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GENERAL INTRODUCTION TO QEP PEER REVIEWER REPORTS 

Four focus areas were selected for Phase 1 of the Quality Enhancement Project (QEP) with 

which all institutions were asked to engage, namely: (1) enhancing academics as teachers, (2) 

enhancing student support and development, (3) enhancing the learning environment, and (4) 

enhancing course and programme enrolment management. In September 2014 each university 

produced a baseline submission that addressed the following questions for each focus area: 

 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please be specific by quoting 

from the Strategic Plan). 

 What activities do you currently have in place related to this focus area that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect and a short summary of the results.) 

 What activities related to this focus area have you initiated during the past three or four years that have 

not been as successful as you had hoped? In what ways were they unsuccessful? What do you think might 

be the reasons for the lack of success? 

 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months related to this focus area? Why have you chosen these particular activities?  What is the need or 

problem they are intended to address? 

 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution?  

The submission also included an introductory section on the contextual features of the 

institution that are salient to student success, a description of how the submission was prepared, 

and a concluding section on other activities the institution was undertaking to promote student 

success and challenges being faced. 

Universities were asked to submit final reports by 11 December 2015 that indicated 

improvements that had been made or were being planned since the baseline reports were 

submitted. The stated aim of the report is shown below. 

The aim of the institutional report is to demonstrate efforts to bring about enhancements 

in each of the four Quality Enhancement Project (QEP) focus areas since the beginning 

of Phase 1 of the QEP in February 2014, reflect on the journey towards enhancement and 

assess the extent to which the efforts have resulted in improvements. 

Because of widespread student protests in the last few months of 2015, some reports were 

submitted early in 2016. In the final report, for each focus area universities responded to the 

following questions: 

 Summarise what the university considers to be the key issues in [this focus area] in one or two paragraphs. 

 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, 

or (c) are in the planning stages that relate to enhancing academics as teachers? 
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 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the changes that are 

successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate 

what evidence will be collected. 

 Provide one or more (but not more than 5) exemplars of changes that have not been successful and 

suggest reasons. 

 If possible, identify one or more promising practices related to this focus area. Describe the practice and 

provide evidence for success. Suggest what the key features might be. 

 Identify the main challenges the university still faces in relation to this focus area. 

The document also included an introduction that described how the report was prepared and a 

concluding section on reflections on Phase 1 of the QEP. 

During 2016 and early 2017 individual institutional visits were carried out by two peer 

reviewers and the Director: Institutional Audits. The CHE communicated with the DVC 

Teaching and Learning or Academic to find a suitable date for the visit, and then a formal letter 

was sent to the Vice-Chancellor, which included the names of the peer reviewers and a request 

to indicate whether he or she felt there was a serious conflict of interest. In addition to logistical 

matters, the letter described the purpose and format of the visit as follows: 

The purpose of the institutional visit is to provide a structured opportunity for institutional leaders to 

engage with peer reviewers external to the institution about the journey they are taking towards 

improvement in the QEP focus areas, the milestones achieved, the challenges encountered along the way 

and the plans for further improvement. It is also an opportunity for institutions to receive feedback on 

their engagement with the focus areas and suggestions for what else they might consider doing, or doing 

differently, based on what is being learned in and with the sector. Please note that we are interested in 

what is being done at your university that relates to the four Phase 1 focus areas, not just designated QEP 

activities. 

The broad frame for the visit is appreciative inquiry (AI), originally developed by Cooperrider and 

Srivastva (1987)1. AI is a strengths-based approach to change management that uses the “positive core” 

of an organisation as the starting point for growth and improvement. In contrast to problem-solving – 

trying to fix what is – it employs a generative method to envision what does not yet exist. While it is 

impossible for peer reviewers to engage in a full-blown AI process, the institutional visit is intended to 

focus on the positives as a springboard for thinking about what to enhance and how. 

During the visit we would like to meet with the following groups of people over the course of the day: 

1. Senior management (60 minutes) 

2. Key role players involved with Focus Area 1 (80 minutes) 

3. Key role players involved with Focus Area 2 (80 minutes) 

4. Key role players involved with Focus Area 3 (80 minutes) 

                                                 
1 Cooperrider, D.L. & Srivastva, S. (1987). Appreciative inquiry in organizational life. In Woodman, R. W. & 

Pasmore, W.A. (Eds), Research in Organizational Change and Development, Vol. 1, Stamford, CT: JAI Press, 

129-169. 



Report Stellenbosch University  4 

5. Key role players involved with Focus Area 4 (80 minutes) 

6. Senior management (30 minutes for feedback) 

The team will have read the university’s QEP baseline report and final report. At the meetings, the team 

may ask for further information beyond what was in the two documents.  The university may also wish 

to bring additional information to the meetings. 

The selection of participants is up to you.  However, we hope that you will be able to be part of the first 

meeting, and if possible, the last. For the meetings with senior management, we would like to speak with 

people who have the authority and responsibility to implement and drive initiatives at institutional level 

that relate to the four focus areas of Phase 1 of the QEP2. For the meetings on the focus areas, we hope 

that students will be included.  

Several weeks before the institutional visit, the two peer reviewers were sent the institutions’ 

two reports, two articles on Appreciative Inquiry and the peer reviewer manual, which contains, 

among other things, a list of possible questions and detailed guidelines for the peer reviewer 

report. Immediately prior to each institutional visit, the peer reviewers and the Director: 

Institutional Audits spent most of a day preparing for the visit by going through the institution’s 

two submissions in detail. During this preparatory meeting, several specific questions for the 

senior management were formulated and areas in which the panel wanted more information 

were identified for each focus area. The meetings that took place during the institutional visit 

were audio-recorded, and the audio files were sent to the peer reviewers after the visit for 

reference.  

Each peer reviewer report is based on three data sources: the institution’s baseline submission, 

the institution’s final report and the content of the meetings during the institutional visit. As 

stated in the letters to the VCs, institutions could provide additional information during the 

visit. Some institutions did provide further documentation to elaborate on specific issues during 

the visit or, by agreement, emailed additional documentation immediately after the visit; in 

these cases such documentation was also taken into account in writing the report. It was 

necessary to limit the scope of the work in this way to ensure that the work could be completed 

within a specified time frame and also to be fair to all institutions. 

Following receipt of the peer reviewers’ reports, the CHE undertook a process of editing and 

harmonisation of the reports (to ensure a reasonable level of consistency among them) before 

sending them to institutions. In the initial letter to each VC it was indicated that the reports 

would be sent to the institutions for corrections, but that institutions were not expected to add 

new information at this stage. After the corrections were received from institutions, the final 

report was produced; new information was not included. It is hoped that the report will be a 

useful resource for an institution in its own journey to improvement. In addition, the reports 

will be among the documents that the CHE will use to produce a document synthesising what 

has been learnt during Phase 1 of the QEP across the sector. The final reports will serve at the 

Institutional Audits Committee and the Higher Education Quality Committee for information.   

                                                 
2 (1) Enhancing academics as teachers, (2) Enhancing student support and development, (3) Enhancing the 

learning environment, (4) Enhancing course and programme enrolment management. 
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1. INTRODUCTION  

Stellenbosch University was established in 1918 from the former Victoria College, whose 

roots date back to 1866. There are 10 faculties, each led by a dean: Agrisciences, Arts and 

Social Science, Economic and Management Sciences, Education, Engineering, Law, 

Medicine and Health Sciences, Military Science, Science and Theology. There are 

approximately 30,000 students, of whom one third are postgraduates. 

Stellenbosch University achieves a good balance between having institutional policies that 

faculties are expected to implement while allowing quite a lot of individual faculty 

autonomy. In terms of institutional culture, the panel was impressed by the consultative 

approach that senior management uses to addressing problems, not only through formal 

structures but also through setting up task teams, including student members, when needed. 

Moreover, the panel was impressed by the institution’s openness to external evaluation and 

the constant benchmarking of facilities and approaches. 

The overall management style is described as value-driven management, which is used 

throughout the management and student structures. This creates an inclusive, responsible, 

non-hierarchical structure which appears to be functioning well within the University. In 

addition, the tone from management is one of continuous reflection and adaptation, and the 

effect of this on the faculty and student bodies appears to be positive. 

The University is quite deliberate in its actions and efforts to align its processes to achieve 

its strategic aims. This manifests in comprehensive actions, commencing at the top with ring-

fenced funding from the University Council to promote the successful integration of 

information and communication technologies (ICT) in learning and teaching. In addition, the 

institution has intentionally aligned and re-positioned Teaching and Learning within its 

vision and has increased its emphasis on achieving its graduate attributes. 

There is a comprehensive project focused on academic renewal, lecturer and student support, 

business systems renewal, upgrading of the network and Wi-Fi, as well as a new state of the 

art Learning and Teaching Centre. This is further complemented by a holistic approach to 

the student lifecycle, and includes the “First year academy”, systems of early warning on 

student performance, and continual upgrade of buildings and infrastructure – all ultimately 

affecting student success. 

The process by which the central Committee for Learning and Teaching collects evidence 

on various initiatives affords the University the opportunity to identify enabling and 

challenging factors and allows for evidence-based decision making, such as adjustments to 

the professional development induction course (PREDAC) content and duration. The annual 

Scholarship of Teaching and Learning (SOTL) conference and various teaching grants have 

spurred the professionalization of teaching among academic staff.  

The enrolment of the Vice Rector and eleven other senior academics and support staff in an 

international teaching and learning course is an indication of active engagement by top 
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management in teaching and learning. The Vice Rectors see teaching and research as a 

continuum, and each is seen as equally important. Social impact is also seen as important, 

where the aim of developing graduate attributes in students is to enable them to benefit 

society. Moreover, programme renewal is a strategic priority of the Vice Rector (L&T), as 

are efforts to involve students in taking co-responsibility for their learning, and aspiring to 

the acquisition of their graduate attributes. The value of the rich co-curricular environment 

that has been created at the institution has been recognised through the addition of the co-

curricular activities on to the academic transcript, which provides recognition for the co-

curricular involvement and achievements of students and appears to be an excellent 

initiative, placing appropriate emphasis on the importance of the holistic development of 

students. 

The approach the University has taken towards the QEP, as well as more broadly relating to 

the approach to teaching and learning, appears self-reflective, open and critically considered. 

This is evidenced, for example, by the identification of the challenges in the report of dealing 

with the changing student culture (given the former Afrikaans nature of the University and 

its historic relatively small size), managing the balance between co-curricular and academic 

activities, breaking down silos in divisional and academic areas, measuring the impact of 

student support, finding sustainable funding models for student support, and placing more 

focus on student success after the first year.  

The whole student experience is addressed, inter alia, by the Be Well mentoring project, 

including more than 500 student mentors, which appears to be functioning well, providing 

powerful comparative data for lecturers, support staff and students with respect to tracking 

progress. This is augmented by the investigations performed by the Centre for Institutional 

Research to determine the effect of both academic and non-academic factors, resulting in the 

development of technology and evidence-based interventions with established tracking 

mechanisms to assess success. Tutors also receive pedagogical training and guidance from 

the Centre for Student Leadership and Structures. Professional and support staff are highly 

skilled, and programmes and interventions are overtly aligned to the institution’s values. 

There are open lines of communication with students, and management endeavours to build 

trust with students and convey the message that management is “on their side”. 

The development of the residential education clusters, comprising both residence and non-

residence (private accommodation and off-campus) students, centred around a physical 

facility (such as a residence dining hall), appears to be highly effective and perhaps a good 

practice to share. This includes the advancement of the collegiate model (the clusters) since 

2006, and is a noteworthy improvement to include the day students and provide them with 

the support services available to residential students. Cluster-specific tutorial groups have 

also been developed, which is a great step in enhancing student support. The University 

envisages and strives towards a seamless living and learning environment, where the 

institution views student living spaces as rich learning environments and strives, inter alia, 

through its placement policy, to optimise the whole university experience of its students as 

an important contributory factor to student success. In this regard, the further creation of 
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clusters to accommodate day students by providing meals and study areas is an enviable and 

very positive step. 

Resource allocation is done in a well-considered and highly participative way, with student 

success the focus. While budget allocation follows strategy, there is space in the process for 

innovative and contextually-determined projects, such as may arise from faculties. In 

addition, adjustments are made when a need is identified, such as a too high student-staff 

ratio in a particular area. 

2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS 

(Including professional development, rewards and recognition, workload, conditions of 

service and performance appraisal) 

The institution's strengths (positive core) 

There is a deliberate and concerted effort by the institution to ensure that learning and 

teaching are accorded appropriate stature within academia. As a result, there is a strong 

emphasis on enhancing academics as teachers throughout the institution, both in the form of 

rewards and in altered promotion criteria. For example, a dinner for the 1st year “lecturer of 

the year” has been in place for the past seven years. 

The approach taken to improvement 

Various components of the Institutional Intent and Strategy 2013-2018, the Vision 2030, the 

Strategy for Teaching and Learning 2014-2018 and the Institutional Plan 2012-2016 refer 

to the improvement of teaching and learning as an institutional strategy. In this regard, the 

Institutional Intent and Strategy 2013-2018 document specifically includes some high level 

strategic goals/themes that refer to this focus area, such as the:  

 Promotion of the scholarship of engagement 

 Enhancement of the profile of personnel 

 Identification of young academic stars 

Several individuals at various levels within the institution are involved in the enhancement 

of academics as teachers. There appears to be a coherent, concerted mindfulness from senior 

management, in the person of the Vice Rector: Teaching and Learning, through the senior 

director: Learning and Teaching Enhancement, and the Centre for Teaching and Learning, 

as well as through the various committees, to reflect on curricular renewal and critically 

engage in teaching and learning related issues. 

The University is intentional in monitoring the following: 
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 the number of lecturers attending the professional educational development for 

academics (PREDAC) course and their satisfaction levels; 

 the scholarship of teaching and learning (SOTL) conference (numbers of papers 

delivered) 

 evaluation of feedback from workshops presented by the Centres for Teaching and 

Learning, the Centre for Learning Technologies and the Language Centre that all 

form part of the Division for Learning and Teaching Enhancement 

The process by which the central Committee for Learning and Teaching collects evidence 

on the above affords the University the opportunity to identify enabling and challenging 

factors within this focus area. This approach allows for evidence-based decision making, 

such as adjustments to the PREDAC content and duration. 

Insufficient time and workload constraints, in common with the whole higher education 

sector, have been cited as reasons for the difficulty academics are experiencing in reflecting 

on teaching practices, let alone attempting innovations in teaching. These aspects were well-

researched in a PhD thesis, in line with the deliberate way in which this institution gathers 

evidence in order to make modifications to its activities. An increase in undergraduate 

student intake in the face of finite human resources, and diminishing state subsidy, impacts 

heavily on the workload of academic staff.  

Improvements undertaken and progress made 

One significant change that has been implemented in this focus area is the lengthening of the 

PREDAC course for academics, from a four-day to a whole year activity, with interspersed 

centralized and faculty-based activities, culminating in a mini-conference in November.  

An improvement, which is in progress, concerns a change to the student and lecturer 

feedback system into an electronic format, providing more flexible and potentially formative 

feedback. The new questionnaires will focus on aspects of teaching that are closely linked to 

improved learning, and their formative nature should stimulate lecturers’ responses and 

adjustments to their teaching, if necessary. 

There is a growing recognition that teaching is a worthwhile pursuit and that academics need 

time and space to enhance their capacity in this area. The biggest changes in the period under 

discussion relate to the implementation of institutional guidelines for the reward, recognition 

and promotion of good teaching. In this regard, a task team was set up that met several times 

during the course of 2014 and 2015. Its activities culminated in a set of recommendations 

that was approved by Senate on 6 June 2015. It included, inter alia, peer review and 360 

degree evaluation of teaching, a teaching career pathway, Learning and Teaching hubs, 

professional development of teaching, annual performance appraisals and recommendations 

regarding teaching criteria for appointment and promotion of staff. Moreover, programme 
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renewal is under constant discussion, as are efforts to involve students in taking co-

responsibility for their learning, and aspiring to the acquisition of their graduate attributes. 

There has been a re-alignment of the learning and teaching portfolio under the current Vice 

Rector and some staff has been moved from central locations into faculties in order to 

provide more context-specific facilitation, instead of generic advice. The PREDAC event 

has been altered as previously described, and there is a yearly SOTL conference – two 

distinct enabling events. Various faculty committees for teaching and learning appear to be 

functioning well under the auspices of the respective deputy deans for Learning and 

Teaching, and these appear to have adequate representation from stakeholders (including 

students) and alignment/interaction with the central committee for Learning and Teaching. 

Moreover, Learning and Teaching hubs have been established in certain faculties and several 

teaching fellowships have been awarded. Academics who are involved in teaching-related 

research in their disciplines are also having a positive influence on renewing curriculum. 

Noteworthy improvements to be shared with other institutions 

SU has altered its PREDAC induction programme for academics, which has been extended 

to span one year, and include 5 phases: 

Phase 1: Centralised introductory session. 

Phase 2: In the course of semester 1, participants engage with each other in their 

faculties in reflecting on their teaching practices, with reciprocal classroom visits and 

feedback, culminating in a written reflective piece which feeds into phase 3. 

Phase 3: A two day immersion programme during July, covering theoretical aspects 

on, inter alia, module planning and assessment. 

Phase 4: Small group working by participants on solving real in-class challenges, 

culminating in a 20-minute presentation, feeding into phase 5. 

Phase 5: Presentation of participants’ research-based, 20-minute teaching experience 

at the PREDAC mini conference in November. 

In addition, there is currently consideration of a pathway in the personal teaching 

development of staff extending beyond PREDAC, which includes applications for funding 

for small scale teaching projects and subsequent presentations at the annual SOTL 

conference, application for local teaching fellowships, compilation of teaching portfolios, 

application for local teaching awards, research leave for teaching purposes and ultimately, 

application for national teaching awards. 

The sector would also be very interested in SU’s proposed career pathway, where teaching 

staff can focus their research and career development on the teaching of their discipline in 

an effort to provide more prominence and recognition to teaching and learning excellence. 
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Recognition of the budding talents of first year lecturers in the form of a dinner and award, 

appear to be a positive initiative, recognising the often thankless task of teaching large first 

year classes. 

Suggestions for further improvement 

The University is encouraged to consider reviewing the voluntary nature of the induction 

programme for newly-appointed academic staff and to make it compulsory for all new 

academics to attend during their first year. This would probably require more staff in the 

Centre for Teaching and Learning, which currently has a very small staff, but the benefits in 

terms of student success (and possible increase in SOTL outputs) could well be worth the 

investment. The University is also encouraged to institute a probationary period for 

academics, in line with the practice at most other universities. 

The framework for the recognition of excellent teaching remains a challenge and finding the 

indicators and proxies for good teaching are labour-intensive and potentially biased. A 

symbiotic nexus that valorizes all three aspects of academic endeavour (i.e. teaching, 

research and community engagement) should be further investigated. 

There is no institutional workload model. Budgets are allocated to departments, which decide 

on their own staff complements. It is recommended that the University considers guidelines 

for workload allocation to prevent large discrepancies, particularly since there were several 

references made to academics’ high workloads. For young academics, it is recommended 

that the University develops an institutional policy to prevent teaching overload and allow 

them time to establish themselves as both university teachers and researchers. 

While there are a number of worthwhile teaching innovations in progress, there is a need for 

greater sharing among academics, especially across faculties, beyond the annual SOTL 

conference. 

Overall comments on what the institution has done and is doing to improve in this focus 

area 

There is an explicit focus on developing academics as teachers, increasing the stature of 

learning and teaching, and awarding various teaching fellowships. Eleven senior staff, 

including the Vice Rector: Learning and Teaching, have enrolled for a Scholarship of 

Educational Leadership certificate course at the University of British Columbia, in Canada, 

with the aim of strengthening educational leadership, culminating in a capstone project, 

“Towards a strategic approach to effective and sustainable programme renewal in a South 

African research-intensive university context”, which is in line with an explicit strategic 

initiative in this regard. It is envisaged that the various consultative processes inherent in this 

activity will uncover current enabling and impeding factors to programme renewal, spurring 

a meaningful and effective renewal process. 
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The alignment of teaching and learning with the overall mission of the University is 

commendable. Fellowships in the research of learning and teaching (FIRTL) appear to have 

resulted in progress in this focus area, with the sustained increase in teaching development 

projects over the past few years. 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND 

DEVELOPMENT 

(Including career and curriculum advising, life and academic skills development, 

counselling, student performance monitoring and referral) 

The institution's strengths 

The strategic institutional drive in this focus area was comprehensively and cohesively 

communicated by the different stakeholders, with a consistent message regarding the ethics 

of care being delivered throughout the management, faculty, and student levels. Academic 

renewal and measurement introduced by the management team in the first session were 

common themes throughout the visit. 

Several layers of institutional intervention have developed a number of initiatives 

supporting the various sub-areas. These include the First Year Academy involving the entire 

university community, the Listening-Living-and-Learning communities, and the 

Residential Education concept. The residential nature of the campus (1/3 of undergraduate 

students are resident on campus, with the others either resident in and around the small town 

of Stellenbosch or further away) provides a differentiated and unique environment, with a 

number of opportunities, particularly with respect to management of the whole student 

experience. The cluster approach, in which students from several residences and day student 

entities are grouped together for socialising and studying, is a great strength, which helps 

students overcome the sense of isolation they may otherwise experience. These initiatives 

appear to have been effectively utilised in contributing to a holistic university ecosystem. 

The recognition of the need to consider the student as a whole appears to have been further 

strengthened by including all aspects of the student experience in academic programmes. 

In addition, the shift in the learning needs of students and the need for both staff and student 

mentoring is positively perceived. The recognition of the need to consider the environment 

outside the classroom was also emphasised through allowing the student voice in decision 

making, and focusing on student agency. This extends to hearing voices from different 

student structures and movements, and driving collaboration.  

Student support takes account of the six dimensions of wellness (i.e. physical, social, 

emotional, intellectual, spiritual and occupational). A vital part of considering the whole 

student experience is the developmentally-focussed Be Well project, involving more than 

500 mentors. The project provides powerful comparative data for lecturers, support staff 

and students with respect to tracking progress of first year students. This is augmented by 

the investigations performed by the Centre for Institutional Research to determine the effect 
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of both academic and non-academic factors, resulting in the development of technology and 

evidence-based interventions, with established tracking mechanisms to assess success. 

Tutors also receive pedagogical training and guidance from the Centre for Student 

Leadership and Structures. 

In its work with student communities, the University utilises a values-driven approach that 

emphasises values over individual wishes or gain, and fosters a sense of shared 

responsibility for the success of the institution among all role players. 

The approach taken to improvement 

The approach the University has taken towards the QEP, as well as more broadly relating 

to the institution’s approach to teaching and learning, appears self-reflective, open, and 

critically considered. This is evidenced by the identification of the challenges in the report 

of dealing with the changing student culture (including dealing with differences in work 

ethic, social media use, reliance on easily available information, and consumer attitude), 

managing the balance between co-curricular and academic activities, breaking down silos 

that form in divisional and academic areas, measuring the impact of student support, finding 

sustainable funding models for student support, and placing more focus on students beyond 

first year.  

The identified challenges appear to be approached constructively, with an understanding of 

the importance of addressing the needs of students in the current academic environment. 

The University appears to be acutely aware of the need to communicate and involve students 

in the decision making process. 

The University’s focus on managing the whole educational ecosystem is very clear, and 

came through strongly during the visit. The move away from a deficit model to one of 

support and development of all students also appears to be working effectively. 

Departments and support services are externally evaluated every six years and benchmarked 

nationally and internationally. 

Improvements undertaken and progress made 

The Student Affairs division has been restructured to provide a one-stop service for student 

support. It includes a call centre function, which provides a central point for queries which 

are resolved or referred appropriately. This appears to have provided an effective 

consolidation of the services available to students for referral and guidance. 

There are a number of improvements and enhancements falling into this focus area, 

including embedding foundational support, flexibility of placement, extension of support 

beyond first year, more formalised monitoring and evaluation tools and focus on mentorship 

and counselling. These developments appear to have been implemented successfully and, 

in general, have been positively received. The University’s approach to interventions is one 

of ensuring measurability and accountability. Therefore, each initiative is designed with 



Report Stellenbosch University  13 

measurement embedded from the start in order to assess success. As an example, the time 

management, study skills, stress management and speed reading workshops are measured 

by assessing student performance before and after the interventions. 

The programmes in the Frederik Van Zyl Slabbert Institute for Student Leadership 

Development appear to be successful and growing strongly. This is an important initiative 

in the context of developing the leadership skills of the current generation. 

The 2015 International award for the Be Well programme at the Re-Imagine Education 

conference is testament to its quality and success. It is noted that longitudinal data is still 

being collected to evaluate the programme in more depth. 

Well-considered changes in the welcoming culture, as well as effectively dealing with some 

unacceptable welcoming practices, appear to be yielding good results. Student Affairs staff 

hold three-hour conversations with new student leaders and house committee members. 

There has been a growing culture of holding conversations on campus and listening, which 

has been strengthened by the student protests. 

Day students are grouped into Private Student Organisations (PSOs), which are then 

grouped with residences to form clusters. The composition of these clusters, the placement 

into residences and the structure of PSO wards are all being reviewed and monitored to 

increase diversity and student inclusivity.  

The rich co-curricular environment that has been created at the institution has been 

strengthened through the addition of the co-curricular transcript, issued with the academic 

transcript, which provides recognition for the co-curricular activities and achievements of 

students and appears to be an excellent initiative, placing appropriate emphasis on the 

importance of the co-curricular activities. The co-curricular transcript may prove to be 

useful to students when they apply for jobs. 

The extension of support beyond the first year is also a positive development, providing a 

smoother transition into the senior years.  This is complemented by the embedding of the 

key learning skills into the curriculum at appropriate, discipline-specific points. 

The early intervention initiatives are extremely positive and appear to be relatively 

standardised between faculties. The services introduced and available to students are 

commendable.  

The University appears to have responded to the recent student activism positively, 

describing a shake up to academic development, including a renewed focus on using data 

to support academic development, and involving students in conversations on forms and 

delivery of programmes. 

Noteworthy improvements to be shared with other institutions 
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The welcoming ALFA programme and first generation “Awêness” camp appears to be 

effective and producing favourable integration into the university environment. Although 

the programmes are built around the residential nature of Stellenbosch, insights gleaned 

from these interventions would be useful to communicate to other universities to aid in 

applying the concepts to their environments. 

The development of student “hubs”, physical spaces where students in a cluster can 

congregate for meals, studying and socialising, appears to be highly effective and a good 

practice to share. This includes the inclusion of day students, which provides them with all 

the support services available to residential students. Cluster-specific tutorial groups have 

also been developed by some faculties, which is a great step in enhancing student support. 

One of the new hubs, AmaMaties, is open 24/7, has lockers for charging electronics devices, 

and includes two rooms where day students who have to stay late on campus can sleep over 

for a night. 

There is a very good ratio of mentors to mentees for all first year students – 1:7 for residence 

students and 1:15 for day students, with a total of about 600 mentors trained last year. 

Mentors’ line managers look at first-year student marks after the first class tests, which are 

uploaded to the student information system, and alert mentors as to which of their students 

may be at risk (without revealing the marks). Each faculty also has a first year coordinator 

who looks at students’ marks. 

Suggestions for further improvement 

Given the opportunities provided by the clusters and hubs, it might be worth considering 

holding special dinner functions periodically in which academics are also involved, to foster 

informal interactions between students and academics.  

Although students can book meals online, it may be useful to also develop a cellphone 

application for meal booking. 

In both cluster-based social activities and other co-curricular activities, it is important not 

to exclude poorer students, for example, if formal clothes are required, or a fee is charged 

for an activity. While efforts are being made to request donations from wealthier students 

to subsidise those who cannot pay, it is suggested that other innovative solutions be sought, 

lest the divide between rich and poor students be unintentionally widened. For example, in 

the case of clothes, there could be a campus “swop shop” where students who can bring 

clothes they no longer want and those who need can take them. 

The report notes the capacity issues that the university faces, which include physical space, 

town infrastructure limits, and limits to the capacity of the university staff. It is also noted 

that many of the student affairs staff do not have formal qualifications in this field. This is 

exacerbated by the fact that the numbers of staff are inadequate when compared to 

international counterparts. The important role such staff play within the University was also 
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noted, particularly in difficult times such as the recent student protest action. The capacity 

of such structures might therefore require some attention. 

Overall comments on what the institution has done and is doing to improve in this 

focus area 

The University is currently adapting to a change in both the composition and needs of the 

student body. While there are a number of new initiatives designed to address the current 

challenges, measurement of the effectiveness of the various interventions is still in progress. 

The overall conceptualisation of the Living-Learning-Listening environment is positive. 

4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT  

(Including teaching and learning spaces, ICT infrastructure and access, technology-

enabled tools and resources, library facilities) 

The institution’s strengths 

SU envisages and strives towards a seamless living and learning environment, where the 

institution views student living spaces as rich learning environments and strives, inter alia, 

through its student placement policy, to optimise the whole university experience of its 

students as an important contributory factor to student success. In this regard, the further 

creation of clusters to accommodate day and private students, by providing meals and study 

areas, is an enviable and very positive step. 

All of these measures lead to a supportive and enabling learning environment which includes 

(in addition to student residences and clusters) several modern lecture venues, teaching 

laboratories and various sophisticated learning technologies, such as the Moodle learning 

management system, a state-of-the-art satellite broadcast studio and in-house ability to 

design online interactive learning materials, do video editing, do graphic design and develop 

multimedia material. 

There is evidence that the situation in student residences has improved, and that the 

environment has become much more learning-oriented. Study spaces in residences have also 

been made available for non-residents and individual and group study spaces have been 

provided in libraries. A system of mentors and residence student advisors is in place. 

The approach taken to improvement 

Several plans, such as the campus renewal, network, library and information systems plans 

are in place, in addition to the ICT in Learning and Teaching proposal and the draft strategy 

for teaching and learning. All of these aim to improve the whole university experience to 

improve student success. There is a concerted mindfulness palpable within the institution 

that involves many individuals and processes to identify pertinent issues in this focus area. 

The institution creates task groups and has plans and strategies that employ a holistic 

approach. It recognises that virtual learning environments blur the boundaries between 
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physical classrooms and residential spaces. It is also exploring what teaching spaces should 

look like in the 21st century, including flexible design principles, through international 

benchmarking. There is close cooperation between the centres for Teaching and Learning, 

and Learning Technologies, and the Information Technology division, including faculty IT 

lab managers, and a recognition that pedagogy influences the design of buildings. 

Improvements undertaken and progress made 

An audit of all teaching spaces has been carried out, and all spaces have been categorised. A 

campus masterplan has been completed and costed. A number of major building projects and 

refurbishments have been implemented on campus. Existing residence spaces have been 

redesigned to encourage collaborative learning; faculty foyers have been redesigned, and 

study centres and classrooms have been refurbished with custom-designed furniture to create 

flexible spaces that can accommodate multi-modal teaching and configured with the ability 

to adapt to future pedagogical needs. In addition, private students have been allowed access 

to residence dining halls and study areas through the creation of ResEd clusters. As 

mentioned under focus area 2, two student hubs were built, and others are planned, where 

students in a cluster group can eat, study, relax and socialise. 

In the libraries, the physical spaces previously taken up by books have been re-allocated to 

learning spaces. In addition, usage statistics for the library indicate a prevailing need for the 

physical space by the students for group discussion, exam preparation and access to the 

excellent Wi-Fi from their own devices. Moreover, the main library has been refurbished to 

become a vibrant and attractive physical and virtual space, promoting collaboration, social 

networking and self-study.  

A blended learning coordinator has been appointed in each faculty who works together with 

the Centre for Teaching and Learning (CTL) and Centre for Learning Technologies (CLT) 

advisors in the learning and teaching hubs of each faculty to integrate learning technologies 

into their respective curricula. There are plans to integrate the university’s learning 

management system, called SUNlearn, which is built on a Moodle platform, with the Moodle 

mobile app, and to build an offline syncing system, whereby students can access and archive 

all of their learning material for off-line use. The use of Moodle by lecturers is increasing, 

but far from universal. Blended learning is beginning to be used in the Honours programmes 

in the Education faculty as an explicit pedagogical approach and some short courses are 

presented via blended learning Clicker systems that provide instant feedback in large classes 

have also been introduced.  

The Campus Master Plan and Mobility plan cater, firstly, for the optimization of available 

space and, secondly, locating car park facilities off campus. In light of these initiatives, the 

University has also introduced Matie Cycles and built new bicycle sheds with the necessary 

security services. 

A work group is constantly assessing the future technological needs of lecturers and students 

and is working to expedite the Wi-Fi roll-out across the campus, particularly into the 
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classrooms. Furthermore, there are plans to saturate the library with Wi-Fi and improve the 

sub-terrestrial library space’s 4G and LTE cell phone signal. A very high proportion of 

students have their own computers, laptops, iPads and other mobile devices, enabling a 24/7 

learning environment. In addition, all computer laboratories are open 24 hours a day, and all 

student residence rooms have dedicated network points. Deli services, which are open 24 

hours a day, have been introduced. One faculty has built a learning and group work commons 

where students can work in their own time, and similar plans exist across the institution. 

An experimental classroom with the latest state-of-the-art learning technologies is used by 

lecturers and staff to experiment with a variety of teaching methodologies.  

A remaining challenge for the University is the limitation of physical space for expansion, 

together with the difficulties associated with older, heritage listed buildings, which create 

maintenance and development challenges, in common with other older universities. There is 

also a challenge in that there are no spare teaching spaces into which classes can be decanted 

while refurbishment is taking place. Much of the infrastructure was put in place when the 

University had 7000 students; today there are over 30 000. 

Collaborative initiatives between the municipality, cell phone companies and the University 

to create significant wireless capability within Stellenbosch has been thwarted and frustrated. 

Noteworthy improvements that could be shared with other institutions 

SU is purposefully re-designing physical spaces with flexible, adaptable and universal design 

in mind, according to pedagogical need. 

An interesting concept is charging stations, a need which is also expressed by other 

universities, includes lockable cupboards for recharging electronic devices. 

The concept of residence clusters with physical hubs as bridges between in-class and out-of-

class experiences has great potential, especially since international research has shown the 

positive impact of staying in a residence on campus with respect to student success. Physical 

buildings, such as the AmaMaties hub, provide learning spaces and meals to day students 

and allows them to experience the benefits of being in a learning environment that includes 

aspects such as cluster-specific tutor groups. 

Suggestions and areas for further improvement 

It is suggested that the University strongly encourages the majority of academics to make 

use of the affordances provided by the learning management system to enhance learning. 

This would require increased provision of professional development in technology-enhanced 

learning. In addition to potentially enhancing learning, the use of blended learning can reduce 

the need for large teaching venues. 
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Overall comments on what the institution has done and is doing to improve in this focus 

area 

There is an explicit effort to take a holistic view of the whole student learning experience 

and a conceptualisation of the learning environment as a seamless continuum, from the living 

space, through the virtual space, to the flexible classroom. This is supported by a good ICT 

infrastructure and access to suitable library facilities. 

SU has created more learning, study and rest spaces on its various campuses, and increased 

connectivity and access to mobile technology for its students. 

5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 

ENROLMENT MANAGEMENT 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 

courses3, throughput rates, management information systems) 

The institution's strengths 

The importance of this focus area was emphasised initially by management, and echoed by 

the various stakeholder groups interviewed. The importance of enrolment planning has been 

comprehensively addressed in a cohesive manner throughout the institution. 

An example of the self-reflective management approach is evident in the consideration of 

the success of the SciMathUS programme and extended degree programmes. Moreover, 

comparisons among the national benchmarking test, the national senior certificate, early 

assessments, and first year examination results, together with the consideration of other 

interventions, have been performed using appropriate measurements to allow robust research 

to be conducted, which has subsequently been published.  

A vital aspect of this focus area is the availability of appropriate data and information, which 

is evidenced by the provision of a robust SUN-i system, which allows multiple modes of 

registration options for students, including an online option, providing the institution with 

reliable real-time data for monitoring  enrolment figures, and thereby allowing the University 

to accurately model future intakes. Enrolment planning does remain a challenge, but the 

initiatives implemented appear to be effective in mitigating the associated risks. 

The use of data to predict success is further extended to determine which selection criteria 

are predictors of graduation success, thus informing the selection and admission process. 

This is followed with a monitoring system for module and student success rates, allowing 

                                                 
3 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they 

are prerequisites for other courses, and often they have large enrolments.  At many universities, examples of 

gateway courses are first year Mathematics and Economics.  In some cases, if students fail a gateway course they 

automatically have to extend their studies by one or two semesters. 
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gateway courses, and students in need of assistance to be identified, and specific 

interventions to be introduced. 

The approach taken to improvement 

The identified challenges appear to be approached constructively, with an understanding of 

the importance of addressing the needs of enrolling students in the current academic 

environment. The University appears to be acutely aware of the need to communicate and 

involve students in the decision making process. 

The University’s focus on managing the whole educational ecosystem is clear and reflected 

in the programme enrolment management process, displaying cohesion between enrolment 

and the other focus areas.  

The University appears to have been proactive and committed in fulfilling its responsibility 

in respect of redress in the country and implementing specific student diversity targets.  

Improvements undertaken and progress made 

Student administration services related to admissions collaborate more closely with faculties, 

with an admission officer allocated to each faculty. From the admissions side, a new Division 

of Prospective Students has been created that includes bursaries and residence placement, 

offering students a “one-stop service”. This new structure appears to have had a positive 

impact on service delivery, which was becoming relatively complex. The associated Contact 

and Client Centre appears to have been effective in providing comprehensive solutions to 

students in four languages (Afrikaans, English, Xhosa and Zulu), without them having to get 

information from multiple sources.  

A systems renewal project was initiated in 2014 that will replace the old management 

information system with a new data warehouse, SUN-i. Work is underway to integrate 

different data sources, including finances and human resources, and link the information for 

students from admission to graduation. An analysis of the application process flow in 2014 

has led to improved processes.  

The University has only been doing enrolment planning for the past three or four years, 

which is helping manage the student numbers; the University was getting filled beyond 

capacity. 

The admission policy is in the process of being revised to promote greater racial and socio-

economic diversity.  

The University is moving towards a paperless application system and an on-line registration 

system, although students can still register in person and get curriculum advice from a 

lecturer. This year about 15% of students registered on-site. Students who register on line 
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but change their minds during the Welcoming Programme can go back to modules they have 

registered for and make changes.  

Noteworthy improvements to be shared with other institutions 

The implementation of summer and winter schools for gateway courses appears to have been 

successful, and allows for flexibility in ensuring that students are not too heavily penalised 

from a time perspective by failing such critical courses. 

Suggestions and areas for further improvement 

When tracking the progress of students, it appears that this is addressed differently in 

different faculties. The process is done manually in that designated staff in faculties can 

choose to request student marks from the MIS system. It is suggested that a system be 

implemented across all faculties in which student progress is monitored, not only for first 

years, early enough in the term for students at risk of failure to be referred for support. 

Faculty-based student advisors are one effective way of doing this. Commitment from all 

lecturers will be required to upload marks into a central system timeously. 

There is no university-wide system for identifying student performance in gateway courses, 

the courses that affect the progression of large numbers of students. It is suggested that this 

be implemented and that, where the pass rates in gateway courses are not high enough, that 

actions to improve them are required. 

Overall comments on what the institution has done and is doing to improve in this focus 

area 

The University is currently adapting to a change in both composition and needs of the student 

body, which is being reflected in the enrolment process. There are a number of new 

initiatives designed to address the current challenges. Measurement of the effectiveness of 

the various interventions is however still necessary. 

6. SUMMARY 

In the area of enhancing academics as teachers, it was heartening to note that there has been 

a re-alignment of the learning and teaching portfolio and that some staff has been moved 

from central locations into faculties, in order to provide more context-specific facilitation, 

instead of generic advice. The Centre for Learning and Teaching is clearly playing a very 

important role in the University, but seems overstretched. 

The PREDAC induction programme has been altered to extend over a year and include both 

generic and discipline-specific components, a very good model. There is also yearly SOTL 

conference. Various faculty committees for teaching and learning appear to be functioning 

well under the auspices of the respective deputy deans for Learning and Teaching, and these 

appear to have adequate representation from stakeholders (including students) and alignment 

with the central committee for Learning and Teaching. Moreover, Learning and Teaching 
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hubs have been established in certain faculties and several teaching fellowships have been 

awarded.  

However, the University is encouraged to consider reviewing the voluntary nature of the 

induction programme for newly-appointed academic staff and to make it compulsory for all 

new academics to attend. . In addition, the framework for the recognition of excellent 

teaching remains a challenge and finding the indicators and proxies for good teaching are 

labour-intensive and potentially biased. A symbiotic nexus that valorizes all three aspects of 

academic endeavour (i.e. teaching, research and community engagement) should be further 

investigated. In addition, we suggest that the University formulates a policy for the workload 

of new academics to prevent them getting overloaded with teaching and therefore not being 

able to firmly establish themselves as teachers and researchers. The relatively high student 

to academic staff ratio is a concern. Greater use of blended learning could reduce the number 

of lectures required, which would also ease the pressure on large lecture venues (although 

we recognise that good blended learning materials are time-consuming to develop). It does 

not appear that the use of blended learning is having a significant effect yet on how learning 

spaces are conceptualised and designed. 

The ethics of care for students is impressive. The whole student life cycle is considered by 

the institution. It is mindful in the development of programme-specific outcomes to 

constructively align learning and assessment activities with ultimate espoused graduate 

attributes, thereby greatly enhancing student support and development. The extension of 

support beyond the first year is also a positive development, providing a smoother transition 

into the senior years.  This is complemented by the embedding of key learning skills into the 

curriculum at appropriate discipline-specific points.  

The recognition of the value of co-curricular activities to the holistic development of 

students, including awarding a co-curricular transcript, is commendable. Numerous co-

curricular activities are available and encouraged. However, participation in co-curricular 

activities is time-consuming, and therefore students who are less well-prepared or who come 

from less privileged communities may not be able to participate to the same extent as their 

better off peers. The University should be alert to the possibility that divisions between 

students from different backgrounds could inadvertently be exacerbated. 

Capacity issues include physical space, town infrastructure limits, and limits to the number 

of the university staff. It is also noted that few student affairs staff have formal qualifications 

in this area. This is a national issue, which could be addressed, at least in part, through post-

graduate qualifications in student affairs. The important role played by student affairs staff 

within the University is noted, particularly in difficult times such as the recent student protest 

action. We therefore suggest that the capacity of such structures might require some 

attention. 

Regarding enhancing the learning environment, the clusters of day and residence students, 

which act as bridges between in-class and out-of-class experiences, is commendable, 

especially since international research has shown the positive impact of staying in a residence 
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on campus on student success. Physical buildings, such as the AmaMaties hub, provide 

learning spaces and meals to day students, and clustering of day and residence students allow 

day students to experience benefits of being in a learning community, such as cluster-specific 

tutor groups. The allocation of every first year student to a cluster ensures that all students 

have the opportunity to belong to a community of learners, thus combatting the sense of 

isolation that often contributes to student dropout. 

In enhancing course and programme enrolment, one significant change that has been 

implemented in this focus area is the introduction of a one-stop service, which appears to 

have had a positive impact on service delivery. The call centre appears to have been effective 

in providing comprehensive solutions to students, replacing the need to be informed by 

multiple sources.  

The tracking of student progress appears to be addressed differently in different faculties. 

Although the interventions mentioned appear to be successful, it may be useful to share good 

practices between faculties. A single, university-wide system for monitoring at-risk students 

early in the semester and tracking student progress over the years, including alerts and 

referrals for support, would be beneficial. The creation of the data warehouse should assist. 

Moreover, student performance in gateway courses should be monitored at institutional level 

and, where necessary, actions should be required in order to raise pass rates. These might 

include staff development, curriculum renewal, changed placement mechanisms or 

additional student support. 

In conclusion, we commend Stellenbosch University for its clearly articulated vision and the 

overall level of intentionality in linking its vision, strategy, planning and evidence gathering. 

This approach is worth sharing with the higher education sector. The way in which the 

University balances a highly devolved management approach and yet speaks with a common 

voice and vision is impressive.  The highly participatory approach to dealing with matters of 

concern, its openness to reflection, external peer review and benchmarking, and its serious 

commitment to continuous improvement are commendable. 
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APPENDIX: Programme 

 

 

Interview schedule for the Quality Enhancement Project 
(QEP) on Thursday 14 April 2016 in the AmaMaties Hub 

  

07:50 – 08:00 
Accompanied walk from Bonne Esperance to AmaMaties 
Hub 

 

André Müller (072 776 9345) to accompany Proff Diane Grayson, Johan Schoeman  & Gary 
Swartz from the Bonne Esperance guest lodge, in Van Riebeeck Street to the AmaMaties 
Hub, in De Waal Street, above the Tinie Louw dining hall.  

 

 

 

08:00 – 08:30 Tea/Coffee break and room setup 

 

QEP peer review panel enjoys tea/coffee and decides on the arrangement of the furniture 
for the interviews in the AmaMaties Hub. The scribe sets up the venue, voice recorder, 
etc. and Antoinette van der Merwe escorts some of the Senior Management staff to the 
Hub. 
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08:30 – 09:30 Senior Management 

1.  2.  3.  4.  5.  6.  7.  8.  

 

Members of the Rectors’ Management Team 

1. Eugene Cloete – Vice Rector (Research, Innovation and Postgraduate Studies) 
2. Nico Koopman – Acting Vice Rector (Social Impact, Transformation and 

Personnel) 
3. Arnold Schoonwinkel – Vice Rector (Learning and Teaching) 
4. Leopoldt van Huyssteen – Executive Director (Operations and Finance) 

 

Senior management reporting to the Vice Rector (Learning and Teaching), subject 
to availability 

5. Ian Cloete – Senior Director: Division for Institutional Research and Planning 
6. Christelle Feyt – Senior Director: Division for Prospective Students 
7. Birgit Schreiber – Senior Director: Division for Student Affairs 
8. Antoinette van der Merwe – Senior Director: Division for Learning and Teaching 

Enhancement 
 
09:30 – 10:50  Focus area 1: Enhancing academics as teachers 

1.  2.  3.  4.  5.  6.  7.  

 

Members of the focus area 1 report-writing and reference group 

1. Anton Basson – Vice Dean (Teaching and Quality Assurance): Faculty of 
Engineering 

2. Nicolene Herman – Deputy Director: Centre for Teaching and Learning  
3. Cecilia Jacobs – Director: Centre for Teaching and Learning [theme leader and 

report-writer] 
4. Melanie Petersen – Senior Advisor: Centre for Teaching and Learning  
5. Antoinette van der Merwe – Senior Director: Division for Learning and Teaching 

Enhancement [theme overseer] 
 

Two academics who are involved in the Scholarship of Teaching and Learning 
(SoTL) activities at Stellenbosch University 

6. Geo Quinot – Vice Dean: Faculty of Law  
7. Michael Schmeisser: Senior Lecturer (Horticulture): Faculty of AgriSciences 

 
10:50 – 11:00 Tea/Coffee break 

QEP peer review panel enjoys a brief tea/coffee/comfort break and engages in informal 
conversations with some interviewees from focus areas 1 and 2. 

 

11:00 – 12:20 Focus area 2: Enhancing student support and development 
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1.  2.  3.  4.  5.  6.  7.  8.  9.  

 

Members of the focus area 2 report-writing and reference group 

1. Munita Dunn – Director: Centre for Student Counselling and Development (until 
11:50) 

2. Pieter Kloppers – Director: Centre for Student Structures and Communities 
(Skype) 

3. Mo Koloi – Cluster Convenor 
4. Ellen Ovenden – Russel Botman House Forum Chair 
5. Mumtaj Parker – Deputy Director: Centre for Student Counselling and 

Development (until 11:50) 
6. Birgit Schreiber – Senior Director: Division for Student Affairs [replacing 

Ludolph Botha (retired) as theme overseer] 
7. Mathew Smorenburg – Listen-Live-and-Learn Coordinator (Skype) [theme 

leader and report-writer] 
8. Leslie van Rooi – Head: Frederik Van Zyl Slabbert Institute for Student 

Leadership Development 
9. Benita van Zyl – Res-Ed Manager, AmaMaties Cluster Coordinator and Resident 

Head: Centre for Student Structures and Communities 
 
12:30 – 13:30 Light lunch in the Tinie Louw student dining hall 

QEP peer review panel, scribe and guests enjoy a light student lunch in the dining hall 
below the AmaMaties Hub. 

 

13:40 – 15:00 Focus area 3: Enhancing the learning environment 

1.  2.  3.  4.  5.  6.  7.  

 

Members of the focus area 3 report-writing and reference group 

1. JP Bosman – Director: Centre for Learning Technologies [theme leader and 
report-writer] 

2. Gareth Cornellisen – Deputy Director: Centre for Student Structures and 
Communities 

3. Johann Kistner – Director: Division for Information Technology 
4. Mark Freir – Director: Client Services Wouter Klapwijk – Deputy Director 

(Information and Technology and Digital  
Services): Library and Information Services 

5. Tarina Nel – Previous SRC member, Chair: Prim Committee 
6. Schalk Opperman – Director (Planning and Development): Division for 

Facilitation Management Kevin Mathews (Facilities Management) 
7. Antoinette van der Merwe – Senior Director: Division for Learning and Teaching 

Enhancement [theme overseer] 
 

15:00 – 16:20 
Focus area 4: Enhancing programme enrolment 
management 
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1.  2.  3.  4.  5.  6.  7.  8.  

Members of the focus area 4 report-writing and reference group 

1. MJ Brooks – Faculty Manager: Faculty of Economics and Management Sciences  
2. Ian Cloete – Senior Director: Division for Institutional Research and Planning 

[theme co-overseer] 
3. Christelle Feyt – Senior Director: Division for Prospective Students [theme co-

overseer] 
4. Neels Fourie – Deputy Registrar (Stellenbosch Campus): Division for Academic 

Administration 
5. Ghafsa Gamiet – Assistant Registrar (Faculty of Science): Division for Academic 

Administration 
6. Loumarie Kistner – Business Analyst and SUN-i programmer: Division for 

Institutional Research and Planning 
7. Celesté Nel – Director: Centre for Admissions and Residence Placement [theme 

leader and report-writer] 
8. Ronel Retief – Deputy Registrar (Tygerberg Campus): Division for Academic 

Administration  
 
16:20 – 16:30 Tea/Coffee break 

QEP peer review panel enjoys a brief tea/coffee/comfort break and engages in informal 
conversations with some interviewees from focus area 4 and members of the Senior 
Management. 

16:30 – 17:00 Feedback to Senior Management 

1.  2.  3.  4.  5.  6.  7.  8.  9.  

Members of the Rectors’ Management Team 

1. Eugene Cloete – Vice Rector (Research, Innovation and Postgraduate Studies) 
2. Wim de Villiers – Rector and Vice Chancellor 
3. Nico Koopman – Acting Vice Rector (Social Impact, Transformation and 

Personnel) 
4. Arnold Schoonwinkel – Vice Rector (Learning and Teaching) 
5. Leopoldt van Huyssteen – Executive Director (Operations and Finance) 

 

Senior Directors reporting to the Vice Rector (Learning and Teaching), subject to 
availability 

6. Ian Cloete – Senior Director: Division for Institutional Research and Planning 
7. Christelle Feyt – Senior Director: Division for Prospective Students 
8. Birgit Schreiber – Senior Director: Division for Student Affairs 
9. Antoinette van der Merwe – Senior Director: Division for Learning and Teaching 

Enhancement 

17:00 – 17:10 
Accompanied walk from AmaMaties Hub to Bonne 
Esperance 

André Müller escorts the QEP peer review panel from the AmaMaties Hub to Bonne 
Esperance guest lodge. 

 


