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	1. INTRODUCTION 

	The finalisation of this progress report has occurred against the backdrop of the widespread national social action on university campuses throughout the country.  The focus of the student protests has been on demands that seek to redress the inequalities, prejudices and structural disadvantages that continue to characterise South African society and our universities.  Students and staff at UCT played a leading role in putting these issues on national and institutional agendas through the launch of the RhodesMustFall (RMF) movement and the Black Academic Caucus (previously Transform UCT).

Whilst the entire University Community has not yet reflected on the implications of the student protests for future planning within the University, the leadership recognises that there is a need to accelerate the pace, and widen the scope, of what has traditionally been subsumed within the framework of transformation. Accordingly continued work in the focus areas of the Quality Enhancement Project will be evaluated with a view to infusing our strategies with transformation objectives where necessary to ensure that the strategies pursued are inclusive and advance our vision of promoting UCT as a place that is respectful and nurturing of all students, staff and workers.    


Indicate how the report was prepared.  Include a list of the people that were involved, their designations and their roles in the preparation of the report.

Four task teams were established in line with the focus areas of the QEP.  The task teams were constituted of student representatives, and academic and professional administrative support staff with specific knowledge and expertise in the relevant areas.  The task teams were convened by the Dean of the Centre for Higher Education and Development (CHED), the Deputy Registrar, the Director of the Academic Development Programme (ADP) and the Director of Customer Services Division, Information, Communication Technology Services (CSD, ICTS).  
The QEP Coordinating Committee comprised the DVC as the Chair, task team convenors, the Institutional Planning Department (IPD) Director, and the Quality Assurance (QA) Manager.  The Committee met three times during the process to monitor progress and to oversee the production of the submission.   
The consolidated document was prepared by the Director of the IPD and the Quality Assurance Manager, and circulated to the SRC, the task teams and the Deputy Deans, with a request for them to obtain feedback from their departments and faculties.  Official consultations around the draft document took place with the Quality Assurance and the Teaching and Learning Committees.  Finally the draft submission was presented to the Senate Executive Committee (SEC) for comments on 9 December 2015. Thereafter the draft submission was submitted for approval by Senate via a Principal’s Circular.  
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	2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS 
Includes: professional development, reward and recognition, workload, conditions of service and performance appraisal.
This section of the report should make reference to all of the sub-topics listed above, either by discussing them individually or by integrating them. Note: it is not necessary to respond to each of the questions below for every sub-topic.


	2.1 Summarise what the university considers to be the key issues in enhancing academics as teachers in one or two paragraphs.

Whilst there is much to celebrate in the accomplishments to date related to elevating the status of teaching and learning in the institution, most of which were highlighted in our first submission, a number of significant challenges remain. 

A significant development at UCT in the past year has been the establishment of the Rhodes Must Fall (RMF) movement and the launch of the Black Academic Caucus (BAC). Both these organisations have challenged the university to reflect on the dominant assumptions that underpin the curricula, pedagogies, and forms of support for students. These calls have been echoed in faculty assemblies which have taken place over the past few months.     There is also a sense that young academic staff, and particularly black staff, feel unfairly burdened by heavy teaching loads and that this may impede their career promotion.   These are also key concerns for UCT.


Developing strategies for engaging with academics and Heads of Department around these matters is a key issue confronting the University.  

In our first submission we indicated that we needed to strengthen the accountability of the academic leadership at departmental and faculty level with respect to ongoing staff development, and to provide strategic leadership for tackling the difficult educational challenges face us.   Holding HoDs accountable for advancing transformation of teaching and learning in the departments is a key issue.  Class representatives continue to raise concerns in annual workshops about the failure to close the feedback loop on course evaluations. Year after year a course (and lecturer) may receive critical feedback from students, but the perception is that ‘nothing ever changes’.  


2.2 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, or (c) are in the planning stages that relate to enhancing academics as teachers? 

As noted in the previous report, the New Academic Practitioners’ Programme (NAPP) and the Emerging Researchers’ Programme (ERP) already have a goal of building the next generation of academics. Consideration needs to be given to whether these programmes need to be extended or expanded to meet the need for accelerated transformation.  The report returns to this under section 2.5. 

Another significant change was the approval of a three-year (2014-2017) Teaching Development Grant (TDG) from the DHET. UCT was allocated approximately R36 million in TDG funding for 38 interventions over this three-year period to enhance student learning in ways that lead to improved learning outcomes through a sustained focus on advancing the quality and impact of university teachers, teaching and teaching resources.  Twelve of these projects formed part of the Lecturer Development Programme. UCT decided to allocate its entire ‘Researching, Teaching and Learning’ programme to the evaluation and monitoring of the projects, including building capacity in relation to monitoring and evaluation. It is too early to assess the impact of these projects.

A curriculum review process that forms part of an overall review of transformation at the University has recently been initiated.  It is anticipated that this review will have implications for the current suite of professional development opportunities for academics.

A significant focus of the 2015 Annual HOD Workshop was on transformation. Members of the Black Academic Caucus (BAC) highlighted a number of practices impacting on the teaching and learning environment, which are experienced as problematic by black academics, such as the composition of selection and ad hom promotion committees.  Faculties are at varying stages in addressing the concerns that have been raised by the RMF, the BAC and participants in the Faculty Assemblies.    

2.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the changes that are successful. Provide evidence for claims of success. Where an activity is in the planning stages, indicate what evidence will be collected. 

The main changes in this period involved the implementation of several new initiatives in the faculties to complement the staff development programmes provided by CHED. Whilst it is too soon to evaluate the impact of the interventions, there are already indications of positive progress.   The initiatives of four of the faculties are briefly described below. 

Across the University we are aware of many discussions taking place about the nature of the curriculum, but information has not been collated centrally and as such we are not yet able to report on successful examples of efforts to decolonize the curriculum.  It is anticipated that an audit of such innovations will form part of the curriculum review process. 

2.3.1 Engineering and Built Environment Faculty Retreats

This activity complements the New Academic Practitioners Programme (NAPP) and other centrally organized initiatives, by providing opportunities for systematic and ongoing professional development located in the disciplines.  Seventeen staff members from across the Faculty attended a Retreat. The majority of the participants found a significant amount of new material in the workshop, and commented on the shift in perspective the workshop had brought. People also commented on the opportunity afforded by the workshop to engage with issues. Participants expressed the view that principles from the workshop could be applied with relative ease to their own teaching circumstances. The development of an explicit teaching philosophy was mentioned often as the most helpful aspect of the workshop.

Fifteen members of the faculty also participated in an annual workshop run by the South African Society of Engineering Education (SASEE) entitled “Let ICTs work for you: Technology-mediated teaching and learning in engineering”.  The most important outcome of the workshop was the exchange of views and discussions with colleagues from other disciplines who are applying alternative and/or complementary approaches in the engagement of the class towards self-learning and personal developments in terms of knowledge. Various aspects of student learning motivations were debated and the social/professional component of student education activities was analysed in some level of detail.

A full analysis of the impact of the workshops is still underway, but the following is an example of a brief reflective account from one of the delegates after his attendance at the workshop. 

“An elaborated set of dimensions in the teaching/learning processes with new technologies was discussed at the start of the workshop; the most important being the teacher-student interaction models oriented towards social constructivism. The presentations ranged from the enumeration of principles and motivations in teaching to personalized accounts on the teaching experiences together with the development of entrepreneurial competence of the students. It was discussed how social motivations are essential for bringing students around the topics and allowing a constructive attitude towards personal growth experiences for the students. Current trends in education inquiry-based involving the mediated experiential discovery, conversational problem-based reflective meta-cognition were debated. Also, the informal engagement involving creative, innovative, lifelong and authentic learning methods were discussed. Teaching paradigms were analysed and a good deal of attention was given to the types of teaching/learning processes in relation to the topics and cognitive metaphors they could imply.

Working with large classes is a real challenge in truly allowing the teacher to have a personalized view/control of the student learning progress and it was found out that group learning in which assessments are part of the education process is very beneficial in shifting the admin or marking efforts towards more enjoyable activities done by the group itself. In this way, the teacher role will become more of a moderator rather than mimicking manifestations to be absorbed by the students”. 

2.3.2 Staff and curriculum development in Humanities 

In the experience of the Faculty of Humanities professional development of academics and tutors is most effective when it is situated in the context of academics’ own teaching and learning and aimed at the specific challenges staff face in those contexts. The Faculty of Humanities has introduced several strategies to ‘augment’ teaching in order to improve student success rates. The intervention has been aimed at 25 courses across the 6 largest departments within the Faculty (English, Film & Media, History, Politics, Psychology, and Sociology). To date six curriculum development workshops have been run for academics, Education Development Teaching Assistants, Humanities Education Development Unit staff and CHED staff involved in working on these courses. PLUS Tutorial materials have been developed for all 25 courses. PLUS Tutorial materials have also been developed for 6 courses in two additional departments (Drama and Philosophy). All of these materials are in the process of being collected and stored on a centralised Humanities EDU VULA site.  

In addition, approximately 11 course-specific websites have been set up for "Writing Hubs" (which provide additional discipline-specific writing support and feedback) in eight departments (English, Film & Media, History, Politics, Psychology, Religious Studies, Social Anthropology, and Sociology). 

The targets for the programme are that augmenting course pass rates will be improved so that 75% of the class achieve >55%.  Currently an average of 80% of African and Coloured SA students get below 55% in courses concerned. To date, impact findings show that, on average, 47.68% of the Extended Degree students who completed the first-year Augmenting Courses in 2014 achieved an average of at least 55% as a final course grade.  

2.3.3 Teacher Development in the Commerce Faculty

This proposal forms part of a broader strategy to develop and improve teaching within the Commerce Faculty, and pertains to developing staff as more effective educators.  Funding from the DHET Teaching Development Grant has enabled the creation of a “Teaching Development Programme” in the Commerce Faculty involving collaborative teaching (mentoring and tag teams), co-ordination of learning and development initiatives and incentives for teaching. An educational specialist has been seconded to implement the initiative.  To date 11 new staff have joined the already well-established mentoring programme (an increase of 100% over previous years), and four lecturers are currently writing education-related papers for conferences and journals. Four lecturers are being supported in the running of focus groups to measure the impact of their teaching initiatives.  Weekly short, practical teaching workshops piloted during the second semester of 2015 have proven very popular with both new and experienced lecturers from a range of departments (some external to the Commerce Faculty) attending and evaluating its quality and usefulness as very high.  These workshops address in particular the widespread desire for practical techniques that lecturers can use to improve the engagement and feedback in large classes, as well as providing a supportive forum for the discussion of teaching issues.  A framework for teaching awards in Commerce is currently being developed for implementation at the end of 2015.  

The outcome/impact of the project will be assessed at the end of the 2015 academic year. Data from the student evaluations of all Commerce staff has been collected, and is currently being analysed to provide a baseline for the research. Focus groups with participants in the 2014 mentoring programme were conducted, and the results used to provide a baseline, and inform the implementation of the mentoring programme in 2015.


2.3.5 Staff development Health Sciences

The Faculty of Health Sciences has introduced several initiatives to improve the teaching of writing and clinical reasoning skills.  It is too soon to measure the impact of these initiatives.  However, systems have been established to monitor progress in relation to the targets set for improving student pass rates.     Student feedback will be obtained through evaluations and focus groups in courses targeted for staff development.  In addition systems have been set up for monitoring students who participate in the initiatives.  
 
Data has been collected to establish a baseline average score for each course concerned over a five year period.  A baseline interview and survey has been conducted to ascertain the conceptions of clinical reasoning of 21 clinical educators teaching third year students and of a small group of third year students, from each of the Divisions (Physiotherapy, Physiotherapy and Communication Sciences and Disorders).  The faculty hopes that the class average will increase to 70% because of this programme.  To date self-reported changes in academics’ knowledge have been reported in evaluation forms completed after workshops and so early signs are positive.  

An additional significant development in the Health Sciences Faculty is the establishment of a Department of Health Sciences Education which will have responsibility, among other things, for the training of health professionals. 

2.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful and suggest reasons. 

It is not possible for the report to comment on ‘exemplars of change’ that have not been successful during the reporting period, as it is too early to assess their impact of the interventions that have been made.  

2.5 If possible, identify one or more promising practices related to this focus area. 
Since the baseline report, an audit of non-permanent staff who teach (NPST) has been conducted through the Centre for Innovation in Learning and Teaching (CILT).  NPST, composed of ad hoc staff, short-term contract staff, post-graduate students, and full time professional staff who occasionally teach,  constitute a large invisible workforce, often under-supported in terms of teaching but responsible for key aspects of student learning. 

Following the audit, the supporting emerging academics’ Teaching programme (seaTEACH) was established.  Various models of this programme aim to support participants’ development of their practice through a critical engagement with relevant theory in order to respond meaningfully to the challenges of working in classrooms.  The interventions are structured to permit flexibility, tailored to be responsive to participant needs and can be adapted to suit groups within departments. The programme has been well supported by individuals from non-education backgrounds, increasing the awareness of issues related to teaching and learning in these spheres. Participants become key voices for teaching and learning in their departments, and continue to develop their teaching practice through other CILT programmes and activities. 

2.6 Identify the main challenges the university still faces in relation to this focus area.

The QEP process has surfaced a number of challenges that face us in regard to enhancing the role of academics as teachers. We focus on four of them: accountability, underlying values, strategic alignment, and resources. 

2.6.1 Accountability for the quality of teaching 

In the context of quality teaching, accountability refers to an expectation of answerability, and the acknowledgment and assumption of responsibility for decisions, action and outcomes. Course and student evaluations are currently the main avenues for feedback on teaching and these are not unproblematic in terms of the actionable information they provide. In addition, there is no uniform understanding for processing student evaluations across faculties and departments. The university’s aim should be to create a culture that empowers students to provide input and feedback on the teaching and learning experience, and that encourages academics to reflect on their own practice and take ownership of personal accountability for realising the mission and vision of the university.  While recognising the need for support for academics to negotiate the often competing priorities of teaching, research and social responsiveness, line management needs to set clear expectations for accountability on quality teaching. Significantly the nature of the transformation demands that have been put on the table has served to place transformation imperatives at the centre of the academic project.   Accordingly the challenge for the university remains the building of channels of accountability in ways that foster trust and strengthen transparency.

An interesting addendum to this issue: when the issue of the need to close the feedback loop to students came up in a QEP meeting, it was immediately scaled up to the DVC Teaching and Learning who placed the matter on the agenda of the Deans’ meeting. Deans were reminded of the policy requirement on reporting back to student faculty councils. In the same meeting the importance of this was also strongly underscored by the Vice-Chancellor. While it is too early to assess the impact of this exchange on the feedback system, it is evidence of the expectation of accountability from the highest level of leadership in the university. 

2.6.2  Balancing research and teaching in  in research-intensive universities 

The need to accord equal weight to teaching and research raises complex issues that are particularly challenging in aspiring research-intensive universities.  It is not desirable to ‘pit’ research and teaching against each other – both are the university’s core business.  The production of knowledge through research and the transmission of knowledge through teaching are interdependent activities and the global reputation of universities is increasingly focusing on both, not research excellence only. The challenge is how to recognize the value of both given the serious educational challenges facing the South African higher education system.  

UCT currently has differentiated tracks: ‘academic track’, ‘research only’ and ‘teaching only’. The ‘teaching only’ track is capped at the senior lecturer rank.  There is a growing sense that this ‘teaching only’ track needs to be reviewed, more specifically the capping at senior lecturer level and the way in which the ‘teaching only’ track is being implemented. It is necessary to look at career progression beyond the senior lecturer level. 


2.6.3 Recruitment pipeline for the next generation of academics

As noted above, the RMF movement and the BAC have drawn attention to UCT’s slow progress in growing the next generation of academics with particular emphasis on significantly increasing the number of black academics. Both the pipeline within the University, whereby talented black undergraduates should be encouraged and supported to complete PhDs to be eligible for academic posts, and the strategies to attract and retain black staff from outside of UCT, are important. The existing initiatives in place in CHED such as the Mellon Mays Undergraduate Fellowship (MMUF and NAPP), the Research Office (Emerging Researcher Programme) and the Professorial Cohort project are administratively scattered and will need to complement the strategy emerging from the office of the DVC Institutional Innovation for the Recruitment, Development and Retention (RDR) of academics. The main challenge here is to ‘think and link’ creatively across some conceptual, ideological and administrative barriers. The pipeline for the next generation is not straightforward. The barriers are complex and include the following: self-exclusion of promising black undergraduate students from postgraduate studies for reasons ranging from internalized messages that they are not ‘honours material’, to financial pressures to earn a salary rather than extend their studies; opaque admissions targets for postgraduates (no overt transformation agendas despite institutionally approved equity targets for undergraduate admissions); difficulties with designing pipelines which span the teaching (undergraduate) and research (postgraduate) functions in the university; and resistance to thinking about curriculum at the doctoral level. These are but a few of a host of factors that require deep examination of how institutional culture impacts on the pipeline.

2.6.4 Resources for professional development 

Perhaps one of the biggest challenges is resources. Most of the professional development offerings noted above are dependent on funding from the Teaching Development Grants (TDG). There are thus serious concerns about the sustainability of these projects at the end of the TDG funding cycle. A recommendation arising out of this report would be that the CHE needs to put pressure on the DHET to clarify its intentions beyond 2017 for ear-marked funding for teaching development. The notion that the TDG is ‘seed-funding’ needs to be challenged.  Against the background of decreasing government subsidy (in part because of ear-marked funding) most higher education institutions will not be able to sustain these activities from their general operating budgets. 



	3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT (suggested length 10-20 pages)
Includes: career and curriculum advising, life and academic skills development, counselling, student performance monitoring and referral.



	3.1 Summarise what the university considers to be the key issues in enhancing student support and development.

A far-reaching development this year has been the urgent call for a faster pace of transformation at the institution following the protests that started with the removal of the Rhodes statue in March 2015.  In university-wide as well as faculty assemblies black students expressed their anger about exclusionary and discriminatory practices, which make them feel alienated from the current institutional climate.  A criticism that surfaced frequently was that extended curriculum programmes stigmatise students by separating them from the rest of the student body and positioning them as academically 'deficient' (the 'deficit model'), which students reject.  However, many students across different years of study have also spoken appreciatively of these programmes and their role in contributing to their academic success.  A related issue is that mainstream students often feel under-prepared for university studies and inadequately supported, evidenced by the fact that it is not unusual for mainstream students in the Humanities and Commerce Faculties to ask to be transferred to extended curriculum programmes. In relation to curricula in general, there have been calls to 'decolonise the curriculum' to address the lack of integration of African scholarship into UCT’s curricula and the need for curricula to reflect our location in Africa. 

The adequacy and appropriateness of existing student support interventions is a major issue that the institution needs to engage with. The Teaching and Learning Committee has raised the need for extensive discussions to take place about the current models of Academic Development in order to address these concerns.   

For educational reasons, and partly also to combat experiences of stigma, the Academic Development Programme is exploring the possibility of making curricula more flexible, with multiple entry and exit points from and into the extended and mainstream curricula (as is the case currently in Humanities and Commerce). Another form of flexibility is to make key extended courses accessible to all students, as is already the case with Physics and Maths courses in Engineering and Science.

	
3.2 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, or (c) are in the planning stages that relate to enhancing student support and development?
We can report some improvement to retention and throughput rates included in the 2014 UCT baseline QEP report (which used data from the 2007 and 2008 entry cohorts). A serious challenge that remains however is that there is a big difference in the exclusion rates and performance of black and white students, with black students facing a greater probability of being excluded on academic grounds and white students significantly outperforming black students. This challenge will be discussed in more detail in section 3.6.

As part of its efforts to improve throughput (and eventually completion rates), the institution’s Teaching and Learning Committee identified student success rates in Courses Impeding Graduation (CIGs) and ‘service courses’ with high failure rates as requiring attention. All faculties were requested to report on their activities for improving throughputs in CIGs. This has already led to revisions to courses. In relation to ‘service courses’, it was agreed that it would be useful to develop a set of principles that promotes good relationships between ‘service course’ providers and the student recipients in ‘serviced’ faculties.

The institution will continue to offer and revise its flexible curriculum frameworks across the six faculties, as well as extend supportive interventions beyond the extended curriculum programmes in order to offer assistance to students in mainstream curricula. An example of this is that a more coherent educational support structure for students in both extended and mainstream curricula is being explored for the Faculty of Engineering and the Built Environment (EBE). Another example is that an Academic Development forum specifically dealing with the Law extended curriculum programme was held and a review of the programme has since been instituted. This will involve a survey of all students on the programme. The review task team, which has student representation from all years of study, has started work on the survey questionnaire which will gather bio-demographic data and information on student experiences. 

The Institution’s Writing Centre continued to offer a service to all students. Services have been extended to the Graduate School of Business. Another new development is the launch of a new Writing Lab at the Faculty of Health Sciences and a new post dedicated to developing academic staff’s capacity to strengthen students’ academic literacy skills at both undergraduate and postgraduate levels. Both the main Writing Centre and the Health Sciences initiative are receiving funding from the DHET Teaching Development Grant (2014-16). So far 35 staff have been trained in Health Sciences. Data on students’ use of the main Writing Centre and the Health Sciences Writing Lab are being collected as part of a TDG Monitoring & Evaluation project, and the impact of these interventions will be reported on at a later stage.

The institution will continue to collect longitudinal cohort data to monitor and evaluate the impact of new and existing educational interventions. These will include course success and throughput rates, retention and completion rates, and various types of drop-out rates (demographic data will be collected in order to disaggregate data to probe for significant variation across various groupings).

A significant development in this respect is that a new Data Analyst was appointed in April 2015 to assist with developing a central data base and to conduct analyses as required. A related process that is making progress is that a data task team was established in August 2015 to start developing a coherent and more widely accessible data monitoring system to track student performance and progress, as well as to advise on and track evidence-based educational interventions. The team will assist in devising a comprehensive learning analytics framework for the institution.

3.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the change(s) that are successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate what evidence will be collected.

3.3.1  Tutoring and Mentorship

A number of the institution’s 2013/14 and 2014/16 TDG projects targeted the development of tutoring and mentoring programmes.  Eight departments in the Humanities launched augmenting courses (Plus tutorials attached to mainstream courses) that formed part of the faculty’s extended curricula, but could also be taken by mainstream students in need of extra support. The success of these courses is being monitored by the Faculty and as part of the institution’s general monitoring and tracking system of undergraduate students’ performance. While it is not possible to attribute change to any one educational intervention, we can report that in Humanities 79% of the class attained pass marks of higher than 55% in their courses, which is 4 percentage points higher than the target set for the TDG project. The Faculties of Engineering and the Built Environment and offered Tutor Reassessment Programmes (TRPs) and a Winter School for students at serious risk of failing. Progress that can be reported here (with the usual caveat that causality is hard to prove) is that the exclusion rate in Science dropped to 5%, approaching the target of reducing the rate to below 5%. 70% of failing students in EBE passed after the EBE TRPs, which is a significant achievement (the target set for this intervention was that 60% of failing students should pass after attending a TRP).

More generally, 4 399 students were reached through tutoring or mentoring schemes.  This excludes the number of students participating in the FYE activities. 242 tutors and 367 mentors were trained. 

3.3.2 Careers Service

Over and above the development and delivery of a wide range of professional services, graduate attributes and employability skills are a key focus of the work at the Careers Service and the team continues to engage, develop and expand a range of credit and non-credit bearing personal and professional development and employability initiatives across the curriculum. In addition to traditional classroom-based delivery, the Careers Service secured funding from the Vice-Chancellor’s strategic fund to develop an online module on career development in practice to be launched in Semester 2 of 2015 and funding from the TDG to pilot UCT+, an enhanced curriculum award.   

Enabling students to engage and develop at UCT and make the move from higher education into graduate work and graduate study has been a core objective and key factor in the recent success of the Careers Service‘s endeavour to enhance service levels and customer engagement.  During 2014, some 447 new employers engaged with UCT Careers Service. Graduate vacancies posted on the MyCareer portal increased by 41% from 3 079 in 2013 to 5 166 in 2014. There were in total 182,745 vacancy views by students during Semester 1 and 2. 

The Beyond School Careers Programme funded by Vice Chancellor Strategic Fund held 131 events for learners making career decisions with a total of 1729 participants in these various activities. A trip to the Eastern Cape in June as a pilot outreach proved successful and was highly rated by participants.

The Career Service’s focus on African opportunities remains a priority for students at UCT returning home to employment after graduation. Employer and alumni visits took place to Namibia and Botswana during 2014 with research and findings currently being prepared for dissemination. The long-term vision is to create an Africa job-seeking portal with research on job-seeking strategies per country, open access globally, with vacancies limited to UCT students only. Plans to scope this project are under way. Work with the Master Card Foundation Scholars will contribute to our Africa expansion plans during 2015. 

3.3.3 Postgraduate student support

There has been an almost 9% overall increase in the total number of postgraduate students – PG Diplomas, Honours, Master’s and PhDs - (from 8,405 in 2013 to 9,139 in 2014) with a significant increase in PhD students, bringing the total to 1,591 in 2014 (from 1,428 in 2013).

One of the main tasks for the Office for Postgraduate Studies in 2014 was to consolidate the various opportunities for academic and professional skills development for postgraduate students and postdoctoral fellows. Drawing on findings from employers about required graduate attributes and on supervisors’ and students’ needs, a range of seminars, workshops, retreats and Massive Open Online Courses (MOOCs) were drawn up and offered drawing on TDG funding.  Over 125 sessions were offered: Office for Postgraduate Studies (44 workshops and 18 MOOCs), CHED /Careers Office (3 courses) the Library (18 general workshops and 42 subject-specific sessions) with records of 1,229 postgraduates signing up.

The 18 MOOCs selected covered both academic and professional skills development. A total of 230 postgraduate students signed up for these. Given the high attrition rates of online courses, the MOOCs were supplemented with weekly on campus face-to-face group meetings, led by 4 postdoctoral fellows, 3 PhDs and 11 Master’s students who were employed as facilitators. In this way, student retention and completion rates were promoted and facilitators at the same time gained professional experience in tutoring.

For those students who submitted their theses for examination in February and who were waiting for examiners’ feedback and possible graduation in June, a 2½ day retreat on “Writing for Publication” was organized. The outcomes of the 19 students who attended the retreat are 6 articles submitted for publication, 1 published book chapter, 1 published book and 1 published article in a listed journal. 

Given the increase in PhD enrolments, it was crucial that there is an orientation for new arrivals to UCT. It was decided to offer the “Starting the PhD Journey” as a full day retreat. A range of academics were invited to present on various aspects of PhD studies and students were also able to engage with 23 different student service providers. A record number of 111 PhD students attended. A similar retreat for 2nd year PhDs, the “PhD Breakaway” was attended by 90 2nd year PhDs.

Delivery to UCT postgraduate students saw an increased demand in 2014 with one additional career compass two-day workshop offered and one extra career conversation evening networking event added to the programme. The Career Service participated and presented on starting your PhD journey and postdoctoral orientation programmes. 

Support for disabled students
The Disability Service (DS) continues to work towards the creation of a discrimination free and inclusive environment which encourages the full, independent and effective participation of students with disabilities in the mainstream of UCT life. The DS works together with students and staff to facilitate the removal of barriers facing disabled students and staff.

3.3.4 Residence support for students

The Office of Residence Life is situated in the Student Housing & Residence Life Cluster (SH&RL) of the UCT Department of Student Affairs (DSA), and seeks to provide an holistic living and learning experience for about 6700 students represented across all faculties and years of study. A number of new programmes commenced in the course of 2015. Some of the programmes and initiatives have developed learning outcomes with several programs still to do so. 

The residence academic development programmes aim to contribute towards university students’ acquisition of the UCT graduate attributes. By offering key programmes in collaboration with the faculties it is envisioned that such programmes will help to build transferable skills, foster life-long learning, increase the uptake of academic development opportunities and promote critical and intellectual enquiry. 

A total of seven distinct Teaching and Learning Programmes were offered throughout the first semester. 40 events, totalling approximately 70 hours of Teaching and Learning time were organised.  Examples of projects include Essay writing and study skills workshops, and maths tutorials.  Evaluations are currently being collated. 

3.3.5 Library support

The teaching of new literacies such as information literacy, digital literacy, data literacy and scholarly communication literacy are now becoming common practice among academic libraries at the international level. Information literacy, at UCT Libraries, is promoted through the creation of guides for self-directed learning. These guides (LibGuides) are created to support the retrieval, evaluation and ethical use of information resources. Embedded in the LibGuides are audio and video clips to assist in self-directed learning. Progress has been made in that more LibGuides have been created. Further, the Library is experimenting with the use of gaming to deliver information literacy programmes. In the recalibration of the Library, a new post will be created (Education Technologist Librarian) to improve virtual information and other literacy support. 

At the Research Week (RW), UCT Libraries joined a small cohort of academic libraries that are currently offering a publishing service. At RW, the University launched UR@UCT, an undergraduate e-journal. The hosting of this journal by the Library makes UCT undergraduate research accessible to an international readership and hopefully stimulates an interest in pursuing postgraduate studies. 

3.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful and suggest reasons.

None at this point.

3.5 If possible, identify one or more promising practices related to this focus area.  Describe the practice and provide evidence for success. Suggest what the key features might be.

3.5.1 First Year Experience

A notable new development for the FYE project was the appointment of its Director, Dr Danielle Fontaine, who took up her position in October 2014 with support from the TDG. What is significant to note about this appointment is that it is located in the Dean’s Office in CHED (thereby sending a strong signal about the campus-wide focus of FYE). Since assuming responsibility, the Director has spent a considerable amount of time meeting with various faculty representatives across campus to understand what FYE looks like in each faculty (each faculty must and needs to retain certain unique components that constitute its FYE) while also formulating ideas of more common components of FYE to implement across campus (it is important that there is a common component to the FYE at UCT).

Much of 2014 saw the FYE project continue to focus on Early Assessment, Vula sites, Extended Orientation, and Digital Literacy training as the identified projects for addressing the overall objectives of FYE. A potentially very useful development for Early Assessment during 2014 was the tweaking of the data to be collected and reported on in the Early Assessment reports that are generated in April each year. 

FYE maintained a strong presence during Orientation which is a mature project in the institution after substantial shifts were made 5 years ago. The programme is marked by sophisticated levels of collaboration, and the programme that has evolved over the years can be presented as a promising practice. A new development was the use of interns, called Orientation Leaders. FYE staff were involved with training the interns, who, among other roles during Orientation, staffed a number of pop-up Helpdesks. FYE (via a grant from the Saville Foundation) provided these Helpdesks across campus to help first year students navigate their first experience of the campus. In 2015 two Helpdesks per faculty were provided (in 2014 only one Helpdesk per faculty was provided). One of the Helpdesks was branded for the faculty in the faculty’s colour; the other Helpdesk for each faculty was branded with FYE. 

The Disability Service played an active role during the Orientation Programme. Presentations were made at all Faculty orientation programmes. This ensures that students who have not previously been in contact with the Disability Service are made aware, early in the year, of what is available and how to access these services.

Given their usefulness and successful implementation during 2013, faculty-specific Vula sites were once again used – primarily as a means of staying in touch with first year students, but also as a means of conveying useful information and support to these students. While each faculty ran some form of Extended Orientation, there was widespread sentiment that the goals of Extended Orientation, and the sessions offered (topics covered), need to be integrated more fully and intentionally into coursework offered in each faculty. 

Since starting at UCT, the Director of FYE has become quite heavily involved in the coordination of 100UP+ programme. In 2011, UCT’s School Development Unit launched the 100-UP programme. Promising students from Khayelitsha were selected for a mentoring programme to help prepare them for university study. The first cohort of these students began their studies at UCT in 2014, joining the 100UP+ programme. The 100UP+ programme continues the work of the schools programme through the provision of mentors, academic support, and career development workshops. Now in its second year, the Director provides academic oversight to the 100UP+ students. This small cohort of first year students provides a particularly useful lens into a small group of students who are transitioning to life at UCT. The 100UP+ project constitutes a good case study to understand how FYE (as a centralised programme) can be more embedded into the first year experience (as a process) of all students at UCT. 

As the Director works to understand fully both the FYE project at UCT and all of the individuals across the faculties who are involved with the FYE, conversations are starting to happen with various offices on campus (e.g., Admissions and Orientation) about how FYE can be more fully and intentionally aligned with programming that already exists at the university. 

Currently, a significant – but necessary – project coming out of the FYE office is the focus on making important information for prospective and first year students more visible and accessible. To this end, timelines are being created that will guide prospective and first year students through their years (the year immediately preceding their entry into higher education and their first year in their faculty at UCT, respectively) in terms of important tasks to complete and deadlines to meet. This initiative is the precursor to creating a dedicated FYE space on the UCT website where all FYE-related information will be made available.


Finally, staff of the FYE have started to teach into one of the foundation courses offered in the Humanities. This is an important step to ensure that the FYE office knows and understands the current first year students at UCT. Information can also be gathered that can be used to inform campus conversations about FYE.

3.5.2 Tutoring and Mentoring 

Over the years students who have worked as mentors have argued that more formal recognition of the work done by student mentors was needed. A promising initiative in this regard is that Career Services is currently piloting the UCT PLUS project which aims at acknowledging students’ extra-curricular engagement. The pilot will be reported on in May 2016. In Health Sciences mentors are awarded a certificate during a faculty appreciation ceremony. 

3.6 Identify the main challenges the university still faces in relation to this focus area.

A serious challenge is that a big performance gap remains between black and white students. While the exclusion rates on academic grounds have dropped for black students from 32% in the 2007 and 2008 entry cohorts to 27% in the 2010 entry cohort, only 4% of white students in the 2010 cohort were excluded on academic grounds, a difference therefore of 23 percentage points. Analyses of the 5 year longitudinal drop-out rates in good academic standing of first-time entering students in the 2010, 2007 and 2008 entry cohorts remained more or less the same: 8% for the 2010 and 2007 entry cohorts, against 9% for the 2008 entry cohort. Exclusion rates on academic grounds showed some improvement on the baseline data, with 13% of the 2010 entry cohort excluded on academic grounds, as opposed to 16% of the 2007 and 17% of the 2008 entry cohorts. 

Within the 2010 entry cohort, 73% of undergraduate students had completed a degree/diploma by the end of 2014 (as opposed to 69% in the 2007 and 68% in the 2008 entry cohorts). The completion rates of black students have improved from 48% in 2007 and 54% in 2008 to 57% in 2010. However, although there has been overall improvement in progress data, the gap in completion rates between white and black students in the 2010 entry cohort remained large. 

A general shortfall in the Student Wellness services was noted as another serious challenge requiring immediate action. This becomes even more of a challenge during times of upheaval on campus. A significant challenge identified by the central Student Wellness Service has been an increase in more serious psychological and psychiatric conditions amongst the students seen this year (there has for instance been an increase in the number of known attempted suicides in the first semester of 2015 over the number in previous years). There was an urgent sense that more mental health promotion and prevention work needs to be done based on the awareness of students’ sense of alienation that was raised during the Rhodes Must Fall campaign. There was also widespread experience of trauma during events on campus throughout the year.  Added to this was a concern that students frequently do not declare when they experience stress, mental breakdown or illness because of a fear of stigma. 

A related challenge raised by a student representative is that there is often a disconnect between support available to students and their awareness of these forms of support. While the institution should publicise support structures more dynamically, the student also commented that since student representatives on faculty structures have limited terms, there is often insufficient hand-over from year to year to allow for building up a good sense of available support and developing processes for disseminating knowledge of faculty-based support systems. The student representative also felt that students do not always use class representative systems optimally, and suggested that alternative systems should be explored. 

A number of challenges were experienced in the Early Intervention programme. Faculties found that students identified as ‘at risk’ through the Early Assessment Report (EAR) frequently did not respond to invitations to make contact with faculty staff for assistance (there was for instance only a 50% response rate in Humanities). Another challenge is that curriculum advising was found to be of variable quality. There is a need for curriculum advising to be formally recognised and professionalised across the institution.

Another challenge identified is that a more coherent and integrated system of identifying and assigning mentors needs to be developed to avoid ‘over-mentoring’ students. This will require collaboration between mentorship programmes based in faculties, FYE, residences, and scholarship and bursary programmes. 






	4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT 
(suggested length 10-20 pages)
Include: teaching and learning spaces, ICT infrastructure and access, technology-enabled tools and resources, library facilities.



	4.1 Summarise what the university considers to be the key issues in enhancing the learning environment.

The development of both physical and virtual (online) learning environments at UCT is informed by the following concerns:

· University educators (lecturers and tutors) use a range of pedagogical practices in teaching students and supporting student learning. These practices vary across disciplines, and also evolve constantly in response to local and international influences and new research on teaching and learning. UCT thus considers it important to provide flexible learning spaces which are able to support current and emerging pedagogies as needed.
· For physical learning environments, flexibility may be expressed in the physical layout of the learning spaces (for example the ability to use a range of seating configurations or select a venue with a desired configuration), the ability to use different teaching media sequentially or in parallel (for example blackboards, digital projection and document cameras), and the ability for educators to move around within the teaching space in order to interact with students in different ways.  Ensuring equality of spaces across the university is a challenge to ensure that students should not be unduly advantaged or disadvantaged in access to learning spaces by their course of study.
· For virtual learning environments, flexibility may be expressed in the ability of students to participate in teaching and learning interactions or access learning materials independently of space and time (for example from off-campus or at different times of day), the provision of different forms of online media and interactions (for example text or video, synchronous or asynchronous interaction), the provision of appropriate tools and workflows to support both teaching and administrative course processes, the ability to manage student engagement proactively and provide support on demand, and the ability to provide different forms of formative and summative assessment while preserving academic integrity.
· UCT wishes to support student learning whenever and wherever possible, taking into account and responding to changing student technology use patterns. Of interest here is the significant increase in the number of students who own smartphones, tablets or laptops. This requires the university to provide an always-on, connected experience to students, and allows educators to take advantage of the affordance of connected students in teaching interactions, for example through using classroom response systems and backchannels. Students who own laptops and tablets increasingly seek learning and working spaces which are secure, somewhat controlled and encourage focused, disciplined behaviour, while still being informal and comfortable.  There is particular demand for study spaces that are available 24/7.

4.2 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, or (c) are in the planning stages that relate to enhancing the learning environment.

A number of significant changes are in progress, planned or complete, including the exemplars described in 4.3. 

4.2.1 Introduction of distance/blended delivery modes

During 2016, the Faculty of Commerce introduced two blended learning qualifications using the private commercial Get Smarter platform. This required consideration by a number of different structures at the Institutional level. The admissions, academic and exams policies and procedures had to be reviewed and considered for their applicability to the virtual as opposed to the physical environment.

The two qualifications are:
· Postgraduate Diploma in Marketing – running in parallel with the long established residential version.
· Advanced Diploma in Business Project Management – a new qualification only offered in this format.

The process of preparing to offer distance/blended delivery modes has led to a number of enhancements to the learning environment, including the use of technology for administrative and educational purposes. The platform has provided a far greater depth of learning analytics relating to student behaviour, which has enabled the Faculty timeously to respond appropriately to workload demands on both the students and the lecturers due to the commitment to easy access to support and the perceived anonymity of the communication channels offered, for example. An unexpected benefit arising from the process of offering these programmes is the impact on the way in which residential courses and lectures are designed and offered, and on the articulation of outcomes, methodology and assessment. 

The Faculty has secured institutional approval to use ProctorU to facilitate the use of student’s personal computing devices for assessments under exam conditions. This proposal is to address the administrative and logistical implications related to distributed exam venues, the training of invigilators and the increased volume of students.

Applications to the CHE for the accreditation of distance programmes have either already been made, or are planned, in the faculties of Engineering and the Built Environment, Law and Health Sciences.  In response to the planned expansion of online delivery, an institutional workshop was organised with prospective programme conveners, faculty managers and chairs of faculty-based academic planning committees to discuss questions and issues, which people should be aware of in relation to online delivery, to ensure equity of quality in contact and online modes.  A handbook, containing guidelines for different role players, is currently being prepared.  

4.2.2 Hybrid studio learning spaces for Architecture

Meeting the demands of 21st century architecture, planning and building in the context of South Africa requires the introduction of new pedagogies.  This has necessitated the provision of a different physical environment in which teaching spaces have been reconfigured to enable extensive use of IT software in the teaching process.  

New “hybrid studios and laboratories” have been built at UCT which bring digital and manual methods of representation together in common teaching spaces.  The hybrid studio approach continues at the postgraduate architecture level too, where elective groups have review and pin-up spaces. One such space, the upgraded “Pink Room”, involved the creation of an innovative multi-use teaching space boasting state-of-the-art audio and visual equipment to enhance presentations and project pin-ups for students of Architecture, Planning, Urban Design and Landscape Architecture. 

An important part of the upgrade included the provision of a central landscaped outdoor courtyard that is served by a very successful café, the Purple Haze. This student and staff social space is also used for exhibitions.

4.2.3 Repurposing and enhancement of Library space 

The UCT Libraries comprise a large decentralised system made up of a central library and nine branches.  The space is changing and must continue to change to align with the university’s priorities to support more postgraduates and meet the demand for undergraduates to study collaboratively and use technology.  
The purpose of the Libraries’ 10 year spatial plan is to provide comfortable, engaging and safe spaces for our users with furniture and equipment needed for teaching, learning and research.  Over the past decade, there has been a systematic programme of repurposing space around the “learning commons model” to facilitate group engagement and/or quiet study areas. In the period under review, the following two branches have been refurbished to optimise available space for study areas:
· Built Environment Library (Architecture) – in addition the physical design of the space provided an opportunity to make a section of the branch library a 24/7 study area.  During opening hours, this space operates as part of the library.  Once the library closes, the 24/7 area has an entrance external to the Library which Built Environment students use to gain access to the study area;
· Bolus Herbarium Library (Botany).

An important element of the 10 year plan is the availability of an off-site storage facility for low-use print collections in order to reduce the amount of space allocated to the physical collections.  This enables the repurposing of existing space that can be used in other ways for group collaborative work and technology to support learning.   The regional consortium CHEC/CALICO is currently undertaking a feasibility study for a cooperative off-site storage facility.


4.2.4 TENET videoconferencing 

UCT has recently started using a software-based videoconferencing platform, Vidyo, made available to all SA institutions by their bandwidth provider TENET. It is a local videoconferencing platform developed to address some of the problems of traditional videoconferencing. It works on a wide range of devices, including mobile phones, can host multiple participants and can work effectively over slow connections with limited bandwidth.  This technology makes it practical to offer a range of on-line teaching and learning opportunities, even in a financially constrained environment. 

4.2.5 Online library of training videos (Lynda.com) and Office 365 

UCT staff and students have been given access to two significant technology-enabled tools.  The first is Microsoft Office 365, which allows students to install the popular Microsoft productivity software on up to five devices for free.  The second, Lynda.com, enables staff and students to have access to thousands of high quality instructional videos covering a wide range of subjects, which can be viewed on or off campus. The central IT Department has purchased access through a subscription that covers all staff and students.  IT also runs “lynda labs” which are weekly appointments where users come to the ICTS training lab and work through lynda.com courses with trainers on hand to assist. 

4.2.6 Ubiquitous Wi-fi

The UCT wireless network coverage has been extended to the whole campus, as well as student residences, with a total of 3500 access points installed.  To ensure adequate connectivity during lectures, wireless connectivity has been densified in 64 classrooms that have undergone upgrades and renovation. This will continue in line with the Classroom Renewal Project. Students can also use their laptops and wi-fi in the social spaces created by the MySpace@UCT project, which includes 700 seats in more than 40 public spaces in 15 buildings.

4.2.7 MySpace outdoors 

Following on the success of the MySpace@UCT project, UCT’s Physical Planning & Landscape Committee (PPLC) decided to roll out an outdoor version of this concept where benches and tables suited for the external environment are being provided in outside spaces around and between buildings.  This initiative forms an integral part of the design and layout of the hard and soft landscape projects campus-wide and will give prominence, in terms of use, to otherwise neglected, unutilised spaces between buildings. These spaces provide additional opportunities for UCT students to interact socially and also to work independently in an informal and pleasant external environment. By the start of the 2016 academic year, more than 200 benches and tables will have been installed in varying layout configurations.

4.2.8 New Lecture Theatre 

UCT is currently building a new 400 seat raked lecture theatre which has been designed and managed to qualify for a Green Star 4 rating certificate from the Green Building Council of South Africa (GBSA).  This is in line with UCT’s strategy to reduce its carbon footprint through energy saving, reduced carbon emissions, recycling and water conservation. In terms of this strategy, and UCT’s commitment to encourage non-motorised transportation (NMT), the project will also make provision for 60 bicycle stands as well as shower facilities for users.

As an optimal acoustic performance venue, the theatre will be able to provide:
· Video recording of lectures and special events for remote learning
· Live streaming of special events
· The simultaneous use of, and projection from two data projectors
· The screening of full-length films from a central data projector
· Voice amplification for presenters
· The use of a document camera
 
The foyer will be used as a student social working space in line with the My Space@UCT project and can also be converted into a venue for special social gatherings related to the activities in the lecture venue.  The external landscape environment also creates opportunities for students to sit, socialize and collaborate.
 
The new lecture theatre will be completed in December 2015 in anticipation for use in the first term of 2016.

4.2.9 Converting residence social spaces to workspaces

There has been an interesting (and refreshing) trend from students in residences as they weigh up the existing use of their common/social areas against the need for collaborative study spaces.  A successful pilot project at Forest Hill residence involved converting the common room into a silent study space with worktables for 28 students, a separate group study area for 12 students, a secured study room resourced with reference study material, and an open social area with appropriate furnishings for relaxation while browsing through newspapers and magazines housed in an adjacent open area at the entrance.  A recent conversion of garages followed the same trend, albeit much smaller, where the study and work area now seats 15 students, while the social relaxation area accommodates 10-12 students.  The success of the Forest Hill project has generated overwhelming support from students in the Baxter Hall residence where proposals have already been completed, and from Liesbeeck Gardens where the study facility needs to be included as part of their future development plans.

4.2.10 Planned 

Over the past decade, the Libraries have been very successful in redesigning space to meet the rapidly changing needs of users, especially students.  However, the demand remains for more flexible innovative and collaborative spaces to support emerging research, undergraduate research and teaching in research.  The Libraries’ Horizon 2019 strategy (5 year strategy) also highlights the value of engaging the campus community and is keen to support the design of increased effective researcher engagement space in the Libraries to support the university’s focus on developing research skills at undergraduate level.    A Capex budget was approved in 2015 to part-refurbish a section of Hlanganani level 6 and 7 as an innovative and flexible space not confined to under- or postgraduate cohorts. This will take place in the year-end vacation.  The 200sqm space on Hlanganani level 6 will be repurposed as a bookable engagement space for all of our strategic partners across the university i.e. e-research, ICTS, CHED and the new UCT Design School which is in its infancy and currently based at the GBS. This space is, and always will be, a library space but our desire is to maximise our neutrality within the institution.   
The current planning for the 200sqm space is that it will contain a shared visualisation wall (funded by ICTS) to view and engage visual data in a shared space.  The training area will be divisible by two allowing for training events / seminars / meetings of 45 people to be run in either of the spaces or one larger event of 90 participants. 

On the mezzanine level (Hlanganani level 7), four offices will be repurposed as two sizeable project/consultation spaces to promote new forms of digital scholarship.  Two existing project meeting rooms will be lightly refurbished and made available as bookable spaces. 

4.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the change(s) that are successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate what evidence will be collected.

4.3.1 Commerce Faculty undergraduate courses offered online

In 4.2 the Faculty highlighted that there have been positive spin-offs from the online delivery of two qualifications for students enrolled in contact programmes.  

Each first year student is required to do two core courses which are only offered online. BUS 1036 Evidenced Based Management and STA1000 Introductory statistics. Lectures were initially offered in parallel due to a concern that students from non-digital backgrounds may prefer conventional lectures. This proved to be unfounded based on the student evaluations and the fall off in attendance in the physical lectures which were offered in parallel in the pilot version.  

In addition, the distribution of pass rates and the absolute and relative pass rates were monitored and showed favourable results, particularly in the area of equity students.


4.3.2 Hybrid classrooms

UCT designed and built six new-styled “hybrid” classrooms in the new Snape engineering building. The rationale behind the design is to accommodate tests and examinations and various modes of teaching, from interactive group learning to more traditional lecture presentations. The venues accommodate 130 students each and the curved seating configuration, which faces the presentation wall, includes two rows on the same level in a gently raked facility.  This arrangement enables and encourages project-based group work where six students (6 at a table with 3 students on each side) are able to interact facing each other.  In this way, short periods of lecturing can be interspersed with student discussion and problem-solving activities. The wider spaces between every second row also allow lecturers to physically interact with the groups during workgroup sessions. 

4.3.3 Open scholarship in a learning environment

Two significant contributions in support of teaching and learning are UCT’s commitment to open access with the implementation of an institutional repository (OpenUCT) and the digital archiving initiative to showcase unique local collections (UCT Libraries Digital Collections): 
OpenUCT (http://open.uct.ac.za/)

In July 2014, the institution launched the institutional repository (IR) called OpenUCT.  Currently, it hosts 10 300 scholarly outputs of the university comprising journal articles, conference papers, electronic theses and dissertations, reports as well as a range of open education resources (OERs).  

The implementation of the IR supports the university’s goal to develop research skills at undergraduate level and grow the pipeline of postgraduate students. In February 2015, the Libraries, using open source publishing software, launched an open access journal for undergraduate students called UR@UCT (http://journals.uct.ac.za/index.php/UR) which encourages lecturers to mentor, review and showcase completed undergraduate research sourced from departments.  Specifically, Economics and the Health Sciences Faculty have indicated interest in publishing special issues to showcase the scholarly outputs of their undergraduate students.     

One of the Libraries’ strategic goals is to use current technology to enhance service provision and delivery.  The Libraries, using a grant, a series of 8 academic library self-help videos as online tutorials for self-paced learning that support undergraduate students in the locating and effective use of information resources. They were launched in 2014 and made  available as open education resources at: http://www.lib.uct.ac.za/lib/how-to-videos

In South Africa, where many textbooks are imported, prices are impacted by exchange rate volatility and local VAT. The high price of textbooks is a major challenge for students everywhere, including UCT.  The incentive to develop and implement an open textbook model for a South African context is a challenge for lecturers and librarians alike.  Open textbooks facilitate disciplinary collaboration by authors across geographical locations and regular updates of interactive digital content. Drafting of a concept document to design and implement an alternate textbook model for South Africa is currently being planned and will be submitted for consideration as part of a multi-institutional grant funded project in 2016.    

4.3.4 UCT Libraries digital collections (http://digitalcollections.lib.uct.ac.za)

In July 2015, the Libraries designed and implemented a new website to showcase significant local unique digital collections held in the Special Collections.  Through enhanced web technology and metadata standards, the UCT Libraries’ Digital Collections are now visible and discoverable to the teaching, learning and research community.   It is envisaged that these collections will inform curricula and even be incorporated into open textbooks as interactive content (librarians will assist with determining copyright status and securing permissions).    

4.3.5 Classroom Renewal Project & lecture capture

UCT launched the Classroom Renewal Project in 2012, with the aim of renewing outdated classrooms and improve support for their users. To date, the project has upgraded 63 classrooms to a standard that was developed in consultation with the Classroom Facilities sub-committee (a sub-committee of the Senate Teaching & Learning Committee), which includes a broad section of the university community. This governance committee has been key to the initiative’s success, allowing the project team to get continuous advice, requirements and feedback. 

The UCT Classrooms Standard was designed to provide the maximum amount of flexibility, to enable different modes of teaching.  Two key aspects of the successful design are the teaching wall and the custom-designed lectern. 

Teaching walls are configured to provide flexible teaching options. With at least 2 projection screens in each classroom, lecturers can simultaneously use a projector on one side and a writing surface (typically columns of chalk boards) on the other. They can also use two set of boards, or two set of screens. They can project from a PC, a document camera, or their own device, and can select which image appears on which screen. Lighting has also been improved on the teaching wall, with separate switches controlling the front row as well as the left and right hand side of the teaching walls. 

The mechanical lectern acts as the centre piece for the UCT classroom. The custom-built device is height-adjustable and houses a number of teaching aids, along with many of the controls lecturers need during class. The built-in PC – which can be hidden when not in use – includes input options for USB devices and CDs or DVDs. Lecturers can also bring their own laptops, which can be connected to the data projectors via the input panel on the side of the lectern. The panel, which caters for both VGA and HDMI laptops, includes power plugs – which are useful for charging the laptop or any other electronic device. The lectern also includes a document camera – which acts as a souped-up, modern overhead projector that can display both 2D and 3D objects. With additional lighting as well as zoom functionality, this device is perfect for showing the class even the most intricate of objects; or alternatively writing out examples without having to deal with the limitations of the chalk board. It can be used to project existing overhead slides that lecturers have built up over the years.
 
The standard also includes densified wi-fi, UPS power to deal with load shedding, motorised block-out window blinds, and where affordable, hearing loops and lecture capture technology.  For the most part, this standard has been installed in large, fixed furniture, raked venues where traditional lectures tend to be the mode of teaching. A new standard is currently being developed for smaller, configurable spaces.

The practice of recording lectures has become the norm in the College of Accounting and several other departments, and has not resulted in reduced attendance at lectures. Lecture recording has benefitted students tremendously. Students now get to review their recorded lectures at their pace, pause/rewind when needed and are in fact requesting that lecture recording be made available for all of their lectures. This also benefits students who are not English first language speakers, who have missed lectures, found the pace of a lecture too fast, or are reluctant to ask a lecturer to repeat him- or herself. Student feedback on the learning benefits has been gathered through targeted online surveys and focus group interviews in 2014 and 2015. Online usage data shows up to 3000 students use the recordings weekly.
 

4.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful and suggest reasons.

4.4.1 Web renewal project’s impact on effective website delivery of e-resources and digital collections

The virtual presence of the Libraries has deepened as content to support learning becomes increasingly online and the Libraries have taken a conscious decision to transfer from print to electronic journal titles.  This has given momentum to expectations for more innovative discovery platforms to improve visibility and searching of institutional licensed resources as well as open access content across  repositories (internal and external).  The provision of an engaging virtual space for users depends on a robust and user-centric web presence to engage with services, materials and data in ways that improve their online experience.  In 2013, the Libraries were among the early adopters in the university web renewal project which required a complete redesign of the webpage and migration to the Drupal environment.  The website is the Libraries’ 24/7 virtual presence.  However, since the launch of the new website in early 2015, the stability of the UCT Drupal Webcam has proved challenging.  During exams, when students are reliant on access to full-text online resources, the website experienced extended downtime which resulted in negative social media commentary generated by users.  After hours ICTS help desks are important to support both staff and students especially during periods of high traffic and access to the website such as consolidation week and exams.   
 
4.5 If possible, identify one or more promising practices related to this focus area.  Describe the practice and provide evidence for success. Suggest what the key features might be.

4.5.1 Library Learning Lounge: ‘collaborative supported spaces’ 

In 2011, it was estimated that the UCT libraries have a shortfall of approximately 3000sqm.  With the demands for space, especially the university upper campus, any future requests for brick and mortar extensions of the existing facilities are unlikely to be supported.  Instead, the Libraries Horizon 2019 strategy proposes to insert satellite libraries (450sqm per unit) in new/refurbished campus buildings that create exciting technology-rich spaces in support of inquiry, collaboration and engagement activities that characterise changing educational styles/learning models.  These satellites, managed as an extension of existing undergraduate study areas in the central and branch libraries, are inserted at geographically distributed points where undergraduates are engaged in learning activities.  

The first satellite library pilot is the Library Learning Lounge (LLL) opened in the Snape Building in time for the 2015 academic year.  As a library-supported space, with a librarian and navigator students available to assist student-peers, it serves as a learning space for students from all faculties and years of study while additionally promoting digital learning.  The LLL is equipped with seating areas, plug points and access to Wi-Fi and is specifically designed to meet the study needs of students, where students can use their own digital devices for academic purposes. The new library space is intended to lessen the strain placed on the main library and to offer a more convenient venue for students who are based on the south side of campus.
There are no physical print collections in the LLL, although the librarians are available to help with navigation of digital devices for academic and library related tasks. The LLL also provides group discussion rooms that are equipped with collaborative computing, electronic whiteboards, and other technologies, and these can be booked by students.
In a survey, a second year Organisational Psychology student, commented that the LLL is “peaceful and secluded” and that it is more convenient to access since it is closer to her classes.  She also noted that there is more space to work than in the main library. (http://www.undergraduateservices.lib.uct.ac.za/news/launch-library-learning-lounge#sthash.rJBW9ExT.dpuf)

4.5.2 Laptops for students on Financial Aid

Since 2013, UCT has been investigating the role of the laptop as a device in creating a flexible and enabling learning environment by running a pilot in four undergraduate courses: a second year course in Architecture, and first year courses in Physics, Chemical Engineering and Law.  UCT ensured an enabling infrastructure was in place, including Wi-Fi and an extensive set of support services such as IT training and support.  Students in the courses were informed that laptop ownership was mandatory, and the university bought well-priced, good quality laptops from the national Student Technology Programme and distributed them to students on Financial Aid. 

Extensive research was conducted, which included surveying 574 students, interviewing 41 students, conducting focus groups with 33 students and interviewing course conveners and members of the teaching team throughout the project. The use of a personal and portable device influenced classroom and teaching practices, and resulted in learning benefits for students. 

Laptops proved to be more than simple tools for learning; they enhanced and enriched the learning experience in a variety of ways, inside and outside the classroom, on and off campus. Laptops extended digital literacy, made the task of studying at university much easier and developed graduate attributes relevant to students’ careers directions. The pilot project demonstrated significant benefits for students and enabled new teaching approaches.

The findings showed: 
· It is an essential graduate attribute not just to be able to use technology but to engage with it in your disciplinary context to find relevant information, produce digital content, solve problems and undertake projects. 
· Student laptop ownership enabled a shift in pedagogy and in some cases sparked rethinking of the curriculum.
· Laptops increased opportunities for interaction, formative assessment, feedback and revision.
· Laptops decreased the dependency on central resources such as labs and library, essentially bringing these into the classroom and enabling computer-related tasks to be undertaken as and when needed.
· Students reported significant learning benefits from personal laptop ownership and believed they were able to submit higher quality assignments because their laptops allowed them to spend more time on the task and obtain formative feedback quickly and easily.

UCT is currently assessing the affordability of extending the provision of laptops to all first year undergraduate students. 

4.6 Identify the main challenges the university still faces in relation to this focus area.

UCT experiences the following challenges in improving learning environments:

· The university’s physical footprint is significantly constrained by its geographical location and the need to keep teaching facilities for related disciplines together. There are thus limited opportunities to develop the type of lower-density teaching spaces which are better suited to flexible teaching approaches.
· The redevelopment of teaching spaces is expensive and funds for physical renovation in particular, are limited.
· Efficient use of the university’s building infrastructure requires that most teaching spaces are centrally bookable and can thus be used by a wide range of courses, programmes and disciplines. Teaching spaces are designed to provide some flexibility, but there is also an unavoidable level of standardization that is required that constrains further customization. The objective of providing shared, flexible spaces may therefore be in tension with the objective of supporting a wide of pedagogies.
· The university faces a shortage of particular types of teaching spaces at peak times of the day (for example between 10am and 12pm), while at other times of the day, venues may be under-utilized. However, the university timetable is the result of a complex process which balances many competing interests, and to date it has not been possible to develop a timetable which makes optimal use of the venue infrastructure across the day. System and process limitations in timetabling also mean it has not been possible to allocate venues to courses in response to fine-grained preferences, such as for particular configurations of teaching spaces or specific technologies.
· Teaching practices may be relatively slow to evolve, and there may be slow take-up of the possibilities and affordances of new teaching spaces (likewise resistance to removing older technologies such as overhead projectors).
· Load-shedding has a significant impact on the teaching programme. It is not practical or financially sustainable for the university to provide an uninterrupted power supply to all teaching venues, and the performance of existing UPS systems has sometimes been unpredictable. Load-shedding also affects the availability of the wireless network in areas of the campus, further disrupting student learning.
· In the last few years, VAT has become payable on foreign-based software licences and library resources, increasing the costs significantly, in some cases forcing the university to reduce the facilities available.
· Financial pressures have led to a decrease in the subscription budget available for library journals, while the move towards open access publishing has not progressed far enough to compensate.
· The university has a complex, decentralized system and culture of governance, which means that major initiatives require extensive consulting and consensus-building. This takes time and can also dilute the vision and effectiveness of change initiatives.



	5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME ENROLMENT MANAGEMENT 


Much of the report focuses on undergraduate course and programme enrolment, but given the institutional mission and a growing awareness at institutional level that in the postgraduate domain these issues are no less pressing, there are references also to postgraduate issues.

In many ways the issues in this section are closely related to, or even overlap with, the issues in Focus Area Two.  The focus differs, but the two sections are best understood in conjunction with each other.


	
5.1 Summarise what the university considers to be the key issues in enhancing course and programme enrolment management.

5.1.1 Admissions

Undergraduate admissions are a ‘key issue’ in the enhancement of course and programme enrolment management. UCT has introduced a new admissions policy for 2016. This policy makes explicit provision for socio-economic and educational disadvantage by weighting the admission point scores inter alia in terms of school quintile and performance to ensure that applicants from different school backgrounds all have a fair chance of admission.  In adopting this approach it will be necessary to ensure that the new policy will not impact negatively on student equity profiles or success rates. 

At postgraduate level there is a higher proportion of international students than at undergraduate level, and it has been difficult to attract SA black students into honours degrees and beyond. Hence, in the postgraduate arena the key issue is increasing the number of African SA students. Further investigation is needed to establish the extent to which two factors may be inhibiting African SA graduates from continuing into honours: the class of pass in their bachelor degrees and the financial costs of delaying employment, particularly for first generation graduates. 

5.1.2 Selection

The desire to select highly talented students means that top applicants are offered a place early in the cycle, but others are offered places later, in some cases only once the final NSC results are released in January.   The narrow window between the release of the results in early January and orientation in late January creates a pressured start to the year. The slow but general decline in take-up rates in recent years is a concern.  On the whole acceptance indications have not been reliable predictors of take-up rates. The implication of this is that faculties can only determine at the end of the registration period if they have under-enrolled.  By this point it is too late to make further offers to those who met the admissions criteria, but who were slightly less competitive.

5.1.3 Retention and throughput

A key issue (and great challenge) for the University is the differential throughput rates by race.  Careful attention is given to differentials based on demographic profiles within courses (profile of those passing in each class of pass or failing), and graduation rates. 

Although many, but not all, gateway courses are also service courses, there are particular concerns around service courses that have recently received attention.  Service courses tend to be first-year level course with large enrolments, and great diversity in the background and ability of the class. There are pedagogical and logistical (including timetabling) difficulties.  There is often no differentiation between the service and the major, with students all taking the same course. This raises the fundamental question of why the course is needed in the programme.  The lack of differentiation in offerings may slow throughput.  The reason for not differentiating may be academic (centred on disagreement about what is to be taught) but very often it lies in staff resourcing or cost of duplication.
	
5.2 During Phase 1 of the QEP, what changes at institutional level (a) have been made, (b) are in progress, or (c) are in the planning stages that relate to enhancing course and programme enrolment management.

5.2.1 Placement

Regular analysis of NBT, NSC and first year achievement has been undertaken by the Centre for Educational Testing and Placement (CETAP) to establish the predictive value of admission criteria.  This is reported to faculty boards and the Admissions Committee.  Currently the Institutional Information Unit (IIU) and CETAP are working on a report which should provide a far more formal analysis of the 2009 cohort survival patterns in relation to NBT scores in order to assess the predictive validity of the NBTs. So far this is showing stronger survival amongst students entering with proficient scores in Academic Literacy and mathematics than amongst other students, and to a lesser extent the pattern is repeated comparing upper intermediate students with others.  It is expected that the report will be completed later in 2015.  This is a promising practice. 

As part of addressing the postgraduate throughput challenges faced by UCT, the institution is embarking on the development of a flexible, modular assessment in advanced academic and quantitative literacy, with core and optional elements. This assessment aims to provide a set of indicators and processes to (a) gauge the readiness of students for postgraduate studies, (b) offer assistance in preparation for postgraduate studies, and (c) support pathways after admission into postgraduate studies.

The calendar for the start of the academic year is under review in Senate in an attempt to enhance the initial three day ‘orientation programme’ preceding registration by placing greater emphasis on academic issues, including one-on-one curriculum advisement and career advice (implementation 2017). Through the First Year Experience (FYE) initiative the view of orientation is currently shifting to focus on re-imagining the focus of orientation. In particular, current thinking is that some of the topics and themes covered in orientation (e.g., Digital Literacy) need to be embedded more deliberately into the first year curriculum to ensure there is more time and resources devoted to first year students’ engagement and understanding of the particular topics. 

A further initiative involves recognition of the need to have first-year students return to campus earlier than returning students. This would allow new students some time on campus on their own as a community of learners, with dedicated time at the beginning of the year to FYE activities. These activities will serve to introduce incoming students to UCT as a whole, their respective faculties, and to higher education. Currently, orientation does not allow for such a dedicated focus on first-year students.

5.2.2 Recognition of Prior Learning (RPL)

Until 2015 RPL for admission has been practiced on a small scale, with individual applicants seeking admission on this basis. In 2015 UCT admitted the first cohort of students to distance mode qualifications (advanced diploma and postgraduate diploma) aimed at working professionals.  A rigorous RPL assessment process was set up to cope with the increase in RPL applications.  The success of the RPL admission decisions is being monitored by comparing performance of the students admitted by the regular and RPL routes.  

5.2.3 Registration

Until now registration has not been online.  Current system developments have begun to allow rules-based self-service registration for certain students.  It is anticipated that this will be piloted in 2017.  Such self-service registration will be available to students who do not need personal advising. This should reduce the pressure on academic advisors and improve access for those students who do need advice.

5.2.4 Retention and throughput

The institution is also focused on improving postgraduate throughput and understanding how better to support graduate students. The IIU is undertaking a graduate survey in the second semester of 2015. The selection of research students has been flagged at Senate as needing review.  The first phase of the ‘Graduate Research Management’ function on the student administrative system has just been developed and is being implemented in the second semester of 2015.  Once the second phase is implemented, this system functionality will enable reporting on the progression of a research student from enrolment to graduation. 

5.2.5 Management Information Systems

Business Objects Reports:   A data analytics task team under the auspices of the Senate Teaching and Learning & Committee has just been established.  

Data Dictionary project:  The IIU is currently in the process of developing a data dictionary that will ultimately clearly define the source, structure, definition and contents of each field in the Business Objects data marts. The availability of the dictionary will facilitate shared understanding of parameters used in BO queries and will also pave the way for cross-functional reporting (across two or more data marts).

5.3 Provide one or more (but not more than 5) exemplars to illustrate specific aspects of the change(s) that are successful.  Provide evidence for claims of success. Where an activity is in the planning stages, indicate what evidence will be collected.

5.3.1 Throughput and retention

Gateway courses have received considerable attention in the institution recently, particularly in the Senate Teaching and Learning Committee and the faculty level teaching and learning structures that have been set up in the past two years.  The focus has fallen on service courses and on ‘courses impeding graduation’ (CIGs).  There has been a systematic attempt in recent years to collect and analyse all pertinent data, including data based on performance of demographic profiles within courses, even where the overall pass rate for the course may be acceptable.  

A 2015 report to the Senate Teaching and Learning Committee (Courses, Combinations and Contexts that impede Graduation), stresses the highly contextualised nature of issues that contribute to low completion rates, and the respond to statistical indicators that flag areas of concern, in their immediate localised context[footnoteRef:1].  It proposes a complex approach to responding to statistical information on ‘high risk’ courses (i.e. courses with a pass rate below 80%) and emphasises the need to consider fully the factors that may be at play in these courses before assuming that students are underprepared, or that teaching in such courses needs to be improved, or that ‘addressing each course individually would automatically lead to an in improvement in throughput and graduation rates’.[footnoteRef:2]  When gateway courses are seen in context, including the typical curriculum combinations in which these courses are taken, it is apparent that there are ‘high risk combinations’ in addition to high risk courses’.  There are multiple factors that contribute to a gateway course or combination of courses becoming high risk, and all of these need due consideration when students are given individual curriculum advice at registration.  This report is significant as it provides a different way to understand at courses, and a more meaningful way to address the issue. [1:  Allie,S (2015) Course, Combinations and Contexts that Impede Graduation (A draft report to the UCT Teaching and Learning Committee)]  [2:  Ibid , p2] 


Certain gateway courses are being taught in both semesters to allow students a second chance in the same year.  In some gateway courses there is an intensive tutoring programme during the vacation that precedes the supplementary exams to ensure that students are better prepared.  

To make maximum use of the teaching year, long vacations (both winter and summer) are used in some gateway courses to improve throughput.  Two different uses of the vacation time are the Tutored Reassessment Programme (TRP) and summer or winter term courses.  

· TRPs have been introduced in the Faculty of Engineering and the Built Environment in 2015 and offered to students who have failed the final exam but would in the convener’s judgement, be able to pass following further tutoring.    The cost of a tutor reassessment programme is a barrier to students (there is no additional tuition fee, only vacation accommodation) but the academic benefits are significant, in particular over the longer term.   Students who pass a course following a TRP have a sound understanding of the work, rather than just a pass grade, which puts them in a better position in the subsequent years.  

· Summer and winter term offerings. These full semester courses in selected disciplines (mostly first year level) are offered in ‘intensive mode’ over a four week period with daily lectures and tutorials so that the full contact and personal learning hours usually spread over a 12 week semester are achieved in four weeks.  

A detailed investigation was recently undertaken by the Senate Teaching and Learning Committee which identified two proposals which might result in better pass rates in service courses. These are the development of guidelines for  (ownership of a course), means of resolving disputes around service courses (intra and cross faculty), incentives and obligations; and service agreements between the departments offering the service course and the programme conveners. This investigation was undertaken recently as a collaborative project carried out by the IIU and an academic in the EBE Faculty which showed that overall, there was no significant difference between performance in service courses, as compared with performance in “core” courses. The study looked at the academic records of graduates in the EBE Faculty, the Faculty of Commerce (BCom, Accounting stream) and the Health and Rehabilitation Sciences in the Health Sciences Faculty. It was therefore concluded that problematic service courses are circumscribed, and that performance in these courses should be tracked on an annual basis.

UCT has begun to track undergraduate student retention and throughput using a variation of the enrolment projection model already in use. This variation involves exploring the outcomes for incoming cohorts of 100 first-time entering undergraduate (FU) students based on observed year-to-year retention patterns/coefficients. Models are run at the level of faculty and qualification group used within the enrolment planning process, and provide comparative quantitative data on the graduation percentage and average time to degree resulting from a particular set of retention coefficients.

Analysis based on retention co-efficients can be used to examine the changes or improvements in student retention and their impact on throughput rates and time to degree. In other words, the analysis provides a quantitative basis for comparing the impact of changing student retention patterns.

It is intended that institution-wide analyses of this kind will be tabled at the Senate Teaching and Learning Committee in 2015 in order to facilitate discussion of progress at the faculty and qualification/group level towards the targeted minimum completion rate of 75% in each case.  The use of retention co-efficient for modelling is a promising practice.  

5.4 Provide one or more (but not more than 5) exemplars of changes that have not been successful and suggest reasons.

None in this period. 

5.5 If possible, identify one or more promising practices related to this focus area.  Describe the practice and provide evidence for success. Suggest what the key features might be.

5.5.1 Early assessment report (See page 15 for background information on this initiative).

An ‘Early Assessment Report’ for all first-year students in week 6 or 7 has been used in all faculties for a number of years.  Students who at that point are deemed to be ‘at risk’ are invited to interviews with advisors.   The Director of the FYE is conducting a survey to understand the uses of the Early Assessment Report. 

5.5.2 NBT scores as predictive data 

The institution now has five years’ worth of NBT data and although there is still some contestation of the NBT indicators aas a clear benchmark, there is data to show that a proficient result in AQL and Maths is a reasonable prediction for graduation.  Cohort studies using admissions data (NSC and NBT) are a ‘promising practice’.

5.5.3 Data Access Project

The Faculty of Engineering and the Built Environment has embarked on a data access project to allow the faculty to interrogate data (using Business Objects reporting).  This enables comparisons of course results for service and faculty courses to see if there are major differences. This is a ‘promising practice’.  It makes significant and fine-grained data available easily to conveners for immediate response, also as regards analysis using demographic profiles.

5.6 Identify the main challenges the university still faces in relation to this focus area.

5.6.1 Selection 

There has been no increase in the number of school-leavers offering mathematics, although the number of learners passing grade 12 is increasing.  The pool of school leavers offering mathematics at the appropriate pass level is not growing in diversity and this will make it increasingly difficult for UCT (and other institutions) to attain their enrolment targets. 

5.6.2 Placement 
The writing of the NBTs is required of all undergraduate applicants before admission.  These are used in selection and placement, although their use varies across faculties.  

So far there has not been a systematic attempt to evaluate the placement of students admitted in borderline ranges where the placement could be either in an extended programme based on one/some indicator(s), or in a regular programme based on others.  An analysis of the exclusion of first year students may be needed to evaluate the success of placement decisions – and a review of placement decisions may be required. 

5.6.3 Selection 

Academic offers are being made earlier in 2015 for 2016 intake than has been the case in the previous year in an attempt to improve the take-up rate, and to allow students a smoother transition into the first year.  The University is trying to get the academic, housing and financial aid offers made as soon as possible but finds that applicants are tardy in submitting the documents needed for the NSFAS means test and this delays things because all students who need financial aid are guaranteed of receiving this.  


5.6.4 Registration

One of the challenges we face is creating sufficient time at the start of the first year for academic orientation, including curriculum and career advising.  There is only a week within which a student can add or drop courses without fee implications, and this is often too short to make such decisions. Applicants often have a poor understanding of what their study options are beyond the well-known degrees leading to familiar professions, and thus are unable to make well informed and advised choices when they apply.  They register for these programmes and often only discover their real interests and academic strengths during their studies.  Providing adequate, early advice on study choice remains a challenge.

5.6.5 Improving throughput through placement (undergraduate)

An ongoing challenge is to ensure that the students or applicants who would benefit from the extended programme are identified and placed early.  This is compounded by the need to avoid stigmatisation.  The institution is aware that it needs to promote more flexible approaches to encourage students not to think in terms of failing, but in terms of forward planning to ensure success. Where there has been careful consultation with students, for example in the Faculty of Science, the attitude towards the Extended Degree Programme (EDP) appears to positively impact on student performance. Part of the package should include a flexible number of options, for e.g. progression criteria, creating enabling systems that allow for longer time to complete and curriculum advice. 

Another challenge is the NSFAS restriction on students switching between qualifications. NSFAS funding is dedicated to the qualifications indicated by the student at application.  Students who clearly excel in certain directions are often prevented from switching qualifications (even where they meet the admission requirements), as a change to a degree which is funded by a different SETA will result in the loss of NSFAS funding. Such students are trapped on a path to failure and debt.  This is a highly restrictive external imposition which counters institutional attempts to improve throughput.This is not something that can be addressed only at institutional level and national pressure is required to ensure that NSFAS funded students are allowed the flexibility and mobility other students enjoy. 

5.6.6 Curriculum and career advising 

At registration the role of advising students usually falls on the shoulders of a few dedicated caring individuals, and this is often at a cost to other aspects of their academic careers.   Adequate resourcing is critical to the success of such a model.  Advising students as part of the institutional response to improving throughput needs to be valued and recognised as an integral part of teaching.  Greater thought needs to be given to the value (financial and other) of professional advisors to guide students in career pathways.  





	6.  REFLECTION ON PHASE 1 OF THE QEP (suggested length 2-6 pages)

	
6.1 What has been the effect on the university of participating in the QEP for the past two years?

We found the process of preparing the baseline document very useful as it enabled us to produce a consolidated document outlining current practices, challenges and planned improvements.  We established task teams with representation from the faculties and the SRC as well as appropriate support departments.  Most members felt that one of the biggest learnings was a greater awareness of the number of activities that were currently under way within the institution. A similar process was followed to prepare this submission.  Again members appreciated the opportunity to share information. 

The time frame between the submission of the baseline document and this progress report is too short for educational interventions to yield significant changes.  In any event it is hard to attribute most of the improvements already identified to the QEP as much of the funding that made it possible to introduce many of the interventions was provided by the TDG.  It would not have been possible to introduce these interventions without the TDG, or the infrastructure grants in the case of the new lecture theatre or the classroom renewal project. Information gleaned from institutional data, surveys and reflections on practices search is used in an ongoing way to effect improvements.  

6.2 In what ways did the university’s involvement in the QEP promote or strengthen collaboration with other universities on specific issues?

The colleagues who participated in the regional workshop found the exchange of ideas useful but it has not led to any new collaborations.

6.3 Looking back over the past two years, in a page or two, summarise the university’s main triumphs, improvements, changes and challenges related to the four QEP focus areas.

The progress reports provided above indicate that a number of new initiatives have been introduced across the four focus areas.   It has been gratifying to note evidence of improvements in student success rates as a result of many of the activities supported by the TDG.  In the area of the learning environment there have been significant upgrades and re-design of classroom facilities, the creation of social spaces across the university and expansion of the use of ICTs in the delivery of educational programmes.   Management Information Systems are being improved to enable easier access for academics to data and more nuanced research of patterns of performance using learning analytics.  In the area of the development of academics as teachers there have also been gains in elevating the status of teaching within the University.  

Probably the biggest challenges going forward relate to the need to accelerate the pace of transformation within the university and in particular to address the need for a curriculum review to engage with concerns about the relevance and appropriateness of UCT’s curriculum for local, continental and global realities,  and to reach consensus about appropriate forms of support for students.  Finally, there is a need to strengthen the accountability of the academic leadership at departmental and faculty level with respect to ongoing staff development, and for providing strategic leadership for tackling the educational challenges which have been raised in this document.  
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