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INTRODUCTION
The rationale, background, context, procedure and aims of the National Review are contained in the National Review Manual: ITE Qualifications. This template provides a format and guidelines for the institutional submission of its Self-Evaluation Report (SER), reporting the results of evaluation of existing programmes leading to the award of the Bachelor of Education degree. The evaluation is based primarily on the Qualification Standard for Initial Teacher Education: Bachelor of Education (2024) approved by the Council on Higher Education. The format of the SER follows the format of the Qualification Standard. The Manual provides guidelines on how the SER plays a critical role in the national review process.
The self-evaluation should cover policies, protocols and procedures related to Bachelor of Education programme(s) offered at your institution as well as their implementation, with evidence to substantiate the positions, conclusions and claims made.
In cases where the institution offers more than one Bachelor of Education programme (i.e., programmes in different school phases), there are sections in the SER in which separate information and data need to be provided distinctive for each programme and phase or phase combination (such as Senior and FET phases). Those sections are clearly indicated below. Where information and data are common to all the programmes, the institution’s response should be represented in an integrated manner.
The SER should be written in narrative form, complemented with data provided in the appendices requested. Where appropriate, additional figures and tables may be included in the narrative. Each claim made in response to questions set out in the template should be accompanied by evidence embedded in the narrative. Documentation submitted with the SER should be restricted to information fundamental to a comprehensible reading of the SER. Additional documentation may be required during the ensuing process of review, such as during a site visit. Where documentation is cited in the SER, the relevant sections should be summarised and carefully referenced, so that their context can be explored during a site visit. An outline of site-visit documentation is set out in the Manual.
In most cases, the SER narrative report will deal separately with each of the questions asked below. Each response should be clearly headed with reference to the relevant question. There may be cases, however, where there is a need, for reasons of coherence and continuity, to integrate responses to more than one question. In such cases, please ensure that the questions are clearly identified and cross-referenced, and that each is comprehensively answered.
Responses should be as succinct as possible, while ensuring that a reviewer is able to comprehend the context, the rationale and the evidence provided to justify assertions made. The length of the narrative, excluding appendices, should be between 100 and 150 pages, with
1.5 line spacing and 12-point font.
In respect of data, please provide the most recent data available from the institutional management information system. Ensure that all data are aligned with the SER narrative. For current information (e.g., staff profiles) use data derived from the commencement of the 2025 academic year. For longitudinal information, provide data retrospective from the most recent year that it is available (e.g., student enrolment from 2025 retrospectively, graduation data from 2024, retrospectively).

Optimal involvement in the self-evaluation by staff members involved in the programme(s), and contribution to its development, is fundamental to the process. This would include full-time and part-time academic staff teaching and assessing in the programme, tutors including teaching practice tutors, administrative and technical staff supporting the programme(s), quality assurance personnel, library staff, and any other relevant category. The staff involved in the development of the self-evaluation report and accompanying documentation would normally comprise full-time permanently-appointed members but need not be limited to that category. Of greatest importance is ensuring that all aspects of the programme are adequately represented, and that input fully and fairly covers the programme. If, to achieve full and fair representation, the views of other staff categories are needed, then they ought to be canvassed.
The views of students and alumni will be a fundamental aspect of all-round self-evaluation of the programme(s). Their contributions to the SER will greatly enhance the triangulation of perspectives, opinions and sources of evidence. As representative groups of current students and recent alumni will be interviewed during a later stage of the review process, it is imperative that their voices are incorporated in the SER.
The process of submission of SERs to the CHE is included in the National Review Manual: ITE Qualifications.

INSTITUTIONAL SELF-EVALUATION REPORT

1. Describing the self-evaluation process
Please provide, in no more than 600 words, a brief introduction describing the process followed: the main parties involved (including students and alumni), the methods and forms of consultation, and the timelines along which the self-evaluation was conducted (including pre- draft consultation, drafting of the report, procedures for the draft(s) to be made available for academic staff, support staff, student and alumnus input, and the process of approval of the final version submitted to the CHE).


2. Preamble (refer to the Qualification Standard)
Describe ways in which the Bachelor of Education (B Ed) responds to the range of teaching contexts for which students are being prepared. This may include:
· how it aligns with institutional mission, vision and strategic plan in terms of preparing students “to educate their learners for a changing, complex, and demanding knowledge- intensive society” and “a competitive global world”;
· how it aligns with the professional and ethical responsibilities outlined in codes and standards established by the South African Council for Educators and, where appropriate, other relevant sources.


3. Purpose (refer to the Qualification Standard)
Explain how each B Ed programme aims to ensure that the graduate is:
3.1 both “an academically- and professionally-qualified practitioner”;
3.2 eligible for cognate post-graduate studies;
3.3 equipped for continued professional development as a teacher;
3.4 eligible for registration with the South African Council for Educators.


4. NQF level	and	credits	(refer to	the	Qualification Standard)
Section 4 requires a separate sub-section for each programme (qualifier) offered.
The narrative should complement the details provided in Appendix B: The Curriculum Map.
4.1 How does your programme take into account entrants’ levels of preparedness relevant to the needs of the programme? This should incorporate admission criteria (including

criteria specific to a particular school phase), methods of selection, student orientation, and any foundational academic support available.
4.2 Explain how your curriculum is designed and developed (through logical sequencing and increasing complexity of module content and assessment) in order to ensure progression through ascending levels of complexity to NQF exit level 7.
4.3 How is the credit rating of modules constructed in terms of the student workload, notional hours of study, and the variety of learning activities and achievement levels expected?
4.4 With regards to elective modules included in Appendix B, provide the rules for students’ selection.
4.5 What rules apply for prerequisite and corequisite modules, and for students’ progression from one academic year to the next?
4.6 Explain the extent to which the total allocation of credits adequately meets the purpose and intended outcomes of the qualification. If the total credit allocation exceeds the minimum, provide a rationale.


5. Graduate attributes (refer to the Qualification Standard, pages 9 - 14)
Section 5 (5.1, 5.2 and 5.3) requires a separate sub-section for each programme (qualifier) offered, showing how the graduate attributes are adapted to meet the needs of that particular programme.
Explain, with appropriate reference to the curriculum map (Appendix B), how the programme addresses the graduate attributes set out in the Qualification Standard (as cited below), to show that the graduate knows and understands each of them, with specific reference to the phase(s) involved.
5.1  Understanding professional knowledge
Understanding professional knowledge refers to the ability to grasp relevant academic concepts and content to facilitate learning at the appropriate phase and grade level. Graduates are able to acquire relevant subject content knowledge, pedagogical content knowledge, and curriculum knowledge to contextualise what they plan and teach to learners in their specific circumstances. Graduates are conversant with different types of learning, and are learning enablers in complex or unpredictable situations, by understanding and making use of the different knowledge types that promote disciplinary, pedagogical, practical, fundamental, and situational learning.
Explain, with specific reference to the phase(s) involved and appropriate reference to the curriculum map (Appendix B), how the programme addresses the following attributes, to show that the graduate will know and understand:
5.1.1 education theory, the principles underpinning pedagogy as well as the holistic development of learners and how they learn, through critical engagement with relevant policies and literature, including principles underpinning pedagogy in the

relevant historical, philosophical, psychological and sociological contexts and contemporary interpretations;
5.1.2 disciplinary foundations of the subject(s) taught, based on theoretical and research- based foundations, including subject content knowledge and curriculum knowledge relevant to specific phase(s) and grades, how to interpret specialised disciplinary knowledge, and how different phases, grades and subjects relate to each other;
5.1.3 the important role of language in teaching and learning across the curriculum, in particular language learned from birth, bilingual pedagogies and in ways different languages can be used to enable learning through translanguaging, code-switching and/or multilingualism, and appropriate use of subject-specific discourse and terminology in the subject(s) taught;
5.1.4 the principles, policies and relevant strategies underpinning inclusive education, which includes barriers to learning, and learner diversity, including the identification, through critical reflection, of social issues relating to diverse linguistic, cultural and socio-economic backgrounds, and religious beliefs, thought and opinion; and
5.1.5 constitutionally-confirmed principles of social justice, including knowledge of local and global issues related to the social, economic, political, cultural and environmental contexts of education, and knowledge of attitudes and practices that discriminate against, marginalise, or exclude learners as individuals or groups.
5.2  Professional skills and practices
Professional skills and practices comprise the capacity to plan and implement learning programmes, evaluate performance, provide feedback, work on the observations from evaluation, apply informed pedagogy, and create and maintain a learner-friendly and safe school/learning environment, underpinned by the principles of child protection and positive discipline, being informed by the relevant professional knowledge and policy frameworks on teaching and learning, and enable the graduates to learn from, and in practice.

Explain, with specific reference to the phases(s) involved and appropriate reference to the curriculum map (Appendix B), how the programme addresses the following graduate attributes, to show that the graduate understands and is able to:
5.2.1 identify, access, understand and apply education policies and procedures relevant to the phase, grade(s), subject(s) of practice, diverse contexts and conditions;
5.2.2 make thoughtful choices about teaching practices to select and organise content into coherent, sequential learning programmes aligned with the prescribed curriculum, based on what learners already know to ensure the realisation of meaningful learning goals and experiences;
5.2.3 be familiar with teaching methods and strategies that enhance cumulative knowledge building in the relevant discipline, as well as across disciplines;

5.2.4 motivate and stimulate learners’ curiosity to learn, to create equitable opportunities for all learners (including learners with special needs) to actively participate in class activities so that they are supported to acquire relevant subject content knowledge through appropriate interventions, if necessary, to deal with subject areas that learners appear to find challenging;
5.2.5 reflect on own and others’ practices in theoretically-informed ways, to improve and adopt appropriate teaching practices to stay informed about the latest developments in the subject(s) taught, both through enhancing subject content knowledge and relevant pedagogical approaches and strategies that enhance cumulative knowledge-building in and across disciplines;
5.2.6 select, design, adapt and use a variety of learning and teaching support materials to promote learning and to identify, evaluate, modify, and develop content- and grade- appropriate physical, graphic, digital, and text-based resources to enhance learning and assessment;
5.2.7 apply appropriate requirements to effectively fulfil administrative duties within a school setting;
5.2.8 establish conducive learning environments and manage classroom routines effectively across diverse contexts in order to prioritise learning and teaching;

5.2.9 demonstrate effective communication skills in the language applied to a specific learning and teaching context, and conversational competence in at least one additional official language;
5.2.10 integrate an appropriate variety of the rapidly-changing digital technologies into the classroom, identify the benefits and risks to teaching and learning through the use of these technologies, and keep informed of and skilled in changes in technology related to instructional and administrative functions;
5.2.11 apply the principles and policies governing inclusive education and learner diversity, through the identification of social issues and problems, application of appropriate strategies, provision of support by way of motivation, raising of learners’ self-esteem, and creation of opportunities for learners to overcome learning challenges;
5.2.12 conscientise learners against social practices and beliefs that marginalise and/or otherwise prejudice members of the learning community by challenging and dismantling such practices in support of social justice, and actively use educationally informed methods to advocate against socially-unacceptable practices that disrupt teaching and learning, such as gender-based violence, bullying, substance abuse and unjust discrimination of any type;
5.2.13 create opportunities for learners to practice and acquire transferrable skills (communication, critical thinking, creativity, collaboration and metacognition) and characteristics and values (resilience, adaptability, growth mindset, accountability and curiosity) to prepare them to thrive in a rapidly changing environment;

5.2.14 integrate cross-cutting themes of education for sustainable development, sustainable livelihoods and indigenous knowledge systems across all grades and subjects;

5.2.16 apply reliable and varied ways to monitor and assess, in formative and summative modes, learning in the subjects taught, and keep records of assessments and track learners’ performance as well as provide detailed and appropriate feedback on assessment timeously to permissible stakeholders to inform action planning and decision making*.

*Permissible stakeholders would vary according to specific contexts. They include:
· individual learners, their parents, guardians or caregivers;
· school principals, heads of department and, where relevant, other teaching staff;
· medical and other health professionals, or authorised professionals within the education sector.
5.3  Professional values
Professional values entail upholding educationally- and ethically-acceptable attitudes, approaches and behaviour, guided and informed by sound, critically-evaluated philosophies and principles of life, which underlie teachers’ discharge of professional duties, being informed by the relevant professional knowledge and policy frameworks on teaching and learning, thus enabling the graduate to learn from, and in, practice.

Explain, with specific reference to the phase(s) involved and appropriate reference to the curriculum map (Appendix B), how the programme addresses the following attributes, to show that the graduate will be able to:
5.3.1 promote mutual respect for all stakeholders by actively building on respectful practices and behaviours;
5.3.2 display a professional work ethic, enact appropriate social and moral values, and behave in a manner that befits, enhances, develops, and maintains the integrity of the teaching profession;

5.3.3 know who learners are and how they learn, can identify and respond to the learning strengths, challenges, and needs of learners from diverse linguistic, cultural, religious, and socio-economic backgrounds, and show an awareness of the implications and strategies for teaching across the full range of learner abilities, to uphold every learner’s constitutional right to education;

5.3.4 show awareness of the importance of raising the learners’ expectations of themselves and their learning, and can support the capacity of all learners to achieve and make progress academically, psychologically and socially, as part of whole learner development;

5.3.5 embody the South African constitutional values including democracy, social justice and equity, non-racism and non-sexism, Ubuntu, an open society, accountability, respect, the rule of law, and reconciliation;

5.3.6 understand that learners’ well-being should be considered an operational goal for educational systems in the same way that we develop strategies to harness academic growth, as it builds social capital and belongingness and equips learners with preventative skills, fortitude, and resilience for lifelong well-being;

5.3.7 understand that the science of education is constantly evolving and acknowledges the need to continuously upskill themselves to stay abreast of changes in curricula and assessment and the advances in the use of technology in education;

5.3.8 appreciate the importance of working as a community and fostering collaboration among colleagues within the school as well as with other schools and within the education fraternity at large.



6. Contexts and conditions for assessment of graduate attributes (refer to the Qualification Standard)
In cases where information varies from programme to programme, separate sub- sections should be provided.
6.1 Provide evidence to show that the range and levels of assessment adequately address all the graduate attributes, and the need for progression from one NQF level to the next.
6.2 How does assessment in the programme address statutory requirements for professional registration and employment?
Infrastructure, facilities and resources
6.3 In Appendix C: Infrastructure, Facilities and Resources, provide details of infrastructural and associated resources at the site(s) of delivery or administrative centre, including physical, information technology and library resources. In this sub- section of the narrative, assess how the resources provide for the needs of the programme, the mode(s) of study, student enrolment numbers, and staff working conditions. Identify any particular strengths and any areas that are in need of improvement.
Qualifications and expertise of staff
In Appendix D: Academic Staffing, provide details of academic staff involved in the teaching and assessment of the programme, including nature of appointment (full-time, part-time, permanent, temporary), qualifications, length of service in the faculty/school/department, area(s) of expertise, and phase(s) and module(s) taught and assessed.

6.4  Provide evidence to show that academic staff members have relevant and adequate experience and expertise to perform assessments in the programme relevant to the mode(s) of delivery.
In Appendix E: Student Enrolment, provide data on student enrolments in the programme for the years 2021 – 2025, by year of study. Progression/completion rates are to be provided in Appendix F.
6.5 What evidence is available to demonstrate that the staff:student ratio is suitable for assessment that is valid, rigorous, fair and defensible?
If the programme uses assessors not included in Appendix D (i.e., not full-time appointments or on continuous contract for at least a year) provide details of such assessors in Appendix G, including nature and duration of contract, qualifications and relevant expertise.
In Appendix H provide details of administrative, technological and library staff who provide support for the programme, including qualifications, length of relevant service, responsibilities and reporting lines.
6.6 Evaluate the provision of support staff in terms of the overall needs of the programme. Where relevant, identify any areas that may need improvement.
6.7 Provide details of any additional institutional support for students in the programme, including academic, social, cultural, financial and personal support. This should include support for student retention, students at risk and for students with disabilities.
Explicit and appropriate assessment policy and procedures
6.8 How do institutional policy and programme procedures ensure:
· effective monitoring of student academic progress;
· identification, monitoring and support of students who are struggling academically;
· validity and reliability of assessment practices;
· accurate recording of assessment results;
· settling of assessment disputes;
· maintenance and rigour of the assessment system;
· security of the certification process?
6.9 What steps are in place to ensure that assessment policy, procedures and criteria are made explicit and are accessible to staff and students, with adequate induction regarding requirements and consequences?
6.10 How does the institution ensure effective internal and external moderation? Provide details of policy and practice for internal and external moderation of the programme, including policy for which modules are moderated internally or/and externally, and how moderation reports are used to improve teaching, learning and assessment?
6.11 What are the requirements for the appointment of external examiners / moderators, including qualifications, expertise, and duration of appointment. In Appendix I provide details of external examiners/moderators used in 2024, and the modules each were allocated. If appointment is accompanied by any specific instructions, guidelines or templates, include them.

6.12 If admission via the recognition of prior learning (RPL) is available, what processes are applied to assess the candidate, and by whom are decisions made?
6.13 If credit accumulation and transfer (CAT) is available, what processes are applied to assess the candidate, and by whom decisions are made?
Assessment procedures
6.14 How is assessment in the programme aligned with teaching and learning modes?
6.15 What evidence is available to demonstrate that assessment throughout the programme has a variety of types and forms sufficient to address the taxonomic range of demands, intellectual and practical aspects, student diversity, NQF levels, and the full extent of theoretical and practical competencies?
6.16 How does your language practice in learning and assessment align with your institution’s and with national language policy, to accommodate student diversity?
6.17 How does the ratio of diagnostic, formative and summative assessment, and the frequency of assessment acts suffice for module needs and student needs, including preparation for demonstration of all graduate attributes?
6.18 In cases where formative and/or summative assessment is conducted online, what measures are in place to ensure the validity, reliability, equitability and security of the assessment?
6.19 What kinds of constructive feedback is provided to students? Include information on feedback types (verbal/written, individual/collective), frequency of feedback, and feedback timelines.
6.20 How is the assessment system secured with regard to plagiarism and other misdemeanours?
6.21 What measures are in place to guide and monitor students’ use of generative artificial intelligence and other assistive technological resources?
Work-integrated learning (Teaching practice)
6.22 Provide details of teaching practice coordination, including details of the Teaching Practice Coordinator with qualifications and experience, and teaching practice support staff.
6.23 What role does the Coordinator and staff play in the development, application, evaluation and review of WIL policy and procedures?
6.24 Describe the role the Coordinator and support staff plays, with appropriate evidence, in:
· the selection of teaching practice sites;
· communication with the sites;
· allocation of students to sites;
· induction and orientation of teaching sites and site-based mentors;
· induction	and	orientation	of	institution-based	teaching	practice supervisors/tutors;
· induction and orientation of students;

· dealing with logistical matters (e.g., finance, travel, students’ access to materials);
· monitoring of students’ behaviour and performance;
· development and submission of students’ teaching practice portfolios or other forms of performance report, and their assessment and moderation;
· dealing with student/tutor/mentor/site disputes;
· recording of teaching practice assessment results.
6.25 What form of agreement exists between the institution and teaching practice sites? How is the agreement reached, and how is it monitored? What steps are taken to ensure that all parties – student, supervisor/tutor, site, site-based mentor – are fully informed of the provisions of the agreement? Has the institution experienced any major breaches of such agreement and, if so, how were they dealt with?
6.26 How are students allocated to a teaching practice site? Does the student have a say? In cases of dispute relating to site allocation, how is the dispute resolved? How is the teaching practice site consulted in terms of student numbers allocated, and the phases/subjects they will teach?
6.27 What is the duration of teaching practice, by year of study and the number of days/weeks per teaching practice session?
6.28 Provide details of what is expected of the student during teaching practice, including performance requirements by year of study, and evidence to be submitted to demonstrate performance.
6.29 Does the programme include any simulated teaching practice, including micro- teaching, to prepare students for site-based experience? If so, please provide details.
6.30 Explain, with adequate representation from all parties involved, including from students, the student’s experience of a teaching practice session, including allocation of supervisor/tutor, introduction to site and mentor, liaison with peers, and feedback both verbal and written.
6.31 Provide details of assessment policy and procedures specific to teaching practice, including types and frequency.
6.32 Explain how teaching practice assessment is conducted, in particular the roles and responsibilities of supervisor/tutor, school-based mentor and site.
6.33 If the institution uses institutionally-contracted supervisors/tutors not included in Appendix D, how are such persons selected, what is the nature of the contract, and what qualifications and experience are prerequisites?
6.34 What steps are taken to evaluate teaching practice assessment and to ensure that it is valid, equitable, reliable and consistent? Are teaching practice results internally moderated? Are they externally moderated? If the response is negative, what alternative steps are in place?
6.35 How many credits are allocated to teaching practice, by year of study, and at what NQF level(s)?
6.36 Does the institution encounter any challenges with placement of students for teaching practice? If so, how are they resolved? To what extent do you engage with provincial/district personnel, with school and teacher bodies, and with other higher education institutions to address placement issues?
6.37 Teaching practice may also include a small component of service learning in community settings. If this applies in the programme, provide details of how it is

organised, how students are placed, and what criteria are applied in terms of performance and assessment.


7.  Above-threshold practice
Above-threshold practice refers to any aspects of a Bachelor of Education programme that distinctly surpass the benchmark established in the qualification standard, and are not, to the knowledge of the institution, features common to such programmes. If there are any aspects of your programme that you consider to be above the threshold set out in the Qualification Standard, please provide a brief justification for each aspect proposed.


8.  Areas identified as being in need of improvement
Give a brief description of any elements of the programme that your self-evaluation process identified as being in need of improvement, other than any identified in section 6.3. If any elements are identified, include:
(i) steps that are planned to address the identified area for improvement:
(ii) unit(s) responsible for addressing the identified area for improvement;
(iii) proposed timelines for the steps to be taken.

Appendix A
Additional study centres which are not sites of delivery

	Location
	Staffing
	Opening hours
	Physical resources
	IT resources
	Library resources

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Appendix B
Curriculum map (provide a separate curriculum map for each PGCE programme)

	Module code
	Module title
	Year of study
	NQF level
	Credits
	Core/ elective

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Appendix C
Infrastructure, facilities and resources (site of delivery or administrative centre)
If there is more than one site of delivery – as opposed to study centres – provide data for each site.
If any resources are programme- (phase-)specific, please indicate.
Physical resources

	Resource
	Number
	Capacity

	Lecture venues
	
	

	Tutorial/seminar rooms
	
	

	Microteaching venues
	
	

	Staff offices
	
	

	
	
	



IT resources

	Resource
	Number
	Capacity

	Audio-visual production and broadcast studios
	
	

	Computer laboratories
	
	

	Subject-specific laboratories (identify subjects)
	
	

	
	
	

	
	
	



Library resources

	Resource
	Number
	Capacity

	Library venues
	
	

	Computers for student use
	
	

	
	
	



Appendix D
Academic Staffing
This appendix must be sub-divided to represent each programme separately.
If there is more than one site of delivery – as opposed to study centres – provide data for each site.
Provide details of academic staff employed for the full year in 2025. (For other contracted staff, refer to Appendix F.)
Permanent staff

	Name
	Title
	Qualifications
	Years of teacher
education experience
	Years of school-
teaching experience
	Modules taught

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Temporary staff


	Name
	Title
	Qualifications
	Years of teacher
education experience
	Years of school-
teaching experience
	Modules taught

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	



Appendix E
Student enrolment (to be provided per programme)
If there is more than one site of delivery – as opposed to study centres – provide data for each site.



	Students
	2021
	2022
	2023
	2024
	2025

	1st year
	
	
	
	
	

	2nd year
	
	
	
	
	

	3rd year
	
	
	
	
	

	4th year
	
	
	
	
	



Appendix F
B Ed student cohort progression/completion data



	Students
	Entry enrolment
	2022
	2023
	2024
	2025

	Full-time
	(2021)
	% progressed
	% progressed
	% completed
	% re-enrolled

	Part-time*
	*
	% progressed
	% progressed
	% completed
	% re-enrolled


* Indicate entry enrolment of year cohort due to complete in 2024 in normal duration time.

	Students
	Entry enrolment
	2023
	2024

	Full-time
	(2022)
	% progressed
	% progressed

	Part-time*
	*
	% progressed
	% progressed


* Indicate entry enrolment of year cohort due to complete in 2025 in normal duration time.

	Students
	Entry enrolment
	2024

	Full-time
	(2023)
	% progressed

	Part-time*
	*
	% progressed


* Indicate entry enrolment of cohort due to complete in 2026 in normal duration time.

Appendix G
Assessors not included in Appendix D
Number of additional assessors used: Nature of employment:
Details of induction:
Details of supervision:
Details of workload:

Appendix H Support staff
If there is more than one site of delivery – as opposed to study centres – provide data for each site.

Administrative staff

	Name
	Title
	Role
	Qualifications
	Years of relevant experience *

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	





Technical staff

	Name
	Title
	Role
	Qualifications
	Years of relevant experience

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



Library staff

	Name
	Title
	Role
	Qualifications
	Years of relevant experience

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	

	
	
	
	
	



* Relevant experience refers to experience directly related to initial teacher education programmes. Such experience may have derived from work in such programmes or, in some cases, from elsewhere.

Appendix I
External examiners / moderators (per programme)
Provide details of examiners / moderators used in 2024.

	Name
	Title
	Qualifications
	Areas of expertise
	Modules examined / moderated
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