline, providing a snapshot of current thinking, practices and 
priorities in each institution related to the focus areas in particular, and student 
success in general. 

2. It provides a starting point for identifying common approaches and problems, as 
well as unique approaches that are particularly effective and problems that are 
of particular concern to sub-sectors of the university community. This will allow 
more focussed discussions to take place later on in the QEP. 

The institutional submissions should be concise and focused.  If more detailed 
information is needed, the CHE will ask universities to provide it.  Submissions should 
include an indication of where further information can be accessed from the university’s 
website, if applicable.   

Institutions are requested to be frank and clear in their responses.  Otherwise it will be 
difficult for the higher education sector to engage meaningfully with enablers of, and 
obstacles to, student success. While there are indisputable differences in institutional 
contexts, most challenges are common to several, if not many, institutions.  Clear and 
honest statements of the challenges will facilitate the development of strategies to 
address them.  On the other hand, successful approaches developed in one institutional 
context may be able to be adapted to help students in another context. 
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1. INTRODUCTION (2-5 pages) 

1.1 Briefly describe the features of your institutional context that are most salient 
to the success of your students. 

1.2  

The University of the Witwatersrand (Wits) is a research-intensive university located in 
the heart of Johannesburg, a dynamic, metropolitan, world-class African city. Its 
distinctive capabilities have contributed to the global research and development agenda 
through leading-edge scholarship and produced global citizens who are passionate 
about intellectual and social engagement. Wits aims to build on this reputation 
aggressively by intensifying our efforts to create an environment conducive to elevating 
the standard and impact of research, quality of teaching and learning, and the rigour of 
intellectual and social engagement to new heights.  

The purpose of the Vision 2022 Strategic Framework is to articulate a vision that 
elevates Wits’s position as one of the internationally leading research-intensive 
universities and a gateway to knowledge and understanding in Africa. This vision 
provides the overarching framework for more detailed plans that will be based on 
imperatives current for the time and that will shape strategic thinking during the 
respective planning cycles. 
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Wits is a research intensive institution with a well-established research infrastructure 
which includes but is not limited to well-resourced libraries. As a research intensive 
university, some postgraduate students are able to access bursaries through their 
supervisor’s research grants. Students are also afforded exposure to local and 
international best practices through collaborations between staff and other research 
entities, and through participation in local and international conferences, which the 
university supports. The Research Office is also proactive in its assistance to staff and 
students to source grants. As such, a well-established research infrastructure is in place 
to support both staff and students. 

 

In order for Wits to achieve its ambition as being recognised as a university that 
engages at the highest quality of academic activity in the world, the university has to 
broaden and deepen the range, extent and quality of our academic engagements. The 
next five years will be crucial to establishing a platform for future generations of Wits 
staff and students to achieve the target of academic heights that we have set ourselves.  

Wits takes the view that we develop our students for both the local and the global 
contexts. In particular, Wits is ambitious about its contribution to the development of 
high-level intellectual capacity on the African continent. Furthermore, as we develop 
our staff and students in teaching and research engagement activities with our broad 
community, we take the view that locally relevant engagement can and should express 
itself as compatible with the best of academic practice in the world.  This also means 
that, as we develop the range and mix of our programme offerings, we will take account 
of national needs and priority areas and, where we are best able to, Wits will respond to 
such need with the rigour and high quality that is expected of our teaching, learning and 
research activities. 

 

The complete Academic Plan at Wits is made up of the Academic Aims and Values 
statement, Principles of Teaching and Learning, Admissions Policy, Student access 
Principles, the Research Plan and the Teaching & Learning Plan. The hierarchy of these 
documents in the Academic Plan is schematically shown in the Figure below 
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Figure 1: Components of the Academic Plan 

 

 

The Teaching and Learning Plan seeks to provide a broad strategic view of the approach 
that Wits should take in developing, supporting and strengthening its academic 
activities to achieve its 2022 goal of being a leading, world class university. The T-L Plan 
is broad in its scope in that its focus is to improve the quality of the educational 
experience for our students as they prepare themselves to be our graduates – at all 
levels of our qualifications. The T-L Plan must therefore necessarily address the full 
spectrum of our engagements with our students – from issues of admission to pedagogy 
and across to residence and housing concerns.  

 

Importantly, the T-L Plan takes the view that being a Wits graduate, or “graduateness” 
at Wits, must mean more than an ability to pass our exams – significant as this may 
indeed be.   

All our teaching, research and engagement activities must reinforce in the minds of our 
students, the social transformation intentions of both the university and that of our 
broader community. Our students must develop understanding of - and positive 
responses to - matters of social exclusion such as race, class, disability, gender and 
sexual orientation, as well as to the irreducible diversity of human opinion and world 
view. This is necessary as we develop an institutional culture which ensures that all our 
students graduate with a positive experience of their learning engagement at a Wits 
university that they will indeed be comfortable to “call their own”.  While exposure to 
social transformation issues will occur to different degrees in the curricula of our 
disciplines, the context in which learning takes place must be equally reinforcing of such 
values.  

 

Given this view, the T-L Plan necessarily addresses both undergraduate and 
postgraduate issues.  

 

Other salient features to support the success of students include but are not limited to: 

- A fully functional and reliable transport system between the various campuses 
and teaching hospitals which facilitates access to teaching and research sites for 
undergraduate and postgraduate students. 

- A Centre for Part Time Studies that offers opportunities for mature students to 
obtain qualifications.   

- Regular surveys are conducted on the experiences of first year undergraduate 
students and the progress of postgraduate students. 

- Well established mentoring programmes offered by specific disciplines, such as 
Speech and Hearing, Accountancy, and Mining Engineering. 

- Some outstanding teachers at postgraduate and undergraduate level as 
evidences by Teaching Awards. 

- The Centre for Learning, Teaching and Development (CLTD), has a dual focus to 
work with academic staff and students to develop learning and teaching 
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practices that support student-centred learning. 
- An Early Warning System has been developed to identify and track “At Risk” 

students with a particular focus on first year underprepared students.  This 
system facilitates additional support in academic, social and psychological areas 
to students who are most in need of these services. 

- The Faculty of Commerce, Law and Management have instituted a tutorial 
system to provide additional subject/content support to students.  Class sizes 
have also been limited through the provision of parallel lecture sessions.   

 

1.2. Indicate how the submission was prepared, including the names and 
designations of the people involved with producing various sections of the 
submission. 

This response was prepared collective by both academic and support staff.  Working 
groups were convened for input and the DVC (Academic)’s Office and University QEP 
committee   edited the final response.   

Prof. Andrew Crouch DVC (Academic)  

Ms. Carol Crosley (Registrar) 

Dr. Pamela Dube (Dean of Students)  

Mr. Robert Sharman (Director: Campus Housing and Residence Life) 

Ms. Ashina Sarawan (Project Officer: Student Affairs) 

Ms. Anne Lunsky (Head: Counselling And Careers Development Unit) 

Ms. Raazia Moosa (Head: Academic Support) 

Mr. Xolani Hadebe (Director: Computer and Network Services) 

Prof. Christine Woods (Director: Centre for Learning, Teaching and Development) 

Prof. Jane Castle (Deputy Director: Centre for Learning, Teaching and Development) 

Dr. Moyra Keane (Educational Developer)  

Dr. Kershree Padayachee (Educational Developer) 

Ms. Linda Spark (Senior Tutor: Faculty of Commerce, Law and Management) 

Dr. Lionel Green-Thompson (Assistant Dean: Teaching and Learning, Faculty of  Health 
Sciences)  

Dr. Ann Cameron (Head: Science Teaching and Learning Centre) 

Prof. Heila Jordaan (Assistant Dean: Undergraduate Studies, Faculty of Humanities)     
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2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS (3-6 pages) 

(Including professional development, reward and recognition, workload, conditions of 
service and performance appraisal) 

2.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 
(Please be specific by quoting from the Strategic Plan). 

This focus area is address by the Wits 2022 Vision and Strategic Priorities, 
predominantly in terms of “Academic Excellence and the Wits Experience”. 
 
Refer to the Wits 2022 Vision and Strategic Priorities (P.8) 
(c) Attract, develop and retain high calibre and distinguished scholars and support staff by 
offering a welcoming and supportive environment noted for diversity and high-level 
intellectual achievement. 
 
2.2 What activities do you currently have in place related to this focus area that 
are successful? What evidence do you use to conclude that they are successful? 
(Do not provide detailed evidence, just a description of the type of evidence you 
collect and a short summary of the results.) 
  

2.2.a. The Centre for Learning, Teaching and Development (CLTD)  offers a suite of 
Professional Development Workshops and Courses, including: 

• Teaching Role Workshops (4 days) 

• Postgraduate Supervision Workshops (1 day) 

• NUFFIC Workshop on Postgraduate Supervision (30 credit course) 

• Designing E-tivities 

• Curriculum Development and Learning Design  

• Assessment for Learning 

• Teaching and Learning Quarterly Forums 

• Annual Teaching and Learning Lekgotla 

• University and Faculty-level Teaching Awards 

•            Research-led teaching through, symposia; guest speakers; seminars 

The workshops and courses mentioned above as well as courses and lecturers, are 
evaluated by means of written evaluations as well as peer review processes.  Available 
evidence from evaluations have indicated the success of these initiatives. 

 

2.2.b. In addition to the Centre for Learning, Teaching and Development, Wits has 
Teaching and Learning Centres which focus on professional development in three 
of the five faculties. Examples of these initiatives include but are not limited to:  

Support mechanisms for teaching effectiveness:  

Faculty of Science  

The Science Teaching and Learning Centre conducts Faculty Programmes for academic 
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staff which include, a faculty induction and probation programme, a three day course, a 
‘Teaching & Learning in Science’ workshop, peer reviews which are conducted 
throughout the year as well as a Tutor Training and Mentoring Programme for 
postgraduate tutors in the Mathematical Sciences.   

 

These initiatives are evaluated on an individual basis using evaluation form and the 
feedback is then used to improve these initiatives.    

 

Faculty of Health Sciences 

The Health Sciences Faculty has a range of short courses, which include bedside 
teaching; health science educators course (3 days); how to give a good lecture; clinical 
supervision (also offered at remote clinical training sites) and a Problem Based 
Learning (PBL) facilitators’ course. 

The Faculty also  developed the following: 

• Education research forum – monthly discussions for research initiatives across        
the faculty relating to teaching and learning. 

• Faculty Board and Exec have passed a resolution in 2011, which requires new 
teachers as part of probation and promotion to complete an education related 
course. 

• A Teaching portfolio is mandatory for promotions in this Faculty and it normally 
forms part of the final probation reporting process. A workshop is offered to 
staff on the development of the teaching portfolio. 

•        The Faculty also launched a Postgraduate Diploma in Health Sciences Education 
in 2014 and have had an annual Faculty Teaching and Learning Symposium since 
2011. 

 
These initiatives are evaluated on an individual basis using evaluation form and the 
feedback is then used to improve these initiatives.    

 
Faculty of Humanities 

The Faculty of Humanities established the Humanities Teaching and Learning Centre, 
which includes an emphasis on staff development and support for lecturers through the 
teaching and learning advisor in the faculty. These advisors assist lecturers with course 
design and evaluation, including: course and materials design, assessment tasks and 
practices, formative feedback after sitting-in on lectures, accommodating student 
diversity. Course Review is undertaken by means of:  

o Interviews with course lecturers 
o Attendance at lecturers 
o Focus groups with student tutors 
o Focus group interviews with students 
o Review of course outlines 
o Students questionnaires (commissioned by an outside specialist) 
 

A school in the Faculty or a lecturer may choose one or more of these interventions. In 
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addition, the faculty also runs an Innovative Pedagogies Workshop – highlighting best 
practice by academics at Wits, as well as an Early Career Academics Research Project – 
survey looking to early career academic teaching support experiences.   

 

These initiatives are evaluated on an individual basis using evaluation form and the 
feedback is then used to improve these initiatives.    

 

 

 

2.3 What activities related to this focus area have you initiated during the past 
three or four years that have not been as successful as you had hoped? In what 
ways were they unsuccessful? What do you think might be the reasons for the lack 
of success? 
 

By way of examples, some of the activities that have not been successful are included 
below: 

 

Faculty of Health Sciences   

The areas which have been less successful in the Faculty of Health Sciences, include the 
linkages with the HR process to keep track of new appointments to feed into a faculty 
based staff orientation process.  The staff orientation programme could have been more 
successful if the link to the Faculty HR appointment process was stronger.  Another 
example of an unsuccessful initiative was the Faculty Education Journal Club was poorly 
attended and timing was cited as a major reason for the poor attendance.   

 

Centre for Learning, Teaching and Development  

• The special interest groups established in 2013 were not successful. Although 
staff initially committed to take up specific projects and interests, time constraints 
prevented many from meeting their commitments. 

• The First Year Experience Programme has not been entirely successful as the 
programme as a whole is too short, insufficiently focused in disciplinary fields, and 
class sizes are too large. 

 

2.4 What activities have you recently implemented or are you planning to 
implement in the next 12 to 18 months related to this focus area? Why have you 
chosen these particular activities?  What is the need or problem they are intended 
to address? 

 

Centre for Learning, Teaching and Development (CLTD) 

A Postgraduate Diploma in Education in the field of Higher Education will be offered in 
2015 in collaboration with the Wits School of Education.  Evaluations have revealed that 
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disciplinary experts are not necessarily good teachers. There is also an international 
trend for academics to obtain a professional teaching qualification and we aim to keep 
up with global standards. This essentially serves as the rationale for this initiative.  
CLTD also plans to offer additional courses and workshops on curriculum design and 
assessment as this is a neglected area within the realm of academic staff development at 
Wits.  A task team has reviewed the ALP (lecturer and course) evaluation system and an 
online evaluation system will be piloted in 2015. 

 

Faculty of Commerce, Law and Management 

A better induction programme in terms of teaching and learning requirements will be 
implemented to address the problem of staff not understanding or being unaware of the 
Schools and Faculty standing orders. 

 

Faculty of Health Sciences   

New areas of focus include a clinical simulation laboratory to create an inter-
disciplinary learning environment for Health Sciences students.  More staff will attend 
clinical training workshops and conferences to contribute to this initiative. 

 

Faculty of Humanities  

Funding has been secured to support research into effective Teaching and Learning 
Practice in Higher Education for 2015.  A Teaching and Learning Seminar Series will be 
established in 2015 to promote staff development.   

 

2.5 What are the challenges or problems related to this focus area that still need 
to be addressed in your institution? 

Faculty of Health Sciences   

The challenges experienced include: 

• Tension between the value placed on research vs. teaching. Teachers would rather 
focus on research than scholarship of teaching. 

• Joint appointment of many of the teaching staff with a service provider which often 
takes priority remains a challenge. 

•   Locating developmental programmes with the academic programme. Not required 
for ongoing links with professional registration. 

 

Centre for Learning, Teaching and Development (CLTD) 

• The lack of horizontal and vertical alignment in curricula remains a challenge.  There 
is thus a need to develop curriculum design capacity throughout the University. 

• There is a need for continuous professional development of academic staff. 

• A research led teaching focus, as introduced in the Faculty of Humanities, could 
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promote quality teaching and learning more widely. 

• Teaching awards are competitive and thus do not promote an ethos of collegiality.  
Many good teachers either do not apply or are excluded from acknowledgement owing 
to the competitive nature of this acknowledgement of excellence in teaching. The 
criteria for these awards are also contentious and are not always fully communicated.  

• The abolition of the ‘tutor track’ and the increasing use of short-term teaching 
contracts present challenges for teaching and learning. There are many dedicated and 
excellent teachers who will be (and have been) lost from the system. 

• The recently introduced performance management policy may not be compatible with 
broad-based, continuous professional development of academic staff. 

• In spite of a great deal of data indicating a crisis of staff burnout and low morale, the 
few projects which support staff in this regard have been eliminated, despite evidence 
of their effectiveness. There is limited attention to staff well-being despite this being 
articulated strongly as a need amongst staff. There has been attempts recently to 
resuscitatesome of these programmes  
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3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT (3-6 
pages) 

(Including career and curriculum advising, life and academic skills development, 
counselling, student performance monitoring and referral) 

3.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 
(Please quote from the strategic plan) 

This focus area is address by the Wits 2022 Vision and Strategic Priorities, 
predominantly in terms of “Academic Excellence and the Wits Experience”. 
 
Refer to the Wits 2022 Vision and Strategic Priorities (P.7) 
 
(a) Attract highly talented students from around the world and provide a unique student-
centred and research-driven experience without compromising Wits’ commitment to local 
imperatives. 
 
3.2 What activities do you currently have in place related to this focus area that 
are successful? What evidence do you use to conclude that they are successful? 
(Do not provide detailed evidence, just a description of the type of evidence you 
collect.) 

Although some of the activities under this category are provided as part of the recently 
established “At Risk” project most of the efforts are located in the Faculties and their 
activities are reported below: 

Faculty of Humanities  

• Enhancing student support and development programme. 

• First year tutorials and tutor training for postgraduate student-tutors.  This is a 
programme to recognize and develop the skills that tutors need to offer successful 
first year tutorials.  

• Establishing a teaching and learning unit in the faculty with a priority to work with 
students who are not performing academically.  

• Counselling for ‘At Risk’ students after the midyear exams to offer an opportunity to 
explain poor performance and together with the consultant, develop strategies that 
should help them to become more successful in the second semester.  

• In some of the professional disciplines, ‘struggling students’ are assigned to a staff 
member to mentor them on academic and clinical matters.    

The success of these initiatives are not readily available. 

 

Faculty of Commerce, Law and Management 

The following initiatives are provided: Counselling an Career Services through the 
Counselling and Career Development Unit; career fairs; student advisors; curriculum 
planning prior to registration (and ongoing through student advisors and Assistant 
Deans.  The evidence is usually only anecdotal feedback from students. Performance 
monitoring happens at faculty level, particularly for re-admitted students. Training is 
also conducted for tutors to allow them to act as “mentors”.   
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Evidence for the success of this initiative is obtained from student feedback. 

 

Faculty of Science   

• There are Academic Development Tutorial Support Structure in fields of study; e.g. 
Geography, Archaeology & Environmental Sciences, Geological Sciences, Biological 
Sciences, Chemistry.  

• Resource Centres are available in for example the Mathematical Sciences and 
Geography, Archaeology & Environmental Sciences that are manned during working 
office hours with qualified tutors and with additional resources materials. 

• Web based learning programmes; e.g. the Pearson’s Lab is offered in the 
Mathematical Sciences and Physical Sciences (Physics and Chemistry) that allow 
students to test their own competencies and to submit online assessments. 

• Traditional tutorial systems in all Schools of the Faculty. 

• Science also offers face to face consultation/counselling to students on request 
within the Faculty Office and in all Schools within the Faculty. Where situations arise 
with specialized assistance students are referred to the appropriate channels; e.g. 
Health and Wellness Centre, Counselling, Career and Development Unit and Centre 
for Learning and Teaching Development (postgraduate students). 

• The clicker system is used within lecture settings to gauge student participation in 
the learning process and to identify misconceptions that could hinder student 
learning. These misconceptions are then dealt with immediately in the lectures; e.g. 
Biological Sciences and Physical Sciences. 

• Writing-intensive teaching approaches in the Schools of Biological Sciences and 
Geosciences where students are tasked with pre-lecture reading and summarizing 
prior to their lectures; lectures serve as discussion and compilation of major themes 
from readings and student summaries. 

• At midyear students who were previously identified as underperforming are 
required to submit regular progress reports and their progress is monitored and 
advised accordingly.  

Success of these interventions is monitored regularly by comparing pre- and post 
academic intervention results. Pass rates and external examiner reports also indicate 
success of interventions and teaching styles and inform curriculum revision/design. 

 

Centre for Learning, Teaching and Development (CLTD) 

• The SRC representation on committees is regarded as successful. The minutes of 
meetings and general support for SRC serve as evidence. 

• The Golden Key Programme for high achieving students. Awards are presented 
annually to students. 

• The Wits Writing Centre conducts evaluations and reports are made available. 

• Writing Intensive Courses. Evidence is available in the form of publications.  

• Library Literacy Courses are evaluated based on evaluation feedback. 



13 

 

• The Targeting Talent Programme submits annual progress reports as a means of 
evidence. 

• PhD Writing Retreats for postgraduate students  use feedback from evaluations to 
judge the success of retreats.   

• The ReadOn Programme in Health Sciences produces reports.  

• First Year Experience Programme has not undergone a review but this is eminent.  

 

Residence-Based Academic Support  

All first-year undergraduates are required to participate in study hall sessions every 
Sunday evening during the teaching term, aided by staff and senior students. The failure 
rate among undergraduates in our residences is substantially lower than among non-
residence students.  Academic wardens in junior residences monitor the academic 
progress of first-year students and encourage the strugglers to seek additional 
assistance. 

 

Counselling and Career Development Unit (CCDU) 

The Counselling and Career Development Unit offers the following services and 
programmes: 

 Counselling and psychotherapy 
 Career education and counselling 
 Graduate Recruitment Programme 
  Final Year Experience Programme 
 Psycho-education and advocacy  
 HIV/AIDS education, advocacy and support  
 Peer education/advocacy training 
 Diversity engagement programme and advocacy for human rights and 

social justice  
 Mentoring  
 Life coaching groups  

 

 Statistical trends indicate that there are increasing numbers of students 
accessing particularly the counselling and careers services. The overall positive 
responses and frequent student participation in the programmes/ services 
offered indicate that these are well received and overall are of value to students.  
Surveys e.g. Mental Health Survey and Orientation Week Surveys have generated 
important feedback to address and enhance services wherever possible. 

  Some of the group programmes/interventions to support and empower 
students have been integrated into the academic curriculum e.g. 6th Year Medical 
School and at certain times in Social Work, Education and Drama for Life. 

 Feedback from student evaluation forms and discussions with students following 
interventions and programmes is generally positive.  

 There is a range of  pertinent themes that are presented in workshop/ and 
campaign format, offered at CCDU, residences, as well as  across a range of 
locations on the campuses e.g. Candlelight Memorial; Diversity workshops; Sex 
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and Alcohol Campaign; The First Year Experience programme(co-driven by 
Student Affairs; CCDU; Student Development and Leadership Unit); Self-esteem; 
Sexuality ;Sexual Harassment advocacy and education; Diversity engagement; 
Mentor support ;Study Methods; Preparation for Exams; Coping with Exam 
anxiety ;Learning Styles; mental health advocacy. 

 Mentoring programme focussing on the support and empowerment of cohorts of 
first year students who are at” high risk”, is underway and utilized by mentees in 
first year. 

 Counselling sessions have increased considerably in response to the notably 
greater amount of students presenting with serious psychological and 
psychiatric issues.  Enhanced advocacy, marketing and promotional efforts 
regarding mental health services appear to have contributed to the escalation in 
the requests for counselling.  

 There has been a significant increase in the number of first year students 
utilising the career counselling service. The “Career Exploration Model” which is 
based on narrative career counselling theory, has been piloted at CCDU with a 
range of students and has been beneficial in terms of career development and 
decision making process.  

 The collaborations with academics, departments in Student Affairs and student 
bodies, Drama for Life, School of Accountancy, Social Work, Medical School have 
been essential and beneficial .The collaborative programmes have been valuable   
in the  promotion of preventative and reactive services and in reaching a greater 
range and participation of students across the campuses. Pertinent examples of 
successful collaborative programmes/advocacy are:  e.g. FYE HIV/AIDS 
initiatives and holistic wellness campaigns; SMART Moves (responsible behavior 
/life choices) advocacy campaigns  with Residence Life; The Silent Protest. 

 Comprehensive programmes for final year students in preparation for the  world 
of work through the Final Year Experience and Graduate Recruitment 
Programmes have been well attended by students and supported by recruiting 
companies. 

 
The Student Enrolment Centre 
 
The Student Enrolment Centre provides a service to all enquiries and applicants prior to 
enrolment, which assists students with advice about programme choices, requirements 
limitations, cross selling of programmes, ensuring students choose the right programme 
that is matched to their abilities and interests.  At UG level, a consultation about what 
career options are available is often the only intervention that is required.  Students 
who wish to undergo an extensive career assessment/direction are referred to CCDU.   

Adhoc surveys are conducted to judge the success of initiative in the Student Enrolment 
Centre. 

 

3.3 What activities related to this focus area have you initiated during the past 
three or four years that have not been as successful as you had hoped? In what 
ways were they unsuccessful? What do you think might be the reasons for the lack 
of success? 
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Faculty of Science   

Although the School of Mathematics has a fully equipped and manned resource centre 
and a dedicated Pearson’s Lab (computer based learning facility), students are still 
underperforming. Performance in online assessment is generally good, however, 
students have the opportunity of multiple attempts in solving problems before the final 
submission.  

Students have suggested that Tutorial Systems in the Mathematical Sciences could be 
more structured. 

 

Centre for Learning, Teaching and Development (CLTD) 

 The First Year Experience Programme and Orientation Programme lacked 
sufficient planning and there is a need to review the purpose and resources 
allocated to these programmes.   

 Problems with novel processes such as the online registration system, are 
currently being addressed to ensure a smoother registration process. 

 

Residence-Based Academic Support  

The life skills programmes in residences are not as well received in residences as in the 
past, and are consequently not well attended, partially because they replicate 
programmes that exist in the faculties and in the First Year Experience - and also 
because the students have such busy lives. 

 

Counselling and Career Development Unit (CCDU) 

 Efficient care of students with psychiatric issues presents a continuous challenge. 
The lack of a psychiatric service on campus presents  significant difficulties in 
assisting and managing students with urgent  psychiatric difficulties. 

 The peer counselling service has been of limited benefit to students, as the 
majority of the issues presented for counselling require counselling with a 
mental health professional.   

 Presentations on life skills/psycho-education/wellness/coping themes offered in 
the residences after hours have been of limited value. Students are generally 
reluctant to attend additional presentations in their spare time, particularly if 
these are not part of the compulsory academic curriculum. 

 

 

3.4 What activities have you recently implemented or are you planning to 
implement in the next 12 to 18 months related to this focus area? Why have you 
chosen these particular activities?  What is the need or problem they are intended 
to address? 

 

Faculty of Commerce, Law and Management   
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The At Risk Student Programme, to increase throughput for students who are 
challenged in areas that are not necessarily academic will be implemented in 2015.  The 
Faculty will also introduce Clickers to provide immediate feedback to students in the 
classroom.   

 

Faculty of Science   

The faculty recently appointed 2 additional staff members in the Science Teaching and 
Learning Centre to work with all “at risk” students to point them in the direction of 
appropriate assistance and to monitor their progress. The staff members will counsel, 
track and monitor the students who have been classified as being ‘at risk’ to try 
improving their overall performance. 

 

Centre for Learning, Teaching and Development (CLTD) 

Student advisors will be employed in all the Faculties to support underprepared and ‘at 
risk’ students especially at the first year level.  A mentoring support programme for 
students on the PGDip in Education in the field of Higher Education will be implemented 
in 2015.   

 

3.5  What are  the  challenges  or  problems  related  to  this  focus  area  that still  
need  to  be addressed in your institution? 

 

Faculty of Science   

The challenges seem to relate to students lack of preparedness for tertiary education, 
poor mathematical ability and lack of self-motivation or maturity. 

 

Centre for Learning, Teaching and Development (CLTD) 

• Staff student ratios are unreasonable high resulting in large classes and staff 
burnout. 

• Unreliable matric results which affect selection. 

• Large cohorts of first generation students present challenges for student success. 

• The tensions between teaching and research in a research intensive university 
have not been adequately addressed. 

• Capacity issues in support services such as the Career and Counselling Unit and 
the residences remain a concern.  

• Furthermore there are contextual and student factors which contribute to student 
alienation, dropout, and failure. These factors (which are well documented) – 
need greater acknowledgement and solutions need to be found to address these. 
They include: 

- security concerns - especially at night. 
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- the size of the student body as well as the various campuses do not seem to be 
conducive to a coherent student identity and a sense of belonging. 

- lack of family support for rural students is a challenge. 

- insufficient capacity for career counselling and curriculum guidance remain a 
challenge. 

- Wits is an English medium university and language and the unilingual language 
policy serves as a challenge for the majority of students. 

- sexual harassment of male and female students is a challenge but the universities 
zero tolerance approach has lead to defined structures being established to 
address cases. 

- self-confidence of students serves as a barrier to success in a large elite 
institution. 

- the transition from school to university presents challenges for both staff and 
students. 

- the cost of living in Johannesburg is very high. 

- limitations on the number of places in residences for undergraduates is a concern. 

- lack of finance for students. 

- students lack established networks which serve as a challenge to success 
especially in the first year of study. 

- International students face challenges such as those related to their study permits. 

- Many students are confronted by ‘techno’-shock because they have never before 
encountered laboratories, lab equipment and learning technologies such as 
clickers. 

 

Residence-Based Academic Support  

There may be tentative moves towards concentrating first-year undergraduates in a 
smaller number of residences in order to concentrate tutorial resources and to reduce 
the possibility of initiation or other factors that may militate against academic success. 

A Resident Social Worker will be appointed to provide after-hours support for students 
in crisis. 

 

Counselling and Career Development Unit (CCDU) 

CCDU services and operations for 2014-16 will be focused on the following 
priorities: 

  Facilitation for students of an optimal experience of University life which 
contribute toward retention and throughput.  

 Provision of high quality and excellence in supportive, counselling and psycho-
educative programmes for the student community.  

 Enhancement of student-centred programmes and initiatives. 
 Further development of diversity engagement practices in promoting the 

cosmopolitan nature of the Wits community.  
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 To focus therapeutic strategies on shorter term and solution focused models and 
to offer groups/ mental health advocacy workshops to residence and day 
students.  

 Arrangements are being finalized with senior management and stakeholders to 
secure the provision of a psychiatric reactive emergency service, for students 
requiring urgent intervention/hospital admission.    

 To continue to develop the psycho-educative /life skills programmes, inclusive of 
those integrated with the First Year Experience across the campuses. 

 To offer intensified residence programmes which are interactive, (rather than 
didactic) advocacy and campaign based and focussed on pertinent life 
skills/psycho-educative themes. 

 To implement intensified advocacy and support initiatives promoting 
empowerment and psycho-education regarding human rights and diversity 
engagement.  

 To strengthen the integration of programmes e.g. HIV/AIDS and gender into the 
academic curriculum.  

 Enhance peer psycho-social advocacy training and peer outreach initiatives. 
 To expand the reach of services to  increased numbers of postgraduate students.  
 To enhance the Final Year Experience Programme inclusive of an increased 

number of workshops and presentations, focused on diversity awareness and 
holistic preparation for engaging with the world of work, for final year students. 

 Life coaching to be offered to students to enhance the Final Year Experience 
programme and career development services. 

 

3.5 What are the challenges or problems related to this focus area that still need 
to be addressed in your institution? 

 

Residence-Based Academic Support  

The lack of funding for expanded academic support is the greatest challenge.  The 
challenge also exists since there is a need to satisfy the high demand for non-residence 
students to have access to study hall programmes. 

 
Counselling and Career Development Unit (CCDU) 

 Additional staff capacity is required to offer counselling services to address the 
increasing numbers of students requesting the service.  

 The implementation of a counselling service in residences is also required to 
address many of the psycho-social and psychiatric issues presented by students, 
in the evening and over the weekends. 

 A single unit inclusive of Student Affairs Services in one physical space could 
provide a more student friendly and accessible space for the holistic health, 
support and development of students.   
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT (3-6 pages) 

(Including teaching and learning spaces, ICT infrastructure and access, technology-
enabled tools and resources, library facilities) 

4.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 
(Please quote from the Strategic Plan). 

 

This focus area is address by the Wits 2022 Vision and Strategic Priorities, 
predominantly in terms of an “IT-Savvy University”and the creation of effective teaching 
spaces. 

 
Refer to the Wits 2022 Vision and Strategic Priorities (P. 14-15) 
 

a) Improve, develop and maintain the Wits IT infrastructure to facilitate enhanced access 
to information, teaching and learning, research and engagement opportunities in a 
manner that promotes academic excellence appropriate for a leading research-intensive 
university. 
 

(b) Ensure that students possess computing devices and are connected to Wits irrespective 
of time or place and are able to use their own and provided computing devices as 
knowledge access and creation tools in a connected way. 
 
(c) Ensure that academics are adept at using IT to enhance their teaching, student 
engagement, research, supervision, administration, and engagement with a broader 
community. 
 
(d) Ensure that support staff has access to excellent administrative systems that enhance 
their support role and help contribute to service excellence in all areas. 
 
(f) Ensure that a strong element of innovation underpins the way in which we choose, 
create and apply ICT to academic and support activities within the University. 
 
(h) Create, sustain and enhance a leading edge IT infrastructure, including its network, 
telephony systems, back-office environment and end-user systems, using a variety of 
technologies and approaches. 
 
(i) Place emphasis on strengthening IT infrastructure, technologies, and approaches that 
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enhance research, promote the visibility of research output, and ensure that Wits 
researchers (both staff and students) are connected to a global network of researchers and 
research output. 
 
(j) Ensure that we sustain and enhance a library that provides the latest electronic 
knowledge resources in support of teaching-and-learning and research appropriate for a 
leading, research-intensive university. 
 
k) Expand IT platforms to include open-access methods, licences and approaches, along 
with more traditional full copyright where appropriate, to enhance our reputation as a 
global university participating actively in the knowledge commons. 
 
(l) Provide continuous capacity building, training and just-in-time learning opportunities 
to improve student and staff capacity to exploit technology to achieve excellence in their 
work. 
 
(m) Ensure that the data and the information needed for the administration and 
management of the institution will be available when and where they are needed, and the 
underlying data will be accurate and well governed.  
 
4.2 What activities or facilities do you currently have in place related to this focus 
area that are successful? What evidence do you use to conclude that they are 
successful? (Do not provide detailed evidence, just a description of the type of 
evidence you collect.). 

 

The University has over the past 5 years invested heavily in new infrastructure as well 
as the upgrading of current infrastructure. Completed projects include: 

 The completion of five large lecture halls and 20 tutorial rooms to accommodate 
over 1500 students. 

 A Chemistry, Physics and Life Sciences laboratory complex for 1st year students 
accommodating 1200 students. 

 A 500 seat lecture hall on the Education Campus to expand the Education 
programmes. 

 A completed building for the School of Public Health 
 A completed building for the School of Accounting 
 A completed building for the Architecture  and Built Environment 
 Accommodation for an additional1600 students. 
 An Art Gallery to house rare African Art 

The building for the Mathematical Sciences will be completed by the end of December 
2014. 

 

Other Faculty based activities are summarized below: 

Faculty of Humanities   

• The Wits School of Education Writing Centre’s purpose is to train senior 
students as writing consultants to develop Education students’ academic writing. 
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Topics for these workshops have included developing academic arguments, 
summarizing and integrating sources, writing literature reviews, avoiding 
plagiarism and structuring essays coherently.   

Evidence for the Writing Centre’s workshops are obtained from workshop evaluation 
forms. 

 

• The School of Human and Community Development has a representative from 
the Thusanani Foundation housed in the Emthomjeni Centre. The foundation is a 
youth-led non-profit organisation that adopts a 3 pillar holistic approach to 
student development. In an attempt to bridge the educational information gap 
and combat the high student dropout rate whatever the reason for this might be. 
Any student not performing to her/his full potential, fears exclusion and needs 
assistance is able to contact the representative. 

Evidence for the success of this initiative is not readily available. 

 

• Counselling for new and returning students at the beginning of the academic 
year to assist with planning a coherent BA curriculum.  

Evidence for the success of this initiative is not readily available. 

 

• Mellon Mays undergraduate fellowship is a an established and successful US 
equity development programme that the funders, the Andrew W Mellon 
Foundation, have agreed to extend to South Africa, at present, Wits, UCT and 
UWC. The aim is to identify exceptionally promising previously disadvantaged 
students at an early stage in their academic careers and, through the provision of 
financial support, mentoring and stimulating academic activities, establish them 
on an academic career track that will lead to their becoming scholars in their 
field in South Africa. 

Evidence for the success of this initiative is not readily available. 

 

Faculty of Commerce, Law and Management 

The Faculty offers a Library Orientation Programme.   

Evidence for the success of this initiative is obtained via evaluations; the use of WitsE and 
course evaluations. 

 

Faculty of Science   

• Clicker systems used in Physical Sciences and Biological Sciences that allow 
students to interact with lecturer instantaneously. 

Evidence for the success of this initiative is not readily available. 

 

• Creation of technology “hubs” within buildings where students can access Wi-Fi or 
can plug in electronic devices enabling them to work in free time e.g. the School of 
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Geography, Archaeology and Environmental Sciences has a “hub” in the atrium of 
their building. 

Evidence for the success of this initiative is not readily available. 

 

Centre for Learning, Teaching and Development (CLTD) 

 Wits has an Art Museum, an Origins Centre, Libraries and various support services 
including a Campus Planning Unit and the gardening service.  

• The E-Learning Unit provides services to students and the success of these 
initiatives are obtained via evaluations of workshops and various other reports. 

• Student Support Services are rendered through the Wits Writing Centre and 
evidence for success of these services is obtained via evaluations of workshops and 
service provided and various reports.  

Evidence in the form of reports based on the analysis of the various evaluation forms are 
available and used to improve the services provided to students. 

 

Residence-Based Academic Support  

Computing mini-labs have existed in our residences for many years, and because of high 
usage (and the pleasingly low levels of vandalism), these have been progressively 
upgraded over the past six years.  A residence Wi-Fi installation programme has been in 
place for the past four years. All undergraduate residences have group study areas. 
These are heavily used throughout the academic year, and there are periodic requests 
for more such facilities. 

Evidence has not been collected in a systematic manner. However, the facilities are well 
maintained and upgraded. 

 

First Year Experience (FYE) 

 Basic Computer Skills and Word processing are the two most successfully run 
courses in the FYE programme.  Computer skills are assessed through a skills 
assessment where student must correct a word document and upload the 
document to SAKAI.  This is then marked and the results are placed on the 
student’s FYE page on SAKAI. 

 Study Skills/ Time Management/ Learning Styles and Examination Preparation 
are very well attended. Presenters circulate evaluation forms. 

 First year Seminar Series – this is held during lunch times and was introduced 
this year and an evaluation will follow at the end of block 3. Talks include: career 
guidance, information on copyright and plagiarism, writing and note-taking 
skills, what to do after a lecture and referencing, social skills and use of social 
media and talks around sexual harassment and diversity. 

 To assist with monitoring students at risk, a list of students who attended FYE 
sessions in semester 1 was sent to all Faculty Registrars and Assistant Deans. 

 
Sports  Administration 
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 Sports has employed an Academic Support Coordinator for all codes of sports 

and evidence is obtained through reported submitted after one on one sessions. 
 Assistance in choosing the correct course of study is provided 
 Registering for the correct number of subjects - balance- Elite Athlete Friendly 

Policy. 
 Academic Support Monitoring Progamme is offered.   

Evidence for the success of this programme is not readily available. 

 
Student Development and Leadership Unit (SDLU) 
 

 A Gender Agenda Conference was hosted during the month of August 2013. 

 A successful Emerging Leaders Camp where 50% of the delegates were First 

Year students participating on the First Year Experience Programme  

 Capacity Building Workshops (Fast Forwards) which included topics around 
financial literacy, project and event management, personal mastery – reflection 
courses. 

 Workshops to student governance structures focusing on areas around Diversity, 
Conflict Resolution, Emotional Intelligence, Personal Leadership, Business 
Protocol and Etiquette, Business Communication and Financial Management. 

 A successful Sports Day in collaboration with Virgin Active was hosted. 
 Hosted a Break Out session for the 2013 One Young World International Summit. 
 Hosted a series of Network Connections – aimed at empowering students with 

networking skills. 
 SDLU successfully coordinated and showcased a play at the annual Grahamstown 

Arts Festival where non-drama students performed. 
 Commemoration of Mandela Day. 
 A journey of discovery (Royal House of Queen Modjadji). 
 Collaborated with various internal departments in hosting a successful heritage 

appreciation programme. 
 Hosted the Thinker’s Symposium with Golden Key Wits Chapter. 
 Hosted a series of Leadership Roundtables (Frank Chikane, Mfundi Vundla, 

Conrad Koch, Dr Mamphela Ramphele, Bobby Godsell – Former CEO of Anglo 

Ashanti and Allon Raiz). 

 Assisted the Wits Choir with their Inaugural Choir Festival. 

 In terms of leadership development – the SDLU notes with pride that eight of the 

incoming SRC 2013/2014 have been exposed to some form of leadership 

training and development facilitated by the SDLU. 

 Wits Citizenship and Community Outreach (WCCO) is part of the SDLU Unit and 

has actively maintained a high output of volunteer activities throughout 2013. 

WCCO registered approximately 1000 student volunteers in 2013 who were 

actively involved in various activities and projects. There appears to be a deep 

sense of commitment to bettering the lives of others among Wits students. 

 During 2013 several groups of students and some clubs and societies responded 
to the need for food and toiletries for needy students on campus. These groups 
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facilitated mass collections from fellow students, church congregations and 
friends and family. Generous donations collected provided to at least 170 needy 
students who approached the Student Affairs office for assistance. 

 The partnership with Nal’ibali, a national reading-for-enjoyment campaign to 
spark children’s potential through storytelling and reading, continued in 2013, 
with bi-weekly supplements of reading material for young children being 
delivered to WVP.  

 More clubs and societies are seeing the usefulness of working through WCCO to 
do their outreach work. WCCO works closely with some clubs and societies who 
seek contact with non-governmental organisations and who need ideas on what 
they could achieve. 

 The main form of volunteering promoted through placements at NGO’s is still the 
most popular among students, especially first year students. The WVP managed 
to continue placements with our existing social service partners.  

High quality monitoring and evaluation processes are put in place for all interventions. 
Evaluation forms are used, focus groups are set up as well as impact surveys. 

 

Counselling and Career Development Unit (CCDU) 

 CCDU offers the following services and programmes: 

o Counselling and psychotherapy 
o Career education and counselling 
o Graduate Recruitment Programme 
o  Final Year Experience Programme 
o Psycho-education and advocacy  
o HIV/AIDS education, advocacy and support  
o Peer education/advocacy training 
o Diversity engagement programme and advocacy for human rights and 

social justice  
o Mentoring  
o Life coaching groups  
o  

 Statistical trends indicate that there are increasing numbers of students 
accessing particularly the counselling and careers services. The overall positive 
responses and frequent student participation in the programmes/services 
offered indicate that these are well received and overall are of value to students.  
Surveys e.g. Mental Health Survey and Orientation Week Surveys have generated 
important feedback to address and enhance services wherever possible. 

  Some of the group programmes/ interventions to support and empower 
students have been integrated into the academic curriculum e.g. 6th Year Medical 
School and at certain times in Social Work, Education and Drama for Life. 

 Feedback from student evaluation forms and discussions with students following 
interventions and programmes is generally positive.  

 There are a range of  pertinent themes that are presented in workshop/ and 
campaign format, offered at CCDU, residences, as well as  across a range of 
locations on the campuses e.g. Candlelight Memorial; Diversity workshops ;Sex 
and Alcohol Campaign; The First Year Experience programme(co-driven by 
Student Affairs; CCDU; SDLU); Self-esteem; Sexuality ;Sexual Harassment 
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advocacy and education; Diversity engagement; Mentor support ;Study Methods; 
Preparation for Exams; Coping with Exam anxiety ;Learning Styles; mental 
health advocacy. 

 Mentoring programme focussing on the support and empowerment of cohorts of 
first year students who are “at risk”, is underway and utilized by mentees in first 
year. 

 Counselling sessions have increased considerably in response to the notably 
greater amount of students presenting with serious psychological and 
psychiatric issues.  Enhanced advocacy, marketing and promotional efforts 
regarding mental health services appear to have contributed to the escalation in 
the requests for counselling.  

 There has been a significant increase in the number of first year students 
utilising the career counselling service. The “Career Exploration Model” which is 
based on narrative career counselling theory, has been piloted at CCDU with a 
range of students and has been beneficial in terms of career development and 
decision making process.  

 The collaborations with academics, departments in Student Affairs and student 
bodies, Drama for Life, School of Accountancy, Social Work, Medical School have 
been essential and beneficial .The collaborative programmes have been valuable   
in the  promotion of preventative and reactive services and in reaching a greater 
range and participation of students across the campuses.  Pertinent examples of 
successful collaborative programmes/advocacy are e.g. FYE HIV/AIDS initiatives 
and holistic wellness campaigns; SMART Moves (responsible behaviour /life 
choices) advocacy campaigns with Residence Life; The Silent Protest. 

 Comprehensive programmes for final year students in preparation for the world 
of work through the Final Year Experience and Graduate Recruitment 
Programmes have been well attended by students and supported by recruiting 
companies. 

 
Campus Housing and Residence Life (CHRL) 

 Residence-based academic support: All first-year undergraduates are required to 
participate in study hall sessions every Sunday evening during the teaching term, 
aided by staff and senior students. The failure rate among undergraduates in our 
residences is substantially lower than among non-residence students.   

 Academic wardens in our junior residences monitor the academic progress of 
first-year students and encourage the strugglers to seek additional assistance. 

 The First Year Experience programme is a well-established programme that aims 
to provides non-academic support to first year students.  

 

Campus Health and Wellness Centre (CHWC) 

Health Promotion & Advocacy Programmes base on students’ needs and document 
numbers reached.   

Relevance is determined through survey and the Monitoring and evaluation of 
programmes.   
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IT-Savvy University 
 

 The university developed project management practice that provides an 
implementation vehicle and is supported by a project office located in CNS. 

 Wits deployed a virtual learning environment called Sakai as part of the student 
support system integrated into existing and new student information systems. 

 The university provided ubiquitous eLearning access which could be accessed 
from anywhere on any device including Online Application and Online 
Registration. Currently bust with Mobile application and some cloud offerings. 

 Some faculties have IT support units that are responsible for faculty IT, but that 
articulate with central IT in a federated manner. 

 The service desk provides a reasonable degree of cross-platform support, and 
support for multiple devices. 

 All new classrooms and classroom upgrades consider the implications of 
eLearning in their design. 

 Enterprise printing for students has been implemented in all open access labs. 
 eLearning champions a in place, at least one per faculty. 
 School Teaching & Learning Committees have eLearning as a standing item on 

their agenda, and are actively promoting the implementation of the eLearning 
strategic plan. 

 The upgrade of HR and finance systems to Oracle Release 12 has be completed. 
 Student Information Management System (SIMS) has been complete, and 

provides for significant improvements in the area of student administration. 
 We have developed new developer skills within CNS to cater for the 

requirements of SIMS and other newer technologies. 
 Electronic services have been made available to alumni for life. This includes 

access to library resources, email and similar tools that link them to the 
University. 

 Wits has a dedicated team to make continued improvements to the Wits website, 
and lead to improved status in the Webometrics rankings. 

 Libraries are now providing access to a broad spectrum of e-resources via 
mobile devices and multiple platforms. 

 The library has made available subject-specific information resources and 
services on the LibGuides system. 

 Wits has established an interactive web portal for each discipline that allows for 
inter- and intra-disciplinary research and web-based engagement. 

 Business Information Services (BIS) has implement a well-designed, agile, BI 
infrastructure informed by the Oracle Fusion daily business intelligence method 
and populated by efficient quality-controlled processes. 

 Third-party financing and purchase arrangements are now in place to acquire a 
mobile computing device. 

 An above-average bandwidth is  available to the University ensuring high-speed 
network links for researchers and students. 

 We have provided between 1 and 10Gb connectivity, with redundancy, among all 
campuses. 

 Wits have a campus-wide 10Gb backbone network connecting 60% of all 
buildings within all campuses. 
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 The University has improved connectivity to remote sites such as hospitals, Wits 
Rural to ensure equity of the Wits experience in all our sites. 

 Wits have access to a national network of wireless hotspots called eduroam 
using Wits login credentials. 

 Deployed an enterprise desktop backup solution for Windows machines that is 
cross platform and easy to use. 

 Wits provide a file synchronising system that is ubiquitous, accessible and easy 
to use. 

 

We have defined standards for devices (mobile or otherwise) and promote usage of 
these standard devices to improve interoperability and support. 

 

4.3 What activities or facilities related to this focus area have you undertaken or 
put in place during the past three or four years that have not been as successful as 
you had hoped?  In what ways were they unsuccessful?  What do you think might 
be the reasons for the lack of success? 

 

Faculty of Sciences  

Tutorial sessions in the Mathematical Sciences seem to be less effective than in other 
Schools within the Faculty, hence the introduction of an official year-long tutor training 
programme of staff involved in tutoring in the Mathematical Sciences. Students have 
complained about the lack of structured support in the tutorials in the past; students 
who have done relatively well academically in other subject areas still experience 
difficulty with mathematics. Effective tutor training will hopefully address this matter. 

 

Centre for Learning, Teaching and Development (CLTD) 

• Some of the new lecture theatres are not optimally designed and are often 
experienced by lecturers as sub-standard. 

• Parking facilities and parking spaces are paid for but do not exist. 

• Social spaces are also inadequate for the large number of students. 

• The use of smart phones for teaching and learning purposes have tried to engage 
the new generation of learners however this has also excluded those who do not 
have smart phones. 

 

Residence-Based Academic Support 

The residence Wi-Fi installation programme has not kept pace with demands because of 
lack of financial resources and the recent huge acceleration in usage. 
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First Year Experience (FYE) 

In the past very few sessions were held on Saturday mornings and most talk were 
scheduled during lecture time or very late in the afternoon (4pm – 6pm).  As the topics 
were relevant we changed the time of talks to 3pm – 5pm and repeated sessions on 
Saturday morning from 09:00 – 12:00.  This has significantly increased attendance. 
 
Student Development and Leadership Unit (SDLU) 
 
Student Development and Leadership Unit tries to ensure that all programmes are 
successful. However, to note that concerns have been raised with the non-diversity of 
our student’s attending our training and development programmes. Multiple efforts and 
initiatives have been pursued in order to change this, however numerous challenges are 
encountered. The Student Development and Leadership Unit is also a partner of the 
First Year Experience Programme. Challenges have been encountered around funding 
which limits the extent, reach and scope of the programme. Challenges have also been 
encountered around formalising an “at risk student’s programme”.    
 

Counselling and Career Development Unit (CCDU) 

 

 Efficient care of students with psychiatric issues presents a continuous challenge. 
The lack of a psychiatric service on campus presents significant difficulties in 
assisting and managing students with urgent psychiatric difficulties. 

 The Peer counselling service has been of limited benefit to students, as the 
majority of the issues presented for counselling require counselling with a 
mental health professional.   

 Presentations on life skills/psycho-education/wellness/coping themes offered in 
the residences after hours have been of limited value. Students are generally 
reluctant to attend additional presentations in their spare time, particularly if 
these are not part of the compulsory academic curriculum 

 

Campus Housing and Residence Life (CHRL) 

The life skills programmes in residences are not as well received in residences as in the 
past, and are consequently not well attended, partially because they replicate 
programmes that exist in the faculties and in the First Year Experience and also because 
the students have such busy lives. 

 

Campus Health and Wellness Centre (CHWC) 

Anti –Tobacco Campaign 

 31stMay:  World No Tobacco:  Students at this time of the academic year are 
preparing for mid-year exams. 

 01 Dec: World AIDS Day:  Students already on vacation , yet a good number 
participates  in this programme. Staff are targeted.  

 Instability on the Wireless Local Area Network (WLAN) controller cluster – 
technical issue not resolved since April 2013, where controllers remove 
themselves from the cluster resulting in degradation of service and unplanned 
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outages. 
 Instances where the cluster does recover with minimum disruption of service  
 Other instance where a hard reboot is required. 
 The OEM has been working with CNS and the T3 external support, logs are 

gather and analysed by the Avaya technical support teams and to date they have 
not been able to pinpoint the cause of the problem  

 The frequency to apply patches/firmware upgrades and changes recommended 
by the Avaya team to resolve the above issue.  

 This requires outages for the WIFI network. 
 Two instances this year patches needed to be applied on the core router which 

required for full network downtime. 
 Failure rate of Access Points (AP’s) – replace about 5 AP’s per week  
 No SLA for repair and replacement of AP’s - this delays the replacement time and 

increases the time to restore service for areas where faulty AP’s are reported. 
 Capacity issues – response times do slow down when the number of users on the 

system increase, this is not just on the WIFI equipment but also on INT 
bandwidth allocated to the WIFI and the access level devices in some areas that 
are limited to 100 Mbp/s and have an 802.11n AP connected on that port. 
 

 

IT-Savvy University 

• Instability on the Wireless Local Area Network (WLAN) controller where controllers 
remove themselves from the cluster resulting in degradation of service and 
unplanned outages.  

• Instances where the cluster does recover with minimum disruption of service and 
other instance where a hard reboot is required. 

• The OEM has been working with CNS and the T3 external support, logs are gather 
and analysed by the Avaya technical support teams and to date they have not been 
able to pinpoint the cause of the problem.  

• The frequency to apply patches/firmware upgrades and changes recommended by 
the Avaya team to resolve the above issue. 

• This requires outages for the WIFI network. 
• Two instances this year patches needed to be applied on the core router which 

required for full network downtime.  
• Failure rate of Access Points (AP’s) – replace about 5 AP’s per week.  
• Capacity issues – response times do slow down when the number of users on the 

system increase, this is not just on the WIFI equipment but also on INT bandwidth 
allocated to the WIFI and the access level devices in some areas that are limited to 
100 Mbp/s and have an 802.11n AP connected on that port. 

4.4 What activities or facilities have you recently implemented or acquired or are 
you planning to implement or acquire in the next 12 to 18 months related to this 
focus area?  Why have you chosen these particular activities or facilities?  What is 
the need or problem they are intended to address? 

 

Faculty of Commerce, Law and Management 

The Faculty will introduce Clickers in 2015 (as per 3.4) to address throughput rates. 
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Faculty of Sciences   

Advancement of clicker system using electronic devices (development of Paul Franklin’s 
initiative); experience with clicker system has shown positive  results regarding student 
engagement and learning, so improving the system to include student’s’ individual 
devices accelerates this initiative into a more digital approach to student engagement. 
This is in line with University policy of wanting all students to own a personal device. 

 

Residence-Based Academic Support 

The mini-labs in residences need to be further expanded however, the residence Wi-Fi 
installation programme should be completed within the next 15 months. 

 

First Year Experience (FYE) 

 This year we introduced the First Year Seminar Series from 13:20 – 14:00.  These 
are short, sharp, interesting sessions. 

 We are currently testing an e-mentoring system for first year students and 
recruiting students from Golden Key, Masters and PhD Students.  A target of 100 
mentors has been set and students will be assigned to a mentor in their faculty in 
their area of study.  These mentors will mentor students on a social and 
academic basis.  Mentors will work with first year co-ordinators to keep up-to-
date with lectures.  This is not meant to replace the current tutorial sessions but 
to guide a student when he/she does not understand something. 
  

Sports Administration  
 
With regard to sports all the activities listed in 4.1 were initiated in 2014 in an effort to 
support teaching and learning, throughput and the striving for the holistic development 
of our Wits student-athletes.  
 

Student Development and Leadership Unit (SDLU) 

 To implement a structured programme to address Food Insecurity on campus. 
Student Affairs recognises that numerous students are “food insecure” and that 
this affects their studies and has multiple physical, emotional and health 
consequences. The Student Development and Leadership Unit is well placed 
through the Wits Citizenship and Community Outreach (WCCO) to address this 
need through multiple interventions. 

 The introduction of the Global Citizenship Programme for Social Justice. The 
University is committed to enabling and empowering its students to become 
active citizens as exemplified by the Wits Citizenship and Community Outreach 
programme, which promotes civic engagement, social responsibility and 
community involvement. The Global Citizenship Programme is a unique 
opportunity for students not only to learn more about issues related to civic 
engagement from experts in the field, but to also strengthen citizen action 
particularly in relation to issues around social justice redress and to become 
citizens for a multi-layered, complex democracy. 
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 The introduction of a Leadership summit. The summit is envisaged to address 
global and national leadership challenges through holistic engagement of a wide 
variety of stakeholders. 

 The introduction of intentional leadership programmes.  Structured and formal 
programmes to address the needs of various student cohorts.  

 

Counselling and Career Development Unit (CCDU) 

 CCDU services and operations for 2014-16 will be focused on the following 
priorities: 

o  Facilitation for students of an optimal experience of University life which 
contribute toward retention and throughput.  

o Provision of high quality and excellence in supportive, counseling and 
psycho-educative programmes for the student community.  

o Enhancement of  student-centered programmes and initiatives  
o Further development of diversity engagement practices in promoting the 

cosmopolitan nature of the Wits community  
o To focus therapeutic strategies on shorter term and solution focused 

models and to offer groups/ mental health advocacy workshops to 
residence and day students.  

o Arrangements are being finalized with senior management and 
stakeholders to secure the provision of a psychiatric reactive emergency 
service, for students requiring urgent intervention/hospital admission 

o To continue to develop the psycho-educative /life skills programmes, 
inclusive of those integrated with the First Year Experience across the 
campuses. 

o To offer intensified residence programmes which are interactive, (rather 
than didactic) advocacy and campaign based and focussed on pertinent 
life skills/psycho-educative themes. 

o To implement intensified advocacy and support initiatives promoting 
empowerment and psycho-education regarding human rights and 
diversity engagement  

o To strengthen the integration of programmes e.g. HIV/AIDS and gender 
into the academic curriculum  

o Enhance peer psycho-social advocacy training and peer outreach 
initiatives 

o To expand the reach of services to  increased numbers of postgraduate 
students  

o To enhance the Final Year Experience Programme inclusive of an 
increased number of workshops and presentations, focused on diversity 
awareness and holistic preparation for engaging with the world of work, 
for final year students 

o Life coaching to be offered to students to enhance the Final Year 
Experience programme and career development services 

 

Campus Housing and Residence Life (CHRL) 

 There may be tentative moves towards concentrating first-year undergraduates 
in a smaller number of residences in order to concentrate tutorial resources and 



32 

 

to reduce the possibility of initiation or other factors that may militate against 
academic success. 

 A Resident Social Worker will be appointed to provide after-hours support for 
students in crisis. 

 
 

Campus Health and Wellness Centre (CHWC) 

HIV and AIDS Counselling & Testing in July and August: 
 

 To reduce new infections to zero ( particularly in ages 15-25) 
 To improve access to care , support and treatment 
 To reduce stigma and discrimination 

 

4.5 What are the challenges or problems related to this focus area that still 
need to be addressed in your institution? 

 

Faculty of Commerce, Law and Management   

 The lack of funding for books is a challenge that needs to be addressed. 

 Teaching and learning spaces need upgrading, simple maintenance in some cases, 

modernisation - IT enabled. 

 ICT infrastructure and access – WiFi needs expanding, computer labs cannot cater 
for all our students 

• Technology-enabled tools and resources – the meeting earlier this year confirmed 
that many have issues and challenges with Sakai 

• Library facilities – how can it be that a university such as ours does not have money 
to buy books? 

 

Faculty of Sciences  

• Improving on the student’s mathematical skills:  As we move towards a more 
electronic environment, there is a need to train both Staff and students in the most 
effective way of integrating IT into the Teaching and Learning Environment. 

• Another issue is to increase the number of power points in all Science buildings to 
facilitate charging/recharging of electronic devices. 

 

Residence-Based Academic Support 

 There is a need for more communal study rooms. 
 Lack of financial resources is a challenge. 
 Technological problems with the campus-wide Wi-Fi network is a another 

challenge. 
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First Year Experience (FYE) 

 Fundraising – there is currently no funding to run this programme.  
 The students that attend are not diverse in terms of race.   
 The programme needs to attract all first year students. 
 The programme needs to be re-branded, promoted and marketed effectively. 
 First year lecturers should recommend all students to book for Saturday sessions 

and encourage attendance at the First Year Seminar Series. 

 

 

 
Sports Administration 

 Funding – for the position of a Wits Sport Academic Support Coordinator is 
crucial to the professional management and support of our Wits student-athletes 
from a management, retention and throughput perspective. 

 Refining internal support systems- and the timing thereof  is a challenge. 
 Capacity is a problem. More expertise is required when it comes to the support of 

our student-athletes: i.e. accommodation, sports science support, better coaches, 
and a focus on elite sporting systems with a view to holistic development of each 
student-athletes at Wits, thereby yielding a far better quality of Wits Graduate.  

 

Student Development and Leadership Unit (SDLU) 

 The increased student growth and diversity in terms of abilities has impacted on 
student success and throughput rates. This has stretched resources as diverse 
and individualised support is most often required to ensure student success. This 
requires extensive re-engineering and staff capacity development. 

 Related to the massification of higher education is declining funding which has 
multiple consequences related to psycho-social, socio-cultural and systemic 
factors.  Student Affairs is increasingly being challenged to address these issues 
with limited resources. 

 Student Affairs is constantly challenged to provide more focused and intensive 
student support systems. 

 Remaining ever committed to being part of a transformative process, Student 
Affairs has to support continental growth and development despite the 
numerous challenges faced. Student Affairs has the challenge to embed the 
concept of student-centredness as part of the broader transformation process 
taking place within the University. 

 Another challenge is recognising the relevance and importance of the second 
curriculum within the University. The subsequent challenge of competing with 
the academic project.    

 Broadening the social integration into the University as part of the Institutional 
culture is a continuous challenge. 

 Implementing an Early Warning Tracking System as part of the First Year 
Experience programme. 

 Enhancing the diversity of  student’s attending supplemental programme 
interventions  
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 Professionalising the role of Student Affairs practitioners remains a challenge. 

 

Counselling and Career Development Unit (CCDU) 

 Additional staff capacity is required to offer counselling services to address the 
increasing numbers of students requesting the service.  

 Also the implementation of a counselling service in residences is required to 
address many of the psycho-social and psychiatric issues presented by students, 
in the evening and over the weekends. 

 A Unit inclusive of Student Affairs services in one physical space could provide a 
more student friendly and accessible space for the holistic health, support and 
development of students.  

 

Campus Housing and Residence Life (CHRL) 

 Lack of funding for expanded academic support. 
 There is a need to satisfy the high demand for non-residence students to have 

access to study hall programmes. 

 

Campus Health and Wellness Centre (CHWC) 

 Participation of senior and postgraduates students is minimal. 
 Eliminating the unpredictability  of the matric pass rate is challenge. 
 Managing the extreme pressure between matric result release time and 

commencement  of term. 
  Being able to assist financially indigent students who have passed and who are 

unable to complete their studies the following year. 

  

IT-Savvy University 

The development and delivery of IT is shaped by a set of principles which collectively 
form a vision for the IT at the University. 

• ICT needs to be focussed on customers and relevant to all university activities  
• Adopting innovation  
• ICT provision is based on a defined and consistent architecture covering all the 

university campuses  
• Accessible services available anytime, anywhere and, wherever feasible, any 

device  
• Services must be well managed to provide efficiency and value for money  
• Supporting sustainability 

 

Three main aims give specific direction to our ICT development activities. The aims 
reflect the principles and attitudes identified above.  

• Delivery of high quality facilities and services that are aligned with the needs of 
University community  

• Support structures and services that enable effective use of ICT with clear 
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communication and information 
• Governance and planning arrangements that ensure facilities and services meet 

needs, are efficient and economic, and address legal and regulatory needs 

Strategic Implementation plan 

1. Delivery of high quality facilities and services that are aligned with the needs of 
University community: 
• Infrastructure (Network Upgrade, Wireless coverage across campus, Residences 

- Wireless coverage, Off-campus sites eg Teaching hospitals - Wireless coverage, 
SANReN/Tenet International bandwidth (secondary Internet Link), Storage 
(students and researchers, Sakai, digitisation), Research Infrastructure, Network 
Connectivity to Wits Rural Facility, Charge points, UPS battery replacements) 

• Learning and Teaching Spaces (AV and IT provision, CNS Managed Computer Lab 
Renovations (chairs, overhead projector, desks, etc.),classroom Video Streaming 
and recording, Podcast, Internet Live Streaming) 

• Desktop/ personal systems and mobile devices Identity management, single 
sign-on 

• Online services 
o Wits Internet site upgrade (CMS) 
o Wits Intranet site upgrade (SharePoint 2013) 
o Student, staff & Alumni Portals  

• Corporate and Business Systems eg. SIMS Improvements, Online Application 
(Rewrite), Oracle EBS 

2. Support Structures and Services that Enable Effective Use of ICT with Clear 
Communication and Information: 
• Anytime, Anywhere, Any Device Access 

o ICT Marketing and on boarding 
o Users Service Awareness Program 
o Collaboration and Communication Services 
o Migrate Student Email to Cloud 
o Migrate Staff Email to Cloud 

 
• IT Literacy, Training, and Good Practice 

o ICT Training 
o IT Skills Pipeline (Coach Lab) 

 

3. Improve Governance and Planning to Ensure Facilities and Services Meet Needs, are 
Efficient and Economic, and Address Legal and Regulatory Needs: 

 

• Standards And Policies 
o Review all IT policies and Standards 

• Project Management 
o Project Management Tool 

• IT Controls And Service Management 
• IT Governance 

o Service Management Improvement (ITIL) 
o Service Management Improvement 
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5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME ENROLMENT (3-6 
pages) 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 
courses1, throughput rates, management information systems) 

5.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 
(Please quote from the Strategic Plan.) 

This focus area is address by the Wits 2022 Vision and Strategic Priorities, 
predominantly in terms of “Academic Excellence and the Wits Experience”. 
 
Refer to the Wits 2022 Vision and Strategic Priorities (P.7) 
 
(a) Attract highly talented students from around the world and provide a unique student-
centred and research-driven experience without compromising Wits’ commitment to local 
imperatives. 
 

Wits Vision 2022 Strategic Framework which states that Wits is committed to provide a 
distinct, intellectually stimulating, challenging and rewarding research and educational 
experience for all its students, staff, alumni, partners and guests, and all organisations 
that are associated with the University.  Academic excellence is one of Wits’ strategic 
priorities and a key aspect is to institutionalise robust mechanisms and rigorous 
student support programmes to attract local and international students with a strong 
potential to be intellectual achievers. The University is  committed to improving student 
success and graduation rates by, inter alia, ensuring that selection and admission 
processes are fair and support the attraction of highly talented students who stand to 
benefit from an intellectually stimulating environment; improving efficiencies across all 
under- and post-graduate programmes by improving student throughput rates; and 
monitoring targets for affirmative widening of participation while celebrating the 
cosmopolitan nature of the University and vigorously promoting diversity and 
internationalisation.  The Wits Teaching and Learning Plan (2010 - 2014) referred to 
earlier  also committed the institution to a student success focus.  
 

5.2 What activities do you currently have in place related to this focus area that 
are successful? What evidence do you use to conclude that they are successful? 
(Do not provide detailed evidence, just a description of the type of evidence you 
collect.). 

 

A number of strategies are currently in place:  
 Throughput and course pass rates are monitored by the Senate Teaching and 

Learning Committee.  Reports are produced quarterly and monitored by various 

                                                 
1
 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they 

are prerequisites for other courses, and often they have large enrolments.  At many universities, examples of 

gateway courses are first year Mathematics and Economics.  In some cases, if students fail a gateway course 

they automatically have to extend their studies by one or two semesters. 
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Senate Subcommittees ; 
 A commitment to reduce student success based on race, gender and class is 

currently being addressed within faculties and reported to Senate through 
various Senate Subcommittees; 

 The Targeting Talent Programme aims to reduce barriers for students before 
students enter university.  Annual Evaluation Reports are produced and reported 
to external funding agencies; 

 Data in the data warehouse is populated into various cohort models to support 
throughput and retention analysis. Throughput data is also used to support the 
enrolment-planning model, which assist with planning how many new 
undergraduates can be accommodated in the various programs in each faculty.  
Annual user surveys are conducted and the results are used to improve the data 
warehouse as well as the service provided to users. 

 Student success initiatives funded through the previous cycle of DHET Teaching 
Development Grants are reported annually to the DHET and feedback reports are 
used to improve initiatives.  

 
Surveys conducted by the internal Institutional Research Unit (IRU) on the First and Final 
Year Experience, Admission Surveys, Graduate Exit Survey, Undergraduate Students 
Experience Survey, Postgraduate Students Experience Survey, as well as, a survey on 
Student Participation in Quality Assurance, have served as measures to evaluate student 
engagement for success. These surveys have highlighted areas for improvement to address 
student success and as such, the Early Warning System was developed and piloted in 2014. 
 

Faculty of Humanities   

•    All professional programmes in the faculty are oversubscribed and student 
selection processes are implemented.  

•    Careful enrolment planning is done by the Heads of Schools to ensure that 
undergraduate courses are optimally utilised. 

 

Faculty of Commerce, Law and Management 

 Re-structuring of first year Economics courses – increased throughput;  
 Change of pre-requisites for many 2nd year Business Sciences courses – 

increased throughput;  
 Quality circles for “problem” courses – increased throughput. 

Data related to throughput is obtained from the Business Information Services Unit. 

 

Faculty of Sciences  

• The faculty researched and changed our minimum entry requirements to place 
greater emphasis on high achieving applicants thus offering places to top achievers 
first. 

• The Faculty runs 4 Faculty Re-admissions Committees simultaneously in order to 
facilitate all applications against exclusion; successful applicants are re-admitted 
and those who are not successful initially are counselled to apply to the University 
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Re-admissions Committee. 

• Pass rates of all courses are evaluated Faculty-wide after the mid-year and year-
end examinations; problematic courses are identified and then the Faculty 
Teaching and Learning Centre assist with staff development where necessary and 
the School Teaching and Learning Committees deal with School specific issues.  

Data is monitored from year to year by the Faculty Teaching and Learning Centre and 
the Faculty Teaching and Learning Committee. 

 

Residence-Based Academic Support 

Residence-based academic support has resulted in relatively high throughput rates 
amongst residence students. 

Evidence is based on data obtained from the Business Intelligence Services Unit.  

 
Student Enrolment Centre (SEnC) 
 
 On an operational level, Wits’ admissions selection processes are centralised.  The 

Student Enrolment Centre is responsible for both UG and PG application processing.  UG 

selection for South African matriculants writing the NSC is automated with decision 

making structured into 3 broad bands:  accept, decline, defer or waitlist an applicant.  

Other cohorts such as international students or transferring from one tertiary institution to 

another, are dealt with by faculties and SENC staff collectively.  At PG level, all 

decisions to admit students are made by schools and faculties. 

 The selection criteria is made public in our promotional literature, and on the 
website at least one year in advance of admission. 

 Our data repository of previous applicants and their educational history allows us to 
track patterns of enrolments; formulas of conversion from application to offer to 
enrolment are well established and allow us to manage our enrolment numbers at 
both UG and PG quite effectively. 

  The sending of offers via sms has been extremely successful for UG students. 
 Wits’ strategic objective is to grow its PG numbers has required a careful 

management at UG level.  We receive over 47 000 applications  for approximately 
5500 first year places, so enrolment targets have been set at programme level to 
ensure that capacity is not exceeded. 

 Wits uses an Admission Point Score (APS) at UG level to determine who is offered a 
place, but in certain programmes (e.g. Health Sciences, Fine Arts, Architecture) 
additional criteria is also used. 

 The use of senior PG students in a peak period call centre to assist with the volumes 
of enquiries is an initiative that has been in place for 4 years now at UG level.  

 One activity that the University has been engaged in for many years is an appeals 
process when students are academically excluded because of non-performance. 
 This process has been unique to Wits in that it allowed for a second round of 
appeals to a largely constituted committee. If students’ appeals were considered 
valid about 50% of students were permitted to renew their registration.  Ultimately 
approximately 50% of those students who were re-admitted either progressed into 
their next year of study or qualified. 
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5.3 What activities related to this focus area have you initiated during the past 
three or four years that have not been as successful as you had hoped? In what 
ways were they unsuccessful?  What do you think might be the reasons for the 
lack of success? 

 

Faculty of Commerce, Law and Management  

Flipped classroom and blended learning approaches didn’t achieve the student 
engagement expected.  The lack of success may be because of students’ expectations of 
what form lectures (and teaching and learning) should take. 

 

Faculty of Science  

Thirteen fields of study have been developed within the Faculty in an attempt to assist 
students in curriculum planning and course selection, depending on their areas of 
interest. In the 2 years that we have worked with fields of study we have only 
discontinued 1 (BSc in the field of Natural Science) as insufficient students selected this 
option and staff felt that much of the material included in this field was better offered at 
postgraduate level; this one field of study has been discontinued from 2015. Many of the 
students do not qualify for the fields that they would like to register for so the number 
of students in the General BSc is higher than was expected. 

 

Student Enrolment Centre (SEnC) 

 Teething problems with the new student enrolment system have impacted on 
admissions. The extreme pressure at the commencement of the academic year when 
matric results are released and students are required to register, has created 
logistical problems.  In order to ensure we enrol the best academically deserving 
students whilst also meeting our targets, we expect students to accept the offer 
made to them within the prescribed time frame.  The volume of responses and 
queries using multiple communication platforms (email, phones, fax, queues) has 
created logistical problems and a lot of duplication. 

 The demand for quality tertiary education far outweighs the capacity of public 
institutions in South Africa, despite the huge resources we put into referrals at the 
beginning of the year to FET colleges, private institutions, internships with SETA’s 
and matric upgrading. 

 The management of expectations from students has not always been successful; the 
balance between being realistic and not crushing dreams is a delicate and constant 
refining of the relationship and is essential.  To this end we require staff who deal 
with applicants to be emotionally mature and sensitive. 

 The double re-admissions appeal process at Wits has created unnecessary layers of 
administration.  Students who have been excluded are given the opportunity to 
present new evidence and a second committee is convened to hear the new 
evidence.  It can over-rule the first decision, and unfortunately, very seldom is new 
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evidence presented, and the work of the Faculty Readmissions Committee is being 
undermined. 

 The above appeals process was time-consuming and labour-intensive. Many 
students who appealed to the final committee did not always follow the rules and 
members of committees felt that their time was wasted.  

 
 
5.4 What activities have you recently implemented or are you planning to 
implement in the next 12 to 18 months related to this focus area? Why have you 
chosen these particular activities?  What is the need or problem they are intended 
to address? 

 Various activities will be implemented in the next 12 to 18 months and they have all 
been selected to address student success in accordance with the Wits Strategic Plan 
and the Teaching and Learning Plan 2015-2018. 

 The review of Admissions Policy in the Faculty of Health Sciences has precipitated 
the review of selection and admission processes of, for example, the Medical degree  
to ensure that these are fair and equitable and will inform a well-developed, multi-
focused admissions system and allow complex analysis of student academic, social 
and emotional support when they enter University. 

 A decision was taken by Senate in November 2013 to direct support to first year 
students since research indicates that interventions in the first year have the 
potential to make the greatest impact.  As a result, an institutional initiative was 
implemented in 2013 to develop an Early Warning System that identifies under-
prepared students as early as possible and implements appropriate interventions 
sooner than half way through the first year of study.  The Early Warning System that 
identifies students early in the academic year and appropriate interventions based 
on a holistic and proactive approach rather than creating a deficit and reactive 
responsive to student support.  The Early Warning System is premised on the ethical 
use of learning analytics to enable Faculty and School staff to use data from several 
sources to inform interventions early in the first year.  This system relies on data 
from the data warehouse and the creation of a link between Sakai, and SIMS and 
WAMS to the data warehouse and is intended to improve student success initiatives 
through data analytics institutionally.  

 The Residence Tutorial System, First Year Experience, Tutor Training and Writing 
Intensive Courses aim to provide academic support for first-year students.  These 
programmes collectively are intended to address the transition from school to 
university, student literacy initiatives and ultimately lead to student success. 

 A renewed learning and teaching focus on professionalising teaching through the 
Post-Graduate Diploma in Higher Education and the review of the evaluation of 
teaching and courses systems and processes has recently been implemented.    

 The Senate Teaching and Learning Committee Task Team that was established in 
February 2014 to investigate ‘high risk’ courses will be expanded to be broadly 
representative of all stakeholders concerned with addressing student success. The 
extended Task Team will provide institutional coherence on student success by 
identifying what data is already being collected and what still needs to be collected, 
identifying strategic questions, developing clear processes and procedures for 
collecting and analysing appropriate qualitative and quantitative data (including 
data-sharing agreements) to answer these questions, scrutinising the data with the 
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view to advocacy, prediction and insights, presenting findings to Senior Executive 
Management and to stakeholders within the institution in ways that are both 
understandable and actionable, and feeding back into the process of addressing 
strategic questions and creating new ones. In particular, student views will be 
sought through representation on the Task Team and through focus groups and 
surveys conducted by CLTD on student success interventions and by IRU, such as, 
First and Final Year Experience, Admission Surveys, Graduate Exit Survey, and 
Undergraduate and Postgraduate Students Experience Survey.  The Task Team will 
also pay attention to ethical issues concerning student data, such as, informed 
consent and the management, classification and storage of data.  Changes 
undertaken during the initiative will be self-sustaining through the continuation of 
capacity development undertaken in the research niche areas and the work of the 
Task Team through the coordination and integration of student success initiatives in 
institutional policies and practices. The expected improvement in student success 
will also increase Wits’ revenue stream and the understanding of the value of data 
analytics to ensure future internal funding.  

 

Faculty of Commerce, Law and Management  

Students re-admitted with conditions will be de-registered if they do not meet the 
conditions (strictly enforced), to avoid setting up students for further failure and 
increased debt. 

 

Faculty of Science  

• The Faculty has increased the automatic entry requirements for 2015, hoping to 
increase the standard of our incoming students. 

• The Faculty has changed the Faculty Readmissions Committee procedures to 
accommodate the introduction of the Wits Readmission Committee process. It is 
hoped that in this way we will limit the number of returning students who end up 
exceeding the N+2 rule to graduating. 

 

Centre for Learning, Teaching and Development  

• A Mathematical Literacies Working Group has been established to address pass rates 
in gateway courses. 

• Students admissions have been compromised and thus high risk co-ordination 
becomes burdensome. 

 
Student Enrolment Centre (SEnC) 

 In 2014, the University developed an enrolment tracking dashboard which provided 
real time data on targets set for each programme and then tracked the number of 
enrolments against the targets.  The system thus assisted us to monitor, on a daily 
basis, how many places we still had available and informed us when programmes 
were full. 

 Applicants will be required to accept their offers via SMS or on the Wits’s self-
service portal on the web.  No other platforms to do so will be available. 

 On-line registration for students who have both set and flexible curriculum is being 
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rolled out for 2015. 
 A one-stop registration venue which incorporates all the services related to 

registration is being planned.  This includes curriculum advising, fees payments, 
financial aid and bursaries, international requirements, parking access, clubs and 
societies enrolment, and it is expected that students who choose not to register 
online at home, can go through the registration venue and attend to all their 
requirements, without having to move from one office to the next. 

 The above appeals process has been modified to make it more streamlined and 
effective.  

 

5.5 What are the challenges or problems related to this focus area that still 
need to be addressed in your institution? 

 Whilst Wits attracts some of the top achievers from high schools in South Africa 
and internationally, the transition from high school to higher education presents 
challenges. In addition, there are also throughput challenges with underprepared 
students particularly in first year courses that require mathematical and 
linguistic competences to achieve the required learning outcomes. 

 
 Wits provides support for first year students through a comprehensive 

orientation programme which includes social adaption, academic transition, 
financial and residence assistance. For the students with disabilities, the 
Disability Unit provides support as soon as the students arrive on campus. This 
notwithstanding, the first year students still experience challenges with 
transitioning from school to higher education, with many from resource 
impoverished social and geographic backgrounds reflecting the most challenge.  

 
 Currently Wits does not capture statistics concerning the percentage of first 

generation students on its Student Information and Management System (SIMS). 
As this information is regarded as important to the induction process, the 
changes necessary to the system will form part of the proposed implementation 
plan. 

 
 Data analysis ‘beyond numbers’ is required to highlight challenges related to 

student success.  
 

 Challenges identified by students in the First-Year and Undergraduate Student 
Experience Surveys conducted in 2012 impacting on student success include:  
 Feedback on assessed work that is not timeous and of sufficient quality to 

promote student learning. 
 Access and use of information technologies including ownership of 

computing devices. 
 Participation in the First Year Programme designed to support students to 

cope with the demands of studying at Wits. 
 Quality of library training and provisioning to help students better access the 

library resources and services. 
 Lack of awareness of various support-services e.g. Counselling and Careers 

Development Unit, Campus Health and Wellness Centre, and Student 
Leadership and Development Unit.  
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 The challenged exists to integrate and strengthen existing data collection and 

analysis through collaboration with various stakeholders. Based on the analysis 
of data from various sources, research into evidence-based learning and teaching 
practices will contribute to improved data analytics to support student success.  
This initiative will enable the University to create a conducive environment and 
inclusive institutional culture that supports student development through a 
coordinated approach to quality data-informed interventions. It will also create a 
shared vocabulary and consensus on effective practices to improve student 
success.   

 
 The Early Warning System is designed to include information concerning 

interventions to support various student groups are also pulled into the 
warehouse to analyse the effectiveness of these interventions. The system has 
been piloted in 2014, but a significant change management effort is required to 
engage academic stakeholders, agree, document, implement, coordinate and 
manage new processes to collect, enter and analyse  student marks and to ensure 
that appropriate interventions are made in the first semester. The current data 
needs to be enriched with survey information to gain a better understanding of 
student circumstances. 

 

Residence-Based Academic Support 

 Lack of residence capacity results in many applicants to Wits being turned away 
from residences and consequently not enrolling at the University. 

 Many applicants who just miss the NSFAS cut-off threshold cannot afford residence 
fees. 

 
Student Enrolment Centre (SEnC) 

 Eliminating the unpredictability of the matric pass rate. 
 Managing the extreme pressure between matric result release time and 
 commencement of term. 
  Being able to assist financially indigent students who have passed and who are 
 unable to complete their studies the following year  to add more detail.  
 

6. OTHER AREAS THAT AFFECT STUDENT SUCCESS  (2-5 pages) 

(Areas that do not fall within the four focus areas) 

6.1 Briefly describe other activities your institution is undertaking to promote 
student success (beyond the four focus areas). 

The residence capacity has doubled over the past 15 years, whereas Wits’ overall 
capacity of the has grown by only some 50%.  This has resulted in a higher percentage 
of registered students living in relatively protected and regulated accommodation on 
campus. Plans are therefore in place for the expansion of existing residences. 

 

6.2 What other challenges or problems does your institution face in promoting 
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student success? 

Faculty of Commerce, Law and Management  

Student diversity – background, education, aptitude, support structures, socio-economic 
positions, etc remain challenges for promoting student success. 

 

Centre for Learning, Teaching and Development (CLTD) 

• Staff have experienced burnout in trying to cope with the increasing number of 
demands to support students , while also being compelled to publish. 

• Certain short courses for non-degree purposes have been discontinued due to 
budget constraints. 

• Coaching for staff and students has been discontinued in spite of excellent 
evaluation reports. 

• Sometimes very effective projects and interventions are discontinued: e.g. The 
Common Purpose Programme for Honours students; First Year Course in CAM on 
Life Skills; Foundation programmes; student counsellors in Science tc. 

• Support for students appears to be offered as a marketing project for Wits rather 
than providing resources and support for well-tried interventions, mainstream 
teaching and learning, and existing successful projects. 

 
Residence-Based Academic Support 

 Student success will be affected by the limited funding for the further expansion of 
existing residences. 

 


