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DIAGNOSING THE PROBLEM

• We suggest that the HE system is both fractured and fracturing.

• Despite our best attempts to provide quality, improve the lives of 

graduating students, ensure a value exchange that guarantees 

employability, we are struggling to hold the pieces together.

• Arguably, the new managerialism which has become normative 

within HE (including how HEIs give account to regulatory 

bodies), has resulted in detachment, deep fissures and distance

from the purpose of HE.



QUALITY AND PEDAGOGY?

QUALITY PEDAGOGY



DIS-MEMBERING HIGHER EDUCATION
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DIS-MEMBERING HIGHER EDUCATION

How do we get from

here there?to there?



A NEW STORY

• Our response to the tension between quality regimes/regimens 

and pedagogy is not that we must sacrifice the one for the other.

• Quality reimagined, reframed and re-membered through the lens 

of an integrating pedagogy provides an alternative story for how 

we think of higher education. 

• An intersectional and integrating pedagogy, we suggest, should 

inform and shape institutional culture, including how we 

conceptualise and operationalise quality management and 

assurance.



RE-MEMBERING HE: INTERSECTING PEDAGOGY
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TRANS-LEARNING

• “Learning is not simply a matter of students gaining access to new 

knowledge and information, but instead centres upon person 

transformation: it alters students’ perspective, interpretations, and 

responses, and also involves changes in they way they feel about 

themselves and their surroundings” —Michelle Maiese (2017, p. 

198).
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CAPABILITIES APPROACH

• “A conceptual framework for a range of evaluative exercises including 

most prominently the following: (1) the assessment of individual levels 

of achieved wellbeing and wellbeing freedom; (2) the evaluation and 

assessment of social arrangements or institutions; and (3) the design 

of policies and other forms of social change in society” —Ingrid 

Robeyns (2017, p. 24).

• CA distinguishes between capabilities and functionings (or 

achievements). In other words, the CA is conceptualised in terms of 

people’s effective opportunities to undertake the actions and activities 

that they want to engage in, to be whom they want to be. 



PURPOSEFULLY INTEGRATING

• By repositioning an integrative pedagogy, of the kind that elevates 

human flourishing, well-being, and justice, at the centre of all 

quality assurance and management activities, higher education 

can be re-membered.

• The overlapping and interlocking aspects of the intersectional 

pedagogy we’ve proposed, thickens our understanding of the 

purpose of higher education and reminds us of what is truly at 

stake in this project: socially conscious, civically minded and 

holistically integrated students enabled to re-right/re-write history. 
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