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The approach for Phase 2 of the QEP has been modified and shortened. There are two main 

reasons for this. First, the implementation of Phase 2 was delayed by a year, largely as a result 

of student protests and institutions’ need to respond meaningfully and appropriately to them. 

Second, as a result of an identified need for the CHE to play a more active role in ensuring 

institutional quality, the start of the third cycle of quality assurance has been brought forward 

by a year to 2018.  

Unlike in Phase 1 of the QEP, when institutions produced two reports, one providing baseline 

information on existing initiatives and the second demonstrating improvements made, for 

Phase 2 there will be only one submission. Producing two submissions enabled institutions to 

reflect on their own journey to improvement. Such reflection is more difficult to achieve in a 

single submission, but given institutions’ experience in Phase 1, it is hoped that institutions, 

nevertheless, will find it both possible and worthwhile to do so. The submission for Phase 2 

therefore needs to show the path that each institution is on to address important matters related 

to curriculum – where it has come from, where it is, where it is headed, what the obstacles and 

enablers, the disappointments and the wins have been on the journey. As in Phase 1, the purpose 

of the report is twofold: 

1. To provide a structured and time-bound opportunity for institutions to reflect on and 

document their own choices and experiences related to the focus area. 

2. To provide information to the sector that can be used as the basis for shared learning 

and system-wide enhancement. 

Institutions are requested to be frank and clear in their responses.  Otherwise it will be difficult 

for the higher education sector to engage meaningfully with enablers of, and obstacles to, 

student success. While there are indisputable differences in institutional contexts, most 

challenges are common to several, if not many, institutions.  Clear and honest statements of the 

challenges will facilitate the development of strategies to address them.  On the other hand, 

successful approaches developed in one institutional context may be able to be adapted to help 

students in another context. 
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Where possible, please frame your responses in terms of curriculum structure, 

curriculum content and curriculum implementation. 

1. Curriculum renewal and transformation 

(Suggested length: 5-10 pages) 

Includes advancing the purposes of higher education spelt out in policy documents, 

addressing transformation imperatives, ensuring local relevance and global awareness and 

developing graduates with attributes that are personally, professionally and socially 

valuable. 

1.1 At the institutional level: 

a) What is the institution’s approach to addressing curriculum renewal and 

transformation?  

The curriculum development at Stellenbosch University (SU) is governed by an overarching 

Strategy for Teaching and Learning, with institutional guidance provided by committee 

structures within faculties, and centralised (and decentralised) support by the Centre for 

Teaching and Learning (CTL), the Centre for Learning Technologies (CLT) and the Centre 

for Academic Planning and Quality Assurance (APQ), amongst others. 

 

The Strategy and related policy documents define the institution’s graduate (and the lecturer) 

attributes and allow academics the freedom to design and adapt the structure, renew the 

content and improve the implementation of curricula for the 650-odd programmes on SU’s 

Programme Qualification Mix (PQM) on a regular and continuous basis.  

 

Undergraduate modules and postgraduate programmes are externally reviewed as part of the 

Quality Assurance (QA) cycle at SU, and professional programmes are required to adhere to 

the accreditation criteria prescribed by their respective professional bodies. Periodically, an 

institution-wide programme alignment, evaluation or renewal activity is undertaken, as is 

currently the case with the institutional Programme Renewal Project, for which each faculty 

has identified a pilot/candidate programme that is currently being recurriculated.  

 

Typically, though, a faculty determines its own priorities, albeit to review a particular 

programme’s curriculum structure (e.g. evaluating the horizontal and vertical articulation of 

modules, reducing the credit load or rationalising modules), its content (e.g. updating the 

curriculum with more recent and contextually relevant examples), or the implementation of 

the curriculum (e.g. improving blended learning modalities). 

For the purposes of this institutional submission, however, we will elaborate on the current 

institutional Programme Renewal Project as an example of an integrated approach through 

which we are engaging with curriculum renewal and transformation issues across all ten 

faculties at SU. 
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Background and Context 

In SU’s Institutional Intent and Strategy (IIS) 2013-2018 the strategic priorities of 

broadening access, sustaining the momentum on excellence, and enhancing societal impact 

are further unpacked in five strategic themes that play into 26 discrete strategic goals, of 

which one is “Furthering programme renewal”, located in the Vice Rector (Learning and 

Teaching)’s Responsibility Centre (RC). 

The five strategic themes (alluded to in the previous paragraph) relate to: increasing access 

to new knowledge markets, increasing the diversity profile of SU students and staff, 

positioning SU as the leading research institution in Africa, maintaining our student success 

rate, and advancing committed visionary leadership. In their rolling environmental plans 

(similar to “business plans”) faculties and professional academic support service (PASS) 

divisions are encouraged to interpret and operationalise the IIS’s strategic priorities, -themes 

and -goals in an integrated manner. From these plans – and discussions at the Institutional 

Planning Forum – an SU Programme Renewal Project was conceptualised, along with a 

community of practice that was established in 2015/2016 to include all the Vice Deans 

(Teaching) and senior staff members responsible for programme management in each 

faculty. 

Programme Renewal Project 

The Programme Renewal Project is designed to be rolled-out in different phases over a 

period of six years. The first year focused on the identification of a candidate programme for 

each faculty, and a programme renewal roadmap was drawn up with different levels of 

renewal per programme within faculties. For each candidate programme, the Vice Deans 

(Teaching) identified a team leader and team members, drew a timeline and identified the 

resources needed. As a catalyst, Prof Gilly Salmon (Pro Vice-Chancellor: Education 

Innovation, University of Western Australia) was invited to host a workshop from 16-18 

May 2017 focusing on the programme and module design, with faculty teams and PASS 

staff grouped together in “pods” to work on their candidate programmes as well as two or 

three key modules within the programmes. Participants were guided through Prof Salmon’s 

“Carpe Diem” methodology as one possible approach, and encouraged to replicate the 

process for the remainder of the modules as well as additional programmes in the future. The 

“Carpe Diem” methodology was chosen, because it is has a high level of impact in a short 

space of time. 

Since then, regular meetings with the Vice Deans (Teaching) continue the cross-faculty 

discussions, raising critical questions and possible themes for further investigation, and 

sharing good practices within the group. Some possible themes relate to the overarching 

drivers for programme renewal, structural issues (such as promoting “programme thinking” 

rather than “module thinking”), curriculum content (in terms of decolonising the curriculum, 

embedding graduate attributes, etc.) and implementation challenges (ranging from role 
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clarification of the heads of departments and programme leaders, to adequately resourcing, 

recognising and rewaring curriculum renewal efforts). 

The Programme Renewal Project has been included in our University Capacity Development 

Grant (UCDG) Plan for possible funding and it will also be submitted to the SU Council for 

additional strategic funding; however, the evaluation and sustainable costing of future 

programme renewal actions need to be integrated into our main budget and form part of our 

systemic-holistic quality assurance (QA) system. 

b) What initiatives have you undertaken in the past few years to address 

curriculum renewal and transformation that have been successful and how do 

you know? What thinking/theorisation about the value, purposes, and 

assumptions about knowledge and higher education have informed the process? 

Many different faculty-specific initiatives have been undertaken, in many cases steered by 

the Vice Deans (Teaching), but also by specific programme design/review teams. The depth 

and breadth of the theorisation about knowledge, teaching and learning practices, and what 

universities are for, differ across the institution, with some disciplines and departments 

experimenting with clear theoretical approaches, while other environments are less 

influenced by educational (or social-science) discourse(s) and more influenced by the 

epistemological frameworks of their disciplines. As an institution, though, we are actively 

promoting the scholarship of educational leadership (SoEL), which encourages academics 

to practice scholarly teaching, reflect on their scholarship of teaching and learning, and 

publish their findings in peer-reviewed journals. Within the development of our teaching and 

learning policy documents, we can track the progression in our institutional thinking from 

teacher- and teaching-centred, to student- and learning-centred, to knowledge-centred 

notions of learning, and we are currently exploring the off-campus and co-curricular learning 

dimensions as well. 

 

In the Faculty of AgriSciences, formal re-curriculation of programmes has been ongoing 

since 2014. The planning of this has been included in the Faculty’s Environmental Plan with 

at least one programme starting with the process every year. Currently programme renewal 

processes for five (Plant and Soil, Viticulture and Oenology, Conservation Ecology, Animal 

Science, Agricultural Economics) of the seven undergraduate programme groups have been 

completed or will be completed by the end of this year. Re-curriculation has been directed 

at achieving the graduate attributes, enabling programmes to equip students for the 

agricultural context of the future (including sustainability and food security), rationalising 

modules and improving standards and efficiencies. Curricula have also been further aligned 

with stakeholder expectations, including those of regional, national and international 

industries. Positive outcomes include a reduction in the number of modules as well as credits 

within existing programmes, and a significant focus on providing teaching and learning 

opportunities to staff to enhance their teaching philosophy, pedagogy, ICT and related skills.  
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The Faculty of Arts and Social Sciences (FASS) is following a two-pronged and phased 

approach in terms of the institutional Programme Renewal Project, having focused on 

modular renewal in 2016 and the renewal of a formative Bachelor of Arts programme in 

2017. The modular renewal happened (and continues to happen) in a distributed manner 

within the different academic disciplines, focusing on the vertical articulation of modules 

and purposeful scaffolding of knowledge, generally informed by a (social) constructivist 

approach to and understanding of learning. The Faculty interrogates the impact of the 

changes on their curriculum structures, content and implementation through the regular self- 

and external evaluations of our departments as part of the well-established Quality Assurance 

(QA) system of the University. Evaluating the effectiveness of this Faculty’s formative 

undergraduate offering is more complicated, but the renewal process is focused on 

developing explicit graduate attributes, identifying and plotting threshold concepts, 

analysing (and where applicable, reducing) the number of learning hours, and taking into 

account the co-curricular learning that happens beyond the classroom context. 

 

The Faculty of Economic and Management Sciences sees programme and curriculum 

renewal as part of the academic project that receives attention on a continual basis. Initiatives 

incorporate a specific focus on the inclusion of new knowledge, different epistemologies and 

the work of African scholars in such a manner that the inclusion thereof contributes to the 

ability of graduates to apply knowledge to the challenges of South Africa and Africa and the 

community they work in, together with meeting the outcomes of the modules/programmes. 

The various professional bodies also provide guidelines for curriculum renewal and 

transformation, with input from recent graduates that identify key knowledge components to 

enhance the fit between industry needs and curriculum content. One outcome of this year’s 

programme renewal initiative has been the introduction of a new focus area within the BCom 

(Mathematical Sciences) programme. Another outcome has been a revision of the 

assessment practices of the Faculty, with all undergraduate modules that will now implement 

“flexible assessment” from 2018 onwards. Flexible assessment allows for a mix of formative 

and summative assessment opportunities; it helps with the constructive aligment of 

assessment methods with module outcomes, and offers students the opportunity to utilise all 

the assessment opportunities. 

 

Over the past few years the Faculty of Education has been part of a national recurriculation 

programme in education, responding to shifts in national education policy. This included the 

recurriculation of the BEd, BEdHons, PGCE and AdvDip (Education) programmes. In other 

areas of study and programmes, curriculum renewal is often dependent on external role-

players such as the Biokinetics Association of South Africa. Seeing as many of the Faculty’s 

programmes are new, some of which have been implemented for the first time this year, the 

Faculty will only be able to fully assess and reflect on lessons learnt during implementation 

this year and start to evaluate whether the new programmes are successful.  

 

The undergraduate programme offering of the Faculty of Engineering is subjected to 

regular accreditation visits by the Engineering Council of South Africa (ECSA) and as such 



Stellenbosch University  6 
 

remains responsive and accountable to the needs of the industry. Two recent initiatives have 

been the development of proposals for a new set of postgraduate programmes in biomedical 

engineering, and the introduction of a new focus area of smart grid technology in the 

electrical and electronic engineering postgraduate programmes. Seeing as the new 

programme submissions are interdisciplinary in nature, this required broad consultation with 

the four faculties involved – and externally the submission will be peer evaluated. The new 

focus area involved the design of new modules, which requires a clear rationale or purpose, 

and sets of values and assessment methods constructively aligned with the outcomes of the 

existing postgraduate programmes – and these are debated internally by different committee 

structures, before being approved by Senate. 

 

The Bachelor of Laws (LLB), offered by the Faculty of Law, has recently been reviewed 

and re-accredited by the Council on Higher Education (CHE) as part of its national reviews. 

This required the Faculty to submit a comprehensive report on the programme purpose, 

underpinning theoretical approaches, etc., with supporting evidence, and to consider the 

recommendations made by the external review panel. At postgraduate level, the Faculty has 

revisited its offering and submitted a number of new LLM programmes for external approval, 

including new professional Master’s programmes, while  at undergraduate level, the Faculty 

is currently exploring a new curriculum structure, with revised curriculum content for the 

LLB. 

 

In the Faculty of Medicine and Health Sciences, curriculum renewal is guided by a very 

strong international and national health professions education (HPE) movement in which 

there is a focus on production of HPE scholarship and response to international trends and 

national imperatives. In 2010, a number of initiatives used the 100th anniversary of 

recognised Western health professions education to review the current status of, and new 

requirements for, HPE. The Faculty’s programmes have used these reports to guide 

curriculum renewal to address transformative learning, social accountability, graduate 

attributes, along with responding to the country’s burden of disease and guided by South 

Africa’s Human Resources for Health policy. The Health Professions Council of South 

Africa (HPSCA) and the South African Nursing Council (SANC) accredit all the 

professional undergraduate and postgraduate programmes every five years. This process 

consists of a self-evaluation followed up with a visit by a panel of expert peers.  

 

The academic programmes in the Faculty of Military Science are designed according to the 

needs of the South African National Defence Force (SANDF). There has been an increasing 

need to integrate theoretical knowledge with practical skills, underpinned by experience, 

training and education. While military experience is concerned with the military realities of 

the past; training for the military realities of the present; education – the expansion of 

knowledge – is for the military realities of the future. The future-focused approach in terms 

of the utilisation of military forces has become a dominant feature of the educational renewal 

processes. The normal purpose of dealing with a clearly defined threat (external enemy and 

fighting war) for armed forces has dissipated; the role of the management of defence (to 
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prevent the outbreak of general war through deterrence) has shifted to the management of 

peace (limiting conflict, maintaining security, respect for human rights and humanitarian 

relief). The need for curriculum renewal and transformation within the Faculty has been 

driven by the recognition of the multidimensional and complex realities facing national 

security, and the potential missions of the SANDF, as captured in the South African Defence 

Review of 2014 (highlighting emerging security threats such as Cyber-Security).  

 

Within the Faculty of Science the Vice Dean (Teaching) is heading the think-tank for 

programme evaluation and renewal, with the aim of taking module and programme renewal 

forward using Gilly Salmon’s “Carpe Diem” methodology as part of a five-year programme 

renewal project for the faculty. An example of a successful curriculum renewal initiative is 

a new science module for all BSc first-year students that embeds the development of 

scientific writing skills and basic computer skills in the context of an inquiry-based 

interdisciplinary science project. An example of a curriculum renewal and transformation 

initiative in progress, is the new stream in the BSc (Human Life Sciences) programme, 

exploring indigenous knowledge systems in terms of Medicinal Chemistry. The Faculty will 

be tracking the extent to which students in the new module acquire the intended outcomes, 

and review the success of the new stream, as students progress through the programme. 

 

As part of the institutional Programme Renewal Project, the Faculty of Theology has 

established a curriculum renewal task team comprised of faculty members from each 

discipline group (Old and New Testament, Systematic Theology and Ecclesiology, and 

Practical Theology and Missiology), student leaders, the CTL advisor, a blended learning 

coordinator, the Vice Dean (Teaching) and the BTh programme coordinators. This team has 

met several times during the first semester and attended the institutionally organised Gilly 

Salmon “Carpe Diem” workshop, which has assisted in the identification of core curriculum 

changes to be considered by the rest of the faculty; areas of potential conflict; pedagogical 

frameworks that could be employed, and the need for a more purposeful focus on the 

brainstorming/dreaming phase along with students, staff and faculty, with wider consultation 

and a graduate tracer study with which to explore student success. 

 

c) In response to the student protests in 2015 and 2016, what further changes have 

been made related to curriculum renewal and transformation? Why were they 

made and how? Who participated in deciding to make and then making the 

changes? How are the changes being received by various stakeholders? What 

effects are the changes having and how do you know? 

The recent student protests were to a large extent championed by several prominent student 

leaders from within the Faculty of Arts and Social Sciences and for this reason, teaching 

staff have been acutely aware of the importance of updating their curriculum content and 

implementation, with student participation – especially the use of tutorial classes – that is a 

key feature across the Arts, Languages and Social Science knowledge clusters. 
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The protests gave some momentum to the creation of platforms and spaces to discuss broader 

transformation issues (including curriculum renewal and decolonisation) in the Faculty of 

Economic and Management Sciences; however, all the departments and programmes are 

reviewed on a fixed cycle within the University and it is expected that the context of South 

Africa/Africa is included in the curriculum. 

Within the Faculty of Education transformation in curriculum renewal is constantly 

considered, as contextual analysis is a core component of study in a programme such as the 

BEdHons (Curriculum Inquiry). Utilising students’ critical inquiry competencies, the most 

recent decolonisation debates are discussed and analysed. 

The Faculty of Engineering is not planning any specific curriculum changes in response to 

the student protests. The Faculty’s programmes, particularly undergraduate, are firmly 

embedded in the South African context, addressing South African needs. Due to the overlaps 

with the African context, the programmes also serve the continent, as evidenced by the 

number of students from Africa enrolling in the programmes. 

 

The Law Faculty identified particular modules within which a conscious attempt was made 

to engage with some of the tensions that were laid bare by the student protests, e.g. Legal 

Philosophy 341 (a third year first semester module) which examines different understandings 

of law; its relationship to morality, politics, transformation and critique, and its role in 

challenging, but also in legitimating and sustaining social divisions and hierarchies based on 

race, class and gender. The module provides the space for critical reflection on legal 

education and the strengths and weaknesses of the current LLB curriculum, while the 

techniques used, include class discussions, tutorials and an assignment dealing with the 

decolonisation of the law curriculum. In some other courses, like Introduction to Law 171 (a 

first year module)  and Constitutional Law 312 (a third year first semester module), students 

were also given the opportunity to engage with issues related to the protests. However, it has 

become clear that it is not sufficient for these issues to be confined to a few courses, and that 

the questions related to transformation and decolonisation need to be asked across the 

curriculum. As such the overall programme renewal process of the LLB (4 year) programme 

has commenced in earnest, with a decision to incorporate indigenous law into specific 

substantive modules over various years, rather than having it as a free-standing first year 

module. 

 

The student protests led the Faculty of Medical and Health Sciences to give more serious 

consideration to methods of genuine student engagement and co-creation of curricula. 

 

With regard to the Faculty of Military Science, the student protests and calls for the 

decolonisation of the curriculum have given some impetus to take into account the challenges 

and needs expounded in the Defence Review and the new demands from the arms of services: 

army, navy, air force, medical services, to expand the programmes and to shape them in 

accordance with their specific needs and missions. Currently, consultations with the SANDF 
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are underway for that purpose, specifically with the process of renewing the BMil (Science 

and Technology) programme to have more of an engineering focus. 

 

The Faculty of Theology also called a transformation task team into existence, with staff 

and student representatives from all disciplines. At module revision level, the use and 

integration of more African and Black sources in reading and teaching of classes are being 

investigated, in answer to the call from students. 

 

d) What plans are in place for further efforts related to curriculum renewal and 

transformation in the next year or two?  

The University is currently reviewing its Quality Assurance (QA) policy documents in view 

of the fifth QA cycle, due to start in 2018. SU aims to strengthen the procedures for 

programme and thematic evaluations; be more explicit in the themes and criteria when it 

comes to transformation, and also update the Guidelines for/Roles of Programme Leaders to 

ensure that programme renewal and evaluations are not seen as add-on activities, but 

embedded in staff work agreements. The Programme Renewal Project is registered as part 

of SU’s UCDG plan and will continue beyond the next year or two. 

e) What unresolved challenges does the institution need to grapple with related to 

curriculum renewal and transformation? 

A challenge that remains at the Faculty of AgriSciences is around the substantive amount 

of time it takes to re-curriculate without the accompanying workload adaptations and regard 

for the teaching function. A second challenge has been implementing the renewed 

programmes, as the highly integrated nature of programmes within the Faculty creates 

rollover and snowball effects with each programme change. The rigid nature of the 

institution’s timetable is another major and unresolved challenge, as it does not allow for 

seasonal practicals and the flexibility required when working with crops and animals. 

As part of the University’s community of practice of Vice Deans (Teaching) and faculty 

focus groups on programme renewal (which has been meeting for the past three years), a list 

of drivers, barriers and enablers was drawn up.  

The barriers/challenges include: 

(i) A general lack of resources and capacity, with academics who are over-extended 

and have to manage tensions between research, and teaching and learning 

obligations; 

(ii) Management discontinuity at the level of Deans, Heads of Department and 

Programme Leaders, which makes sustained initiatives near impossible, and  

(iii) The organisational structuring of the University according to departmental 

disciplines, with academic turfs often being protected and generic competences 
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sacrificed in favour of discipline-specific knowledge and skills. (This can result 

in a lack of progamme coherence, especially in cases where modules are offered 

to students from different faculties/programmes.)  

1.2 In about half a page each, describe 2 to 4 exemplars of successful curriculum 

renewal and transformation initiatives. 

In our answers above, we have provided multiple examples of current curriculum renewal 

and transformation initiatives that are being managed and monitored across all ten faculties. 

We have also explained how these actions are being coordinated through our institutional 

Programme Renewal Project. Many additional examples exist, of which a selection thereof 

are presented as papers at our annual Scholarship of Teaching and Learning (SoTL) 

conference – and some are supported by the Fund for Innovation and research into Learning 

and Teaching (FIRLT).  

Recent FIRLT recipients who presented at SU’s 2017 SoTL conference include: 

(i) Adendorff, H; Retief, L; Rewitzky, I Science students’ conceptions of academic 

support  

(ii) Adendorff, H; Retief, L; Rewitzky, I Online tutor training short course in 

Science  

(iii) Blaine, D Learning through teaching practice  

(iv) Burger, B; Masuret, J; Rewitzky, I Development of interactive content for 

Mathematics  

(v) De Klerk, M; Cattell, K; Fourie-Malherbe, M; Muller, A; Costandius, E 

Reimagining knowledge exchange at SU and beyond  

(vi) Donald, H; Joubert, E Learning to align … aligning to learn …  

(vii) Dorfling, C; Wolff, K; Akdogan, G Expanding the semantic range to enable 

meaningful real-world application in Chemical Engineering  

(viii) Jonker, A Challenging inhibiting academic conventions through multilingual 

technical terminology as tools of empowerment  

(ix) Keiller, L; Alblas, A; Foiret, J; Keiller, A Creating opportunities for learning 

through interactive digital learning objects in Health Professions Education  

(x) Le Cordeur, M; Basson, M Equipping teachers with skills to cope with 

multilingual classrooms  

(xi) Lombard, S The role of a peer mentoring programme in facilitating EDP 

students’ access into higher education  

(xii) Louw, A Generic skills in the Inter-Professional Phase of the curriculum: How 

do students experience it?  

(xiii) Louw, T; Wolff, K Lego conceptual comprehension cube for Thermodynamics: 

Increasing the semantic gravity of Thermodynamics’ first law  

(xiv) Masuret, J; Rewitzky, I Gamification of Mathematics 186 lectures  

(xv) Mouton, M; Archer, E Making ‘toxic’ waves: Expanding students’ Biology 

concept knowledge through semantic movement  

(xvi) Müller-Nedebock, K; Mebwe Pachong, S; Gumede, S Progression in usage of 

Mathematica by undergraduates in Physics modules  

(xvii) Ned, L; Ohajunwa, C; Luger, R; Geiger, M Contextualized assessment of and 

for learning: Facilitating policy literacy in a postgraduate diploma course in 

Disability and Rehabilitation Studies  
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(xviii) Nell, I; Plastow, N A practice-based symposium on curriculum development at 

Stellenbosch University  

(xix) Newman, R; Van der Ventel, B; Rohwer, E Establishment of The Physics Film 

Studio at SU  

(xx) Ohajunwa, C; Ned, L; Luger, R; Geiger, M Teaching policy literacy: A case 

study from the field of Disability and Rehabilitation Studies  

(xxi) Steenkamp, C; Müller-Nedebock, K; Bosman, G; Kriel, H Semantic gravity 

analysis of Physics first-year assessments  

(xxii) Tadie, M; Pott, R; Wolff, K; Goosen, N; Van Wyk, P Implementation of a unit 

conversion and estimation competency test for first-year Engineering students  

(xxiii) Von der Heyden, B Near-peer and video learning to enhance student 

engagement with geological knowledge 
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2. Diversity and inclusivity 

(Suggested length: 5-10 pages) 

Includes catering for students with diverse academic needs and abilities and life 

circumstances, ensuring inclusivity of all students regardless of demographic 

characteristics, countering bias towards, and alienation of, sections of the student 

population. 

NOTE: This question relates to the formal curriculum (structure, content and 

implementation), not to activities that would typically be classified as student support and 

that take place outside of the formal curriculum. 

 

2.1 In the past few years, what reform of the curriculum has your institution 

undertaken to cater for students with diverse academic needs, abilities, 

preferences and life circumstances? Which approaches have been successful 

and unsuccessful and what evidence is there for this? What role has the student 

voice played in developing, modifying or abandoning particular approaches?  

Individual lecturers and programme committees at Stellenbosch University (SU) annually 

review and update their curriculum content and personal implementation strategies, taking 

into account the reflections on their own teaching practices, the student feedback on modules 

and programmes, and the changing needs, profile and preferences of students over time.  

 

Changes to the curriculum content is typically debated within departments and Faculty 

programme committees, and is informed by the internal and external moderation procedures, 

as well as developments in the subject areas, or in related industries. Substantial changes to 

module content have to be approved by Senate, and screened by faculty and institutional 

advisory and academic planning committees beforehand.  

 

A general trend in terms of curriculum implementation has been towards the purposeful 

experimentation with and inclusion of blended learning modalities, including e.g. the use of 

preparatory online learning activities; using in-class formative assessments, e.g. with real-

time clickers, and the provision of self-study revision tools, including uploaded podcasts of 

lectures on to the SUNLearn platform. In many of the experimental cases, lecturers are 

supported by the Centre for Learning Technologies, and the Centre for Teaching and 

Learning, and encouraged to monitor and evaluate the impact of the learning interventions.  

 

The Teaching and Learning Policy is currently being revised and the draft reads as follows: 

“SU enables the career progression of teaching academics towards 

becoming reflective practitioners, scholarly teachers, teaching scholars 

and ultimately leaderly teaching scholars. Reflective practitioners think 

deliberately and questioningly about their teaching practice and 
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systematically review and document their professional growth. Scholarly 

teachers draw on educational literature to reflect on their teaching practice 

and professional growth, and move beyond personal reflection to 

observation and peer review of their teaching. Teaching scholars research 

their teaching practice and document their professional growth with a view 

to publishing their findings publicly and contributing to the body of 

teaching and learning knowledge. Leaderly teaching scholars contribute 

to the body of teaching and learning knowledge through publication and 

provide leadership in the field of teaching practice institutionally, 

nationally and internationally.” 

 

The undergraduate curriculum structure, however, is less permeable and although SU 

responded positively to the CHE’s task team report, A proposal for undergraduate 

curriculum reform in South Africa: The case for a flexible curriculum structure, the 

University has not changed its undergraduate curriculum structure in a fundamental way 

over the past few years: not in terms of a drastic change to the module credit weightings, 

pass prerequisites or horizontal and vertical articulation routes, nor the basic structuring of 

academic terms, semesters or years (although the Committee for Learning and Teaching has 

debated the merits of changing to a three-semester year in the recent past).  

 

Despite the fairly rigid curriculum structure for undergraduate programmes at SU, some 

examples can be given where we have introduced positive changes, e.g. in rescheduling 

evening tests to earlier timeslots in the afternoon, taking off-campus students’ travel 

arrangements and all students’ safety concerns into account. In terms of assessment, we have 

developed, piloted, tested and transitioned to a “flexible assessment” method which has 

replaced the “continuous assessment” (i.e. the alternative to test-and-examinations-based 

summative evaluations). The Committee for Learning and Teaching tested the use of flexible 

assessment in selected programmes; refined the student information data capturing 

procedures, and investigated the success – also with input and consultative feedback from 

students – before implementing it across the whole University. In terms of regular test-and-

examination modules, investigations are underway to see whether the first and third term 

“test week” approach currently used by the Faculty of Engineering, can be replicated for 

other faculties, to ensure a more condensed summative assessment schedule, with fewer 

concurrent assignments that have to be completed by students during normal academic class-

intensive weeks. 

 

Another proposal that had been considered, is the inclusion of an extended lunch hour period 

during our regular academic week to allow for all students to more purposefully engage in 

co-curricular activities.  

 

One area where we have explored with alternative curriculum structures, is in terms of 

repackaging our existing offering for “new knowledge markets”, especially in terms of learn-
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and-earn students. An institutional task team was recently established to develop a proposal 

for SU Management and Senate. 

 

In selected undergraduate cases, we have introduced new qualification types for very specific 

purposes, such as the Higher Certificate in Music and a Diploma in Public Accountability, 

both aimed at prospective students whose circumstances and academic needs are different to 

our typical BMus and BCom students. The introduction of a Diploma in Sustainable 

Development at the Sustainability Institute also allows for a more creative and flexible 

curriculum structure than the average main campus programme, which is bound more 

strictly to the University’s timetable.  

 

In terms of Massive Open Online Courses (MOOCs), we have experimented with non-credit-

bearing online courses and will continue to explore the viability of such offerings, also in 

terms of increasing our societal impact and the reach of our knowledge transfer capabilities. 

 

With regard to SU’s postgraduate research programmes, the diverse needs and life 

circumstances of Master’s and PhD students are taken into account with flexible and 

individualised supervision approaches. Yet, in many cases, these approaches are also 

regulated with supervisor-student contracts, which stipulate the expectations and minimum 

requirements of progress to be made and support to be provided. 

 

More broadly speaking, the University is in the process of reviewing its Disability Access 

Policy on “universal access” as it relates to students with a diverse set of academic needs. 

 

2.2 During the past few years, in what ways has the institution endeavoured to 

promote inclusivity of all students through curriculum? How has the student 

voice influenced these efforts? Which efforts have been successful and which 

have been unsuccessful and how do you know?  

Regarding the curriculum, the renewal of undergraduate programmes remains a priority for 

the University to ensure relevance, efficiency and sustainability of the academic offering 

across all faculties to a diverse student populace. Embedding graduate attributes, promoting 

diversity and improving student success, receive attention in all programme evaluations, 

while the creation of a welcoming, inclusive atmosphere has been an important focus of the 

co-curricular programme, and of different task teams investigating the institutional climate 

and culture. 

 

Because of the history of agriculture in South Africa, the Faculty of AgriScience has been 

challenged to bear in mind both the “daughter of the farm worker and the son of the farmer” 

(Prof Russel Botman, Inaugural speech 2007) when planning and delivering learning 

opportunities. Even though many of the practical courses focus on South African crops and 

farms, further work is being done to make the programmes more inclusive. Many students 

in the Faculty come from agricultural backgrounds, but extensive marketing and awareness 

campaigns by the Dean’s division are being used to both broaden the student body and 
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improve access for previously disadvantaged students. During programme renewal 

processes, emphasis is also placed on decolonising the curriculum and improving access 

through diversifying learning opportunities and assessments. 

 

Within the Faculty of Arts and Social Sciences student participation is a key feature. The 

overall constructivist bent of the Faculty facilitates the vivid and incremental expression of 

intersectional lived experiences, from the bottom up. Mechanisms such as student feedback, 

focus groups, individual sessions with students face-to-face, and opportunities for students 

to respond to assessments all allow us to open up narratives rather than to stifle debate. In so 

doing, the Faculty cultivates an ethos and culture that embraces diversity and inclusivity as 

key norms. 

 

In the Faculty of Economic and Management Sciences the offering of various programmes 

that include a range of contact modes (full time, blended and block delivery), languages 

(Afrikaans and English), levels (post-matric Diploma to PhD) and outcomes (one 

programme includes work-integrated learning) are approaches to promote diversity and 

inclusivity, given the student and staff profile in these programmes. The Economic and 

Management Sciences Student Committee and open discussions with the Dean (in terms of 

“Talk to the Dean” sessions), allow for unsolicited feedback beyond the normal student and 

alumni feedback, and interactions with class representatives. The faculty attempts to sensitise 

and develop staff on a wide range of diversity issues with the transformation workshops, 

teaching days and participation in institutional opportunities.  

 

Diversity and inclusivity have received significant attention in the Faculty of Education. 

Different departments and programmes in the faculty employ different strategies to support 

and enhance diversity, but a good example is the revision of all the BEdHons programmes 

which are now presented in a blended learning format, which does not require students to be 

on-campus full-time. The block weeks with face-to-face instruction are supplemented by 

SUNLearn and interactive telematic sessions that allow for greater numbers of students and 

a more diverse student population to participate. In the Department of Sports Science, 

diversity and inclusivity have meant that programmes are accessible to students with a wide 

range of physical disabilities, including but not limited to visually impaired students. The 

department had a wheelchair-bound student with quadriplegia in the undergraduate 

programme. Futhermore, a large number of final year undergraduate students work with 

people with physical disabilities through implementing adapted movement programmes, 

thereby enhancing the quality of life of participates to these programmes. The Adapt2Move 

laboratory has become a flagship programme in the Department. 

 

The Faculty of Engineering is busy with research into the experiences of students from 

previously disadvantaged communities, to try to understand why their success patterns in the 

BEng programmes differ from other students. The research includes an extensive online 

survey of students from the target group, as well as a control group, conducted in 2016. In 

recent weeks, focus group discussions were held to better understand the factors that formed 
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or influenced the students’ experiences. From this research, the Faculty will launch 

initiatives to help all of our students to achieve their potential and to feel that they belong 

here. 

 

Within the Law Faculty particular modules engage directly with questions about race, 

gender, class, and the transformation and decolonisation of legal education and the LLB 

curriculum. Students are encouraged to speak their mind and to disagree with each other and 

with the lecturer, as long as it is done in a respectful way. The idea is to enable a diversity of 

viewpoints to be heard. This sometimes results in heated discussions. Some of the students 

have expressed the opinion that the heat generated during some of the discussions results in 

part from the fact that there are so few opportunities in other law courses to discuss 

contentious issues. The challenge is to create more opportunities for this type of discussion 

across different modules. Lecturers also experiment with different techniques to facilitate 

these debates, and to try to ensure that they occur within the bounds of respectful 

engagement. It has become clear from the debates within these particular modules that many 

students have strong views on a range of issues, including the hidden assumptions and biases 

inherent in the curriculum, methods of assessment, the neglect of indigenous law and African 

worldviews, the limited exposure to colonial and apartheid legal history, and what is seen by 

some students as a tendency to privilege black-letter law over a social context characterised 

by institutionalised racism, sexism, deprivation and poverty. Many of these issues also 

featured in students’ responses to a questionnaire that was completed by final-year students 

in 2016 as part of the faculty’s self-evaluation ahead of the CHE’s national review of the 

LLB programme. It has nevertheless proven difficult to have open and inclusive discussions 

among students and staff on these issues. Clearly more needs to be done to create safe spaces 

in which frank and open discussions can be held, and in which a variety of viewpoints can 

be heard.  

 

The Faculty of Medicine and Health Sciences has been reasonably successful in terms of 

catering to the needs of a diverse student body. The Faculty’s challenge is to progress with 

growing a more diverse body of academics. Due to the enmeshed nature of the Faculty’s 

students’ campus living spaces with the Faculty’s academic activities and the clinical 

learning environment, the Faculty makes a concerted effort to address issues such as 

inclusivity, alienation, belonging, engagement, agency in both the academic sphere and the 

residence space. They strongly encourage the curricula to explore issues of social 

accountability and impact. The Dean has an Advisory Committee on Transformation with 

strong undergraduate and postgraduate student representation. 

 

It should be taken into account that the student body of the Faculty of Military Science is 

pre-selected by the South African National Defence Force (SANDF), with specific criteria 

set out in its recruitment procedures. The main driver is that the Department of Defence 

(DOD) is an equal opportunity organisation which requires adherence to diversity 

imperatives contained in the existing legislative frameworks. The student body comes from 

diverse backgrounds, socially and economically, and they are recruited according to the 
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specific requirements of the army, navy, air force and medical services, and the various 

formations and divisions such as intelligence, engineering, Human Resources/personnel, 

logistics, etc. There is a range of learning needs, because of the diversity of the students, and 

a need to make the curriculum more flexible in order to enable all students to participate 

meaningfully in the learning process. The model that is currently implemented across all 

disciplines to promote inclusivity is the presentation of the curriculum through audio-visual 

media, specifically through the interactive telematic services and SUNLearn platform, with 

the associated assessment tools to demonstrate whether learning has taken place. 

 

The Faculty of Science is committed to providing support and development opportunities 

for all students to reach their full potential in their chosen directions of studies. Through a 

FIRLT project “Science students’ conceptions of academic support” the Faculty is 

understanding better the students’ collective conceptualisation of academic support in the 

faculty, through a documented phenomenological interactive qualitative analysis and a 

mixed methods research approach. This is being used to understand the challenges in the BSc 

(Earth Sciences) programme. An example of an initiative that promotes inclusivity of diverse 

students is the differentiated tutorial support that the Faculty offers for the varying levels of 

preparedness of our first-year students, even those who achieved good Grade 12 results. The 

differentiated tutorial support programme involves (at least) two levels of support within 

scheduled tutorial slots: in the extra support group students receive more guidance from 

specialised tutors on approaching and working towards solving tutorial problems; in the 

normal support group students work more independently with help as needed. The aim is to 

develop the necessary study and learning skills during the first year to enable students to 

become independent learners. 

 

The Faculty of Theology has drafted a transformation team mid-year report that feeds into 

the strategic planning sessions of the Faculty. Apart from a focus on particular decolonisation 

themes, and the appointment more representative tutors and assistants, the Theology Student 

Council has run transformation talks, with a reading group, and they have organised a 

“celebrating graduates” initiative. Through the Faculty’s ecumenical centres: Ekklesia, 

(focusing on practical ministry and e.g. the continued theological training and ministerial 

formation of pastors); NetAct, the Network for African Congregational Theology (which is 

a network of theological institutions in the Presbyterian and Reformed tradition in Sub-

Saharan Africa), and the Beyers Naudé Centre (which focuses on contentious issues in all 

speheres of society, working in an interdisciplinary way, listening to the voices of both 

scholarly work as well as the narratives at grassroots level, in an inter-religious basis, 

drawing on secular voices as well), the Faculty manages to draw on a diversity of insights 

and voices, with a strong focus on issues that are pertinent to communities on the African 

continent. 
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2.3 What approaches does the institution take to identify instances of bias and 

alienation related to the curriculum? How are these addressed? 

The University has various mechanisms in place for students to report instances of bias or 

feelings of alienation related to in-class and on-campus experiences, both in terms of the 

formal-, hidden- and co-curriculum. In terms of curriculum design and programme renewal, 

as well as through module and programme feedback and moderation procedures, individual 

lecturers as well as programme teams are continuously engaged in the balancing act of 

exposing students to the seminal works and the fringe voices, and creating the space for 

academic critique of the curriculum choices that are made. In terms of the hidden- and co-

curriculum, instances of bias can be reported to and mediated by the Equality Unit. 

2.4 What unresolved challenges does the institution need to grapple with related to 

promoting diversity and inclusivity in the curriculum?  

The challenge remains that only a limited number of staff members (academic and PASS) 

actively engage in discussions on the promotion of diversity and inclusivity in the 

curriculum. For example, in the Faculty of Economic and Management Sciences this has 

resulted in the proposal that participation should be included within the performance 

discussions of staff.  

 

There remains a tension, however, between driving particular discourses within a University 

and allowing for the academic freedom of staff members to choose the conversations in 

which they feel (un)comfortable to participate. Also, the mere participation in discussions 

does not validate or invalidate staff members’ overall commitment to the promotion of 

diversity and inclusivity in their classrooms and in their curricula. 

 

In the aftermath of the student protests, staff and student wellness may yet need more 

nuanced attention, and fostering an empathetic listening-living-learning ethos where 

engagement on issues of diversity is mediated in a productive manner, may require more 

training for and cultural literacy from staff and students alike. There might be a complacency 

within the University to delegate these student affair issues to the residential spaces, with a 

heavy burden placed on a limited number of staff who are already overextended in their 

secondary appointment roles. 

 

Providing sufficient bursaries and support to deserving students who do not have the means 

to finance their studies, remains a challenge that SU actively grapples with. 

 

2.5 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives 

that promote inclusivity of diverse students. 

An example of curriculum implementation that promotes inclusivity and recognises the lived 

experiences of students in the Faculty of AgriScience, can be seen in the work done within 

the Department of Viticulture and Oenology. Instead of starting one of the courses by 
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teaching students the internationally accepted wine aromas (e.g. blueberry, elderflower), 

students are asked to suggest and identify local aromas (e.g. guava, rooibos) which are used 

in a learning opportunity. The results of the clustering and identifying activity are then used 

as point of departure to teach wine aroma sensing. A second example is where students are 

asked to bring recipes used by students’ families or ancestors to brew drinks. These are then 

compared and used to teach the principles of fermentation. The advantages of commercial 

fermentation as a carefully controlled and scientific process are also synthesized from these 

discussions. Even though good progress has been made in these aspects, further challenges 

in recruiting a more diverse student body, and in sharing the expertise in curriculum renewal 

remain. 

More examples have been given and are integrated in our answer to 2.2 above. 
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3. Curriculum development capacity and quality 

(Suggested length: 5-10 pages) 

Includes capacity development and support in curriculum design, development and 

implementation and processes to assure quality of curriculum content and implementation 

(including teaching). 

 

3.1 What approaches does your institution take to ensure that those responsible for 

curriculum design, development and implementation have the requisite skills, 

knowledge and attitudes and receive the support needed to ensure that the 

curriculum is educationally sound, fit for purpose and aligned to the institution’s 

values? Are there guidelines or policies at institutional or lower levels?  

In each faculty the Dean, Heads of Departments and Programme Leaders are tasked with the 

quality assurance and regular revision of the faculty’s academic offering. The Vice Deans 

(Teaching) have particular responsibilities in terms of curriculum development and renewal, 

and they are supported by faculty-specific advisors from the Centre for Teaching and 

Learning (CTL) as well as blended learning coordinators from the Centre for Learning 

Technologies (CLT).  

 

When new programmes or modules are designed, we follow a developmental approach at 

SU, with just-in-time advice, support and guidance provided by APQ, CTL, the Faculty 

Managers and Faculty Administrators. The programme- and module design templates at SU 

include instructional text, and quotes from and references to SU policy documents, with the 

Department of Higher Education and Training (DHET), Higher Education Quality 

Committee (HEQC) and South African Qualifications Authority (SAQA) requirements 

integrated into one form that allows for a creative design process to unfold logically from 

one criterion/section to the next. 

 

As explained in our Quality Enhancement Phase (QEP) phase 1 submission and report, the 

CTL provides an induction course to all new academics that deal with curriculum design, 

pedagogy and philosophies of education, etc., while the Centre for Academic Planning and 

Quality Assurance (APQ) assists with the design of new academic programmes and the 

preparation for external evaluation site visits, and the preceding self-evaluations. (Since the 

submission of our phase 1 report, these two centres now report to the same division for 

Learning and Teaching Enhancement (LTE), allowing for greater collaboration.) 

 

In terms of curriculum renewal and SoTL, there are multiple approaches followed by 

different departments, faculties and programme committees. One example of a theoretical 

framework and tool that seems to be working well within the SET faculties, is Karl Maton’s 

Legitimation Code Theory (LCT). In the Humanities, social constructivist learning theories 

are often used, and in the professional development of staff, Etienne Wenger’s community 

(and landscapes) of practice, theories on organisational learning and Celia Whitchurch’s 
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“third space professionals” are among a variety of theoretical approaches that translate well 

across different professions and disciplines. One of the academic development challenges at 

a University is to develop a common language for discussing programmatic affairs, yet allow 

for a variety of different entry points into the conversation. Two notions that have had a good 

uptake, are “graduate attributes” and “threshold concepts” that now seem to form part of our 

shared educational jargon. 

 

In addition to the PREDAC induction programme and the on-hand support for curriculum 

design (when and as it is undertaken), SU places emphasis on the continuous “professional 

development of staff” for which three UCDG projects are currently listed under this theme.  

 

These three UCDG projects are described as follows: 

 

a. Early Career Academics Development: Through careful selection, the University 

provides early career academic staff from diverse backgrounds the opportunity to 

develop career plans with the help of experienced mentors. Through the mentoring 

of early career academics, SU intends to support and enhance both its research and 

teaching outputs.  

 

b. Departmental Chairs Development: Departmental Chairs (or Heads of 

Departments) have been identified as one of the most influential levels of 

management at SU. They are to a large extent responsible for establishing or 

changing departmental and institutional culture. By providing them with training 

opportunities the University not only empowers them to perform their day-to-day 

tasks, but also to provide visionary leadership that ensures SU succeeds in its 

teaching, research and societal impact endeavours. 

 

c. Teaching Fellowships: The teaching fellowships elevate the status of teaching at SU 

and, at least in some instances, contribute to parity between the status of teaching and 

research. As the fellowships often also include educational research as part of its 

activities, it integrates the teaching and research function to some extent. By 

elevating the status of teaching, a contribution is made to transforming the 

institutional culture to one that dedicates sufficient resources and energy to teaching 

that results in the achievement of successful learning outcomes. 

 

In addition to programmes listed above, further UCDG projects focus specifically on the 

institutional Programme Renewal project and include: 

 

a. The development of programme coordinators: The institutional guidelines for the 

role of programme coordinator / programme leader need to be updated and although 

guidelines exist, the role of programme coordinator / programme leader is not always 

clearly defined. Although it is important to allow for discipline and programme 

specific definitions of this role, the need was identified to clarify the various roles 
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and provide professional development opportunities to equip programme 

coordinators to fulfil the various roles they are expected to play. 

 

b. The development of educational leaders: One of the main challenges identified in 

focus group interviews with faculties was the lack of expertise, skills, knowledge and 

clarity of the role of academics as scholarly educational leaders. This includes the 

role of the Vice Deans T&L, as well as the role of the Head of Department in the 

process of programme renewal vis-à-vis the role of the programme coordinator. A 

short course will be developed to focus on the Scholarship of Educational Leadership 

(SoEL) with Vice Deans T&L, programme leaders and HODs as the specific target 

audience. The purpose of this Short Course will be to build the capacity for leadership 

in and scholarship of teaching and learning. We look to pilot it in 2018 with twelve 

purposefully selected participants: ten academic and two PASS staff members. 

 

c. Lack of capacity: A further challenge identified by academics is the lack of capacity 

(financial and human resources) to do programme renewal effectively. To really 

focus on programme renewal, the programme renewal teams require administrative 

support, partial teaching relief of key academics who drive programme renewal 

activities, as well as breakaway sessions where programme renewal teams can spend 

collaborative, focussed time away from their working environments.  

 

d. Scholarly review of programme renewal project: The programme renewal teams 

need to evaluate their programme renewal activities in a scholarly, context-specific 

way. This project would require capacity-building to engage in the evaluation of 

educational processes, as well as research assistance. 

 

Within the Cape Higher Education Consortium (CHEC), SU also offers the Postgraduate 

Diploma in Higher Education in Teaching and Learning in collaboration with the University 

of the Western Cape (UWC) and the Cape Peninsula University of Technology (CPUT). 

Sixteen students (academics) from SU graduated at the end of 2015 from the first cohort and 

a further nine SU students are enrolled in the second cohort, due to graduate at the end of 

2017.  

 

The Faculty of Medicine and Health Sciences is privileged to have a Centre for Health 

Professions Education with a Unit for Learning Technologies. This in-house centre runs 

contextually appropriate faculty development offerings to all newly appointed academic staff 

and to postgraduate students responsible for teaching undergraduate students. They also 

provide a consultancy service to programmes in terms of curriculum renewal, teaching 

strategies, assessment and the use of learning technologies. A number of academic staff in 

the Faculty have graduated from the MPhil (Health Professions Education) programme, thus 

making a significant contribution to the body of educational expertise in the faculty.  
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3.2 What processes are in place at institutional and other levels within the institution 

(e.g. faculty, departmental) to ensure the quality of curriculum design, ongoing 

development and renewal, and implementation? 

At SU a significant focus is placed on providing teaching and learning opportunities to staff 

to enhance teaching philosophy, pedagogy, ICT and related skills. We ensure that our 

colleagues have the appropriate knowledge, skills and values to design and develop our 

curricula by appointing highly qualified and suitably skilled individuals, by providing strong 

curricular development shortly after appointment, by offering ongoing instruction on 

pedagogy and teaching techniques, and by encouraging the sharing of scholarly practices on 

a continuous basis. 

 

In addition, SU has well-established processes in place for the approval of changes to 

existing modules and programmes, and the introduction of new programmes and modules 

within each faculty and department.  

 

At an institutional level the Programme Advisory Committee (PAC), chaired by the Vice 

Rector (Learning and Teaching), is constituted by representatives from each faculty as well 

as key professional academic support service (PASS)  staff from the Centre for Teaching and 

Learning, the Library and Information Services, Registrar’s Division, Timetable Office and 

the Division for Social Impact, as well as the Division for Institutional Research and 

Planning. The Centre for Academic Planning and Quality Assurance (APQ) provides the 

secretariat support to the PAC. In this committee the proposed changes and submissions are 

scrutinised, with developmental feedback given to the faculties. Issues related to curriculum 

structure are referred to the Academic Planning Committee of Senate. Changes to the 

curriculum content is mostly approved by departments within their respective disciplinary 

fields, with faculty programme committees fulfilling an initial and a final oversight function, 

before content changes are submitted to Senate for approval. And innovative curriculum 

implementation practices are usually discussed by the Committee for Learning and 

Teaching, which is a subcommittee of Senate, and are presented at different 

forums/platforms, most notably the annual Scholarship of Teaching and Learning (SoTL) 

conference. 

 

The institutional knowledge related to these processes is distributed among many academic 

and professional academic support service (PASS) staff, within faculty programme 

committees, the institutional sub- and advisory committees of Senate, in the Registrar’s 

division and located in key managerial positions within the faculties. One such a PASS 

environment is the Centre for Academic Planning and Quality Assurance (APQ) which acts 

as a central office for many of the academic planning queries or questions related to the 

interpretation of the Higher Education Qualification Sub-Framework (HEQSF) or NQF-

related issues – including the design of co-curriculum learning activities (in collaboration 

with the Division for Student Affairs) and the QA of short courses (in collaboration with the 

Short Courses Division). 
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4. Participation in curriculum design and development 

(Suggested length: 5-10 pages) 

Includes involvement of various stakeholders in the initial design, ongoing development, 

renewal and transformation of curriculum. 

 

4.1 In what ways are students involved in the design, development, renewal and 

transformation of curriculum? Are there guidelines or policies at institutional or 

other levels? 

Students are involved in all the QA processes of the University and they have representation 

in Senate and Senate sub-committees, and serve as full members in departmental self-

evaluation committees, including for many PASS environments as well. As such, students 

are seen as part of the “self”, as well as being key stakeholders. Drawing on their input, is a 

requirement that is stipulated in our QA policy documents. 

Most of the creative process, though, in terms of the initial design, development, renewal 

and transformation of the curriculum, is done by the academics involved in the programme 

(or the particular module), with student feedback taken into account; sometimes 

supplemented by surveyed information from recent graduates and other market research. 

Drawing students in as active participants in the design process, is a guideline that is often 

used, but interpreted in different ways by programme design or renewal teams, because there 

are discrete phases for which student feedback is not always as crucial, e.g. getting buy-in 

within the faculty for the idea of a programme redesign process, or investigating the financial 

viability of introducing a new programme.  

In the faculty examples under 4.3 below, it is clear that students are involved in all aspects 

of curriculum: its structure, content and implementation; however, not to the same extent in 

all faculties or for all programmes. 

4.2 In what ways do the voices of diverse stakeholders external to the university, such 

as employers, professional bodies and graduates, influence the development of 

curriculum? Are there guidelines or policies at institutional or other levels? 

External stakeholders sometimes form part of self-evaluation committees, but are mostly 

interviewed only as part of the site visit schedule by the external evaluation panels. In the 

faculty examples under 4.3 below, it is clear that there are faculties and programmes with 

closer ties to industry partners, and they draw on the employer, professional body and 

graduate input to a greater extent than the broader, formative programmes. 
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We have many examples of advisory bodies that have been created and who meet regularly 

to discuss curriculum developments, challenges and industry needs as well as opportunities 

for collaboration. 

4.3 In about half a page each, describe 2 to 4 exemplars of curriculum initiatives that 

successfully incorporated the voices of a range of stakeholders, indicating how this 

was done and what was successful about it. 

The faculty examples below to some extent provide integrated answers to all three questions 

above: 

In the Faculty of AgriSciences, curriculum renewal is linked with departmental evaluation 

processes. As a result, all of the feedback from the departmental review panel can be used 

in the curriculum renewal process. The Faculty’s curriculum renewal process makes use of 

a SUNLearn module to guide lecturers through the renewal process. As part of this process, 

lecturers are asked to read and reflect on summaries from student feedback on both the 

programme and their own modules. Questionnaires are also sent out to industry and alumni 

by the department and are used for both the departmental review and curriculum renewal. 

Later on in the renewal process, following time for reflection on this feedback, a second 

opportunity is given to staff to contact alumni, industry and students again for further 

engagement on the curriculum aspects of the programme. E.g. during the recent curriculum 

renewal of Plant and Soil Science, and Viticulture and Oenology programmes, students as 

well as external professional bodies and related industries were involved in the process, with 

changes that were implemented in order for students to register at professional bodies. At 

the start of a curriculum renewal process, departments are encouraged to contact the blended 

learning coordinator and CTL advisor when starting a programme renewal process, as these 

advisors are able to offer expertise in teaching and learning pedagogy and curriculum design. 

Student feedback is incorporated into the annual adaptation of modules, and within the 

Faculty of Arts and Social Sciences there is an increasing engagement with alumni to 

ensure that our graduates’ capabilities complement the “marketplace”. In certain industry-

related fields, e.g. urban and regional planning, programme committees draw on input from 

advisory bodies that have been established for this purpose. However, in the case of modules 

contributing to a range of formative programmes, individual lecturers are entrusted with the 

curriculum design and development, and they are encouraged to facilitate students’ 

understanding of the real-world application of their learning by continually updating course 

content to include current examples of key societal issues, relevant case studies and 

opportunities for enhanced social impact. 

In terms of the Faculty of Economic and Management Sciences various mechanisms 

contribute to student and stakeholder involvement: external evaluation; accreditation visits; 

self-evaluation reports; internal and external moderation of assessments; participation in 

industry/subject-specific boards/initiatives; student feedback; alumni feedback, and staff 

development. Curriculum renewal in the broadest sense is seen as a continuous process 
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within faculties that require long-term sensitisation, education and empowerment to 

effectively transform and renew the curriculum. 

In the Faculty of Education students are not directly involved in most of the curriculum 

design initiatives. Staff members involved generally have close ties with their professional 

communities, including curriculum specialists in the Western Cape Education Department, 

colleagues at other Higher Education institutions and professional associations. In addition, 

programme design workshops led by a distinguished professor in Curriculum Studies, have 

been instrumental in building capacity of more junior staff in various programmes. These 

joint strategies and linkages are instrumental in developing appropriate programmes, and 

ensuring that curriculum design is contextual and appropriate. 

The undergraduate curriculum of the Faculty of Engineering is shaped by the accreditation 

requirements of the Engineering Council of South Africa (ECSA), as well as feedback from 

our graduates. The Faculty conducted a survey of graduates in 2016, which confirmed that 

in most of the programmes the content is well aligned with the work done by the graduates. 

For some programmes, the questions asked in the survey did not give a statistically 

significant response and the Faculty will conduct a revised survey in 2017 to improve its 

understanding of those programmes’ impact. The Faculty’s postgraduate programmes are 

strongly focussed on the needs of the South African industry, since these programmes are 

highly reliant on funding by industry. The Faculty frequently holds teaching forum meetings, 

where curriculum development (in the broader sense of the word) is discussed. These 

meetings serve to develop all teaching staff’s skills in curriculum development, on a module 

level and on a programme level. 

The Law Faculty is planning to utilise funds from the University Capacity Development 

Grant to upskill academics who are closely involved in the curriculum renewal/development 

process and give them the opportunity to engage more intensively therein, as well as to train 

all lecturers with new and necessary skills, such as academic mentoring skills. We are also 

engaged in ongoing staff development relating to teaching specifically, by means of our 

teaching and learning hub, and facilitated by CTL. We have thus far not involved students 

and stakeholders in our curriculum design and development process; however, it is 

envisaged in the next phase, once faculty buy-in has been achieved. 

Quality assurance (QA) of programmes in the Faculty of Medicine and Health Sciences 

occurs through student feedback, external moderation and use of committee structures for 

reporting. Student representation is included at every level of QA through the Tygerberg 

Academic Affairs Council. The voice of external stakeholders is constantly included through 

the Faculty’s most important partners, the Western Cape Provincial Department of Health 

and the National Health Laboratory Service. As mentioned previously, the regulatory bodies 

– the Health Professions Council of South Africa and the South African Nursing Council 

have regular input into the curricula, both in terms of contributing to the national direction 

of health professions education training, as well as through the accreditation visits. 
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With regard to curriculum design and development, the Faculty of Military Science 

consults the SANDF as main client, in accordance with their needs and the students they 

supply for military education. The inputs of the students are sought through the institutional 

quality assurance processes, through the student feedback systems and also through the 

alumni who bring back their knowledge and experiences. Professional bodies such as the 

Health Professions Council of South Africa (in terms of e.g. Industrial Psychology (Mil)) 

and bodies in Accounting and Law are regularly consulted to ensure compliance with the 

standards of the regulatory frameworks and to maintain accreditation. The SANDF has four 

arms of services with specific requirements; therefore, their inputs are critical in the 

academic offerings and curriculum design in order to ensure alignment of theory and practice 

in the work environment. 

Student feedback from programme evaluations is taken into account when designing new 

curricula in the Faculty of Science. Students actively participate in curriculum design and 

development through the teaching assistant programme, implemented since 2013. The 

teaching assistants support academics in the development of teaching material, reliable and 

effective assessment tools, and in the implementation of interventions for improving student 

engagement and for enhancing teaching and learning with ICT. Examples of employer, 

professional body and graduate involvement in the development of the curriculum, include 

the Polymer and Textile stream, focused on producing graduates for the polymer and textiles 

industries, and the disciplines of Anatomy and Psychology, where the modules adhere to 

guidelines of the Health Professions Council of South Africa. An example of a successful 

curriculum initiative that incorporated the voices of a range of stakeholders, is the aspects 

that were addressed in the Chemistry and Polymer Science curriculum, which resulted in the 

radical recurriculation of the first-year, changes to the curriculum structure of inorganic and 

analytical modules, and an in-depth review of all second and third-year modules. Renewing 

the focus of modules and reshuffling course content with the view of developing graduate 

attributes, have elicited positive feedback from students. 

The Faculty of Theology has actively engaged with students on the “decolonisation” of the 

BTh programme. The Faculty acknowledged a need to include a separate entity focusing on 

African Theology, Black Theology, Queer studies and womanist/feminist approaches, 

rooted contextually in an intentional manner. Student leaders noted that there was still a 

majority of white tutors appointed by most departments and that this perpetuated a colonial 

paradigm; how tutors are appointed should therefore be a more transparent and uniform 

process across departments and selections should also consider diversity as a criterion. In its 

reflections, the Faculty realised that it will have to identify its stakeholders and partners for 

the BTh programme; conduct a national benchmarking, and interview alumni, incoming and 

exiting students to inform the Faculty’s curriculum redesign that is still in its infant stages. 
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5. Any other comments 

 

Stellenbosch University (SU) has prepared this institutional submission for the second phase 

of the Quality Enhancement Project (QEP) in an iterative manner, through consultation with 

its ten faculties.  

 

The first draft of the institutional submission was compiled in August 2017, based on 

feedback provided by eight of the ten faculties. The collated report was then tabled for 

discussion at a meeting of the Committee for Learning and Teaching (CLT), after which a 

second version was created to serve as a “progress report” to the CHE. The feedback from 

our faculties focused mainly on the progress on and momentum of an existing programme 

renewal project, which is an institutional initiative that we are using to purposefully redesign 

identified programmes from each faculty.  

 

(As a separate initiative, a task team from the CLT compiled an exploratory report for the 

Rector’s Management Team and Council on “decolonising the curriculum”, which is not 

integrated in this report, but is available on request.) 

 

The third draft saw some editorial changes and included the information from the two 

remaining faculties; however, we had not yet adjusted the format of the report to speak to 

the QEP template. The third version was tabled at the October meeting of the CLT, along 

with the uncompleted QEP template.  

 

A fourth version of the report, which included underlined text showing the additional 

information that had been added to speak to the QEP template, was circulated to the Vice 

Deans (Teaching) for their final input by 24 November.  

 

This fifth and final version of the institutional submission was approved by the Vice Rector 

(Learning and Teaching) and submitted to the Council on Higher Education (CHE) on 30 

November 2017. 

 

In answering the adapted questions of the second phase of the Quality Enhancement Project 

(QEP), the Vice Deans (Teaching) of each faculty, and the participants of an existing 

institutional programme renewal project, were the main contributors, with the Head of the 

Centre for Academic Planning and Quality Assurance (APQ) who compiled the report, and 

the Senior Director of the Division for Learning and Teaching Enhancement (LTE) and the 

Director for the Centre for Teaching and Learning (CTL) who acted as critical readers.  

 

 


