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APPENDIX A 

RANGE OF CURRENT B COM DEGREES 

Current B Com Degree Programmes/Options1 

  Exemplar for 4YD 

B Com (General)  Page 18 

B Com (Management Studies)   

B Com (Actuarial Science)   

B Com (Economics)   

B Com (Economics and Law)   

B Com (Entrepreneurship)   

B Com (Human Resource Management)   

B Com (Finance and Economics)  Page 23 

B Com (Investment Management and Banking)   

B Com (Finance and Law)   

B Com (Marketing)   

B Com (Accounting)   

B Com (Accounting) or B Acc – structured CA option  Page 21 

B Com (Accounting and Law)   

B Com (Public sector management)   

B Com (Information Systems and Computer Science)   

 

  

                                                           
1
 This is a list of the broad B Com degrees offered at most tertiary institutions in South Africa.  It is not complete and some 

institutions may offer variations of these degrees 



Core disciplines/departments in Commercial/Business studies2: 

Departments/Core disciplines Sub-disciplines/courses & fields 

Economics Micro economics 
Macro economics 
SA Economic policy issues 
International Economics 
Financial and Quantitative Economics 
 

Business Management/ 
Management Studies/ 
Entrepreneurship 

Marketing 
Human Resource Management 
People Management 
Strategic Management 
Industrial Psychology 
Organisational psychology 
Business ethics 
 

Finance, financial management and 
investments 

Financial Management 
Financial markets, instruments and institutions 
Investment management 
Risk management and financial services 
 

Accounting Financial Accounting 
Internal and external auditing 
Management Accounting 
Financial Management 
Taxation 
 

Information Systems & Technology Basic Computer Applications 
Information Technology in Business 
IT Applications 
Systems Development 
Electronic Commerce 
 

Commercial Law (support courses) Business Law 
Company Law 
Mercantile Law 
Financial Planning Law 
Labour Law 
 

Mathematics/Statistics (support 
courses) 

Business calculations 
Mathematics 
Statistics 
Statistics for economics 
 

 

 

                                                           
2
This list only provides a broad indication of the main departments/disciplines within Economic, Management and 

Accounting studies.  The individual institutions refer to these combined disciplines as: Faculty of Management and Business 
Studies, Faculty of Commerce, or Faculty of Economic and Management Science, to name a few.    

 



APPENDIX B 

COMPETENCY FRAMEWORK PERVASIVE SKILLS (An example of graduate attributes) 

 

IB Personal Attributes 

 IB-1 Self-manages 

 IB-2 Demonstrates leadership and initiative 

 IB-3 Maintains and demonstrates competence and recognises limits 

 IB-4 Strives to add value in an innovative manner 

 IB-5 Manages change 

 IB-6 Treats others in a professional manner 

 IB-7 Understands the national and international environment 

 IB-8 Is a life-long learner 

 IB-9 Works effectively as a team member 

 IB-10 Manages time effectively 

IC Professional Skills 

IC-1 Obtains information 

 IC-1.1 Gathers or develops information and ideas 

 IC-1.2 Develops an understanding of the operating environment 

 IC-1.3 Identifies the needs of internal and external clients and develops a plan to meet 
those needs 

IC-2 Examines and interprets information and ideas critically 

 IC-2.1 Analyses information or ideas 

 IC-2.2 Performs computations 

 IC-2.3 Verifies and validates information 

 IC-2.4 Evaluates information and ideas 

 IC-2.5 Integrates ideas and information from various sources 

 IC-2.6 Draws conclusions/forms opinions 

IC-3 Solves problems and makes decisions 

 IC-3.1 Identifies and diagnoses problems and/or issues 

 IC-3.2 Develops solutions 

 IC-3.3 Decides / recommends / provides advice 

  

IA Ethical Behaviour and Professionalism 

 IA-1 Protects the public interest 

 IA-2 Acts competently with honesty and integrity 

 IA-3 Carries out work with a desire to exercise due care 

 IA-4 Maintains objectivity and independence  

 IA-5 Avoids conflict of interest 

 IA-6 Protects the confidentiality of information 

 IA-7 Maintains and enhances the profession’s reputation 

 IA-8 Adheres to the rules of professional conduct 



IC-4 Communicates effectively and efficiently 

 IC-4.1 Seeks and shares information, facts and opinions through written and oral 
discussion 

 IC-4.2 Documents in written and graphic form 

 IC-4.3 Presents information effectively 

IC-5 Manages and supervises 

 IC-5.1 Plans and manages projects 

 IC-5.2 Identifies need for internal and external expertise 

 IC-5.3 Facilitates decision-making 

 IC-5.4 Leads effective meetings 

 IC-5.5 Supervises 

IC-6 Understands how IT impacts a CA’s daily functions and routines 

IC-7 Considers basic legal concepts 

 

(SAICA)  



APPENDIX C  

DESIGN OF ENRICHMENT AND FOUNDATION COURSES 

 

The case for offering enrichment opportunities for all students 

This document offers an alternative opinion concerning the inclusion of two semester-long 
enrichment courses in each of the exemplary curriculum offerings illustrated in the report including 
the accredited programmes.  We consider that the opportunity opened up by the four-year structure 
allows for their inclusion within the second year without overloading and that the accelerated 
programme, which allows for testing out of foundation courses, would thereby provide spaces for 
their inclusion within first year. We also envisage an interesting opportunity for the inclusion of a 
language option within first year. Our opinion is based on the following considerations:  

 In discussion with a senior executive from the a major parastatal company regarding 
recruitment of B Com graduates the following considerations emerged: 
- Currently B Com graduates are too narrowly focused and they are not experienced in 

taking decisions based on weighing of options and awareness of the wider picture. A 
recent example concerned a specific function of the organisation which over recent 
years has delivered several hundred millions in profits in some years and equal losses in 
others. The accounting department saw this outcome as neutral. My respondent felt 
that they should have pointed instead at a serious flaw in the system causing this 
massive volatility. This could be seen as a major vindication of SAICA’s new Competency 
Framework approach. He therefore recommended approaches to study at 
undergraduate level – currently normally restricted to postgraduate business schools – 
such as integrative case study discussion, teamwork and research projects – again a 
vindication of our IBS and capstone courses! 

- When asked for his recommendations as to the specific enrichment courses he might 
recommend he believed that students should be encouraged to take courses related to 
their future careers such as Public Policy or aspects of Development Studies. This links to 
a point made by the engineers concerning the need for curriculum designers to look at 
the ‘pool’ of engineers. Similarly, the ‘pool’ of B Com graduates probably needs to 
include a wide number of different interests.  Graduates who have taken two courses in 
Industrial Psychology for instance might be a useful addition to the ‘pool’ of B Com 
graduates.   

- When asked whether he would be interested in a graduate who had chosen something 
quite different like ancient history, or English literature, or drama, for instance – he said 
that while he personally would be interested in that candidate he couldn’t answer for 
other employers.  From the point of view of the individual graduate however, as well as 
for the 4-year CHE project as a whole, there is a case to be made for allowing this 
breadth.  

 We point out in the report that many average B Com students enter their courses with a 
severe lack of real knowledge about the world of commerce. Should they find themselves 
unsuited to commerce for any reason the option in second year to do something quite 
different could allow them to change direction. In a situation where all undergraduate 
degrees were offered over four years this student would be in a position to switch and still 
graduate within 4; 4.5 or 5 years within humanities or the sciences.  A single semester 
course would be of less value.  (There are clear implications here for conscious articulation 
with other faculties concerning commensurability of our courses – maths offerings being 
accepted for science and engineering, or economics if offered within humanities, etc.) 



 The team has looked at various ways of structuring enrichment electives: 
- one semester only of politics, philosophy or a language in the first year.  This is the 

option illustrated in the exemplars and is designed to ensure that accredited courses are 
not overloaded. 

- two semesters of a wider range of possible electives in second-year. This would leave 
the first year with one fewer course relieving some pressure on students and, along with 
the supportive foundation courses, potentially substantially increasing first-year pass-
rates.  

- one semester of a language in the first year to be followed by two semesters of a range 
of electives in the second year. This would provide a maximum enrichment of the 
programme (one of the principles behind the provision of a 4-year degree), offering a 
real opportunity for students to engage with a full year of an elective should they wish 
to do so. A compulsory language elective in the first year would provide a way of 
meeting the concerns of the Minister regarding the lack of multilingual development and 
the use of indigenous languages in tertiary education.  Students who already are 
proficient in an indigenous language can opt for another language important for trade 
and business on the continent, such as French or Mandarin.  The four-year structure can 
accommodate these enrichment courses as well as providing development courses.  For 
students able to take the accelerated option, the enrichment courses can be completed 
in the first year. 

C. (i): Critical aspects relating to Mathematics and Statistics and its applications within 

Commerce 

 
The Department of Education has indicated that the country’s economic survival is dependent on 
training sufficient numbers of high school and tertiary students in key subjects in sciences and 
technology, one of them being mathematics (Delvare, 1995).Mathematics is a critical area for B Com 
students and is a pre-requisite in many institutions for courses in subsequent academic years, 
particularly in accountancy, economics, finance and statistics. It is therefore not unusual for students 
who are unprepared for the demands of first-year mathematics to add additional years to their 
degree or even drop out due to an inability to cope. Finding a way to bridge the apparent gap 
between secondary and tertiary mathematics courses is therefore critical to improving student 
motivation, retention and throughput. 
 
In recent years questions have been raised regarding the effectiveness of the NSC in preparing 
secondary pupils for tertiary mathematics courses. The NBT tests provide a mechanism for 
evaluating student proficiency in mathematics with regards to their preparedness for tertiary level 
studies. The tests score students relative to one of three benchmark levels. At the basic level it is 
anticipated that students will experience serious learning challenges and will not cope without 
extensive and long-term support. Students who fall within the intermediate category have some 
deficiencies in their learning that will need to be addressed by their institution in order to improve 
their chances of progression, while those in the proficient category are prepared for a regular 
program of study (Yeld et al., 2009). 
 
The 2009 NBT pilot tests went a long way towards strengthening the concerns raised regarding the 
2008 NSC results, finding that 16.8% of the intake of students at tertiary institutions around the 
country fell into the basic category and would require serious intervention while only 7.5% of 
students were considered proficient and therefore adequately prepared for tertiary studies. The 
preparedness of the remaining 75.7% of students was deficient in some way and would require 
institutional action to ensure that their studies were not adversely affected (Yeld et al., 2009). This 
phenomenon has been observed by mathematics educators at tertiary level who find that many 



teachers and schools at secondary level do not have the experience or resources to teach the NSC 
mathematics curriculum in its entirety. It is therefore often the case that school leavers have 
covered only a portion of the curriculum. As this varies between schools, individuals within cohorts 
may be deficient in different areas of the curriculum, making it harder for tertiary institutions to 
address these issues. 
 
The NBT mathematics test assesses the “students’ ability related to mathematical concepts formally 
regarded as part of the secondary school curriculum” (Yeld et al., 2009). The specific areas addressed 
are problem solving and modelling, basic trigonometry, special perceptions, data handling and 
logical skills. Access to individual students’ performance in these categories would allow tertiary 
institutions to determine specific areas of deficiency for individuals and make recommendations 
regarding the type and extent of support required (Yeld et al., 2009). Importantly, since the NBT 
tests evaluate students within these clearly defined categories it is possible to isolate those aspects 
of the mathematics curriculum that are relevant to a specific program of study. For example, it is 
generally acknowledged that trigonometry is not a key topic for students in Commerce. As such, the 
NBT tests would allow tertiary institutions to ignore results in this area and focus only on those 
categories of performance that are of importance. This would have the benefit of not unnecessarily 
prejudicing students who were not suitably prepared in a specific area if that area is not relevant to 
their chosen field of study.  
 
These issues are not unique to South Africa. It has been found that roughly 40% of students on 
average fail first year mathematics courses at universities and colleges in the US (Wieschenberg, 
1994) while it was also found that Irish students find it difficult to adjust to the differences in 
secondary-level and tertiary level mathematics courses (Hourigan and Donoghue, 2007). Universities 
and colleges in a number of countries have addressed these shortcomings in student preparedness 
by presenting students with an introductory course in mathematics in the first semester of their first 
year. These courses are designed to provide a solid mathematical foundation for students on which 
to build as they subsequently progress into their discipline-specific mathematics courses.  
 
Given the demands of the BCom academic curriculum it is essential that such a foundational course 
should not only focus on preparedness and ability to cope but must introduce students to some of 
the key concepts and rigour they will encounter in subsequent courses, albeit it at a basic level. In 
the Commerce context, the key competencies (as per the NBT categories) would be problem solving 
and modelling, data handling and logical skills. In addition, it is recommended that students be 
exposed to basic concepts in financial mathematics such as the time-value of money and principles 
of interest which are of general use to those entering the field of commerce. The NBT test results 
may be of particular significance here as they would allow institutions to adjust the focus of the 
foundation course each year to address the specific areas of concern identified by the NBT tests for 
that year’s cohort. This foundational course would be compulsory for all first-year BCom students, 
regardless of discipline, but institutions would be encouraged to allow students who demonstrated 
proficiency in the NBT mathematics test to be credited with the course.  
 
Students who have specialities in the more numerically demanding disciplines such as finance or 
economics would then stream into a second, more advanced, mathematics course. The core 
mathematical skills required by Commerce students are typically derived from calculus and such a 
course will typically cover functions, limits, differentiation, integration and linear programming. 
Institutions may find it practical, if teaching hours permit, to conduct these courses over a full year 
rather than a single semester. This will allow time for institutions to provide additional learning 
resources, such as workshops and tutorials, to address some of the deficiencies identified by the NBT 
tests for specific cohorts. Many institutions do not have the resources to provide extended 



development programs to students and this would provide an alternative, while also avoiding the 
stigma that is often associated with such programs, as it will be standard for all students. 
 
A further consideration is that these later mathematics courses should prepare students for the 
subsequent requirements of their statistics courses. A critical issue often raised by statistics 
educators is the fact that while students have had prior exposure to mathematics at secondary level 
and are therefore at least familiar with the discipline, they have limited prior exposure to statistics 
(typically only covering basic probability theory).  
 
As is the case for mathematics, it is essential that all Commerce students have exposure to statistics 
at least at the introductory (first-year) level. Such a course would cover the foundations of statistics 
and include topics such as probability and probability distributions, statistical inference and 
exploratory data analysis. Subsequent statistics courses would then cover more advanced discipline-
specific topics. For example, a course in Business Statistics for finance, economics and marketing 
students would comprise simple and multiple regression, time series analysis, analysis of variance 
and model building. Given that mathematics courses are often a pre-requisite for subsequent 
statistics courses there is a strong argument to be made for the two to be as closely aligned as 
possible without duplicating material, so as to ensure a smooth transition between the courses. 
Additionally, these courses are typically pre-requisites for entry into courses in accountancy, 
economics and finance and can therefore cause a bottleneck in delaying student’s progress into their 
chosen areas of specialization. 
 

Appendix C (ii)   Introduction to Economics 

Introduction to Economics: Some suggestions for principles 
This should be a writing rich course with detailed feedback and opportunities to redraft and 
resubmit written assignments 
Topics could include: 

 Basic concepts in microeconomics and the language of economics 

 The notion of models 

 Analysing data 

 Graphs and how to interpret them 

 How to read the textbook and other genres in economics 

 Discussion/writing on topics in which economics is contextualised in real world problems and in 
current affairs 

 Writing academic essays in economics 
 

Appendix C (iii)   Integrated Business Studies 

 

 Students should be able to demonstrate the following learning outcomes: 
 
- An understanding of the various subjects they study in their degree are contextualised 

holistically in the real world of business 
- Familiarity with important current issues (commercial, social, political and ethical) in South 

Africa and globally 
- Critical and analytical thinking 
- The use of sound reasoning and argument in both written and spoken contexts  
- Confidence in holding and arguing for well supported opinions 



- Skills of negotiation, presentation, communication, problem solving and leadership in small 
group settings 

- An understanding of the purposes and use of relevant academic and business genres  
- Basic competencies in research 
- Ability to use suitable on-line resources and tools for research and communication 
- Entrepreneurial skills through involvement in business simulations, business proposals and 

presentations 
 

 Suggested content could include: 
 

- Reading, writing and discussion/debates  around relevant issues and topics (e.g. Ethics in 
business, role of corporate citizens, strategic planning, sustainability and development, 
climate change, the budget speech, it in business, globalisation, corporate governance, the 
environment, marketing and branding, trade, aids and the workplace, trade unions…) 

- Reading annual reports  
- Financial reporting 
- Current affairs 
- Business functions 
- Developing business proposals and presenting them 
- Conducting research 
- Writing reports, arguments and other academic papers  
- Academic style 
- How to use sources and to reference 

 
 

Appendix C (iv) Capstone courses 

Capstone courses “[provide] opportunities for a student to apply the knowledge gained through 
their undergraduate degree.  This involves integrating graduate capabilities and employability skills, 
and occurs usual in the final year of an undergraduate degree” (Holdsworth et al, 2009; see also van 
Acker & Bailey, 2011).  The courses are generally characterised by less formal contact time in class 
since they are concerned with critical analysis rather than on learning new content and are often 
designed around assessments of various kinds, staged to allow for formative feedback; group work 
and team teaching are often used; there is the opportunity for contact with practitioners (Bailey et 
al, 2007).   
 
Capstone courses should be offered in the final year of the B Com degree linked to the major or to 
the four disciplines studied in the B Com Accounting final year. These courses can pull together 
previous learning, while at the same time preparing students for postgraduate studies or the 
workplace.  General principles include requiring students to: 
 

 Take and discuss a stance on current issues (commercial, social, political and ethical) in South 
Africa and globally 

 Demonstrate critical and analytical thinking in the context of the specific discipline  

 Demonstrate an understanding of interdisciplinary approaches and their link with real world 
contexts 

 Demonstrate an ability to interpret professional documents and theoretical arguments  

 Pose worthwhile questions in the chosen discipline and deal with complex problems 

 Evaluate and articulate reasoned arguments  

 Give and respond to constructive critique   



 Use relevant business and academic genres  

 Demonstrate competencies in research writing and the conventions of research 

 Demonstrate use of a variety of modes of communication 
 
These principles can be embedded in activities which might include: 

 Integrated projects  

 Interdisciplinary projects 

 Projects around real world problems 

 Case studies 

 Portfolios 

 Reports 

 Literature reviews 

 Oral and visual presentations 

 Research papers 

 Simulations 

 Fieldwork 
 
No new content should be taught and relevant source documents should be made available to the 
students since the assessment is not on content so much as on the ability to interpret, analyse, 
critique, present, evaluate, communicate, etc. 
 
 
 
  



APPENDIX D:  

TUTORIAL STRUCTURES3 

A well-structured tutorial system is a requirement of some accrediting bodies. It is an important 
component of any competency based curriculum since it allows a range of different skills including 
team-work, debating, oral communication and structured argument to be developed and assessed.  
It also allows students to be involved actively in using the discourse of the discipline and in getting 
feedback on their understanding of the concepts being acquired. Participating tutors gain 
intellectual and leadership skills.  
 
1. Function and benefits of a tutorials system 
 
University commerce courses are conceptually-based subjects and the practical implementation of 
these concepts is relevant to a changing environment in which the student’s judgement is often 
called into practice. In such courses there is a focus on developing graduate attributes which include 
critical thinking and decision-making skills.  Research into effective learning indicates that students 
are best able to become comfortable with the uncertainty inherent in various subject areas within a 
small group tutorial system, as issues and concerns can be raised and debated in a more secure 
environment. 
 
Tutoring is one of the most important approaches to effective teaching and learning and tutors play 
a critical role in academic success by developing students’ ability to engage with the learning 
material. Tutorials are therefore extremely important in an approach to effective teaching and 
learning at the university level and a well-functioning tutorial plays a critical role in students’ ability 
to engage with the learning material.  
 
The main function of a tutorial is to focus students on developing the thought process and deep 
learning needed to succeed in any given subject.  Other functions include: 
 

 Improving/enhancing understanding through getting feedback from the tutor and other 
students on understanding of concepts 

 Active use of the discourse of the discipline 

 Discussion/debate on the process required to answer a question 

 Feedback on progress 
 
Tutorials should encourage students to understand what questions require them to do, how to link 
theory with the practical requirements of a question and how to efficiently and effectively prepare 
an answer. Tutorials offer a space where students can develop their ability to read and understand 
the task requirements. To assist in this process tutors can be provided with mediated text, which is 
used to break large tasks into smaller, more accessible questions.  
 
Tutorials should also provide an opportunity for discussion, debate and active engagement with the 
material and the relevant concepts. An additional benefit is that students are able to ask questions 
or attempt explanations in a small group situation and receive immediate feedback.     

 
Tutorials also afford lecturers, with the assistance of feedback from tutors, the opportunity to 
monitor the level of understanding and key issues within each group. 
 

                                                           
3
 Extract included with acknowledgement for information provided by Jacqui Kew, UCT  



 
2. Tutor selection and training 
Tutors perform an important role so it is imperative that the best tutors are selected. They need to 
be offered both up-front and on-going training and remuneration has to reflect their status as a 
prestigious group. 
 
The key competences that tutors need to be effective are  an appropriate attitude to tutoring, 
knowledge of the subject matter, an understanding of student learning and the skills to facilitate 
learning within the tutorial environment. The interview process focuses on identifying senior 
students with an appropriate attitude and strong conceptual understanding of content. The training 
and development process places emphasis on developing an understanding of student learning as 
well as skills for presentation and facilitation in an environment that encourages active learning; it is 
therefore important that, within the training sessions, tutors experience and become familiar with 
teaching methodologies that they can employ in their own tutorials.  
 
Tutorials need to be monitored by lecturers and feedback provided to individual tutors as part of the 
on-going tutor development process. Lecturers should take part in tutoring themselves.   
 
3. Structuring a tutorial  
It is important to clarify the objectives of a tutorial,that is what learning should happen during the 
tutorial. The objectives of the tutorial could be to consolidate difficult concepts, focus on problem-
solving skills, develop pervasive and professional skills and the practical application of theory or 
improving exam techniques. The vehicle through which the objectives will be met needs to be 
identified(i.e. a debate, a single complex problem or smaller scaffolded questions) as well as how 
students will approach the work in the tutorial (i.e. individually, in groups or the tutorial group as a 
whole).  
 
Tutorials can be structured on a time-basis or structured around concepts. Tutorials that are time-
based allocate defined times to complete various objectives. Tutorials that are structured around 
concepts focus on the specified concepts and are less focussed on the time taken to deal with each 
concept.  
 
It can be helpful to adopt a standard formula for each tutorial within which knowledge and skills 
appropriate for the current topic can be flexibly developed by means of activities. For instance a 
tutorial can involve: 
 

3.1. A short concept test written under test conditions (five to ten minutes maximum time), 
handed in for marking and briefly discussed. The marks should count towards term 
assessment marks 

3.2. An unseen question discussed in small groups with feedback to the class from group 
members (solutions only to be provided at the end) 

3.3. Well-structured discussion of homework questions 
 
This allows for individual effort and challenge, formative feedback, assessment of levels of 
understanding of the group, and development of communication and presentation skills.  

 
 

4. Tutorial preparation 
 

4.1. The lecturer-in-charge 



The lecturer in charge of the particular course should be responsible for providing tutors with the 
structure of each tutorial. They should indicate what material tutors need to prepare, ensure that 
the tutors understand what the tutorial preparation entails and provide guidance on how best 
learning in the tutorial can be facilitated. This system requires that a written tutorial outline be 
developed for each week by the lecturer. This can be fairly detailed providing, for instance, key 
questions for tutors to ask, particularly when tutors are fairly inexperienced. It should be made 
available to tutors in advance of the weekly tutor meetings and developed within the meetings in 
collaboration with the tutors themselves. 

 
4.2. Tutor 
Tutors are more effective if they have a clear idea of what the function of tutorials is within a 
department. They need to identify what the tutorial requires the student to do, the significance of 
the topic, how tutorial questions should be answered and, very importantly, the principles relevant 
to answering the questions. They need to identify how they would explain their thought process to 
the students and how, in general, the learning of the students could be facilitated. 

4.3. Student 
For tutorials to be beneficial students need to have engaged with the subject prior to attending 
tutorials. Learning involves acquiring new knowledge, skills and attitudes that result in a change in 
our ability to complete a task. An important part of knowledge acquisition is self-motivated learning. 
Before a student can answer tutorials relating to any subject matter, there is a certain amount of 
knowledge they need to acquire, for example they need to become familiar with the 
principles/concepts or information relating to the section they are dealing with, gaining familiarity 
with the relevant context – with why accountants (or economists or marketers, etc.) are concerned 
with the topic and why it is treated in a particular way. Acquiring the required knowledge starts by 
attending lectures, completing the required pre- and post-reading and in actively engaging with the 
work while preparing for the tutorial. Tutorials should assist students in clarifying whether they 
understand and can apply the knowledge they are acquiring.  

 
5. Graduate skills development within a tutorial system  
Tutorials are an effective means of addressing pervasive skills. The tutorial question selection can 
enhance problem-identification and problem-solving skills. By introducing discussion-based 
questions, students are also able to improve their writing, presentation, summary and interpretation 
skills. Discussion-based questions also encourage students to develop an understanding of the type 
of judgements and decisions they will need to make in business. Requiring students to complete a 
plagiarism declaration, indicating that the work completed for tutorials is their own work, highlights 
the importance of ethical behaviour. The structure of a tutorial can also enhance pervasive skills 
such as team or group work.  
 
Funding implications. Although funding is beyond the competence of this report it must be noted 
that for effective tutorial systems to be set up and maintained in all commerce faculties funding 
formulas will need to be adjusted. The costs of developing and maintaining a good tutorial system 
may involve some additional lecturing staff with special skills in educational theory and practice, 
along with some additional administrative support and possibly the initial provision of additional 
tutorial venues. The savings achieved by higher pass-rates and thus increased government grants 
should outweigh the input in salaries in the medium term and eventually pay for other costs as well.  
(The cost of supporting, for instance, forty tutors earning R 2000 each for effective six-months within 
the academic year, would be equivalent to the cost of a single senior lectureship).   
 

 



 


