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GENERAL INTRODUCTION TO QEP PEER REVIEWER REPORTS 

Four focus areas were selected for Phase 1 of the Quality Enhancement Project (QEP) with 

which all institutions were asked to engage, namely: (1) enhancing academics as teachers, (2) 

enhancing student support and development, (3) enhancing the learning environment, and (4) 

enhancing course and programme enrolment management. In September 2014 each university 

produced a baseline submission that addressed the following questions for each focus area: 

 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please be specific by quoting 

from the Strategic Plan). 

 What activities do you currently have in place related to this focus area that are successful? What 

evidence do you use to conclude that they are successful? (Do not provide detailed evidence, just a 

description of the type of evidence you collect and a short summary of the results.) 

 What activities related to this focus area have you initiated during the past three or four years that have 

not been as successful as you had hoped? In what ways were they unsuccessful? What do you think might 

be the reasons for the lack of success? 

 What activities have you recently implemented or are you planning to implement in the next 12 to 18 

months related to this focus area? Why have you chosen these particular activities?  What is the need or 

problem they are intended to address? 

 What are the challenges or problems related to this focus area that still need to be addressed in your 

institution?  

The submission also included an introductory section on the contextual features of the 

institution that are salient to student success, a description of how the submission was prepared, 

and a concluding section on other activities the institution was undertaking to promote student 

success and challenges being faced. 

Universities were asked to submit final reports by 11 December 2015 that indicated 

improvements that had been made or were being planned since the baseline reports were 

submitted. The stated aim of the report is shown below. 

The aim of the institutional report is to demonstrate efforts to bring about 

enhancements in each of the four Quality Enhancement Project (QEP) focus areas 

since the beginning of Phase 1 of the QEP in February 2014, reflect on the journey 

towards enhancement and assess the extent to which the efforts have resulted in 

improvements. 

Because of widespread student protests in the last few months of 2015, some reports were 

submitted early in 2016. In the final report, for each focus area universities responded to the 

following questions: 

 Summarise what the university considers to be the key issues in [this focus area] in one or two paragraphs. 

 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, 

or (c) are in the planning stages that relate to enhancing academics as teachers? 
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 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the changes that are 

successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate 

what evidence will be collected. 

 Provide one or more (but not more than 5) exemplars of changes that have not been successful and 

suggest reasons. 

 If possible, identify one or more promising practices related to this focus area. Describe the practice and 

provide evidence for success. Suggest what the key features might be. 

 Identify the main challenges the university still faces in relation to this focus area. 

The document also included an introduction that described how the report was prepared and a 

concluding section on reflections on Phase 1 of the QEP. 

During 2016 and early 2017 individual institutional visits were carried out by two peer 

reviewers and the Director: Institutional Audits. The CHE communicated with the DVC 

Teaching and Learning or Academic to find a suitable date for the visit, and then a formal letter 

was sent to the Vice-Chancellor, which included the names of the peer reviewers and a request 

to indicate whether he or she felt there was a serious conflict of interest. In addition to logistical 

matters, the letter described the purpose and format of the visit as follows: 

The purpose of the institutional visit is to provide a structured opportunity for institutional leaders to 

engage with peer reviewers external to the institution about the journey they are taking towards 

improvement in the QEP focus areas, the milestones achieved, the challenges encountered along the way 

and the plans for further improvement. It is also an opportunity for institutions to receive feedback on 

their engagement with the focus areas and suggestions for what else they might consider doing, or doing 

differently, based on what is being learned in and with the sector. Please note that we are interested in 

what is being done at your university that relates to the four Phase 1 focus areas, not just designated QEP 

activities. 

The broad frame for the visit is appreciative inquiry (AI), originally developed by Cooperrider and 

Srivastva (1987)1. AI is a strengths-based approach to change management that uses the “positive core” 

of an organisation as the starting point for growth and improvement. In contrast to problem-solving – 

trying to fix what is – it employs a generative method to envision what does not yet exist. While it is 

impossible for peer reviewers to engage in a full-blown AI process, the institutional visit is intended to 

focus on the positives as a springboard for thinking about what to enhance and how. 

During the visit we would like to meet with the following groups of people over the course of the day: 

1. Senior management (60 minutes) 

2. Key role players involved with Focus Area 1 (80 minutes) 

3. Key role players involved with Focus Area 2 (80 minutes) 

4. Key role players involved with Focus Area 3 (80 minutes) 

                                                 
1 Cooperrider, D.L. & Srivastva, S. (1987). Appreciative inquiry in organizational life. In Woodman, R. W. & 

Pasmore, W.A. (Eds), Research in Organizational Change and Development, Vol. 1, Stamford, CT: JAI Press, 

129-169. 
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5. Key role players involved with Focus Area 4 (80 minutes) 

6. Senior management (30 minutes for feedback) 

The team will have read the university’s QEP baseline report and final report. At the meetings, the team 

may ask for further information beyond what was in the two documents.  The university may also wish 

to bring additional information to the meetings. 

The selection of participants is up to you.  However, we hope that you will be able to be part of the first 

meeting, and if possible, the last. For the meetings with senior management, we would like to speak with 

people who have the authority and responsibility to implement and drive initiatives at institutional level 

that relate to the four focus areas of Phase 1 of the QEP2. For the meetings on the focus areas, we hope 

that students will be included.  

Several weeks before the institutional visit, the two peer reviewers were sent the institutions’ 

two reports, two articles on Appreciative Inquiry and the peer reviewer manual, which contains, 

among other things, a list of possible questions and detailed guidelines for the peer reviewer 

report. Immediately prior to each institutional visit, the peer reviewers and the Director: 

Institutional Audits spent most of a day preparing for the visit by going through the institution’s 

two submissions in detail. During this preparatory meeting, several specific questions for the 

senior management were formulated and areas in which the panel wanted more information 

were identified for each focus area. The meetings that took place during the institutional visit 

were audio-recorded, and the audio files were sent to the peer reviewers after the visit for 

reference.  

Each peer reviewer report is based on three data sources: the institution’s baseline submission, 

the institution’s final report and the content of the meetings during the institutional visit. As 

stated in the letters to the VCs, institutions could provide additional information during the 

visit. Some institutions did provide further documentation to elaborate on specific issues during 

the visit or, by agreement, emailed additional documentation immediately after the visit; in 

these cases such documentation was also taken into account in writing the report. It was 

necessary to limit the scope of the work in this way to ensure that the work could be completed 

within a specified time frame and also to be fair to all institutions. 

Following receipt of the peer reviewers’ reports, the CHE undertook a process of editing and 

harmonisation of the reports (to ensure a reasonable level of consistency among them) before 

sending them to institutions. In the initial letter to each VC it was indicated that the reports 

would be sent to the institutions for corrections, but that institutions were not expected to add 

new information at this stage. After the corrections were received from institutions, the final 

report was produced; new information was not included. It is hoped that the report will be a 

useful resource for an institution in its own journey to improvement. In addition, the reports 

will be among the documents that the CHE will use to produce a document synthesising what 

has been learnt during Phase 1 of the QEP across the sector. The final reports will serve at the 

Institutional Audits Committee and the Higher Education Quality Committee for information. 

                                                 
2 (1) Enhancing academics as teachers, (2) Enhancing student support and development, (3) Enhancing the 

learning environment, (4) Enhancing course and programme enrolment management. 
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1. INTRODUCTION 

Tshwane University of Technology (TUT) was formed from the merger of three former 

technikons. It is a highly dispersed institution, with nine campuses spread over three 

provinces and catering for over 54 000 students. It comprises metro campuses: Pretoria, 

Arcadia, Arts, GaRankuwa, Soshanguve North and South; and distant campuses: Polokwane, 

Mbombela and Emalahleni. There are seven faculties, each headed by an executive dean, 

which are based selectively on the various campuses. There is also an Assistant Dean: 

Teaching and Learning in each faculty. The institution seeks to ensure that Faculties 

implement institutional policy in a uniform way, as far as the individual context and focus 

makes possible. As a University of Technology (UoT), TUT is strongly career-focused and 

entrepreneurial, with a clear focus on Work Integrated Learning (WIL). A large number of 

part-time teaching staff are employed. TUT currently employs a centralised management 

approach, with the institution acknowledging the complexity of its current management and 

governance structures; to add to this complexity, at the time of the merger (in 2004), the 

various campuses were at different stages of development. It became clear from the 

discussions and submissions that the institution has realised that this approach does not best 

serve the needs of distant campuses, where greater autonomy is required.  For this reason 

TUT is currently working on a decentralised model to delegate authority and resources to 

the campuses to improve resourcing and service delivery, in terms of which all campus staff 

will report to the relevant Campus Head. This proposed new model is being well received 

by students and staff. In order to drive this transition, the institution is in the process of 

developing a comprehensive document visualising its desired state in 2021. As TUT is wary 

of creating a federal system, this new approach will be phased in carefully over a number of 

years. 

The panel commends the institution for the open way in which it reflected on the four QEP 

focus areas in its final submission dated 23 November 2015, as well as in the subsequent 

interviews during the institutional visit. The institutional commitments to addressing the 

issues identified were notable.   

The QEP and its value for TUT are being strongly endorsed by senior management. It was 

very clear that the QEP was being viewed as an exciting project for TUT, given its potential 

to consolidate all areas affecting student success into a single project for the entire university 

community. Senior management felt that TUT had derived considerable value from this 

project, not least in that staff in the various line functions focused on student success had 

learnt to work together. The initial default response of ‘no, we’re already doing this’ had in 

due course changed to the question: ‘but how well are we doing this?’: the QEP had provided 

an opportunity for the institution to critically evaluate itself and to reflect on whether there 

might be better ways of developing the four focus areas, ways which could, for instance, 

improve efficiency. TUT had embarked on a journey of questioning why it exists and what 

its vision demands, and from there grew the realisation that student development and success 

are crucial to the institutional mission. The institution accepted the challenge of 

transformative teaching and learning to achieve student success through holistic 

development focussing on curricular, co-curricular and extra-curricular activities. The QEP 
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was seen as an opportunity to re-focus itself on areas that would enhance student success and 

support its vision of pioneering 21st century UoT scholarship. In this way, it was felt that the 

QEP would, in the long term, certainly help the institution to move forward. Clearly, levels 

of commitment to the improvements among senior management are commendably high. 

To achieve this positive impact on the institution, it was important that staff involvement and 

buy-in be achieved. The development of the QEP reports was coordinated by the Directorate 

of Quality Promotion (DQP), and sought to involve a wide spectrum of TUT staff, from 

senior management downwards. For instance, the 2015 report notes that four working 

groups, comprising 20-25 people each, were established, each one chaired by the relevant 

member of senior management, with group membership drawn from across the university, 

including the various faculties, the distant campuses and the support environments. The 

working groups operated independently and approached their work in different ways, but 

each ensured involvement and engagement of all working group members in finalising their 

report, which was then submitted to the DQP for review and compilation of the full report. 

This report was presented at Senex by the DVC: Teaching, Learning and Technology (TLT) 

and also served at the Executive Management Committee and was circulated to the full 

University community. 

The QEP has become embedded in the institution in a number of ways, firstly through the 

involvement of Senate. DQP prepared a progress reporting strategy and template that was 

aligned to the CHE QEP reporting template; these were approved by Senate at the June 2015 

meeting. Subsequently the QEP and work in the focus areas has remained an agenda item on 

core TUT committees. Regular QEP reports have been submitted to the Senate Committee 

for Teaching and Learning (SCTL). In addition, the QEP has impacted positively on 

institutional structures: for instance, the Senate has established a sub-committee to focus on 

student success and to identify subjects where students do not fare well. The QEP has also 

provided a platform for the Higher Education Development and Support (HEDS), which had 

previously operated on the periphery, to engage more forcefully with academics and non-

academic staff members alike and to enable them to focus on issues important for student 

learning. In addition, some new policies and strategies have been, or are being, developed: 

e.g. the Teaching, Learning and Technology Strategy (approved by Senate November 2014); 

a policy on appointments, promotions and duties of academic staff (instructional and 

research); and a draft conceptual framework to guide institutional professional development 

activities.  In these ways, improvements initiated by thinking about the QEP focus areas are 

being embedded and institutionalised. 

With the current extremely complex management system, a possible concern was whether 

initiatives were being rolled out on all campuses. To ensure buy-in from all staff for new 

policies, TUT has an Institutional Policy Development Committee, which allows for inputs 

from stakeholders into emerging policy. When a draft policy has been developed, it is 

distributed for comments, and once the comments have been considered and the policy 

finalised it is approved at the appropriate committee and then distributed via the internet. 
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Development and approval is a long process, and lecturer buy-in can be slow, but ultimately 

the institution is confident that it does get buy-in. 

Certainly senior management is aware of possible challenges as regards coherence of the 

initiatives, in terms of the overall functioning of the institution. With TUT’s complex merger 

history, which had brought together three institutions at different levels of operation, all TUT 

campuses do not yet have equitable infrastructure and services; but management is doing its 

best to address this, within the limitations of available funding, and to ensure that initiatives 

are rolled out equitably.  

As regards assessing whether improvements are adding value, TUT has a number of 

qualitative and quantitative indicators. Regular surveys are conducted, e.g. Student 

Satisfaction and Engagement Surveys (including SASSE and LASSE), a First-Year Initial  

Experience (FYIE) survey, a survey linked to TUT101, and advisory reports from industry. 

The institutional Management Information System (MIS), PowerHEDA (with data for 

staffing, students and finances), makes available extremely comprehensive real-time data 

and allows staff to drill down to the level of individual modules. The institution is moving 

towards a resource allocation model which will, in due course, be linked to performance and 

underperformance. 

The institution acknowledged in its November 2015 submission that student participation in 

the preparation of the report was low; however, it was evident from the animated and 

constructive student participation during the various interview sessions that valuable 

dialogue was taking place between students and the institution. 

 

2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS 

(Including professional development, rewards and recognition, workload, conditions of 

service and performance appraisal) 

THE INSTITUTION’S STRENGTHS 

TUT already had a valuable structure in place to drive this focus area (and the QEP more 

broadly): the Higher Education Development and Support Division (HEDS). The HEDS 

Division, under the leadership of a Senior Director and reporting to the DVC: Teaching, 

Learning and Technology, comprises four Directorates, which impact variously on the four 

focus areas in the QEP: Curriculum Development and Support (CDS); Cooperative 

Education (CE); Teaching and Learning with Technology (TLwT); Student Development 

and Support (SDS). 

CDS focuses on curriculum development and professional development of all academic 

staff, both permanent and part-time. (However over the past year much of CDS time and 

capacity has necessarily focused on the HEQSF alignment project.) SDS has shown 

leadership in much of life and academic skills development work. TLwT focuses on 

technology-enabled resources and maintenance of teaching and learning technologies in the 
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classroom, innovative use of the LMS, myTUTor, and lecturer empowerment throughout all 

the faculties to enhance interactive learning. CE manages TUT’s considerable activities in 

Work-Integrated Learning. 

It is evident that there is a clear institutional commitment to rewarding employees for their 

performance and the value they add towards achieving the institutional objectives. 

THE APPROACH TAKEN TO IMPROVEMENT 

TUT’s priorities for enhancing academics as teachers are reflected in key institutional 

strategic documents as well as in the QEP 2014 institutional submission. The 

professionalization of university teachers was listed as a key strategic priority for TUT in 

2015. The development of the Scholarship of Teaching and Learning (SoTL) is recognised 

in the Institutional Strategic Plan (ISP) (2014 – 2019) as well as in the Teaching and Learning 

Strategy as a way of achieving excellence in teaching and learning practices at TUT.  

TUT has begun on the policy development necessary to underpin the professionalization of 

university teaching, specifically by means of the Teaching, Learning and Technology (TLT) 

Strategy for TUT.  CDS, which has developed a strong relationship with faculties, has been 

largely responsible for roll-out and implementation of a range of strategies, ranging from 

short courses through workshops to individual consultations with lecturers.  CDS has sought 

broad engagement across the university, including with the distant campuses and including 

part-time teaching staff. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

Professional development 

An important step was the approval of the Teaching, Learning and Technology (TLT) 

Strategy for TUT at the November 2014 Senate meeting.  This substantial document explores 

the idea of transformational teaching,  unpacks the notion of Scholarship of Teaching and 

Learning (SoTL), addresses curriculum development, and spells out, as Goal 3, the 

professional development envisaged for academic staff (Build staff capacity to enhance a 

Scholarship of Teaching and Learning approach), as follows: “all academic staff shall 

undergo continuous professional development that enhances their ability to optimally 

employ the different modalities of learning appropriate to the module being facilitated. Staff 

members are encouraged to continually hone their teaching and training skills through active 

participation in higher education development and support activities”. The following 

comprehensive strategies are listed: 

• Continue to deliver and evaluate targeted induction programmes for new 

permanently appointed academic staff;  

• Provide targeted, ongoing professional development to enhance the teaching, 

assessment and curriculum design skills of all academic staff, permanent and part-
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time, on all campuses (including educational technology), utilising a variety of 

contact modes;  

• Provide professional development for academic managers to ensure the development 

of general academic management skills as well as the management of teaching and 

learning;  

• Review the promotion policy to ensure that academic staff are appropriately 

recognised and rewarded for scholarly teaching and learning;  

• Review staff development policies to make provision for mentoring and monitoring 

of staff;  

• Ensure that all professional development activities form part of the performance 

appraisal system of the institution;  

• Ensure that the workload allocation model adequately makes provision for 

professional development; and  

• Develop a strategy to increase industry involvement of staff.  

A further policy, TUT’s Staff Training and Development Policy is currently under 

development; once approved, it will provide a useful framework for the further 

professionalization of teaching. 

Rollout of the TLT Strategy is driven by CDS, which addresses the academic community as 

a whole (including, to some extent, part-time staff and distant campuses), even though 

certain workshops appear to be targeted to specific faculties and therefore specific campuses.  

The positive and productive ways in which relationships with faculties are structured could 

well be shared with other institutions. 

A key initiative in rollout is the ‘Licence to Teach’ (L2T) programme, which is a compulsory 

component of staff induction, offered by CDS. This involves a five-day course where 

lecturers are exposed in a hands-on fashion to what teaching is about, for example, how to 

prepare a lesson or a study guide. This is followed by class visits (by CDS and the respective 

HOD) to assess the lecturer’s application of interactive teaching strategies. The five day 

contact sessions are offered twice a year, and staff have six months to compile and upload a 

portfolio online. The course is offered on the Pretoria campus, but it is available for, and 

attended by, all staff from all campuses. A contact person is assigned to teaching staff to give 

them support.  ‘Licence to Teach’ was originally viewed as a compliance exercise, but staff 

have now begun saying that it has real value and changes their approach to teaching (as 

became clear in the interviews.) During 2014 L2T was offered twice, with a total of 46 newly 

appointed staff attending. L2T was also rolled out as a Short Learning Programme (SLP), 

with 11 participants successfully completing. However, new lecturers complain that their 

high workloads and the lack of support within departments are preventing them from 
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completing the programme. L2T is an initiative which could well be shared with other 

institutions. 

CDS offers a range of other workshops, e.g. on Assessment, RPL, SOTL, Recurriculation, 

Bloom’s Taxonomy, Teaching large classes, Learning guides, Voice and presentation, with, 

in some cases, substantial attendance. Two SLPs were also offered: Assessment and 

Moderation in Higher Education, and Curriculum Development. Further efforts to promote 

SoTL have been implemented through the CDS’s Academic Leadership Programme, which 

was conducted in September 2014. 

CDS also seeks to accommodate part-time teaching staff by means of a weeklong 

programme. The comment was made: ‘They fight to get a place to attend.’  In 2014 a total 

of 144 staff attended the academic orientation programme for part-time lecturing staff.  

While there are no CDS staff on the distant campuses, Mbombela, Polokwane and 

Emalahleni, CDS tries to visit all campuses once a year, as well as when specific programmes 

are requested. (However, CDS acknowledges that these campuses do not get the support they 

actually need.) 

Faculties also offer their own workshops, though only one example was given: a workshop 

on assessment offered in the Engineering Faculty.  

There appears to be a strong relationship between the centralised CDS and faculties:  The 

Directorate deploys Curriculum Development Practitioners (CDPs) to each of the faculties; 

however, the CDPs also work across faculties on an institutional level in specialist areas 

according to their expertise. The CDPs attend faculty meetings, and are hence well apprised 

of needs and development; though their reporting line remains to CDS. A review conducted 

in 2013 confirmed that faculties greatly supported the work done by CDS.  Faculties call on 

CDS for assistance and support in terms of academic development, e.g. when developing 

new courses. (All new courses – no matter on what campus they are delivered - are developed 

on the Pretoria campus, where there is ready CDS availability. Curricula and assessments 

are identical on all campuses where the qualification is offered.) 

Student evaluation of teaching is compulsory every semester for every course, and is 

implemented in all faculties. The follow-up analysis is available on myTutor, and a reflective 

report, written by the lecturer, is discussed with the Dean to ensure any necessary follow up. 

Feedback has to be provided to the HoD on the issues that students highlighted in the lecturer 

evaluation, and feedback is also provided to students. Students will also be asked after this 

engagement as to whether there has been improvement. Quarterly meetings with class 

representatives offer many opportunities for students to give input into the quality of their 

courses. 

Projects implemented related to this focus area include the use of the Teaching Development 

Grant (TDG) to enable academics to register for Post Graduate Certificates in Higher 

Education.  Partnerships with three universities in Finland have been established with the 

aim of benchmarking ways in which professionalization of teachers can be enhanced. An 
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official Memorandum of Agreement has been signed with the Haaga-Helia University of 

Applied Sciences in Finland to start training TUT academic staff. The teacher training 

programme is on NQF level 7 with 60 credits with possible articulation to relevant TUT 

Masters programmes. The programme will start in 2016 with a cohort of 25 academic staff 

and will be offered over a year.   

Opportunities also exist for staff exchanges – for instance, to go and teach at another 

institution for 6 months, and then to implement what they learnt at TUT. 

In addition, a number of professional development activities are arranged by the Human 

Resources and Transformation Directorate that extend beyond teaching and learning, such 

as development of ‘soft skills’ and opportunities to obtain higher degrees through the 

provision of study grants.  

Professional development:  eLearning 

• E-Learning is becoming a strong focus at TUT. Teaching support for e-learning / 

educational technologies is offered by the Directorate: Teaching and Learning with 

Technology (within HEDS). 

• In 2014 eLearning best practice aimed at the principles of teaching and learning using 

technology was demonstrated through 176 workshops; 1 299 lecturers and 10756 

students participated across 7 faculties and non-teaching departments including 

distance campuses (eMalahleni, Mbombela and Polokwane). 

• One-on-one sessions with lecturers across all faculties ensured continual support in 

enhancing their teaching through various tools on myTUTor and other educational 

technologies.  

• A Clicker workshop was successfully conducted in the Faculty of Science to 

empower lecturers on how to assess their teaching and to determine if students 

understood the content delivered or not, as it was part of continuous assessment.  

• A minimum standards course template was designed and developed to encourage 

interactive engagements in online courses. 

• In the faculty of Engineering 20 courses were redesigned according to the course 

minimum standard requirements. This was done as these courses were non-

interactive because only PDF and Word documents were uploaded in these courses.  

In addition 15 courses were redesigned in the faculty of Humanities as well. 

• Weekly working sessions were implemented where the instructional designers reflect 

on the previous week’s milestones and the challenges the eLearning team had come 

across in the faculties.  
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• Course materials have been uploaded on myTUTor in the form of PowerPoint 

presentations and multimedia.  Lecturers also make effective use of web resources 

and created links on myTUTor for students to access after contact sessions.   

• In working with large groups, e-Assessment methods were effectively employed 

through myTUTor across the seven faculties.  Clickers were also used as part of e-

testing on students’ understanding of the content material in the Faculty of 

Humanities. In the Faculty of Economic & Finance high impact subjects were 

identified and clickers were bought for continuous assessment.  

• Assignments were created for students on myTUTor.  Tests were also created using 

Respondus. Electronic Resource Centres were used to do the tests.  These practices 

improved the feedback process to students as well as assisting effective grading 

management for lecturers. 

Rewards and recognition 

A Remuneration Strategy has now been developed and its implementation is being 

negotiated with unions. This policy allows for incentives for performance above expectations 

(through a link with performance appraisal). 

Annual teaching and learning awards are made to reward staff members who have proven 

that they are good teachers, to support and encourage them. CDS also tries to enhance their 

research into the scholarship of teaching and learning, to encourage other staff members. 

For several years a system for promotions was not in place; staff were only able to move up 

the ranks if there were vacancies. The Policy on Promotions was reviewed last year, and 

implemented in February 2016. As a result of this, a number of staff were promoted on the 

strength of their teaching. The Policy talks to teaching and learning, curriculum 

development, research, and community engagement, all of which have to be assessed for 

promotion. In terms of teaching and learning, the curriculum and student evaluations are 

considered. While there is no formal weighting of performance areas, up to senior lecturer 

level the teaching component holds more weight, but for the higher levels research weighs 

more strongly.   

Workload  

It is clear from their submissions that TUT has a long history of working towards a workload 

model, using a centralised model underpinned by institutional policy. Workload norms were 

developed and implemented about 6 years ago, in a phased approach. All faculties are now 

using the same norms, but these are also affected by the particular context of the individual 

faculties. The workload model is currently being implemented for centralised deployment in 

2016, on all campuses. However, the quality of workload data (accurate timetables and data 

relating to research and community engagement programmes) needs to be addressed. The 

work standards (per rank and per FT/PT person) must also be finalised. Presently, timetable 
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data is being used for extracting teaching workload commitments and to help manage 

workload requirements. The model includes time allocated for professional development, 

which CDS feels will result in more staff attending, and completing, their programmes – 

although the availability of time for professional development should be made more explicit. 

As regards the workload of younger and less experienced staff, HODs and Assistants Deans 

are expected to consider time they need for development. However, there is no policy on 

lighter workloads for young academics. CDS also notes that increased communication 

around and advocacy of the workload model and its impact on academic efficiency and 

effectiveness will be essential, for successful rollout. 

The Strategic Management and Support (SMS) unit of the university has embarked on a 

comprehensive decision support system, with a sub-system that will calculate workload 

capacity versus workload requirements per academic staff member. In future, reports 

generated from the system and screenshots of the system will be used as evidence of 

academics’ workload commitments for decision-making purposes.  

Conditions of service and performance appraisal 

Here, too, systems managing workload and performance are being rolled out through the 

development of institutional policy, which is applicable in all environments, including 

distant campuses. 

A policy on appointments, promotions and duties of academic staff (instructional and 

research) has been approved by Senate. The policy assigns equal weight to teaching, research 

and community engagement when appointments and promotions are considered.  TUT has 

moved to a view of the academic as an all-rounder, focusing on teaching and learning, 

research and community engagement, with staff expected to perform in all three areas. To 

assist in the transformation of academic staffing, the institution is in an advanced stage of 

rolling out the nGAP program (New Generation of Academics Programme), which also aims 

to support the development of academic teaching competency, particularly for young 

academics. 

Appointments pay attention to the teaching expertise of applicants. Interviewees are asked 

questions relating to administration but also on pedagogy and content knowledge so that the 

department can be confident about appointing somebody who has the required competence 

and experience. Applicants are asked to prepare a lecture as part of their interview process, 

so their teaching ability can be assessed.   

As far as sabbatical leave is concerned, previously there was lack of clarity, with sabbatical 

leave often being conflated with study leave, and possibly inadequate monitoring of 

sabbatical outputs. The revised policy, which will shortly be taken to Senate and Council, 

disaggregates these two concepts. Study leave is available for staff to complete a 

qualification. Sabbatical leave is defined as prolonged leave for purposes of all aspects of 

academic professional development, which includes teaching and learning and research. 

There is a careful approval process before sabbatical leave is granted, and strict conditions 
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are spelled out; progress reports and outputs have to be submitted to the HoD and HR. In 

terms of the revised policy, sabbatical leave is now only available to academics, and no 

longer to support staff. 

The roll out and implementation of the Performance Management and Development System 

(PMDS), which is under development, has been delayed due to approval by the Bargaining 

Forum taking longer than anticipated. It is currently being rolled out for Peromnes Levels 1-

4; training has begun for more general staff rollout. 

SUGGESTIONS FOR FURTHER IMPROVEMENTS 

The institution is acutely aware of a number of much-needed policy gaps, and panel members 

would certainly endorse that these be addressed. These include a formal policy framework 

linked to performance appraisal to support the development, recognition and reward of 

teaching and teaching-related research in the institution and coordinated strategic policy 

documents to support the professionalization of teachers, such as policies for rewards and 

recognition, a workload model and PMDS. There is also some lack of coordination between 

the different units involved in the training of academics and the recording and reporting of 

these initiatives, meaning that some initiatives are currently not achieving their full potential. 

It is furthermore suggested that the institution consider introducing a formal mentoring 

programme for newly appointed, and especially inexperienced, staff. 

Staff would benefit from being more widely trained on assessment and moderation to ensure 

fair and reliable assessment practices. 

The institution is encouraged to explore the possibility of a lighter teaching load for junior 

staff, to allow them to develop teaching skills and their research profile. As a guideline, 

young and inexperienced members of staff should not be allocated large classes. 

The practice of rewarding good teaching is relatively new and staff need to be encouraged 

to take responsibility for their own self-development. 

The institution is encouraged to consider the possibility of weighted teaching-focused 

promotion up to professorial level, in terms of teaching and learning expertise and SOTL 

outputs.   

OVERALL COMMENTS ON WHAT THE INSTITUTION HAS DONE AND IS 

DOING TO IMPROVE IN THIS FOCUS AREA 

The panel is of the opinion that the positive attitude displayed by senior management, staff 

and students is vital in addressing the gaps identified in its November 2015 QEP submission. 

The panel is encouraged by the initiatives taken by the institution. It is noteworthy that the 

institution ensures that curricula remain the same across all campuses, even though there 

might be challenges associated with some campuses. To ensure consistency across campuses 
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staff are generally called upon to collaborate in setting the curriculum and exams. The Deans 

are responsible for monitoring this. 

The QEP self-reflection opportunity appears to be transforming staff understanding of the 

need to enhance teaching and learning, and to be moving this from a compliance driven 

understanding to one of value-add (for instance, participation in the License to Teach 

programme). Student feedback is also confirming that there has been an improvement in 

teaching quality. 

Systematic use is also being made of Teaching Development Grant (TDG) to enhance 

teaching and learning. Coupled with that is the national nGAP project, which supports the 

appointment of young academics for transformational and success improvement purposes. 

 

3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND 

DEVELOPMENT 

(Including career and curriculum advising, life and academic skills development, 

counselling, student performance monitoring and referral) 

THE INSTITUTION’S STRENGTHS 

The institution has a well-mapped out student development and support success strategy, 

with, as key components, student profiling, tracking and continuous monitoring. An overall 

framework allows for referral to appropriate intervention programmes. (See diagram on p 18 

of the 2015 report.) 

The institution has a strong commitment to WIL and has focused much energy on 

improvements in this regard. 

An institutional strength is the availability of a well-functioning Student Development and 

Support Division in HEDS, which has acquired more staff over the past few years and seeks 

to work in partnership with faculties. SDS has shown leadership in much of life and academic 

skills development work. 

The institution is clearly aware of the significant role that the ready availability of 

counselling can play in student success, and is attempting to ensure that counselling facilities 

are equitably available on all campuses. 

THE APPROACH TAKEN TO IMPROVEMENT 

Here, too, improvement has been driven through the development of university policy and 

strategy, overseen at Senate level, which has applicability to all Faculties and campuses. 

Areas of focus have been first the TUT 101 Strategy, approved by Senate, and positioned as 

an institutional process driven from the Office of the DVC: TLT, and second, a university 

strategy for Cooperative Education and the implementation of Faculty Work Integrated 

Learning Committees. This latter initiative has been complemented by a focus on the various 



 

 

Report: Tshwane University of Technology  16 

 

stages of the WIL process and the pilot introduction of a Management Information System 

for WIL.  

In policy and implementation there is a clear focus on moving towards equity of provision 

on all campuses. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

Career and curriculum advising 

At TUT career and curriculum advising are almost exclusively focused around WIL, which 

in a UoT is always an important (credit-bearing) component; relatively little mention was 

made of pre-entry career counselling. Career counselling is provided by Student 

Development Services (SDS) to prospective students, before a student is even in the system, 

as a means of enhancing retention. From 2013 to 2014, there was a 46% increase in registered 

and prospective students who went for career counselling. Nevertheless, it is acknowledged 

that only a small number of students seek career counselling and career guidance before 

registering. 

Mention was also made of career counselling before students enter extended degree 

programmes. 

Progress has been made with regard to Work Integrated Learning (WIL). Senate has 

approved the university strategy for Cooperative Education and the implementation of 

Faculty Work Integrated Learning Committees in relevant Faculties. This has made it 

possible to enhance the oversight of WIL, by means of the Faculty WIL Committees, which 

feed information through to the Senate Committee for WIL. In addition, the Senate 

Committee for WIL (SCWIL) has approved the implementation of a Management 

Information System (MIS) for WIL, and a trial system is currently being tested in the 

Faculties of Science, Information and Communication Technology, Management Sciences 

and Engineering and the Built Environment. The university-wide implementation of the WIL 

Management Information System is viewed as a promising practice which could also be 

shared with other institutions, though – given the lack of funding for dedicated WIL 

Coordinators – it will still require staff to continue inputting their data. The system can 

provide data for the five stages of WIL, and allows data for employability activities to be 

extracted.  (However, challenges are still being experienced in terms of data correctness.) 

TUT has also improved the Student Preparation, Placement and Debriefing stages of the 

WIL process.  TUT has the goal of enhancing student preparation activities by appointing 

Employability Practitioners (EP) on all campuses, who would prepare students for 

interviews, help them write their CVs, and help develop the soft skills that are needed. They 

would also engage with SETAs to get funding. However, due to a lack of funding these 

additional appointments could not be made, meaning that distant campuses are not 

adequately served.  Nevertheless, appointment of EPs in certain faculties has contributed to 

an increase in the number of students placed for WIL, as well as the number of graduates 
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completing their studies. There is also a slight improvement discernible in some faculties in 

terms of the use of reflection on learning (debriefing) during and after WIL, e.g. in the 

Faculty of the Arts.   

At present such student preparation is not credit-bearing (though may be designated 

compulsory). Students in the interviews were of the opinion that, if such courses could 

become credit-bearing, student uptake would increase. A comment was that these courses 

“do have considerable value, and I think that what they taught there does prepare one to 

conduct oneself in the world of work”. 

Career Fairs play an important role in bringing students into contact with potential 

employers. Previously, a Career Fair was held only on the Pretoria campus. TUT is seeking 

to roll out career fairs on additional campuses, and in 2015 one was convened on the 

Soshanguve North campus. However, uptake was not very good. The intention is to extend 

the career fairs to all campuses. 

Life and academic skills development 

There has been considerable activity in this focus area, much of which has been linked to the 

TUT 101 Project (which will be TUT’s FYE Programme.) The TUT 101 Strategy was 

approved by Senate. 

The terms of reference for the FYE programme are: to develop a model or approach that 

would address generic and discipline specific transitional needs, including technical and non-

technical skills, meta-cognitive skills, knowledge and values. It was agreed that the 

development of the programme will be informed by research, literature review and 

benchmarking activities. This has involved: a communication strategy; a staff awareness 

campaign; a student awareness campaign; and establishment of FYE structures and 

committees.  A TUT 101 project coordinator was seconded for two years in the DVC: TLT’s 

Office, although was later appointed as HOD in academic department. The project proposal 

explored in detail both contextual and academic factors implicated in student success. At the 

time of writing of this report, various models for rolling it out were under consideration.  The 

project was to be implemented in phases from February 2016, beginning with Orientation 

across the institution. Faculties constituted Faculty Orientation Committees (incorporating 

all support stakeholders and the Assistant Deans of T&L), and Orientation Task Team 

meetings were held to allow support staff, marketers and academics to work towards the 

common cause of integration and breaking down of silos between units. First year guides 

were developed, using the Faculty of Engineering and the Built Environment as a benchmark 

for best practices, after which all faculties were requested to develop their own orientation 

programmes. It was agreed that students should have a minimum of one week of orientation, 

based on certain non-negotiable criteria. At the start of 2016, Orientation was rolled out on 

all campuses for the 15 000 entrants. A workshop to reflect on the first round of Orientation 

will take place soon. In future, Orientation should be included in the University calendar. 
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As Phase 3 of the TUT 101 project, the university is currently conceptualising and designing 

a new compulsory, and probably credit-bearing, TUT 101 Module, which is to be rolled out 

on all campuses for all faculties in 2017.  There is a clear understanding that this module 

must not be generic, but must be contextualized in Faculties and disciplines. It will be able 

to draw on (for instance) the life skills components included in all UG programmes (except 

Advanced Diplomas) during the recent HEQSF re-curriculation process. During that process 

some faculties also included academic, information and computer literacy in their 

qualifications. However, some concerns were expressed about implications in terms of 

infrastructure and staffing. 

TUT 101 is a clear attempt to build consistency across the institution, in terms of the 

development of life and academic skills programmes and interventions and thereby to 

enhance their impact; this is currently felt to be a concern. There is clear intention to embed 

this project in all faculties; and also to integrate the emerging TUT 101 course within Faculty 

and disciplinary contexts. The panel is of opinion that the phased approach of rolling out 

TUT 101 will allow institutional capacity to be developed in a focussed way.  As such, a 

coherent project of the nature of TUT 101 could be recommended to other institutions. 

Information literacy 

The Library and Information Services (LIS) received funding from the Teaching 

Development Grant to appoint three Information Literacy Training Librarians for a period 

of three years on the Arts, Soshanguve North and Soshanguve South campuses. With the 

appointment of these additional Information Literacy Training Librarians, LIS has been able 

to increase its capacity to offer information literacy training to all students, as well as to 

ensure equity in the provisioning of information literacy training on all campuses of TUT. 

Information Literacy has been included in some qualifications during the re-curriculation 

process. 

Counselling 

Challenges are being experienced, in terms of increased need and limited numbers of 

Counselling staff, resource challenges, and difficulties in appointing appropriately skilled 

staff, especially at the distant learning sites.  

The appointment of a psychologist is a priority for the Polokwane campus (where services 

have hitherto not been available) and the recruitment process was in progress.   

It is noted that TUT is considering ways of building additional capacity by extending the 

Psychology Internship programme to other campuses. The Counselling Psychology 

internship has been fully accredited on the Pretoria campus and SDS is in the process of 

getting the Arcadia campus internship approved as they are waiting for the HPCSA to do a 

site visit; it might be possible to have some other sites accredited too (e.g. Mbombela). While 

interns clearly need to be closely supervised, having some interns available is indeed a means 
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of building additional capacity in this much-needed area. This is an approach which could 

be shared with other institutions, to extend the availability of scarce counselling services. 

Student performance monitoring and referral 

A standardised Student Profiling system (first implemented in 2008) has been developed and 

implemented during first year orientation programmes, and priority is given to timely 

feedback of results to students and academic staff. Additional staff have also been employed 

(a Student Tracking System Officer and Student Tracking System Programme Manager). 

The institution aims to evaluate all first year students during the orientation period in order 

to identify risk areas that might affect the majority of students. The factors evaluated are 

those that are susceptible to change with development and remedial intervention 

programmes, so that the institution can put programmes in place for life skills, 

communication and career counselling, which can be followed up with personal counselling. 

The profiling forms the basis of identifying students potentially at risk, and channelling the 

students into appropriate developmental programmes.  

Students are evaluated in the following areas: 

 English Proficiency 

 Career orientation 

 Learning and study strategies 

 Emotional intelligence 

Students are provided with detailed reports, class profiles are provided to and discussed with 

departments, and all data is captured on the student tracking system.   

Liaison between departments and SDS helps to add value to the risk profiling and the 

interventions that must be implemented, such as what needs to be included in the life skills 

programmes. It makes a difference if there is adequate buy-in from all parties. The institution 

noted that the number of excluded students has been reduced. 

To achieve greater buy-in, a marketing strategy for SDS is being developed, as is a uniform 

reporting system that can be used by academic departments to monitor the progress and 

participation in interventions for referred students. SDS is also conducting training sessions 

on the Student Tracking System for all faculties and campuses to increase the effectiveness 

of the system.   

TUT’s years of experience with the development, rollout and evaluation of the Student 

Profiling System are noteworthy and could well be shared with other institutions. 

Tutoring and mentoring 
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 It was not clear to the panel to what extent TUT has an extensive tutorial system, although 

SDS does train tutors. In the interviews both students and staff acknowledged the importance 

of tutorials in enhancing performance. Tutorials appear to be mainly used to assist students 

who are struggling with understanding, rather than to add a further dimension to student 

learning. Mention is made of the Teaching Development Grant as funding the appointment 

and training of tutors. Some Departments and Faculties appear to be looking at ways of 

boosting attendance at tutorials, e.g. by scheduling appropriately, using an attendance 

register, and awarding 2% or 5% of the course mark to tutorial attendance. There seem to be 

different practices as regards compulsory tutorial attendance on the different campuses. 

TUT is seeking to take forward mentoring for students – for those who are struggling, and 

possibly for first years more generally. An institutional mentorship committee comprising 

representatives from the faculties, residences and SDS has been established. The aim of the 

committee will be to standardise management, practices, training, monitoring and evaluation 

of mentoring across the institution. This restructuring of mentorship management processes 

has complicated the monitoring and evaluation of mentors within faculties, and practices 

were currently inconsistent across faculties and departments.  A decision was therefore taken 

that SDS will coordinate the monitoring and evaluation processes and strategies, with 

monitoring and supervision now a Faculty responsibility.  SDS is currently planning for the 

monitoring and evaluation of appointed mentors within faculties. (It is not clear to what 

extent mentoring is currently being implemented; this will doubtless differ from Faculty to 

Faculty and Department to Department). A comment from the SRC was that it might be 

useful to recommend that the university should make it a formal requirement for all first year 

students to be mentored. 

Monitoring of success rates, referral of high risk students 

All assistant deans are responsible for monitoring the success rate in their faculties, and there 

are Faculty Success Rate Committees which meet every term to assess students’ 

performance, and report to the Senate Committee for Success Rate (SCSR). At-risk subjects 

are identified per faculty and performance in these subjects is monitored through these 

structures. The HEDA system is used to identify which students are failing in difficult 

subjects from test one onwards, and where the average performance is dwindling, that 

programme is flagged for interventions, which may involve SDS assistance. Lecturer 

performance may also be investigated. 

Most Faculties appear to have appointees who monitor and intervene with at risk students, 

although the terminology varies (student support officers, counsellors, mentors, 

enhancement officers), as does the means of funding such appointments: some are funded 

centrally, some from the Teaching Development Grant. 

TUT has also established a central Committee on Student Success Rates, meeting once a 

term (4 times a year) to look at students’ performance, challenges and strengths. 
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The institutional reports also make mention of the referral of high-risk students – those on 

probation or who have been readmitted (after successfully appealing their exclusion) – but 

there is little further specific information provided, nor did the interview discussions focus 

specifically on this group. They are presumably also accommodated by the various Faculty 

initiatives and processes mentioned below. However, it is noted that those students who need 

such interventions tend to not make optimal use of them, whether in faculties or in support 

environments. It is not clear to what extent their performance is closely monitored. 

Student wellness 

There is an awareness of the importance of student wellness, and specifically of student food 

insecurity, as impacting on performance. Various units at TUT (Student Affairs and 

Extracurricular Development – SAED, SDS, Faculty initiatives) appear to be addressing 

food insecurity, though again the process varies across campuses. Arcadia campus 

implemented a wellness questionnaire this year, which identified that students are often not 

adequately able to feed themselves. Concern was expressed that not all programmes do such 

a risk assessment, especially larger programmes because of the logistical challenges.  

A student assistant noted the importance of ensuring that student assistants know what 

support is available for students, because students are generally not as embarrassed to talk to 

them as they would be to talk to lecturers. Student assistants could refer such cases to the 

right office or facility if they knew what interventions are available. 

Disability support 

It is noteworthy that the institution has reported on disability support, with SDS providing 

academic support for students with disabilities. This includes a laboratory with specialised 

equipment. Services rendered include translated materials (audio and Braille), assisted 

assessments and diagnostic support. Infrastructure for supporting students with visual 

impairments sites has been established at all SDS units.  Despite the number of students with 

disabilities increasing by 70% from 2013, TUT is still below the requisite quota with regard 

to the number of students with disabilities registering at the institution. At the same time, the 

implementation of envisaged disability support services was inhibited by the lack of office 

and/or laboratory space to house the equipment.    

SUGGESTIONS FOR FURTHER IMPROVEMENTS 

While an institutional framework for student development and support is available and much 

valuable work is being done, there does appear to be a lack of consistency in implementation 

across Faculties, with different Faculties implementing various components to a different 

extent. At the same time, providing student development and support to 15 000 entrants is 

undoubtedly resource-intensive and extremely complex. Greater coherence in this regard, 

including more structured collaboration between SDS and academics in Faculties, would 

doubtless enhance the valuable work already being done.  
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The university has put several structures in place, such as excellence offices in faculties, 

mentors, tutors, and extra classes, to support students who are struggling academically. 

However, as noted above (and as explicitly addressed in the 2015 report and in the 

interviews), the students who need these interventions tend to not make optimal use of these 

structures, whether in faculties or in support environments. There is an urgent need for a 

change in attitude and culture among students and staff, as many of these interventions 

happen in isolation, and without thorough planning with the subject lecturers. It may also be 

advisable to consider integrating interventions more closely into existing courses, making 

them compulsory and awarding credits for them, to ensure good attendance, as most students 

would doubtless benefit from these. This will however, require adequate resources for 

broader rollout. 

It is similarly suggested that the institution gives consideration to the implementation of a 

formal, credit-bearing course to prepare students for WIL, to increase their employability.  

Little is said in the reports about academic literacy, which is widely considered a key area 

for student development. However, it follows from the SDS Annual Report, uploaded as 

evidence in the 2015 report, that language skills development, reading skills development 

and writing skills development opportunities are being made available; a proven successful 

strategy is the provision of writing skills classes aligned with subject assessments. It is 

unclear to what extent these interventions are presently being implemented. All TUT 

students would undoubtedly benefit from targeted ways of supporting their academic literacy 

development, and lecturers might consider integrating some academic literacy development 

into their formal courses.  

TUT might wish to consider possible on-line and/or self-service approaches to student 

counselling (for less severe cases), to extend available capacity. 

It is suggested that TUT give consideration to finding ways of implementing credit-bearing 

development support. 

OVERALL COMMENTS ON WHAT THE INSTITUTION HAS DONE AND IS 

DOING TO IMPROVE IN THIS FOCUS AREA. 

The institution seeks to base its interventions on data derived from a range of surveys, and 

runs annual and bi-annual general student satisfaction surveys, specific programme reviews, 

and first-year student surveys. This year the First Year Initial Experience survey will run for 

the third time. The institution also participates in the SASSE and LSSE, which are 

coordinated nationally by the University of the Free State. The Faculty of the Arts appointed 

a researcher to find out from graduates how the teaching and learning and curriculum could 

be improved. Finally, the Student Profiling System generates considerable data about 

entering students. The institution identified the need to better integrate the outcomes or 

recommendations of these surveys into broader institutional strategic and operational plans 

for each of the divisions. 
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It was evident, particularly from student contributions to the discussions, that adequate 

financing is a crucial factor in student success. 

 

4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT 

(Including teaching and learning spaces, ICT infrastructure and access, technology-

enabled tools and resources, library facilities) 

THE INSTITUTION’S STRENGTHS  

The development of the Campus Master Plan has taken an interactive approach to improving 

and developing teaching and learning spaces, and has also taken the distant campuses into 

account, seeking to provide equitable services. The development of this Master Plan was 

based on an awareness of the different contexts and starting points on the various campuses, 

which means that their needs will always be different. 

Similarly, TUT has developed an ICT Master Plan (2014 and 2015); and an Infrastructure 

and Efficiency Allocation for ICT Funding. 

The institution has an active Teaching and Learning with Technology (LTwT) directorate, 

located within HEDS, which focuses on technology-enabled resources and maintenance of 

teaching and learning technologies in the classroom, the innovative use of the LMS 

myTUTor and lecturer empowerment throughout all the faculties to enhance interactive 

learning. 

THE APPROACH TAKEN TO IMPROVEMENT 

There has been considerable activity within this focus area, primarily to address critical 

shortages and to build more equitable provision across campuses. 

Here too, the approach has been through policy driven from the centre. For instance, a 

Campus Master Plan has been developed using an interactive approach in which stakeholders 

identified priorities. Teaching and Learning With Technology guidelines have been 

approved for classroom norms across campuses. A maintenance strategy was submitted to 

Executive Management for technology-enabled resources. An e-learning strategy is 

currently under development.  Initiatives are then implemented on the various campuses in 

line with institutional policy. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

Teaching and learning spaces 

Upgrades and refurbishments have been implemented, using the DHET Infrastructure Grant 

funding. New buildings have been constructed on three campuses. Additional projects have 

been identified for funding by DHET. In addition, there has been a focus on Wi-Fi enabled 

Electronic Resource Centres (ERCs), where students can work with their own devices or 



 

 

Report: Tshwane University of Technology  24 

 

with University computers in order to access the internet and electronic academic resources, 

complete assignments, print and scan documents. In addition, there has been a project to 

increase universal access to some of the most critical learning venues; this is in line with 

TUT’s other work on accommodating students with disabilities. 

However, it appears that the institution has not yet found an optimal means of ensuring that 

current space is being used effectively, though a space audit has been done for HEMIS 

reporting purposes, coupled with providing information for master planning.  Ensuring the 

optimal use of space is relatively easy for small campuses where just one Faculty is 

represented, but extremely complex on the larger campuses with several Faculties. TUT is 

in the process of introducing new timetabling software to streamline the use of learning 

spaces, and staff training is presently underway. The intention is to roll out the software to 

two faculties in 2017, in the hope that this will give Management a clearer indication of the 

space usage for the entire university and for specific campuses.   

It is an ongoing concern that the maintenance plan cannot be implemented and that critical 

maintenance is continuously deferred because of insufficient funding.  

Attempts are being made to develop classroom norms across all campuses, insofar as TUT 

has adopted its Teaching and Learning With Technology guidelines, but there are limitations 

and challenges to maintaining all the facilities across all sites. In addition to the standard 

classrooms (for which there is a single set of guidelines), there are also smart classrooms that 

have more advanced technology (for instance, in the Faculty of Science). And clearly, 

different campuses have different needs.  

As regards learning spaces outside the classroom, it was felt that this could be an area of 

improvement for TUT. It follows from the discussions that day students do not have the same 

level of access to learning spaces as students in residence because of travel constraints. There 

has been some focus on learning spaces in the new Campus Master Plan. The new 

Architecture building has just been recently completed, and it provides learning spaces 

within the building where students can interact and do their projects. For this reason it was 

felt that the building has excelled in integrating teaching and learning spaces, and that this 

model could be expanded to other areas in the university. (This model might also be of 

benefit to other institutions.) Other needs are for 24-hour learning spaces, and for the 

integration of learning spaces with Wi-Fi hotspots. 

A key issue raised in the discussions was whether the infrastructure plan was taking the 

pedagogical model into account. It was felt that, to some extent, this had been taken into 

account when applying for DHET infrastructure grant funding and motivating as to how 

these proposed interventions would improve teaching and learning success, but motivations 

had been based primarily on success rate reports.  The pedagogical requirements as such had 

not been considered, and motivations had been primarily in terms of rapidly growing student 

numbers. This was definitely an area for improvement. 
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In the interviews, TUT colleagues noted the need for generators, and an independent water 

supply per campus (with load-shedding being especially challenging for the ICT Faculty). 

ICT infrastructure and access  

Internet access has been improved by connecting additional campuses to the 

SANReN/TENET network.  The Core switch of the university has been upgraded, with Wi-

Fi access points in key strategic areas and some TUT residences. The University has been 

able to increase Wi-Fi coverage on all its learning sites for both staff and students. The 

connectivity map has also been enlarged to improve internet connectivity on all learning 

sites. With the considerably increased educational technology implementations, the focus is 

now increasingly on life cycle management and maintenance. 

A positive development has been the open labs within residences, which are run by LIS and 

provide students with access to computers in I-Centres. These are popular and are often used 

by day students as well to supplement services offered elsewhere on campuses, as there is 

always someone with the technical knowledge (e.g. an ICT senior student) to assist with 

queries. This approach could well be shared with other institutions. 

Nevertheless, the university does not yet have adequate Wi-Fi coverage on all campuses or 

in student residences.  

The University recognises that ICT is an area in which the centralised management model 

does not work well. The planned campus-based model should lead to increased efficiency in 

this area. 

Technology-enabled tools and resources 

As regards maintenance of resources, a maintenance strategy was submitted to the Executive 

Management Committee for approval, which sought to implement a programme that would 

ensure the maintenance and sustainable use of available technologies in classrooms.  

As regards incorporating technology into the curriculum, an increase in the adoption of 

Blackboard (the learning management system) at the University during the past year is 

evident.  There is a gradual increase in the use of Blackboard 9, and academic staff members 

have been trained in the use of the system.  All modules are on Blackboard, but some are not 

yet ‘mature’ (i.e. these modules are not interactive, rather Blackboard is simply being used 

to pass information to the students.) 

The TLwT directorate offers a substantial programme of workshops annually, including on 

the distant campuses (eMalahleni, Mbombela and Polokwane). These workshops address e-

learning best practice in terms of the principles of teaching and learning using technology. 

In addition, one-on-one sessions with lecturers across all faculties ensure continual support 

in enhancing their teaching, as do various tools on myTUTor and other educational 

technologies. Staff can also receive assistance from an e-coordinator per Faculty. In 

Humanities there is an e-coordinator per Department. It appears that there are pockets of 
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excellence in the faculties. More instructional designers are needed to assist staff and 

students, but lack of funding precludes this. (Further information as to support in the 

implementation of e-learning is provided under Focus Area One.) 

There has been implementation of electronic assessment in some high impact subjects. For 

this project, Questionmark™ software was acquired to complement the myTUTor 

(Blackboard) platform and increase the uptake of e-assessment and e-Testing.  In addition, 

two projects funded through the TDG are also in progress:  Mobile Learning, and eBooks.   

The smart classroom developed in the Science Faculty has now become completely 

interactive; this is due to the students who are technology oriented and drive the process, and 

have started using the technology to great effect. The smart classroom is not an open facility, 

due to security concerns, but there are times when students can make arrangements to use 

this facility. Clickers are also used in a number of classrooms and are well received by 

students. 

Currently, an e-learning strategy (including blended learning) is under development, and a 

draft document is available.  This e-learning strategy will be aligned to the Teaching and 

Learning Strategy, to ensure alignment between technology and pedagogy. Open educational 

resources have been adopted where feasible, for instance for Pharmacy students. 

As regards assistance to students, student assistants are available in most computer labs 

(ERCs and I-Centres).  In addition, ICT runs a mentorship programme, whereby an excellent 

senior student is assigned to a central lab, where other students can drop in to receive 

assistance. This has become very popular, as students feel more easily able to ask for advice 

from other students than from lecturers. This appears to be a noteworthy strategy which could 

be shared with other institutions. A more general limiting factor is that the Student Support 

Helpdesk has not yet been established, so that few students are able to use the Student 

Technology Programme (STP) and other Student Support Services.  

Student interviewees spoke highly of an Informatics Community Engagement Programme 

(ICEP) run at TUT, whereby the institution retains selected students as employees in a real 

IT environment. ICEP is presently in its pilot phase, and it involves about 65 students in 

mobile, web and business analysis. Students get to apply their skills in a real time 

environment – for instance a student who had studied business applications was able to apply 

what he had learnt about business analytics. ICEP also uses postgraduate students to 

collaborate and instruct students, which increases their opportunities of knowing what is 

happening in industry. According to the students, this platform allows tremendous 

opportunities for industry exposure and increased support. 

CDS is currently part of a project team, along with Teaching and Learning with Technology 

(TLwT), focused on the development of online delivery programmes. 

As regards other uses of technology:  SDS is using the learning management system to track 

at-risk students in order to provide remedial support.  The Strategic Management Support 
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(SMS) Directorate has provided training across all learning sites on the use of the HEDA 

system, which is used to obtain student performance data. 

Library facilities 

A key issue as regards Library facilities is working towards equity of provision on all 

campuses. 

The impact of technology on the way business is done in the library has been ‘tremendous’. 

There has been a marked shift towards increased use of electronic resources in growing the 

library collections. 

However, the majority of the documentation and discussion focused on the rollout of ERCs 

(in the Libraries) and I-Centres (outside the Libraries) on the various campuses and in student 

residences, which are managed by the Library. A State-of-the-art I-Centre was opened on 

the Pretoria Campus in 2014. The Soshanguwe South I-Centre needed to be upgraded to 

make it comparable to the rest of the University I-Centres, and work is currently in progress. 

A small I-Centre in a student residence on the Soshanguve South Campus was completed 

and opened, providing students with access to 20 PCs. The goals in this area of activity are: 

to improve the computer to student ratio on some campuses; to provide more study spaces 

for users with their own devices, including improved access to Wi-Fi and electrical charging 

facilities in ERCs, I-Centres and Libraries; to create more learning spaces in ERCs, I-Centres 

and Libraries to accommodate students’ changing learning needs, e.g. interactive group 

learning; and to ensure access to, and provision of, facilities for users with disabilities in 

ERCs, I-Centres and Libraries. 

Significant progress has been made in the establishment of a computer replacement cycle 

since 2014. 300 computers were replaced in 2014, followed by a further 179 in 2015 in 

Electronic Resource Centres and I-Centres.  

Unfortunately, the much-needed extension to Mbombela Campus Library is on hold. 

SUGGESTIONS FOR FURTHER IMPROVEMENT  

It is suggested that TUT work to developing a clearer focus on the link between pedagogy 

and physical space. Discussions should shift from a sole focus on student numbers and also 

include issues of curriculum and learning, with the medium-term goal of conceptualising 

each whole campus as a learning space. 

Similarly, TUT would benefit by aligning the available technologies more closely with 

pedagogical approaches and requirements. 

It is suggested that TUT might consider ways in which to draw on the developed ICT 

expertise of their students, to find cost-effective ways of taking further their technology 

development as well as benefiting the University. For instance, ICT (or computer or 
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electronic engineering students) might be able to design their own low-cost Clickers, as well 

as performing additional IT helpdesk functions for fellow students. 

TUT also might give consideration to a greater involvement of the Library resources in 

undergraduate teaching, for instance through the promotion of undergraduate research.  

 

5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 

ENROLMENT MANAGEMENT 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 

courses, throughput rates, management information systems) 

THE INSTITUTION’S STRENGTHS  

The institution has gained considerable experience in the use of on-line systems for 

applications, selections and admissions, with the aim of improving efficiency. 

The institution is clearly committed to taking all possible steps to avoid unnecessary 

readmission refusals, and to dealing effectively with gateway courses, and has approved 

policy with these goals in mind. 

THE APPROACH TAKEN TO IMPROVEMENT  

A clear focus is on further refinement of the online systems for applications and admissions, 

with additional software being acquired. Efficiency is being further enhanced through the 

introduction of a central applications enquiry system (with some decentralisation in late 

January), and the appointment of a Registrar’s task team to ensure that admissions proceed 

smoothly on all campuses. 

In order to enhance student performance and better manage exclusions, a new Policy on 

Academic Exclusion of Students has been approved, and committees have been established: 

a Senate Committee for Success Rates (SCSR), together with Faculty Success Rate 

Committees. These committees jointly consider pass rates in gateway courses and any at-

risk course, and generate subject trend analysis reports on student performance.  In addition, 

relevant Management Information System reports are being developed. TUT is very aware 

of the need for appropriate interventions following on the production of such performance 

reports, and numerous interventions have been put in place. 

IMPROVEMENTS UNDERTAKEN AND PROGRESS MADE 

Admissions, selections, placement 

Applications and Admissions: TUT has focused on continuous improvement of business 

processes and systems (e.g. the online admission system) and on uniform application of these 

on all campuses. The Office of the Registrar has appointed a task team to ensure that online 

admission at all campuses of the Tshwane University of Technology takes place smoothly. 
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The online applications system has been welcomed by students, who now no longer have to 

physically travel to the campus to apply. A call centre is available to assist with enquiries, 

and the call centre’s capacity is increased during the registration period. However, where 

students are unable to apply online, the university still accepts hand-written applications. To 

deal more efficiently with these, TUT is in the process of acquiring Intelligent Character 

Recognition (ICR) software, which will allow application information to be read and 

uploaded onto the ITS system. The ICR software has already been installed and configured, 

and the service-provider will shortly be providing training to staff members.   

However, for an online application to be accepted, all documentation has to be included/ 

scanned in. 

Selection: Enhancement of the e-selection program, which gives students an indication 

online of whether or not they have been selected, is ongoing. It helps ensure that non-arriving 

applicants can be replaced by appropriately qualified applicants and that unnecessary delays 

in providing feedback are avoided. 

Placement: Provisional placement takes place on the basis of Grade 11 results, final 

placement after publication of the Grade 12 results. The scores of those students who have 

applied are first run and qualifying students are offered a place; if students do not respond, 

they are removed from the list to make space available for other students. Once these students 

have been accommodated, the institution considers late applications. Processes for dealing 

with these equitably and efficiently have been much enhanced by the introduction of a central 

applications enquiry system. 

The system for placement decisions combines centralisation (during most periods of the 

year) and decentralisation during the very busy January late application period. Experienced 

staff members are deployed to various TUT campuses during this period to provide equitable 

selection and placement services, allowing placements to be finalised at campus level.  

Placement enquiries have been centralised through a new centralised online application 

enquiry system, which allows students to track their selection status, as soon as they have 

been assigned an application number.  

Admission processes differ from programme to programme. Some programmes use a first-

come-first-served approach, and here the Applications Office can process the application 

from start to finish. Some qualifications have a limited intake and specific requirements that 

the Faculty must address. Departments can confirm a selection electronically; printed lists 

of applicants are no longer required. When Admissions have processed an application a 

progress report is generated and the academic department can select the student, which is 

then confirmed through the application process. In high-demand programmes, such as 

Education, the turn-around time is slower and applicants do get impatient. 

Enrolment Planning 
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The Enrolment Plan has quotas that are agreed with academic departments. Each application 

is first assessed in terms of the specific campus the applicant has chosen, and the application 

is then channelled to other campuses if the first programme is full.  

Students can be placed in extended or mainstream programmes, primarily on the basis of 

their APS score, though the specific requirements of the individual programmes and subject 

choices also have an influence.  

Readmission refusal  

The key issue TUT seeks to focus on in this area is to identify and monitor the  progress of 

students in advance, so that measures can be put in place in time to support poorly performing 

students. It is imperative that student success should improve, rather than students simply be 

excluded.    

The new Policy on Academic Exclusion of Students was approved towards the end of 2014. 

The primary objective of this Policy is to identify students who do not comply with the 

minimum progression requirements in their qualifications and to monitor their progress in 

terms of academic support measures that are put in place to help them achieve success, and 

hopefully avoid exclusion. The policy provides for timeous academic interventions, as well 

as the placement of poorly performing students on probation with conditions. The new policy 

also allows students to choose alternative qualifications provided they comply with the 

admission requirements.  

Further development of the academic exclusion program has the goal of automatizing the 

system, as far as possible. The enhanced program will be tested before the end of the 2016 

academic year, with the necessary staff training being provided. 

Pass rates in gateway courses 

In the TUT context, gateway courses are those core subjects with a success rate below 50% 

(This appears to have recently been increased to 60%). The university is determined to 

improve student success in gateway courses. This, of necessity, involves monitoring student 

performance in gateway courses, the introduction of suitable interventions and timeous 

reporting. To achieve this, TUT has put in place a Senate Committee for Success Rates 

(SCSR), which is chaired by the DVC: TLT, with a broad membership from faculties and 

support divisions, and meets twice a year. This committee is complemented by Faculty 

Success Rate committees, which focus on performance in their respective gateway courses. 

Faculties periodically analyse the impact of different interventions that have been put in 

place to improve student success in gateway courses, and report these findings to the Faculty 

Success Rate committee and then on to the Senate Committee for Success Rates. According 

to a trend analysis of faculty success rate reports (2015), the following interventions are in 

place:  

 The appointment of tutors and mentors in all faculties;  
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 Extra classes were offered to give students opportunities to revise what was taught in 

class; 

 Success rate coordinators (different faculties use different names) were appointed to 

help identify and track at-risk students and monitor students’ performance in gateway 

subjects; 

 Students were given opportunities to write additional class tests and submit 

additional assignments to test their understanding of difficult concepts; 

 MyTUTor was used to provide students with additional exercises after lectures; 

 Students are encouraged to consult with lecturers, mentors and tutors more often;  

 The Faculty of Engineering and the Built Environment piloted an intervention known 

as the ‘Classroom visits initiative’ in May 2015;   

 Students at-risk who could benefit from some support intervention are referred to 

Student Development and Support (SDS).  

Trend analysis reports by faculties also explored reasons for changes in student performance 

in gateway courses. There are frequent discussions about necessary improvements, and 

especially regarding service courses; there are also regular interactions with professional 

bodies and industry in this regard. 

Not only gateway courses, but all courses where the subject average is lower than 60% are 

monitored and interventions put in place. The overall average module success rate is at 76%, 

which is considered by the institution as quite good. 

Student evaluation of teaching and modules takes place through MyTUTor; while not all 

students respond, the sense is that probably sufficient numbers respond to gain a good sense 

of any teaching problems. 

Throughput rates 

There was no separate discussion of throughput rates in the reports and discussions; rather 

the focus was on performance and interventions in gateway and other courses.   

Clearly, much work is being done at TUT to improve throughput rates (as indicated in the 

discussion under Focus Areas One and Two.) 

Management information systems (MIS) 

The provision of self-service business intelligence (BI) to management by way of real-time 

dashboards and reports allows trends and patterns to be identified. In addition, the MIS 
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accommodates the need for institutional research, in order to help identify the root-causes of 

problems and inefficiencies throughout the institution. 

A recent focus in these reports has been student throughput and success rates, for instance,  

the “Academic Performance Evaluation Report”, which allows poorly performing subjects 

to be identified. Success rate reports on the system can now provide success rates per subject, 

qualification, department, faculty, campus, as well as a composite for the entire institution, 

with optional parameters used to calculate the success rates. The reports are accessible to all 

staff members, and academics use the system through the Success Rate Sub-committees; 

staff use of MIS, HEDA and ITS have increased substantially. The data is so customised that 

an overall picture of the institution as well as a look at specific subjects is possible. A road 

show is planned to train staff on extracting reports that would be useful to them. Those who 

have already been trained report that the system is very useful. There is also a self-help 

function to allow staff to access information on a variety of aspects. 

Further reports include institutional performance snapshots; cohort analyses; peer 

comparisons with other South African universities; and analysis of economic and academic 

viability of Faculties and programmes.  

Tools are under development that will support Enrolment Planning, Staff Workload and 

Space-Utilisation. Key features are real-time tracking and comprehensive views and filters.  

However, tools for calculating staff workloads and space utilisation have hitherto proved 

inadequate because of inaccurate timetables and space data. 

While, at present, access is limited to top management, the intention is to extend access to 

operational and middle management.  

The MIS system is also used for the initial student profiling, which seeks to identify at-risk 

students at a very early stage of their studies (discussed under Focus area 2.)  

MIS also allows for tracking of student performance, based on the assessment marks of 

students; this tracking is managed by SDS. The system identifies students who are at risk of 

not passing a particular subject. Three sets of marks are used – first test, mid-year and final 

year marks. If a discrepancy is identified, the system raises a flag to SDS, who then contacts 

faculty coordinators about the students’ performance. An e-mail is also sent to the students; 

but because the tracking system draws on ITS, this e-mail does not go the TUT e-mail 

addresses, so many students do not receive it. 

The point was made that this system of student performance tracking could be much 

strengthened if there were a reciprocal arrangement between the faculty and SDS. The 

example of the Faculty of Education was given, where success rate coordinators are 

specifically appointed per department; they start the new year with a list of excluded 

students, which could change after the first test of the year. The feeling was that it is 
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important to constantly track and engage students, however slow this work might be, and 

that personal engagement with students can be of real benefit to performance.  

SUGGESTIONS FOR FURTHER IMPROVEMENT  

TUT is encouraged to continue refining its online processes and to consider introducing 

incentives to maximise the number of on-line applications and registrations. 

TUT is encouraged to continue developing appropriate reports on its MIS system and to 

make these widely available to teaching staff, together with the necessary training in the use 

of the MIS.  

Additional positive benefits for students would certainly be derived through the 

establishment of a closer, more clearly structured and more mutual working partnership 

between SDS and all Faculties, and TUT is urged to take this matter in hand. 

 

6. SUMMARY 

The panel commends TUT on the numerous improvements being made across all focus 

areas. These are generally being guided by policy development, with Senate backing, and 

TUT is then seeking to ensure that these policies are adequately implemented across all 

faculties and campuses. Of particular significance would appear to be the Teaching, Learning 

and Technology (TLT) Strategy for TUT, the Student Development and Support Strategy 

and the TUT 101 project, as well as the work on ICT enablement and on-line applications 

and registrations. The work of the several Divisions within HEDS has been able to contribute 

substantially to rollout of the numerous associated interventions, and the HEDS Directorate 

appears in this way to have moved from the periphery and to have established itself centrally 

within the institutional mainstream. 

While embarking on its QEP journey, TUT was once more made aware of the constraints of 

its management and governance structures across the nine campuses, and is currently 

working on a decentralised model to delegate authority and resources to the campuses to 

improve resourcing and service delivery. This initiative has the potential to contribute 

significantly to the success achieved in the four focus areas. 

The panel was impressed by the serious and committed approach to the QEP by TUT – there 

were several comments about the way the QEP had begun to shape thinking, and had 

‘pushed’ the university into new initiatives. For such success the full support of senior 

management is essential, and this support was clearly well in place at TUT.  In addition, 

TUT’s priorities for enhancing academics as teachers are reflected in the key institutional 

strategic documents as well as in the 2014 institutional submission. The professionalisation 

of university teachers was listed as a key strategic priority for TUT in 2015. The development 

of the Scholarship of Teaching and Learning (SoTL) is recognised in the Institutional 
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Strategic Plan (2014–2019) as well as the Teaching, Learning and Technology Strategy, as 

a way of achieving excellence in teaching and learning practices at TUT. 

While certain support units, such as HEDS (with SDS, CDS and TLwT) were, by their 

nature, leading developments, there were also a great number of interventions taking place 

at faculty level and in other support environments. The ideas emanating from engaging with 

the QEP focus areas were spreading across the institution, at a range of levels, and clearly 

also reaching most campuses, as well as students. These processes were being supported by 

policy developed, with some core policies already approved, and others well on the way to 

approval. 

The fact that the institution established task teams to work on the four focus areas appears to 

have worked well for them. These task teams are representative of campuses, faculties and 

the institutional support services. Regular reporting to Council (which is in place) can be 

seen as a strongly contributing factor for coherence and contributed to an integrated 

approach. The institution is encouraged to keep these structures, the work they do, and this 

reporting in place until such time that the impact of the QEP project is evident and these 

practices are institutionally embedded. It would be of considerable risk to the institution to 

view the QEP as a phase that has been completed, and not to conceptualise it as a milestone 

on a longer journey. 

The panel was unanimous that the institutional visit had been very encouraging, with really 

good and open participation from a number of people in the institution, including students. 

It was most encouraging to see students, as well as members of staff, being open and 

constructive in their engagements with the panel and each other. 

Suggestions for further improvements 

Good progress has been made in institutionalising and embedding the improvements, and 

TUT is urged to continue its efforts in this regard and to ensure equitable implementation, 

as far as is possible, on all campuses and in all faculties. For instance, it would be wise to try 

to have CDS and SDS represented in some way on all campuses. Similarly, the student 

feedback system also appears to be in place only in parts of the system, and the student risk 

profiling is not yet being implemented in all environments. The panel urges TUT to take this 

valuable work further. 

A sound induction programme for academic staff is in place. To complement this, TUT 

might, in addition, seek to ensure that young and inexperienced academics are not 

overloaded, and to give them adequate space to develop their professional skills at the start 

of their careers. Welcome efforts are being made to make professional development available 

to the many temporary teaching staff appointees, in addition to permanent staff, and the panel 

urges TUT to continue with implementing these initiatives. 

TUT is currently taking performance management proposals through the various negotiating 

processes, and the panel urges the University to bring this to a successful conclusion, and to 
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move towards full implementation.  Similarly, implementing the workload model (on the 

basis of the accurate data referred to in the interviews) in all environments will allow for 

more equitable workload distribution across faculties and campuses. 

The panel suggests that TUT consider ways of enhancing communication between faculties, 

to encourage the sharing of good practices. Similarly, communication between CDS, and 

especially SDS and the Faculties, could be further enhanced, to build truly viable and 

productive mutual partnerships.  

The panel suggests that TUT considers ways of embedding academic development (which 

would benefit the majority of entrants) more closely within its qualifications, and of 

awarding credits for this. This might apply to the interesting TUT 101 module, which the 

panel urges TUT to position as a credit-bearing module with clear interfaces to Faculties and 

disciplines. Similarly, it would be useful to position a preparation course component for WIL 

as credit-bearing. 

TUT might consider a more formalised mentorship programme for first year students, in all 

Faculties and on all campuses.  The panel also suggests that the University seeks to improve 

communication with students about the support that it is making available. 

The panel suggests that TUT develops a more coherent strategy for its focus on ICT, e-

learning and technology-enabled learning. 

It is suggested that TUT align the relationship between physical planning and the 

University’s teaching and learning strategy, to ensure that teaching and learning spaces 

support the teaching and learning strategy of the university. Similarly, TUT is encouraged to 

create many more learning spaces on its different campuses without having to make a large 

financial investment. This could be achieved with a thorough of audit of space and its 

utilization. 

The panel urges further collaboration with South African universities who are doing work 

which may be of value for TUT, e.g. MUT as regards a credit-bearing WIL preparation 

course and the FYE resource centre at UJ as regards the TUT 101 initiative. 

And finally, the panel suggests that TUT maintains the four working groups that were 

established for the QEP, which include a large number and broad range of stakeholders from 

across the institution, as a means of further consolidating and mainstreaming the work in the 

respective focus areas. 

Concluding comment 

The panel commends TUT sincerely on its evident commitment to bringing about 

improvements institution-wide in the four focus areas identified in the QEP, on the 

engagement of all levels of staff in the process, and on the many successes which have 

already been achieved. We wish you further successes as you continue on this journey. 
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EMC Members 

 

NO TITLE SURNAME INITIALS DESIGNATION & DEPARTMENT  

1.  Prof Van Staden LR Vice-Chancellor and  Principal 

2.  Mr Bhengu  T 

Executive Director: Strategic 
Operations (Acting)  
office of the Vice Chancellor 

3.  Mr Mahlalela SA Chief Financial Officer 

4.  Mr  Mashego  A Senior Director: Institutional Support 

5.  Dr Moraka  RE 

Senior Deputy Vice-Chancellor (Acting) 
and Deputy Vice-Chancellor: Student 
Affairs and Extra Curricular 
Development 

6.  Dr Naidoo  D 

Chief Information Officer and Executive 
Director: Quality, Planning and Risk 
Management 

7.  Dr Selepe  C Director: Quality Promotion 

8.  Ms Watson B 
Director:  Corporate Affairs & 
Marketing 

9.  Ms Mokuele  M 
Executive Director: Human Resources 
and Transformation 

10.  Dr  Mushaathoni  M Registrar (Acting) 

11.  Prof Mukhola MS 
Deputy Vice-Chancellor (Acting): 
Teaching, Learning & Technology 

12.  Dr  Nesamvuni AE 

 Deputy Vice-Chancellor (Acting): Post 
Graduate Studies, Research and 
Innovation 
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WORKING GROUP 1: ENHANCING ACADEMICS AS TEACHERS 

INTERVIEWEES 

NO TITLE SURNAME INITIAL DEPARTMENT 

Members directly involved in working group 

1 Dr Motshekga-Sebolai M Chairperson       Director: HRD 

2 Prof Mashige MC Applied Languages, Humanities 

3 Prof Mashigo MP Economics & Finance 

4 Dr Snyman J Champion               Senior Curriculum 

Development Practitioner 

5 Prof Munda J Assistant Dean, Engineering & the Built 

Environment 

6 Prof Senne Y Assistant Dean, Management Sciences 

7 Ms Pongwana P Organisations Development Officer 

8 Dr Pather M Director: SMS 

9 Mr  Radipabe D Director: Recruitment, Benefits and 

admin  

10 Mr Tladi K Director: Transformation, Employment 

Equity & Diversity 

Nominees 

11 Mr Motubatse KN Auditing, Economics & Finance 

12 Prof Wanjala RW Civil Engineering, Engineering & the 

Built Environment 

13 Dr Netshiombo KF Campus Director, Mbombela 

14 Dr  Makgato M  Humanities  

15 Mr Memani V ICT 

16 Dr Pule  ERJ Management Sciences 

17 Dr Mudau  LS Science , Environmental Health  

18 Mrs  Geertsema  R Building Science  

19 Dr Moodley N Assistant Dean, Arts 

20 Mr  Thamaga  T Public Finance  

21 Mr  Thulo  K Arts 

22 Dr Mukhonza RM Polokwane, Humanities 
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WORKING GROUP 2: ENHANCING STUDENT SUPPORT AND 

DEVELOPMENT 

23 Mr Nange ET NEHAWU 

Students 

24  Lyle K Student, Arts 

25 Mr Komane M Student, Economics & Finance 

LSRC  

26 Mr Masemola   Student Management Sciences 

27 Mr Phetla P Student, Science 

28 Ms  Ntlaleng  B Student, Humanities  

NO TITL

E 

SURNAME INITIAL

S 

DEPARTMENT 

1 Prof Erasmus AS Chairperson 

Senior Director: HEDS (not attending)  

2 Ms Dockrat S Acting Chairperson & Champion SDS 

3 Dr Banoobhai M TUT101 Project, Humanities 

4 Ms Els EM SDS eMalahleni 

5 Prof Geldenhuys S Assistant Dean, Management Sciences 

6 Mrs Geyer JCIJ Public Sector Finance, Economic & Finance 

7 Dr Lall M ICT 

8 Mrs Malan L SDS, HEDS 

9 Prof Mamiala LT Mathematics, Science & Business Education, 

Humanities 

10 Mr Mapundu Z Information Technology 

11 Mr Masebe J Quality Promotion 

12 Dr Mokgobu I Assistant Dean, Science 

13 Mr Motaung E Cooperative Education, HEDS 

14 Mr Phokobye HW SDS, Polokwane 

15 Mrs Pretorius M SDS, Mbombela 
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WORKING GROUP 3: ENHANCING THE LEARNING 

ENVIRONMENT 

16 Mrs Seromo M Management Sciences 

17 Dr Wessels ML Director: Cooperative Education, HEDS 

NOMINEES 

18 Mrs Kruger R Fine & Applied Arts, Arts 

19 Mr  Sehume ME Economics & Finance 

20 Mr Muwanguzi MN Computer Systems Engineering, ICT 

21 Mr Snyman PL Management Sciences 

22 Ms Bekker YC SDS Arcadia, Science 

23 Dr Ramapela SS School of Education 

STUDENTS 

24  Smith J Student: Drama, Arts 

25 Ms Modikwe TL Student: Economics & Finance 

26 Mr Motaung G Student: Management Sciences 

27 Mr Sekolonyane K Student: Science 

28 Ms Buthane MV Student: Management Sciences 

29 Ms Shai PR Student: Building Science 

30 Ms  Mukwevho TN Student: Building Science 

31 Mr Fakude MS School of Education 

NO TITLE SURNAME INITIAL DEPARTMENT 

1 Mr Mashego A Chairperson 

2 Dr Sesemane M Champion; Director: TLwT 

3 Ms Agyei V Director: LIS 

4 Mr Botes H Visual Communication 
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5 Mr Botha CJS LIS 

6 Mr Botes H Visual Communication 

7 Mr Lehasa JF Institutional Support 

8 Mr Mampa JN Director: ICT Services 

9 Mr Matsane M Student: Economics & Finance 

10 Mr Mahlangu A Manager: ERC: Library & Information Services 

11 Miss Mororo P Student Management Sciences 

12 Prof Rankhumise E Dean: Management Sciences 

13 Mr Thulo K Arts 

14 Mr Van der Meijde A Management Sciences 

15 Ms Van Wyk M End User Computing 

16 Mr Brown G Mbombela, Facilities Management 

17 Mr  Mkhwanazi  M Student 

18 Dr Motlalekgosi H Safety and Security Studies 

19 Prof Jordaan J.A. Emalahleni Campus 

20 Dr Mokwena S. Polokwane Campus 

21 Prof Mphahlele M. I Executive Dean, ICT 

22 Prof Ngobeni P. Executive Dean, Science 

23 Dr Pretorius A. B. Assistant Dean, ICT 

24 Prof Rugimbana R Executive Dean, Econ & Finance 

25 Prof Sirayi  M Executive Dean, Arts 

26 Dr Tshamano W Campus Director, Polokwane 

27 Dr Bekker L. Science 

28 Mr Manganye R Student:Arts 

29 Ms  Modiba M. Student, Humanities 

30 Mr Khule K Student: ICT 

31  Ngwenya M. Student: Science 
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WORKING GROUP 4: ENHANCING COURSE & PROGRAMME 

ENROLMENT MANAGEMENT 

NO TITLE SURNAME INITIAL DEPARTMENT 

1 Dr Mushaathoni M Chairperson 
Acting Registrar 

2 Prof  Coetzee IEM Dean, Humanities 

3 Ms Coetzer L Assistant Registrar, Science 

4 Mr De Beer T Engineering & the Built Environment 

5 Mrs Seoraj-Pillai N Nature Conservation 

6 Ms Kgetse A Registrar 

7 Mr Lebese TB Assistant Registrar, Economics & 
Finance 

8 Ms Mabote E Quality Promotion 

9 Ms Nel A Champion, Registrar 
 

10 Mr Phalane A Model Developer & Reporter, SMS 

11 Ms Burger I Snr Administrator: Student Services 

12 Prof Pudi TI Campus Director, eMalahleni 

13 Mr Scholtz G Humanities 

14 Ms Steynberg T Academic Administration, 
Polokwane 

15 Mr Thamaga TS Public Finance, Mbombela, 
Economics & Finance 

16 Ms Van Wyk A Assistant Registrar, Registrar 

17 Ms Van Zyl A Registrar 

Nominees 

18 Mr Botes H Visual Communication, Arts 

19 Mr Dixon HJ Managerial Accounting, Economics 
& Finance 

20 Dr De Jager T Humanities 

21 Dr Kalema BM Informatics, ICT 

22 Ms Ferreira CM Management Sciences 
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23 Ms Khabo-Mmekoa CM Biomedical Technology, Science 

24 Ms Mokgatle SL Assistant Registrar: ICT 

     

     

Students 

25 Mr Engelbrecht D Musical Theatre,  Faculty of Arts 

26 Ms Malinga BN Faculty of Economics & Finance 

27 Ms Makgobola K Public Management, Humanities 

28  Mosieleng MR Faculty of ICT 

29  Ngidi B Faculty of Management Sciences 

30 Ms Mashamaite D Faculty of the Sciences 


