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GENERAL INTRODUCTION TO QEP PEER REVIEWER REPORTS 

Four focus areas were selected for Phase 1 of the Quality Enhancement Project (QEP) with 

which all institutions were asked to engage, namely: (1) enhancing academics as teachers, (2) 

enhancing student support and development, (3) enhancing the learning environment, and (4) 

enhancing course and programme enrolment management. In September 2014 each university 

produced a baseline submission that addressed the following questions for each focus area: 

 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please be specific by quoting 

from the Strategic Plan). 

 What activities do you currently have in place related to this focus area that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect and a short summary of the results.) 

 What activities related to this focus area have you initiated during the past three or four years that have 

not been as successful as you had hoped? In what ways were they unsuccessful? What do you think might 

be the reasons for the lack of success? 

 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months related to this focus area? Why have you chosen these particular activities?  What is the need or 

problem they are intended to address? 

 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution?  

The submission also included an introductory section on the contextual features of the 

institution that are salient to student success, a description of how the submission was prepared, 

and a concluding section on other activities the institution was undertaking to promote student 

success and challenges being faced. 

Universities were asked to submit final reports by 11 December 2015 that indicated 

improvements that had been made or were being planned since the baseline reports were 

submitted. The stated aim of the report is shown below. 

The aim of the institutional report is to demonstrate efforts to bring about enhancements in 

each of the four Quality Enhancement Project (QEP) focus areas since the beginning of Phase 

1 of the QEP in February 2014, reflect on the journey towards enhancement and assess the 

extent to which the efforts have resulted in improvements. 

Because of widespread student protests in the last few months of 2015, some reports were 

submitted early in 2016. In the final report, for each focus area universities responded to the 

following questions: 

 Summarise what the university considers to be the key issues in [this focus area] in one or two paragraphs. 

 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, 

or (c) are in the planning stages that relate to enhancing academics as teachers? 
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 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the changes that are 

successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate 

what evidence will be collected. 

 Provide one or more (but not more than 5) exemplars of changes that have not been successful and 

suggest reasons. 

 If possible, identify one or more promising practices related to this focus area. Describe the practice and 

provide evidence for success. Suggest what the key features might be. 

 Identify the main challenges the university still faces in relation to this focus area. 

The document also included an introduction that described how the report was prepared and a 

concluding section on reflections on Phase 1 of the QEP. 

During 2016 and early 2017 individual institutional visits were carried out by two peer 

reviewers and the Director: Institutional Audits. The CHE communicated with the DVC 

Teaching and Learning or Academic to find a suitable date for the visit, and then a formal letter 

was sent to the Vice-Chancellor, which included the names of the peer reviewers and a request 

to indicate whether he or she felt there was a serious conflict of interest. In addition to logistical 

matters, the letter described the purpose and format of the visit as follows: 

The purpose of the institutional visit is to provide a structured opportunity for institutional leaders to 

engage with peer reviewers external to the institution about the journey they are taking towards 

improvement in the QEP focus areas, the milestones achieved, the challenges encountered along the way 

and the plans for further improvement. It is also an opportunity for institutions to receive feedback on 

their engagement with the focus areas and suggestions for what else they might consider doing, or doing 

differently, based on what is being learned in and with the sector. Please note that we are interested in 

what is being done at your university that relates to the four Phase 1 focus areas, not just designated QEP 

activities. 

The broad frame for the visit is appreciative inquiry (AI), originally developed by Cooperrider and 

Srivastva (1987)1. AI is a strengths-based approach to change management that uses the “positive core” 

of an organisation as the starting point for growth and improvement. In contrast to problem-solving – 

trying to fix what is – it employs a generative method to envision what does not yet exist. While it is 

impossible for peer reviewers to engage in a full-blown AI process, the institutional visit is intended to 

focus on the positives as a springboard for thinking about what to enhance and how. 

During the visit we would like to meet with the following groups of people over the course of the day: 

1. Senior management (60 minutes) 

2. Key role players involved with Focus Area 1 (80 minutes) 

3. Key role players involved with Focus Area 2 (80 minutes) 

4. Key role players involved with Focus Area 3 (80 minutes) 

                                                 
1 Cooperrider, D.L. & Srivastva, S. (1987). Appreciative inquiry in organizational life. In Woodman, R. W. & 

Pasmore, W.A. (Eds), Research in Organizational Change and Development, Vol. 1, Stamford, CT: JAI Press, 

129-169. 
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5. Key role players involved with Focus Area 4 (80 minutes) 

6. Senior management (30 minutes for feedback) 

The team will have read the university’s QEP baseline report and final report. At the meetings, the team 

may ask for further information beyond what was in the two documents.  The university may also wish 

to bring additional information to the meetings. 

The selection of participants is up to you.  However, we hope that you will be able to be part of the first 

meeting, and if possible, the last. For the meetings with senior management, we would like to speak with 

people who have the authority and responsibility to implement and drive initiatives at institutional level 

that relate to the four focus areas of Phase 1 of the QEP2. For the meetings on the focus areas, we hope 

that students will be included.  

Several weeks before the institutional visit, the two peer reviewers were sent the institutions’ 

two reports, two articles on Appreciative Inquiry and the peer reviewer manual, which contains, 

among other things, a list of possible questions and detailed guidelines for the peer reviewer 

report. Immediately prior to each institutional visit, the peer reviewers and the Director: 

Institutional Audits spent most of a day preparing for the visit by going through the institution’s 

two submissions in detail. During this preparatory meeting, several specific questions for the 

senior management were formulated and areas in which the panel wanted more information 

were identified for each focus area. The meetings that took place during the institutional visit 

were audio-recorded, and the audio files were sent to the peer reviewers after the visit for 

reference.  

Each peer reviewer report is based on three data sources: the institution’s baseline submission, 

the institution’s final report and the content of the meetings during the institutional visit. As 

stated in the letters to the VCs, institutions could provide additional information during the 

visit. Some institutions did provide further documentation to elaborate on specific issues during 

the visit or, by agreement, emailed additional documentation immediately after the visit; in 

these cases such documentation was also taken into account in writing the report. It was 

necessary to limit the scope of the work in this way to ensure that the work could be completed 

within a specified time frame and also to be fair to all institutions. 

Following receipt of the peer reviewers’ reports, the CHE undertook a process of editing and 

harmonisation of the reports (to ensure a reasonable level of consistency among them) before 

sending them to institutions. In the initial letter to each VC it was indicated that the reports 

would be sent to the institutions for corrections, but that institutions were not expected to add 

new information at this stage. After the corrections were received from institutions, the final 

report was produced; new information was not included. It is hoped that the report will be a 

useful resource for an institution in its own journey to improvement. In addition, the reports 

will be among the documents that the CHE will use to produce a document synthesising what 

has been learnt during Phase 1 of the QEP across the sector. The final reports will serve at the 

Institutional Audits Committee and the Higher Education Quality Committee for information. 

                                                 
2 (1) Enhancing academics as teachers, (2) Enhancing student support and development, (3) Enhancing the 

learning environment, (4) Enhancing course and programme enrolment management. 
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1. INTRODUCTION 

The Nelson Mandela University (NMU) was formed from the merger of the University of 

Port Elizabeth and Port Elizabeth Technikon and the incorporation of the Missionvale 

campus of Vista University during 2004. It is a multi-campus, comprehensive university 

located in two cities (Port Elizabeth in the Eastern Cape and George in the Western Cape) 

and spread across six campuses. With an average student population of 26,000 and 

permanent staff complement of 1700, NMMU is a largely non-residential (94%), medium-

sized university. 80% of its students come from the mostly rural Eastern Cape.  

There are seven faculties, each managed by an executive dean: Arts; Business and Economic 

Sciences; Education; Engineering, the Built Environment and Information Technology; 

Health Sciences; Law; and Science. As a comprehensive university, NMU offers both 

vocationally-focused diploma programmes and degree programmes, and provides a variety 

of access routes. 

The University has produced an inspirational document, Vision 2020, in which it spells out 

not only its vision and mission, but also its educational purpose and philosophy, knowledge 

paradigm, values and a set of seven graduate attributes for its students. 

In 2014 a new DVC was appointed, and the designation was changed from DVC: Academic 

to DVC: Teaching and Learning. The new DVC has raised the profile of teaching and 

learning in the institution, which has resulted in a closer alignment of teaching and learning 

with the overall vision and mission of the University. It also created an enabling environment 

for an institution-wide focus on the four QEP focus areas.  

In line with its Vision 2020 Strategic Planning Framework, NMU approached the Quality 

Enhancement Project (QEP) through two approaches: the humanizing pedagogy approach 

and the access for success approach. With the focus on being “a dynamic African university”, 

the humanizing pedagogy approach is aimed at building on the sociocultural realities of 

students’ lives, especially because the majority of students are drawn from the Eastern Cape, 

one of the poorest provinces in South Africa. In an attempt to help students become 

independent learners, the institution believes that students should be critically engaged and 

active participants in the co-construction of knowledge. The intent in the 2014 institutional 

(baseline) report was to embed the access for success approach in the lifecycle of the 

students who entered NMU, which covers all of the focus areas in the QEP.  

The process that was followed to produce the 2014 institutional report was institution-wide 

and collaborative. The NMU Teaching and Learning Committee took overall responsibility 

for collecting 56 reports and inputs from the seven Faculties across six campuses, the centres, 

units and support services. These were analysed and themes were identified, as well as 

examples of evidence of impact. Further inputs from the committee and management were 

added prior to approval by Senate.  
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The 2016 institutional (final) QEP report was developed by the Dean: Teaching and 

Learning. A number of institutional committees, including the NMU Teaching and Learning 

Committee, Faculty Teaching and Learning Committees, Admissions Committee, Blended 

Learning Committee, and Co-curricular Student Development Committee, participated in 

planning, operationalizing and/or monitoring some of the initiatives. Line functionaries 

from, for example, Student affairs, Centre for Teaching, Learning and Media (CTLM), 

Student Counselling, Centre for Access Assessment and Research (CAAR), Siyaphumelela 

project, Disability Unit and Information and Communications Technology (ICT), addressed 

aspects identified in the first report. Line functionaries are supported by institutional 

committees, which are inclusive of the student voice.  

Commitment to the improvements and serious engagement with the focus areas was evident 

among the senior management. Unfortunately, deans were not part of the interviews, so their 

views could not be solicited. There was, however, substantial and constructive participation 

from students during the interviews. 

 

 

2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS 

(Including professional development, rewards and recognition, workload, conditions of 

service and performance appraisal) 

THE INSTITUTION’S STRENGTHS  

The NMU’s Vision 2020 Strategic Framework, the NMMU 2020 Academic Plan and the 

Teaching and Learning Policy provide a comprehensive policy framework within which to 

locate the enhancement of academics as teachers. This framework is informed by the 

institution’s ‘humanising pedagogical approach’, which entails considering students as 

active participants in the co-construction of knowledge, anchored on sociocultural and 

historical realities of students.  

The institution has in place a number of initiatives in relation to this focus area. For instance, 

there is a 3-day induction and orientation programme for new academics, with specific focus 

on teaching and learning at NMU. In the 2014 QEP institutional report it was noted that the 

number of participants in the programme increased from 28 in 2010 to 59 in 2013, with a 

usefulness rating of 82% by the participants.  

The University encourages staff to engage in the scholarship of teaching and learning 

through programmes such as the Postgraduate Certificate in Higher Education, in which 

participants attend sessions on seven topics from a selection of ten. The SOTL Certificate 

programme is available to academics at any level. Staff may also choose to attend sessions 

on an individual topic that interests them. 

Key areas identified by the University in which professional development is important 

include blended learning development and teaching portfolio development. Moreover, in 
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some departments senior staff provide mentoring and peer review – over and above student 

feedback – to young academics in order to enhance their teaching. 

Teaching and learning excellence awards have been in place for many years at both faculty 

and institutional levels. 

One of the impressive innovations at NMU is what it calls “Enlivening Institutional Culture”, 

which entails engendering the culture of continuous reflection and sharing of best practices 

in relation to teaching and learning. This includes discussions on curriculum renewal, 

feedback from workshop or conference attendance, spaces for sharing teaching and learning 

innovations and writing retreats.  

To implement and coordinate these initiatives, NMU has a number of structures in place. 

The NMU Teaching and Learning Committee coordinates institutional programmes on 

teaching and learning, in collaboration with other committees, such as the faculty Teaching 

and Learning Committees and the Quality Committee. The Higher Education Access and 

Development Services (HEADS) comprises three centres: the Centre for Teaching, Learning 

and Media (CTLM), the Centre for Access Assessment and Research (CAAR) and the 

Student Counselling, Career and Development Centre (SCCDC). 

APPROACH TAKEN TO IMPROVEMENT  

The appointment of a new DVC in 2014 and the renaming of the position of Deputy Vice-

Chancellor: Academic to Deputy Vice-Chancellor: Teaching and Learning provided an 

impetus to focus more sharply on teaching and learning across the institution. According to 

the NMU 2016 final QEP report, the re-positioning of teaching and learning in the 

University, ‘has started a process of “positive restlessness” in that a “business as usual” 

approach to teaching and learning is no longer acceptable and not in the best interests of 

student learning and success.’ The final report indicates that teaching and learning are being 

positioned as a SEARCH (Student-centred, Enabling, Academic Project, Reflective 

practice/praxis, Curriculum and curiosity, Humanising pedagogies). 

In September 2015 the University held a Teaching and Learning Focused Retreat involving 

academics, students and teaching development staff as a collaborative process through which 

to re-position teaching and learning. One of the outcomes of the retreat, as reported in the 

final QEP report, was the decision to align the work of CTLM with the faculty Teaching and 

Learning Committees.  

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

Professional Development  

Unlike some universities, NMU has a number of young academics, who tend to be interested 

in developing their abilities as university teachers and in educational innovation. It was noted 

in the interviews that senior academics tend to be less interested in professional development, 

and also less involved in faculty Teaching and Learning Committees. Several faculties 
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allocate a mentor to young academics who, among other roles, oversees their teaching for a 

while, which could include attending some of the lectures. In the Law Faculty, young 

academics give mock lectures and are critiqued, as well as receiving other support. 

NMU has implemented a number of initiatives to improve teaching and learning. One of the 

improvements is the growth in number of applications to the Teaching Development and 

Innovation Fund (TDIF). The 2016 final QEP report stated that in 2015, 35 teaching 

development and innovation projects were awarded, totalling R1, 210,170, compared to 15 

in 2013. Parallel to this is the noted growth in publications in the scholarship of teaching and 

learning (SoTL).   

In addition, there is a concerted effort to re-imagine the CTLM in relation to academic 

development. To achieve this, a Lecturer Learning Needs Survey was conducted in 2015 in 

order to solicit the views of academic staff. Through the outcomes of the survey, a proposal 

was formulated to establish a Blended Learning Academy in order to customize support and 

development of academics with respect to using technology to enhance teaching and learning 

in a blended learning environment.  

The use of blended learning has increased, although the uptake has been slow. Insufficient 

time and workload constraints, in common with other HEIs, have been cited as reasons for 

this slow uptake. A 6% increase in undergraduate (UG) student intake in the face of finite 

human resources and diminishing state subsidy impacts heavily on the workload of academic 

staff. It was also noted that e-learning activities will take more time to develop and run, at 

least initially, before  potentially saving lecturers’ time in the long run (although that depends 

on the level of interaction adopted in the blended learning model). 

NMU has implemented a unique and progressive initiative of emotional intelligence 

workshops for staff. These workshops are designed to equip staff with the skills to deal with 

various issues that students face. This, in turn, should improve the quality of teaching and 

learning.  

Another project that the institution has implemented is the ‘grow your own timber project’, 

which is aimed at developing capacity through the appointment of postgraduate students as 

tutors and mentors.  

The panel noted, particularly during the interviews, that many of the professional 

development initiatives do not extend to part-time or contract staff. This, as the institution 

noted, has left a gap in the quality of teaching, particularly when a significant proportion of 

the teaching staff are on contract, as is the case at the George campus. 

Workload Model  

With regards to workload model, the institution developed a model, which was trialled in 

2015. Software linked to the University’s MIS, ITS, was developed so that workloads can 

be completed online from 2016. Roll-out is expected to be done by July 2016. The model is 
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linked to HEMIS. In the interviews, it was stated that the workload model was found to be 

valuable for individual weighting of time allocation. It allows HODs to take account of 

lecturers’ career stage by, for example, allocating more time for lecture preparation to new 

lecturers. 

Updating the workload model to address the rebalancing of activities and the blended 

learning focus is commendable. 

Conditions of Service and Performance Appraisal  

In 2015 the University continued to pilot and refine its performance management system, 

the Framework for Recognition of Excellence (FRE). In the QEP final report, the University 

indicated that each faculty developed its own benchmarks for teaching, research, engagement 

and administration for each level of academic. In most faculties, the rubric for teaching 

includes participation in teaching development activities. 

Rewards and Recognition  

The University has substantially revised the Teaching and Learning Excellence Awards 

Policy in order to align it with other university policies, such as the Framework for the 

Recognition of Excellence and Ad Personam Promotions. One of the positive outcomes of 

the revision is the streamlining of the teaching portfolios required and the introduction into 

the selection process of a presentation and interview by an awards panel. This will contribute 

to ensuring consistency and transparency in the process.  

However, although efforts are being made to recognise and reward teaching excellence, it 

still remains a challenge to establish parity of esteem with research, especially when it comes 

to ad hominem promotions. The sector would be interested in NMU’s “multiple career paths 

policy”, which represents an effort to give more prominence and recognition to T&L 

excellence. This policy allows differentiation in promotions criteria beyond senior lecturer. 

There is, however, variation in how each faculty implements the policy, with some faculties 

still giving most weight to research. 

SUGGESTIONS FOR FURTHER IMPROVEMENT  

The panel suggests that the orientation programme for newly-appointed academic staff be 

made compulsory and span the full first year of their appointment. Consideration could be 

given to enabling credits towards a PGDip to be earned along the way, as is done, for 

example at Rhodes University and UKZN. Stellenbosch University has an interesting year-

long induction programme that includes both generic and discipline-based components. 

In some programmes, Forestry for example, extensive use is made of contract lecturers and 

yet these lecturers do not participate in professional development. In the interviews students 

said that there are sometimes problems with contract lecturers who are inexperienced 

teachers (as well as not being available for student consultations). It is suggested that the 

University consider ways to include (possibly require) part-time and contract staff to 
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participate in professional development in teaching. At some institutions, CUT, for example, 

part-time staff participate voluntarily in professional development activities that are offered 

after hours or on weekends. 

The University could consider establishing a continuous professional development (CPD) 

framework, linked to performance management, which would encourage older as well as 

younger academics to participate in teaching development initiatives. 

Implementing the Framework for the Recognition of Excellence in teaching remains a 

challenge, and assessing good teaching is labour-intensive and potentially biased. 

Nonetheless, it is important to identify means of reliably assessing the quality of teaching. 

This is an area in which sector-wide collaboration is needed. In addition, the panel suggests 

that the University consider how to create a shared understanding of quality teaching across 

the institution, as there seems to be considerable variation from one faculty to another. 

Several faculties indicated that they interact with students to get feedback, such as through 

scheduled meetings, emails and by including them on teaching and learning committees, all 

of which is noteworthy.  However, there was little mention of student evaluations of courses 

and lecturers. During the interviews there were indications that some faculties administer 

student evaluations, but there is no standardised student evaluation format and there did not 

appear to be any standard expectations of what should be evaluated, when or how often or 

what student evaluation results are used for. The need for more student feedback was raised 

by students during the interviews. The panel suggests that the University look at a more 

systematic approach to student evaluations, which could form part of teaching appraisals and 

recommendations for staff development, as well as providing information about where 

improvements can be made. 

The use of blended learning is increasing, and with it, the need for targeted professional 

development in this area. However, the time required to set up blended learning opportunities 

is adversely experienced by some staff. Consequently, the impact versus the cost of various 

activities has to be carefully considered.  

The University recognises that capacity needs to be built to gather and interpret data to guide 

teaching and curricular development, such as those generated by the Siyaphumelela and the 

South African Survey of Student Engagement (SASSE) projects. 

 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND 

DEVELOPMENT 

(Including career and curriculum advising, life and academic skills development, 

counselling, student performance monitoring and referral) 

THE INSTITUTION’S STRENGTHS  
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The University’s commitment to enhancing student support and development is embodied in 

NMMU’s Vision 2020 Strategic Framework, the NMMU 2020 Story (academic plan) and the 

NMMU’s Teaching and Learning Policy. The institution’s humanizing pedagogy promotes 

the notion that students need to take co-responsibility, together with academics and support 

staff, for the quality of their learning experience and success. This, together with the lifecycle 

approach, ensures that comprehensive support for students is offered, ranging from advising 

on choice of module or programme on entry to the University, to developing graduate 

attributes that have been identified by the University that will help them be successful beyond 

their time at university. The University focuses on the holistic development of students, 

which includes addressing academic, personal and employability dimensions. As in focus 

area 1, HEADS plays a major role. 

Although restricted by finances, the University has put in place a number of initiatives. These 

were organised into themes in the 2014 baseline report. Academic literacies development 

activities include peer-assisted learning, including face-to-face and e-tutoring, mentoring, 

specific modules in extended degree programmes, support for lecturers to promote writing 

across the curriculum, a Writing Centre, multilingual glossaries and information literacy 

training. The University offers a number of life and academics skills development activities, 

including workshops, seminars and online resources. In the student orientation programme 

for new students, How2@NMMU, students work in small groups, facilitated by “How 2 

Buddies”, who are senior students in the same discipline; these Buddies interact with their 

student groups for the whole of the first term, including through social media. Personal well-

being and development opportunities are offered through career and personal counselling and 

workshops. Workplace development initiatives include WIL, service learning, internships 

and graduate placement.  

In addition to an academic transcript, NMU provides students with a co-curricular record, 

which is an official institutional document that recognises students’ involvement in co-

curricular activities and awards in each academic year. Of 15 possible learning outcomes, for 

each activity the top three are identified in which the student is likely to develop.   

NMMU makes use of data from a variety of assessments, some conducted internally, such as 

the Student Experience Survey, some externally, such as the SASSE, in order to inform its 

interventions. 

THE APPROACH TAKEN TO IMPROVEMENT 

The University’s approach to improvement in enhancing student support and development is 

to identify, through data analysis, specific areas of improvement or challenges. In particular, 

the institution identified five areas for improvement: intensifying the focus on first year 

students; revisiting the voluntary nature of most initiatives; improving class attendance; 

integrating academic literacies and graduate attributes in programmes and modules; and 

focus on Language of Learning and Teaching (LoLT) and multilingualism.  
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Data are collected from a variety of sources, which requires cooperation between different 

units and the development of data-related skills. Attention is paid to students on the periphery, 

e.g. part time and postgraduate students, as well as those with learning difficulties. 

Counselling staff are proactive in supporting students. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

In order to better support students in making the transition from school to university, the 

Student Orientation Committee, led by the Dean of Teaching and Learning, undertook a 

major review of the Orientation programme and the various activities that were being offered 

by different departments and divisions in the University. As a result, the University has 

developed a comprehensive, multidimensional First-Year Success (FYS) programme, in line 

with international benchmarks, with a set of clear outcomes, to be initiated over the course 

of 2016. One of the more notable and commendable outcomes is the focus on addressing the 

needs of sub-groups within the broader student population, such as international students, 

students with disabilities and rural students. For the Orientation part of the programme, a 

problem that needs to be addressed is the timing, as it takes place in January, before many 

students have accommodation. 

The University is revising its language policy in order to embed multilingualism in 

facilitating learning and to integrate various initiatives that are being piloted and researched. 

Given that 80% of NMU’s students come from the Eastern Cape and the majority speak 

isiXhosa as the first language, a number of pilot projects are being run by different players 

in the institution to address students’ language-related challenges. Results of these projects 

are being used to inform the revision of the language policy. One of the focuses of the revised 

policy is on the development and application of isiXhosa as an academic language. This 

includes the translation of some course materials into isiXhosa, the development of 23 

multilingual glossaries for different modules across all faculties and offering certain tutorials 

in a bi-lingual mode. Student responses to bi-lingual tutorials, supported by multi-lingual 

glossaries, have generally been positive; in one module the pass rate increased from 60% to 

75% after they were introduced. A very innovative project addresses the expressed need for 

health sciences and media students to be able to communicate in isiXhosa by offering 

IsiXhosa learning materials that are discipline specific. A challenge to sustaining and 

expanding such projects is that they are currently dependent on external funding. 

NMU worked with an international organisation, Epigeum, and several international 

universities to develop an online English for Academic Skills (EAS) module. It has been 

linked to the University’s learning management system and will be piloted in 2016. Staff 

involved in developing the module had valuable opportunities to interact online with 

international experts.  

The centrality of, and collaboration between, the Writing Centre and academics in driving 

various interventions is commendable, especially given the financial constraints. One such 

intervention is a one-week writing block, which is held four times a year. It creates a 
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scaffolded space for students from the first year to the final year to develop their discipline-

based writing skills.  

It was noted during the interviews that student participation is hampered by the fact that these 

support mechanisms are not compulsory and therefore poorly attended. The “Basic 

Computing Fundamentals” is however compulsory, thereby improving student access to 

electronic T&L and notice boards. The University should consider strategies to improve the 

communication of these offerings to students; for example the Law students did not know 

about the “English for Law” course that was offered.  

It is also not clear whether staff on the ground have taken ownership of all of the initiatives. 

Some Faculties (e.g. Law, Engineering and Economics) and Departments (e.g. Forestry and 

Nursing) are implementing progressive initiatives to support their own students. 

Although tutors are hired, this is limited by funding. This is exacerbated by the rather large 

number of modules offered across the university, as it noted in the focus area on the 

enhancement of course and programme enrolment.   

During the interviews, students praised the implementation of the co-curricular record, which 

formally recognises the students’ co-curricular activities. This record enhances the students’ 

employability. The panel concurs with the students on the importance and benefits of the co-

curricular record and commends the university for this.    

The development of “HOW to “ videos seems to be a positive move to educate students from 

underprivileged environments to learn to manage tasks related to everyday life, such as 

opening a bank account and using a washing machine.  

The Risk Analysis and Detection to Assist and Retain students (RADAR) system has been 

piloted in the Law Faculty as part of the Siyapumelela Project. This is an early warning 

system that flags students’ performance based on assessment results. The system enables the 

faculty to implement early interventions for students who are struggling in order to improve 

their chances of success. The University reported that the results of the pilot were positive.   

Online facilities, as well as student peer-support, lecturer support, supplementary instruction, 

writing centre support, and support in residences, all help to enhance student learning.  

Student counsellors and residence advisers are in place.  

NMU has a feeding scheme for students, run by health services. This scheme relies on 

donations of food and money in order to address the problem of hunger amongst students. 

This is indicative of a caring university that is committed to the well-being of its students. 

SUGGESTIONS FOR FURTHER IMPROVEMENT  

It is clear from the reports and the engagement with the University that there are number of 

programmes and mechanisms by which NMU seeks to support and develop students. The 

panel congratulates the University on the work done in this area, despite the financial and 
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contextual challenges. Notwithstanding the good work being done, there are a few 

suggestions for improvement that the panel wishes to put forward for the University to 

consider.  

The timing of the orientation programme affects student attendance, since accommodation is 

not available for students during this period. Perhaps the University could consider 

rescheduling the orientation to start shortly before students arrive for the commencement of 

lectures.  

The RADAR system is an important initiative, which is currently limited to the Faculty of 

Law. The panel encourages the University to implement the system across the institution.  

The need for an office where students can lodge their concerns and challenges has been noted 

and potentially addressed. 

The University should consider the student support strategies that are hindered by financial 

constraints if it wishes to enhance quality in this focus area. For example, while limited 

funding is available to pay tutors, perhaps financial aid provided to students could be linked 

to a requirement to tutor or provide some other service to the university. In addition, the 

excellent initiative of the University to provide a co-curricular transcript to each student 

might provide an incentive for some students to provide academic support for little or no pay. 

The final report still identifies class attendance, language of instruction, integrating and 

embedding academic literacies and graduate attributes in modules and programmes as 

challenges. The under-preparedness of students requires that these challenges receive 

timeous attention. Moreover, student workload should be considered, especially if the co-

curriculum is to succeed.  

 

 

4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT 

(Including teaching and learning spaces, ICT infrastructure and access, technology-enabled 

tools and resources, library facilities) 

THE INSTITUTION’S STRENGTHS   

NMMU’s Vision 2020 Strategic Framework states the university’s commitment to “provide 

a seamless learning environment to holistically support and develop student learning in and 

outside the classroom”. To realise this, the university has implemented a number of 

initiatives. Six new, large, state-of-the-art lecture venues have recently been built across the 

campuses, and a systematic roll-out is underway to provide new and replacement equipment 

in all teaching venues. Specialised facilities are available where needed, such as the Moot 

Court in the Law Faculty and simulation laboratories in Nursing Science. The needs of 

students with disabilities have also been taken into account in this regard.  
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The university has a live broadcast video production studio, Tricaster, which lecturers can 

use to produce visual teaching materials. Camtasia is available for lecturers to add audio to 

PowerPoint presentations, which are then placed on the learning management system for 

students to access. There is also an initiative to develop digital classrooms in order to stream 

lectures via the institution’s content streaming solution.  

Wi-Fi connectivity has been expanded across all campuses. A Student Device Initiative was 

launched in 2013 through which a number of students are provided with tablets. Computer 

laboratories are available for student use, some general and some department-specific. 

Academics can replace their desktop computers with laptops.  

All undergraduate programmes include a computer literacy module. NMU has a Moodle-

based Learning Management System, i-Learn, and two dedicated computer engineers who 

maintain and update it. Turnitin anti-plagiarism software is integrated into i-Learn. Moodle 

allows for online assessments and uploading of course materials. In addition, test creation 

software, Respondus, has been integrated into Moodle. Workshops and online materials on 

blended learning are available to staff. 

The Library and Information Services (LIS) provides a wide range of services to students 

and staff in order to enhance teaching and learning. These include improving electronic 

access to resources and services via mobile devices and through social media platforms; 

improving LIS training and orientation programmes for the online space; and reconfiguring 

existing physical space in order to accommodate the expanded services and technologies and 

provide spaces for individual and group study.  

The environment in students’ residences has become much more learning-oriented, and 

includes computer laboratories and Wi-Fi provision. Both large study spaces and smaller 

study rooms in residences are also available for non-residents. 

THE APPROACH TAKEN TO IMPROVEMENT  

NMU’s approach to improvement is based on research data from students and staff feedback 

and surveys, followed by the identification of themes that need to be addressed and enabling 

factors. In the case of teaching and learning spaces, the University contracted KPMG in 

September 2014 to conduct a space utilisation audit across all of its campuses and then 

develop a Space Utilisation Model.  

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE  

The University has made great strides in improving Wi-Fi access on all its campuses, 

although bandwidth was identified as still being a challenge. This improvement in 

connectivity at both the Missionvale and Bird Street campuses has made possible the creation 

of Wi-Fi-enabled study spaces that are available after hours. The University has made two 

computer laboratories accessible to students 24/7, while, at the same time, making students 
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aware of the national initiatives for students to purchase devices at reduced prices. Charging 

stations have been installed across the University. 

As noted in the previous focus area, the University has invested considerable resources in 

enhancing the online teaching and learning environment. The various tools available now 

allow for a number of different learning activities to take place online. These include 

uploading of lecture videos, which was reported as being very successful during the 

interviews, despite the resource constraints. There is no requirement that lecturers make use 

of i-Learning; champions in faculties encourage their peers. In addition, blended learning 

coordinators have been employed in different faculties and there has been a 600% increase 

in uptake of this mode of teaching, with some 2700 modules having an online component. 

Students have responded positively to this blended learning approach and enjoyed the 

quizzes, which they use for formative assessment to monitor their own progress and potential 

areas in need of remediation. 

The Space Utilisation Audit revealed that there are many smaller venues that are 

underutilised, while there is pressure on large teaching venues. In the interviews, there was 

some dissatisfaction voiced over the fact that the audit was done at one point in time, and so 

did not give a true picture of how much individual spaces were used. In addition, the audit 

only considered teaching spaces, not learning spaces. Nonetheless, the audit identified areas 

for improvement, including the need to create benchmarked norms for the provision and 

utilisation of space. In addition, it provided a starting point for institutional discussions about 

how best to utilise smaller spaces, as well as how blended learning could obviate the need 

for more large spaces.  It could also address the current problem of some students having to 

move between campuses for classes and not having enough time to do so. It was clear from 

the discussions that more learning spaces for students are needed. More space is also needed 

for co-curricular activities. 

As one of recommendations arising from the space audit, the University plans to pilot a 

timetabling system that will allocate venues and students to groups in 2016 in order to make 

better use of existing space and venues. Challenges are being experienced with the South 

Campus as the number of programmes and students based there has increased enormously. 

In response to the load-shedding challenge, the University appointed consultants to produce 

a report on how to mitigate its effects on teaching and learning. As a result, it has installed a 

number of generators across campuses in order to ensure minimal disruption of teaching and 

learning activities. ICT has backup power, so if students are working online they will not be 

interrupted as long as they can access the internet. 

A potential future initiative involves the feeding of real time GPS data to student mobile 

devices, which will enable them to accurately locate lecture venues. 

Considerable efforts have gone into improving the living conditions of students, in both 

university and off-campus accommodation. In university residences there are residence 

advisors and mentors. Students in the interviews indicated that they feel at home, that Wi-Fi 
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is working and the places of living are clean and well-maintained. The University accredits 

private accommodation providers, who must meet certain standards. These include providing 

students with a space to study and with Wi-Fi access. The University has dedicated staff who 

deal with students in off-campus accommodation and their needs. The University is also 

working with the municipality to help students utilise learning spaces and Wi-Fi in public 

spaces, such as the public library. 

Students are employed to offer support in several divisions, including ICT and Student 

Housing. It appears, however, that they are not used in the Library; if they were, then Library 

hours could possibly be extended. 

SUGGESTIONS FOR FURTHER IMPROVEMENT  

The panel commends NMU for the attention given to enhancing the learning environment. 

The information gathered through the two institutional reports and the interviews 

demonstrates the University’s commitment and notable achievements in this regard.  

However, there are several suggestions that the panel would like the University to consider 

as possible improvements.  

While having a Space Utilization Model is commendable, it became apparent in the 

interviews that there were controversies and disagreements on the findings of the space audit 

process. Therefore, the University should consider these concerns and find ways of ensuring 

that the entire university and all its spaces are considered as teaching and learning spaces. 

This would result in a more comprehensive plan and better alignment to the University’s 

teaching and learning philosophy. Examples of institutions where the whole university is 

conceptualised as a learning space are UCT and CUT. 

The panel encourages the University to implement an automated timetable and venue 

allocation system as soon as possible. Commercial software is used by most universities to 

do this. 

The limitations with respect to quiet learning spaces for students was also identified as an 

important issue, especially after hours. In the interviews, students voiced their dissatisfaction 

that they had to vacate the library at 10 pm and then had nowhere on (main) campus to study. 

Student suggested that perhaps the University could consider identifying a few large lecture 

venues on all campuses that could be open 24 hours a day and used as study venues. Security 

guards would need to be stationed at these venues in order to create a safe learning 

environment.    

From the interviews, it was clear that there were concerns about the parity of resources and 

services across all campuses. For instance, students indicated that the Missionvale Campus 

has poor resources compared to other campuses. There are no residences on campus, so 

students must travel from Port Elizabeth daily. This results in feelings of isolation and 

neglect.  It was also noted that transport on some campuses, as well as access to computer 

facilities, remains a challenge. Consequently, the institution is encouraged to review parity 
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of facilities and resources across all its campuses. One way of doing this is through 

integration of students at the different campuses, so that no one group feels marginalised or 

neglected. The university would also need to keep in touch with the students’ concerns 

through continuous feedback mechanisms and address their issues, such as transportation 

and access to computers which, in turn, affect student learning.   

The panel learned during the interviews that students sometimes stand in queues for up to 45 

minutes in order to access a printer. One way to address this is to provide more printing 

outlets for the students and to consider enabling apps that allow students to print from 

anywhere with their mobile devices. This is done at several other universities, such as UWC. 

Another option, in line with the pursuit of Blended Learning, is to promote online submission 

of assignments. This would relieve the pressure on the printers and allow students to submit 

from anywhere. 

 

5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 

ENROLMENT MANAGEMENT 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 

courses3, throughput rates, management information systems) 

THE INSTITUTION’S STRENGTHS  

NMU has achieved a great deal in enhancing course and programme management. The 

institution included priorities in its Vision 2020 Strategic Framework to link the size and 

shape of the institution to the integrated strategic academic plan and distinctive knowledge 

paradigm. This, together with the Access for Success and lifecycle approach, provides a 

coherent strategy to produce independent and engaged learners. Cognisance of who the 

students are and where they come from allowed for the re-engineering of processes and 

support throughout the lifecycle of the student.  

Enrolment is planned and informed by data from the Management Information System 

(MIS).  Reports are produced that provide enrolment trends and projections. These data 

inform decisions about which programmes need to be capped and how many new places can 

be offered per programme each year.  

Student recruitment strategies include annual open days in George and Port Elizabeth and 

school visits, organized by the institution and student clubs. Closing dates are widely 

advertised.  

                                                 
3 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they 

are prerequisites for other courses, and often they have large enrolments.  At many universities, examples of 

gateway courses are first year Mathematics and Economics.  In some cases, if students fail a gateway course they 

automatically have to extend their studies by one or two semesters. 
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An important initiative is a short learning programme on career guidance, which is offered 

to Life Orientation teachers by the SCCDC, as many learners get little or no career guidance 

at school. Other events that help with career choice include career guidance offered to 

prospective students by the SCCDC, the winter schools/career evening related to specific 

fields of study, and the implementation of a generic first year in diplomas in the School of 

Management Sciences (which allows students to delay choosing a specific career direction 

by a year, until they know more about available career directions).  

Undergraduate admissions are based on a two-tiered approach. Students who meet admission 

requirements are accepted; those who do not are referred for developmentally-focussed 

assessments, administered by the Centre for Access Assessment and Research (CAAR). For 

the assessed students who are admitted, CAAR provides departments and faculties with 

recommendations of how the students’ developmental needs could be addressed. Applicants 

also receive the report, and are encouraged to access the Keys for Success website. 

Approximately 50% of new students are admitted through CAAR testing each year. 

There is a clear Re-admissions Policy, which indicates that all students should be tracked 

and those at risk should be identified. (The RADAR system referred to under focus area 2 

represents an attempt to automate this tracking.)  A number of mechanisms are stipulated in 

the policy as intervention tools to help students. These include referral to the SCCDC for 

counselling, assessment and possible career change advice. The policy also makes room for 

students to appeal against readmission refusal decisions.  

A number of departments and faculties collect and discuss throughput and success statistics 

and offer additional support in high-risk modules, such as tutoring. In some departments 

summer schools or winter schools, where students can repeat a failed module immediately, 

are offered for gateway courses. There is also an effort to pay particular attention to teaching 

methods and assessments in high risk modules, with a view to continuously improve student 

success.  

APPROACH TO IMPROVEMENT 

The University’s approach to improvement was to first identify a number of key challenges 

in this focus area. A decision was then taken that the most critical challenge that needed to 

be addressed first was to fast-track the development of an electronic student tracking system. 

Consequently, NMU is embarking on a 3-year pilot of a student tracking system called Risk 

Analysis and Detection to Assist and Retain Students (RADAR), as part of the 

Siyaphumelela Project. This is a data-based system, which requires skills related to data 

analytics. As a result, a data coaching workshop was held in 2015 for NMU staff.   

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

The participation of NMU in the Siyaphumelela Project is providing it with an opportunity 

to comprehensively address a number of issues related to the enhancement of course and 

programme enrolment, assisted by data analytics. Considerable efforts are going into 
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developing the RADAR system, which is being piloted in 2016 in one faculty (see focus area 

2). The system is designed to provide early warning for students at risk, enabling the 

University to refer them for support where needed at an early stage so they could still 

succeed. Information on the support opportunities that students take up will also be captured 

on the system. In order to guide the development of the system, an institutional researcher 

was appointed who conducted an audit of existing interventions and early warning initiatives 

in place across the institution, as well as benchmarking national and international best 

practices. Discussions about the project are in progress across the disciplines and divisions 

in the University in order to build relationships among the many role players involved in 

promoting student success.  

Marketing and recruitment are done in a variety of ways, including through open days hosted 

on campus, school visits and social media. Students also market programmes during the 

holidays. The need to market the institution in other provinces in addition to the Eastern 

Cape has been recognised and will be addressed.  

Student societies provide organized peer support and tutoring in addition to marketing the 

institution’s programmes. In an effort to enhance student access, there is no application fee. 

Most programmes meet their enrolment targets. The application process is efficient and 

student-friendly. Alternative arrangements are made for students who cannot apply online. 

The proportion of walk-ins is low. 

The implementation of a “one stop shop” for applications (academic, financial aid and 

accommodation) seems successful. There has been an 80% increase in online applications in 

the past year. However, some students in rural areas struggle to upload documents. 

Qualifying students are accepted on a first-come first-served basis following the closing date 

(provisionally accepted if they have not written final Grade 12 examinations). 

Online registration has been introduced, which can be done on or off campus. In 2016 80% 

of students registered online, of whom 15-20% registered off campus. There were, however, 

some problems. Apparently a number of students chose the wrong subjects because they did 

not understand the module codes. During the interviews, some students commented that the 

online registration software was not user friendly. A concern for first year students in 

particular is that they did not receive any curriculum advice prior to registration unless they 

specifically requested it. Students also do not necessarily know which courses are 

prerequisites for others. During the interviews, students suggested that for these reasons new 

first year students should be required to come in for curriculum advice and then register 

online but in person. This is the practice at the George campus, where advising and then 

assisted online registration are carried out. Work is being done on the registration system to 

try to include online advising. 

The need to develop software to refine rules to prevent registration errors has been identified. 

Some qualifications use “auto-admit”. Students are informed about successful applications 

through an automated SMS system. 
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The Faculty of Engineering and the Nursing Department introduced Extended Curriculum 

Programmes, with success. Modules with high failure rates are re-offered and rewritten in 

the winter and summer breaks, to give the students another chance to pass. With this practice 

the success rate has increased to over 80%. The Nursing Department meets with all lecturers 

in the extended curriculum programme after the first test to discuss results and whether 

interventions are needed.  

Each faculty has a Teaching and Learning Committee that, among other things, produces an 

improvement plan for modules that have low pass rates. The definition of a low pass rate is 

faculty-specific. 

SUGGESTIONS FOR FURTHER IMPROVEMENT  

From the interviews it appears that students want curriculum advice before they register. The 

advice should be available at the registration venue because, even in the third year of study, 

some students do not necessarily know what subjects to choose for registration. The 

University may wish to consider obtaining software that helps students plot their curriculum 

for their whole degree. 

The panel observed a need for broader consistency within the university in terms of 

enrolment and support processes across faculties and departments. This should be supported 

by clear information on pre-requisite and co-requisite modules for all programs. The panel 

noted in the interviews that students typically do not know which modules are pre-requisites 

and require advice in this area.  

There appears to be a need for Faculty-based support for walk-ins, since there is a delay 

before these students are informed of the decision to accept them. Students said that 

sometimes they are informed weeks after registration that some modules are no longer 

available. There is a suggestion, particularly from students, that there should be greater 

flexibility to change modules, within certain parameters. 

There does not seem to be an institution-wide approach to identifying gateway courses and 

requiring interventions where pass rates are too low. The panel suggests that the University 

consider implementing such an approach. 

 

6. SUMMARY  

NMU has a clear vision for what it wants to be, articulated in its Vision 2020 document, with 

associated values, educational philosophy and graduate attributes. This sets a clear direction 

for the institution, and provides conceptual coherence across its various activities and 

structures. With the appointment of the new DVC and the change of designation from DVC: 

Academic to DVC: Teaching and Learning, the profile of teaching and learning has been 

raised in the University.  
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A strong commitment is evident at the University to bring about improvements in all four 

focus areas addressed during the first phase of the QEP at executive level and other levels in 

the institution. Academics are supported to develop as teachers through a multiplicity of 

activities and there is a generally enabling T&L environment with an adequate online 

learning infrastructure. A holistic approach to student support and development informs the 

numerous activities and interventions. A Space Utilisation Model has been developed as the 

basis for guiding decision-making about the best use of existing teaching spaces. Student 

enrolment management practices are sound and effective, including the effective use of 

access assessments. 

Several lecturer development activities have become embedded within the institution, 

although participation is voluntary. The panel suggests that an induction into university 

teaching for new academics be made compulsory, extended over the first year of teaching. 

There appear to be no teaching development activities for part-time lecturers, which could 

pose a risk to the quality of teaching. While the panel recognises that NMU, like all 

universities, is facing financial constraints, it suggests that the University explore ways of 

providing some development opportunities to part-time teaching staff, such as after hours 

and/or online.  

The development of a workload model, to inter alia prevent the overload of young academics 

and provide differential output targets for different levels, is commendable. The framework 

for the recognition of excellence and the changes in the criteria for teaching awards are all 

steps in the right direction in addressing the disparity of esteem between teaching and 

research. 

NMU benefits from having a relatively high proportion of young academics, who tend to be 

enthusiastic about teaching development and innovation. However, strategies are needed to 

also ensure that older staff keep up with developments in teaching and learning. One way to 

do this would be to develop a Continuous Professional Development framework for 

academics, in line with the practice in other professions.  

In addition, while the promotions policy allows for differentiation in the weighting of 

teaching (and teaching-related scholarship) and research criteria, in practice it is left to 

faculties to decide on the application and evaluation of criteria. The panel suggests that the 

University consider initiating a university-wide process to establish criteria and possible 

evaluation methods for teaching quality, and ensure greater consistency in the application of 

promotions criteria among faculties.  

The introduction of a First Year Success programme is set to provide additional value to an 

already extensive suite of student support and development activities offered at institutional 

level by HEADS and Student Affairs. Individual faculties currently have a number of support 

initiatives, but there does not seems to be much sharing of strategies, something the panel 

would encourage. Development of the RADAR system, as part of the Siyaphumelela 

initiative, will also be very valuable in enabling the University to identify students in need 

of support and provide appropriate support early enough to help them succeed. Development 
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and implementation of this system may also provide opportunities for greater institutional 

coherence in the efforts to promote student success. 

The incorporation of the multilingual language policy in the institution’s Vision 2020 and 

the case made for the development of African languages in tertiary education is 

commendable, as is the respect for the multitude of voices, stories, perspectives and 

knowledge systems, which was noted by the panel.  

The establishment of charging stations across campus is commendable and so are the efforts 

shown in the auditing of teaching spaces. The Space Utilization Model might be of value to 

the sector, especially in terms of its financial, space norms, governance and operational 

recommendations. 

The space utilisation audit of teaching spaces appears to have been a valuable exercise. 

Among other things, the space audit revealed that there are a number of underutilised small 

venues. However, it appears that there are few formally designated learning spaces (as 

opposed to spaces used for timetabled teaching activities). There is an opportunity for the 

University to consider how to best utilise its spaces to promote the teaching and learning 

practices it espouses, including its interest in increasing the use of blended learning and 

active engagement of students (which includes interaction among students). Co-curricular 

activities, which are recognised by the University’s innovative co-curriculum record, would 

also be supported if spaces were made available for these activities. The centralised 

timetabling that is being implemented will no doubt help with this.  

An issue that was raised by students during the interviews was shortcomings in facilities at 

the Missionvale campus. The panel suggests that the University consider ways in which it 

can move towards greater parity in the provision of services and facilities at its different 

campuses. 

Improvements in creating an environment in university residences that is conducive to 

learning through the provision of physical spaces and resources, as well as mentors and 

advisors, were noted. Connectivity has improved markedly and most students now have 

access to the internet. Study space in the Library has been expanded, although it closes at 

22h00. In the interviews students suggested that one or more large lecture venues could be 

made available as study spaces at night. However, after hours transport is a challenge for 

students, making it difficult to study at night on campus. Efforts to work with the 

municipality and private accommodation providers to enable students to access Wi-Fi and 

learning spaces are commendable. 

NMU appears to have a highly decentralised management model, which allows for wide 

variation in practices among faculties, with considerable decision-making power invested in 

deans. During the interviews, a number of comments were made to this effect. Unfortunately, 

no deans of faculties were in the interviews and so their view could not be heard. 

Nonetheless, the panel got the impression that the University could benefit from greater 

consistency and coherence in the application of institutional policies and initiatives across 
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faculties. It may also be useful for management to review the seamless functioning between 

Faculties, line functionaries and committees.  

The development of online registration is a positive move. However, there are teething 

problems, particularly related to students’ understanding of which courses to choose. 

Approaches to incorporating curriculum advising with online registration are encouraged. In 

addition, the University may consider purchasing software that helps students to map their 

curriculum for their whole degree, and see where they are as they go along. It was mentioned 

in passing that the number of distinct modules offered at NMU is very high. The University 

is encouraged to look into this issue and explore possibilities for rationalisation. 

During the interviews, considerable enthusiasm and commitment to the institution were 

evident among both staff and students. The high level of student participation and the 

constructive nature of the students’ engagement is commendable.  

In conclusion, the panel would like to commend NMU for its principled, purposeful  

approach in defining itself and its role in promoting student success and contributing to the 

public good, and for the evidence-based and systematic approach it is taking to quality 

enhancement. 

 

 

 

 

 

 

 

 

  



Report Nelson Mandela University  25 
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Council on Higher Education: Quality Enhancement Project REVIEW 

 
11 April 2016 

 
 

Reviewers: 
 
Prof Threethambal Puckree from Durban University of Technology 

Prof Diane Grayson from the Council on Higher Education 

Prof Johan Schoeman from the University of Pretoria 

 
 
NMMU Contact 
 
Ms Nosithembele Mrara     
 Nosithembele.mrara@nmmu.ac.za; 041 504 2384; 082 706 0101  
    

 
 

Date 
and 
Times 

Activity Venue and Duration NMMU Involvement 

07:45 Arrival on campus and tea 
South Campus, Main Building, 
18th Floor, Boardroom 

Senior Management 

8:00 – 
9:00 

Meeting with Executive 

 
South Campus, Main 
building,18th Floor, Boardroom 
 
60 minutes 
 

o Prof. Derrick Swartz 
o Prof. Denise Zinn 
o Prof. Sibongile 

Muthwa 
o Prof. Andrew Leitch 

9:15 – 
10:30 

Theme 1 
Enhancing Academics as 
Teachers 

South Campus, Main 
building,18th Floor, Boardroom 
 
80 minutes 

o Dr. Rita Kizito 
o Prof.  Eugen Straeuli 
o Mr. Leo Doria 
o Dr. Jacqui Luck 
o Prof. Charmain Cilliers 
o Prof. Amanda Singleton 

 

mailto:Nosithembele.mrara@nmmu.ac.za
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Date 
and 
Times 

Activity Venue and Duration NMMU Involvement 

10:30 Tea Break 
 

 

10:45 – 
12:05 

Theme 2 
Enhancing Student 
Support and 
Development 

South Campus, Main 
building,18th Floor, Boardroom 

80 minutes 

o Ms Liesl Smith 
o Mr Gino Fransman 
o Dr. Ruth Connely 
o Ms Deidre Potgieter 
o Ms M Neale Shuttle 
o Mr Raban Mukthar 
o Dr. Ann Lourens 

12:05 – 
12:30 

Panel Reflection 
 

 

12:30 – 
13:00 

Lunch 

 

 
 

13:30 – 
14:20  

Theme 3 
Enhancing the Learning 
Environment 

South Campus, Main 
building,18th Floor, Boardroom 

 

o Mr Henk Erasmus 
o Ms Rachel Booysen 
o Ms Koshala Terblanche 
o Dr Thomas Hilmer 
o Mr Shaun Meyer 
o Dr Shuping Mpuru 
o Ms Shelley Saunders 
o Prof. Andre du Plessis 
o Dr. Pragashni 

Padayachee 
o Mr Simon Goldstone 
o Dr Hermien Johannes 

14:30 – 
15:50 

Theme 4 
Enhancing Course and 
Programme Enrolment 
Management 

South Campus, Main 
building,18th Floor, Boardroom 

80 minutes 

o Mr Dave Jenkings 
o Mr Alan Roberts 
o Prof Heather Nel 
o Ms Caroline Davies 
o Dr Maud Ntanjana 
o Prof. Esmeralda Ricks 
o Prof Portia Jordaan 

15:50 Tea in the venue 

 

 

15:50 – 
17:00 

Reflection on the day’s 
discussions 

South Campus, Main 
building,18th Floor, Boardroom 

 

Senior Management  
o Prof. Derick Swartz 
o Prof. Denise Zinn 
o Prof. Sibongile 

Muthwa 
o Prof. Andrew Leitch 

 

 

 

  

 


