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Institutional submissions form the starting point for each phase of the QEP. They are 
intended to be for information rather than for evaluative purposes, although it is expected that 
institutions will recognise the value and importance of serious engagement in producing the 
submissions.  Institutional submissions serve a purpose for both the institutions and the CHE. 
For institutions, the submissions provide an opportunity to reflect at an institutional level on 
what they are currently doing, or planning to do, and where there are unaddressed needs 
related to the focus areas. For the CHE, the institutional submissions enable the CHE to elicit 
information related to student success from all universities. This information is needed for 
two reasons: 

 
1. It serves as a baseline, providing a snapshot of current thinking, practices and 

priorities in each institution related to the focus areas in particular, and student 
success in general. 
 

2. It provides a starting point for identifying common approaches and problems, as well 
as unique approaches that are particularly effective and problems that are of particular 
concern to sub-sectors of the university community. This will allow more focussed 
discussions to take place later on in the QEP. 

 
The institutional submissions should be concise and focused.  If more detailed information is 
needed, the CHE will ask universities to provide it.  Submissions should include an indication 
of where further information can be accessed from the university’s website, if applicable.   
Institutions are requested to be frank and clear in their responses.  Otherwise it will be 
difficult for the higher education sector to engage meaningfully with enablers of, and 
obstacles to, student success. While there are indisputable differences in institutional 
contexts, most challenges are common to several, if not many, institutions.  Clear and honest 
statements of the challenges will facilitate the development of strategies to address them.  On 
the other hand, successful approaches developed in one institutional context may be able to 
be adapted to help students in another context. 
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1. INTRODUCTION (2-5 pages) 

 
1.1 Briefly describe the features of your institutional context that are most salient to the 
success of your students. 
 
Stellenbosch University (SU) has a history of promoting and maintaining student success and 
we strive to create a campus where, in the words of our late rector “the daughter of the farm 
worker will have the same future opportunities as the son of the farm owner”. We have a high 
student success rate that can be attributed to the integration of a variety of factors and 
functions, including the: 

 
• effective processes and procedures for the recruitment, selection and admission of students; 
• well-monitored welcoming (induction) programme for new first-year students and an expanded retreat 

for first-generation students attending university; 
• high-performing students themselves, who employ self-directed learning and participate in academic 

decision-making processes through a well-established class-representative (academic affairs council) 
system and a student culture that promotes and expects productive learning environments; 

• tenured and well-motivated lecturing staff who are knowledge experts within a culture of critical 
engagement and self-reflective teaching practices; 

• quality culture amongst academic staff that places a priority on learning and teaching, being available 
to support students, and being willing to do substantially more than the minimum required; 

• well-established and well-maintained administrative processes to simplify the students’ administration 
of their studies and create maximum time for learning; 

• faculty-specific and co-curricular student support in terms of a variety of academic, financial and 
psycho-social (tutor and mentorship) services offered to students; 

• professional psychological and social-work services; 
• academic writing and reading workshops and interpretation services provided by the Language 

Centre, and information literacy and support offered by the Library and Information Services; 
• well-designed Professional Educational Development for Academics (PREDAC) course induction 

programme, offered by the CTL, as well as continuous professional development workshops (e.g. on 
assessment, moderation, use of ICT in learning and teaching) offered by the Cape Higher Education 
Consortium (CHEC) for new and established lecturing staff; 

• trusted statistical data support used for analysis and measurement of system-wide interventions in 
terms of student success, and the development of indicators; 

• dedicated faculty-specific support for teaching enhancement activities, lecturer training, student 
feedback discussions, blended-learning activities, the development of e-learning resources, etc.; 

• collaborative colloquia, book chapters and research efforts on themes such as “Being and Becoming 
Good Lecturers”, “The Use of Assessment to Promote Learning”, “Language and Academic Literacy” 
and “Graduates for the Public Good”, an annual Scholarship of Teaching and Learning conference 
and active participation in HELTASA conferences; 

• sought-after awards and grants offered to lecturers, recognising and promoting research and 
innovation in teaching and learning, and awarding prizes to good lecturers as nominated by top-
performing students; 

• well-established committee structures and procedures for institutional planning and quality assurance 
at module, programme and departmental levels within the University, and for drafting and updating 
policy documents that inform student support initiatives; 

• University’s language management model as stated in its recently revised Language Policy and Plan 
(to be approved by Council on 29 September 2014) that proposes a multilingual approach where 
Afrikaans is used and developed as an academic language, while utilising the value of English as an 
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international academic language. Furthermore, we pay attention to the discerning advancement and 
application of isiXhosa as an academic language and as a language of social engagement; 

• wide array of opportunities for students to develop generic skills beyond the classroom in terms of 
community interaction, sport, recreational activities within clusters (residences and private student 
organisations), clubs and societies, leadership development short courses, personal mastery 
workshops, and international study abroad programmes; 

• provision of student support to underprepared students, students with special needs, and extra support 
(language-specific tutorials, summer/winter schools) embedded in selected modules; 

• development of academic skills to optimise students’ potential through workshops, individual sessions 
and selfhelp-material available as an interactive module on our SUNLearn e-platform; 

• support and ring-fenced funding from the University Council to further promote the successful 
integration of ICTs in Teaching and Learning through an integrated and comprehensive project 
focused on academic renewal, lecturer and student support, renewal of business systems, upgrading of 
network infrastructure and WiFi as well as a new state-of-the-art Learning and Teaching Centre; 

• First-Year Academy and similar cross-cutting committee structures within which initiatives such as the 
system of “Early Assessment” and assumptions such as the correlation between class attendance and 
academic achievement are tested and explored, and the 

• infrastructure in terms of buildings, ICT and library resources (including a master plan for further 
expansion in terms of residential and academic buildings – and the integration of the two) in the 
unique setting of a university-town. 

 
At regional level within the Cape Higher Education Consortium (CHEC) we have explored 
the notion of “graduate attributes” in symposia and workshops, and have unpacked and 
incorporated it as a key driver in our draft Strategy for Teaching and Learning 2014-2018. 
The draft strategy builds on previous policy documents in which we describe ourselves as a 
“university characterised by quality teaching, by the constant renewal of teaching and 
learning programmes, and by the creation of effective opportunities for learning/study”, as 
quoted from the Strategic Framework for the Turn of the Century and beyond (2000). In our 
more recent Institutional Intent and Strategy 2013-2018 our mission states that we “maintain 
student-centred and future-oriented learning and teaching that establish a passion for 
lifelong learning” and “invest in the innovative scholarship and creative ability of all its 
people”. 
 
Underpinning the philosophy of the Hope Project, we have debated aspects and implications 
of Paulo Freire’s Pedagogy of Hope within the context of SU, recognising the need for self-
insight into our past and taking on the responsibility of imbuing graduates with 
transformational attributes (as well as degree-specific knowledge, skills and values) needed 
to more wisely build a hopeful future. “Our dilemma, as well as our challenge, is how to 
move from success to significance, given the changing socio-political milieu in which this 
university has to operate and within which it has to attain greater meaning for all our 
people” (Russel Botman, from his speech on the occasion of his installation, in April 2007). 
We relate to the broad definition of “student success” as defined in the QEP framework, as: 

 
… not only whether students have earned a degree, but also whether graduates are in fact achieving 
the level of preparation—in terms of knowledge, capabilities, and personal qualities—that will enable 
them to both thrive and contribute in a fast-changing economy and in turbulent, highly demanding 
global, societal and often personal contexts (Kuh 2008, cited in Framework for Institutional Quality 
Enhancement in the Second Period of Quality Assurance, January 2013). 

 
With this definition in mind, enhancing undergraduate student success remains a challenge 
that spans across an institution and involves lecturers, students and support staff. One could 
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look at discrete functions within the student life cycle, i.e. before they arrive on campus (e.g. 
enrolment planning, admission requirements, recruitment of students with potential to 
succeed, study career advice, selection, admission and bursary support), when they are on 
campus (e.g. some of the integrated set of support and developmental mechanisms listed 
above) and when they leave or graduate from campus (e.g. alumni network services; exit-, 
tracking- and transition-to-work surveys, progression to postgraduate studies). Another point 
of entry could be to look at the support provided not to students as such, but to academics as 
teachers, and to question the extent to which adequate services are offered in an integrated 
manner that is fit-for-purpose. Or on a systems-level: whether the structures and procedures 
in place add value and create an institutional culture in which teaching excellence is 
celebrated. Does the multitude of efforts indeed lead to curricula in which “quality” learning 
experiences are created? 
 
Amidst these different points of entry with regard to teaching, learning and student success 
there are also many different roleplayers with varied responsibilities as listed in the draft 
Strategy for Teaching and Learning 2014-2018: 

 
• the responsibility to learn and to take advantage of opportunities rests with the student; student 

organisations have a role to play in supporting and encouraging students, as well as in providing 
mentoring and leadership; 

• the responsibility to design and implement optimal opportunities for learning to take place rests with 
teaching academics; 

• the responsibility to provide and maintain adequate facilities for teaching and learning rests with 
organisational units in charge of the University’s physical and virtual infrastructure; 

• the responsibility to provide professional advice and practical help to enhance teaching rests with 
central support units and support staff in faculties; 

• the responsibility to provide strategic direction for the teaching function rests with the university 
management. 

 

Apart from students (their abilities, motivation and grit) themselves, the most direct influence 
on student performance is, in the majority of cases, affected by good lecturers: seasoned and 
new academics who reflect critically on their module and programme offering, mode of 
delivery and assessment methods, and actively invest in developing their own teaching (and 
research) skills; lecturers who are knowledge experts but also show an active interest in the 
lives of their students. In this regard all new lecturers attend a Professional Educational 
Development for Academics (PREDAC) course offered by the Centre for Teaching and 
Learning and various institutional initiatives exist to promote innovative teaching practices, 
and to explore the (often elusive) nexus of teaching, research and community interaction in 
the classroom. Centrally the pass rates of modules are monitored and within faculties the 
quality assurance procedures ensure that departments reflect on and benchmark their 
activities and are held accountable for the standard of their offering. Programme renewal is 
actively promoted and faculties are supported by dedicated staff from the Division for 
Learning and Teaching Enhancement. Student feedback is gathered for all modules offered 
and an active (student) Academic Affairs Council enjoys representation in departmental-, 
programme-, faculty- and institutional committees. 
 
Perhaps most salient to the success of our students is the fact that we are a residential 
university with students living in a university town. SU aims to place 40% of undergraduate 
students in residences and group those students who make use of private accommodation into 
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Residential-Education (ResEd) clusters where they also gain access to mentors, tutors and 
leadership development opportunities, as well as facilities they share with residence students 
such as dining halls, small group venues and recreational and social spaces. Student 
engagement in co-curricular activities has been identified as a key predictor of academic 
success in various studies and we therefore see the wide range of co-curricular clubs and 
societies as a huge advantage as Places of Belonging. SU believes that it helps students to 
form social and academic networks within listening-living-and-learning communities, making 
them more resilient and likely to graduate. 
 
In terms of infrastructure, we design new, and have redesigned our existing, living-and-
learning spaces with Millennial Students in mind, taking note of social constructivist learning 
theories in terms of how students co-create knowledge. In this regard we have many 
examples of common spaces that have been refurbished in residences, academic buildings 
and the main campus library. Also in terms of blended learning, online platforms and access 
to electronic resources (including WiFi), forum spaces, etc. have been created and are 
actively used by students. 
 
Student Affairs at Stellenbosch University adopted a wellness model that focuses on the six 
wellness dimensions, namely the physical, emotional, intellectual, occupational, social and 
spiritual. A comprehensive literature study revealed that wellness related factors from all six 
dimensions  affect academic achievement. Research done by staff from the Centre for 
Institutional Research at SU confirms and supports these international findings – the Centre 
for Institutional Research also performs various innovative investigations to determine which 
“non-academic” factors affect academic performance (student success) and develops 
technology- and evidence-based interventions with tracking mechanisms to address these 
factors. Academic support efforts at Stellenbosch currently attempt to address some of the 
wellness-related factors on a large scale via the BeWell mentoring project.  
 
At first-year level our University utilises more than 500  trained mentors (senior students) to 
guide our first-year students during their first six to nine months at university. This psycho-
social support aims to enhance wellness, to develop positive psychological factors that affect 
academic achievement  (success) and to create a “flourishing” campus culture. Mentoring 
sessions take place in both residences and private student organisations (wards). Mobile 
apps are used by both mentors and mentees within the BeWell mentoring project to record 
their sessions, to access supporting material and to engage with social media. All mentors 
and mentees are also supported by their own individualised and secure wellness websites 
with assessments, ebooks, audiobooks, e-workshops, tracking tools, journals and profile 
pages. The technological research and development (R&D) part of this project is run by the 
Centre for Institutional Research. Preliminary results indicate that the BeWell project has a 
positive impact on the academic performance of both mentors and mentees and also on the 
development of graduate attributes. Research to investigate the impact of the project on the 
optimal performance, experience and development of both mentors and mentees is a long 
term project. 
 
Although the enhancement of student success has traditionally focused on the identification of 
“at-risk” students and providing extra support for those with learning difficulties (or 
physical disabilities), this is not the only approach at Stellenbosch University. We do not 
merely see the need for academic interventions as applied to a deficit model; rather, we 
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subscribe to the holistic development of all students, based on positive psychology principles 
that allow students to flourish in their academic and personal lives. (We have even enhanced 
the MBChB curriculum with these wellness-principles.) 
 
One of the unique features in terms of student success at Stellenbosch is the First-Year 
Academy. The First-Year Academy is a comprehensive university initiative to improve the 
success rate of first-year students by implementing or facilitating a variety of research 
actions, programmes and projects. Its virtual organisational structure was established in 
2007 and involves the entire SU community through e.g. the implementation of early 
assessment tests (and the analysis of the marks with e.g. weighted matric averages), the 
coordination of the welcoming programme, the maintenance of an experimental first-year 
experience blog, and the meeting of teaching-and-learning coordination points in faculties. 
With various qualitative and quantitative data analyses the Centre for Institutional Research 
within the Division for Institutional Research and Planning provides rich sources of 
information on the first-years’ academic progress to the students themselves, their lecturers 
and different levels of management. The information is captured in various management 
information systems (e.g. the Living Environment Academic Performance System where 
academic performance can be monitored in terms of sub-groups, e.g. Residences, 
Residential-Education Clusters, Language Groups, First-generation Students, etc.). 
 
One of the significant First-Year academy activities is the hosting of a dinner to recognise the 
first-year module lecturers chosen by the top students as being the lecturers that have made 
the biggest impact on them. This is special as most of the First-Year Academy activities 
concern the weaker students and in addition this provides significant recognition of a 
neglected lecturer talent, that of being able to inspire first-year students. 
 
1.2. Indicate how the submission was prepared, including the names and designations of 
the people involved with producing various sections of the submission. 
 
The initial rough draft has been prepared by the QEP manager and four working groups, 
with subsequent drafts incorporating the constructive feedback from the Committee for 
Learning and Teaching, input by faculty committees and support service staff, the Student 
Representative Council and the Academic Affairs Council, and the final editing by the QEP 
owner. 
 
The Vice-Rector (Learning and Teaching) is the owner of the Quality Enhancement Project 
(QEP) at Stellenbosch University. The Head of the Centre for Academic Planning and 
Quality Assurance within the Division for Institutional Research and Planning has been 
appointed as the QEP manager, tasked with drafting an initial submission with the help of 
four working groups (one for each of the four focus areas) and with the management of the 
QEP over the next five years as it unfolds. 
 
The four working groups have been chaired by the QEP manager and consisted mainly of 
support staff:  
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GROUP 1: ENHANCING ACADEMICS AS TEACHERS 
 

Surname First name Title Designation 
Fourie-Malherbe Magda Prof Representative of the Faculty of Education 
Jacobs Cecilia Prof Director of the Centre for Teaching and Learning 

 
GROUP 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT 
 

Surname First name Title Designation 
Arendse Gillian Dr Head of the Centre for Mentor-Tutor Leadership 
Botha Ludolph Dr Senior Director of the Division for Student Affairs 

Cilliers Charl Prof Director of the Centre for Student Counselling and 
Development 

Feyt Christelle Ms 
Senior Director of the Division for Prospective 
Students 

Fourie Neels Mr Deputy Registrar 

Kloppers Pieter Mr Director of the Centre for Student Structures and 
Communities 

 
GROUP 3: ENHANCING THE LEARNING ENVIRONMENT 
 

Surname First name Title Designation 
Botha Ludolph Dr Senior Director of the Division for Student Affairs 

Kloppers Pieter Mr Director of the Centre for Student Structures and 
Communities 

Opperman Schalk Mr Director (Planning and Development) at the 
Division for Facilities Management 

Randall Elna Ms 
Director (Client Services) at the Division for 
Library and Information Services 

Traut Pietie Mr 
Manager (Projects and Portfolio) at the Division 
for Information Technology 

Van der Merwe Antoinette Dr Senior Director of the Division for Learning and 
Teaching Enhancement 

 
GROUP 4: ENHANCING MODULE AND PROGRAMME ENROLMENT MANAGEMENT  
 

Surname 
First 
name 

Title Designation 

Botha Jan Prof Senior Director of the Division for Institutional 
Research and Planning (until June 2014) 

Brooks MJ Mr 
Faculty Manager for the Faculty of Economic and 
Management Sciences  

Eygelaar Leon Mr 
Deputy Director (Institutional Information) at the 
Division for Institutional Research and Planning 

Janse van 
Rensburg 

Pieter Mr Faculty Manager for the Faculty of Arts and 
Social Sciences 

 
With regard to the timeframe: The process for the QEP at SU was discussed and approved by 
the Academic Planning Committee (a subcommittee of Senate) in February, and by the 
Committee for Learning and Teaching in April 2014. Since then three working groups have 
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met in April and May 2014, with the fourth working group having corresponded via e-mail. 
The Committee for Learning and Teaching has been set up as the critical reference group, 
reading the first rough draft at its meeting on 5 June 2014 after which the input was worked 
into a second draft submitted to the faculties, academic support services, and the SRC and 
(student) Academic Affairs Council for comment and input during July/August 2014. A third 
draft, with the working-groups’ and most of the comments from the support services being 
incorporated into the version, served at the Committee for Learning and Teaching on 28 
August 2014 – and this current version represents the fourth and final draft, resulting from 
the feedback from faculties and from the Committee for Learning and Teaching. The Vice-
Rector (Learning and Teaching) has approved and submitted this version to the CHE on 1 
September 2014. 
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2. FOCUS AREA 1: ENHANCING ACADEMICS AS TEACHERS (3-6 pages) 
(Including professional development, reward and recognition, workload, conditions of 
service and performance appraisal) 

 
2.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please 
be specific by quoting from the Strategic Plan). 
 
In the policy document Stellenbosch University Institutional Intent and Strategy 2013-2018 
our value proposition is stated as “We educate the thought leaders for the future” and the 
difference we provide as university is that “We create inclusive and diverse experiences for 
our students and staff members to unleash their full potential”. 
 
The value proposition is elaborated on in our Vision 2030 which is defined as follows: 

 
The University, as a 21st-century institution, plays a leading role in the creation of an advanced 
society. Inclusivity focuses on the talents and contributions of individuals; innovation deals with the 
need specifically to address the challenges of a more sustainable future creatively; the energy of 
students and academics is directed at creating the future imaginatively from courageous efforts to 
tackle current problems and issues actively; discovery happens when theory and practice are 
interwoven in the education process, and the Stellenbosch experience delivers thought leaders that 
have a better insight into world issues, an innovative unlocking of creative abilities to solve problems, 
and an encouragement of meaningful action to serve society through knowledge. This all happens in a 
context of transforming SU to be future fit and globally competitive. 

 
Further to this the draft Strategy for Teaching and Learning 2014-2018 lists the graduate 
attributes we aim to develop in our undergraduate students, and in order to do so the strategy 
also states the requirements for academic staff: 
 

For the University to support graduates to become enquiring, engaged, dynamic and well-rounded 
individuals, the teaching and learning arrangements of the University, as well as the arrangements 
governing all aspects of the student experience, need to be aligned to such a vision. The following is 
required to achieve this:  

Critical and scholarly lecturers who: 
• Engage in various forms of scholarship 
• Are reflective and open to new ideas  

Engaging curriculum design which: 
• Brings the outside world into the classroom 
• Is current and self-renewing 

Dynamic delivery which: 
• Is innovative and flexible 
• Uses a wide variety of media functionally  

Enriched campus experience which: 
• Encourages learning from diverse perspectives 
• Provides and encourages a variety of learning contexts.  

 
In the Institutional Plan 2012-2016 “student success, diversity, the knowledge base and 
systemic sustainability” are identified as the four strategic foci with inter alia “promoting 
innovation in teaching and learning” as an institutional strategy. Some of the high level 
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strategic goals listed in the Institutional Intent and Strategy relating to this focus area 
include: 

 
• ICT for L&T (promotion of learning): To blend information and communication technologies with 

a sound tertiary educational pedagogy, with a focus on learning and not just on teaching, which 
will contribute to easier, more effective and affordable learning opportunities 

• Promotion of scholarship of engagement; 
• Capacity building for experiential learning and support to build a “graduate attribute” 

programme; 
• Enhance profile of personnel, and 
• Young academic stars. 

 
The challenge to academics and co-curricular support staff is to be “thought leaders” and to 
create learning experiences that enable students to develop an “enquiring mind”, become an 
“engaged citizen”, acquire skills to be a “dynamic professional” and the values required to 
live life as a “well-balanced individual”. (Mention is made of “accountable teaching 
practice” in the Institutional Intent and Strategy, but the concept may yet have to be 
unpacked further in related policy documents.) 
 
The organisational structure of the Division for Learning and Teaching Enhancement, 
comprising of the Centre for Teaching and Learning, Centre for Learning Technologies and 
the Language Centre, is indicative of the University’s fervour and institutional commitment 
to enhancing academics as teachers. 
 
2.2 What activities do you currently have in place related to this focus area that are 
successful? What evidence do you use to conclude that they are successful? (Do not 
provide detailed evidence, just a description of the type of evidence you collect and a 
short summary of the results.) 
 
There are many activities (such as the PREDAC induction course for new academics, the 
annual Scholarship of Teaching and Learning conference, the monthly Auxin showcasing of 
innovative and reflective teaching practices, shortcourses (e.g. assessment, moderation, 
programme design), FIRLT proposals, writing retreats for research papers focusing on 
teaching and learning publications, etc.) aimed at the enhancement of academics as teachers 
at Stellenbosch University. The three centres in the Division for Learning and Teaching 
Enhancement, i.e. the Centre for Teaching and Learning, the Language Centre, and the 
Centre for Learning Technologies provide both centralised and devolved support – with 
higher education advisors from the Centres for Teaching and Learning, and Learning 
Technologies located in most faculties. 
 
Within some faculties the vice deans (academic/learning and teaching/teaching) drive the 
undergraduate teaching and learning portfolio, including the quality assurance and 
programme renewal activities, and at an institutional level the Committee for Learning and 
Teaching coordinates and reflects systemically on the projects and initiatives taken on board. 
The Committee for Learning and Teaching is constituted by representatives from all ten 
faculties and five support divisions reporting to the Vice-Rector (Learning and Teaching). 
The workload of academics in terms of research and supervision, community interaction, and 
undergraduate teaching is managed at departmental level by the Heads of Department. 
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Available for analysis are the reports submitted to and approved by the Committee for 
Learning and Teaching on a regular basis with regard to teaching and learning activities at 
Stellenbosch University. These reports cover a range of themes and topics, such as: 
 

• Curriculum renewal activities within the ten faculties (reporting on e.g. their successes and  
challenges during the year, and/or special projects or activities undertaken); 

• Institutional support provided for teaching and learning during the particular year (e.g. a 
summary of the activities of the Committee for Learning and Teaching, the professional 
development of lecturers, the Fund for Innovation and Research into Learning and Teaching 
(FIRLT), the use of technology in teaching); 

• Student development and support provided during the particular year (in terms of the recruitment 
of prospective students, the First-Year Academy, counselling and development of students, 
financial support provided, language support, activities by the Library and Information Service 
with regard to teaching and learning, items featured on the agenda of the SRC’s Academic Affairs 
Council, work by the Division for Student Affairs, the SportEd programme, etc.);  

• Data analyses on student success and trends (e.g. cohort studies on the Grade 12 performance 
level distribution of first-year students, their retention rates after one year, the average 
performance of first-year students, and analyses of throughput rates), and 

• Research undertaken in the field of teaching and learning at SU. 

 
The feedback loop to the Committee for Learning and Teaching affords us the opportunity to 
collect evidence and reflect on and evaluate the initiatives at different levels within the 
institution with regard to teaching and learning. E.g. the Centre for Teaching and Learning 
reports on the number of lecturers attending the PREDAC course for new lecturers (and their 
satisfaction levels), the academics attending the Scholarship of Teaching and Learning 
(SoTL) conference and a summary of papers delivered, and the evaluative feedback in terms 
of the workshops presented by the Centre during the course of a year. The Committee for 
Learning and Teaching acts as forum within which the gap between academic and support 
staff can be bridged, where key challenges can be identified, and proposals for improvement 
be considered. Research on the professional development activities of academics has been 
published. 
 
Currently there are a number of projects and activities in place that can be elaborated on, 
e.g. the institutional and regional Graduate Attributes project, the task team on ICT in 
teaching and learning, the revision of the Student Feedback system, the finalisation of the 
Strategy for Teaching and Learning, lecturers’ participation in HELTASA, and the Auxin 
project (monthly seminars on learning and teaching topics). More information is available 
via the Centre for Teaching and Learning’s website. Many faculties and departments have 
“brown bag” lunch conversations or “teaching mornings” where academic colleagues 
discuss their innovative teaching practices on a regular basis. Within departments the 
teaching performance of lecturers is monitored and a plan with interventions formulated for 
each and reviewed at least one per semester.  
 
2.3 What activities related to this focus area have you initiated during the past three or 
four years that have not been as successful as you had hoped? In what ways were they 
unsuccessful? What do you think might be the reasons for the lack of success? 
 
The piloting of a “Signature Learning Experience” (an idea that was adopted from Sydney 
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University) has not achieved the traction from faculties that we were hoping for. Getting buy-
in from all faculties and implementing an idea (such as prescribing a book to all prospective 
students for them to discuss in disciplinary and interdisciplinary groups) requires a huge 
collaborative effort and perhaps more time was needed to establish a consensus on the need 
and drive for such an initiative. This also applies to the Guideline for Advancing Academic 
Literacy at SU that was finalised in 2012, but has had a limited response rate and 
application. 
 
An initial task team that investigated the possibility of developing strategic management 
indicators for measuring the quality of academics’ teaching concluded that a workable set of 
indicators for quantifying good teaching could not be developed very easily. (However, a 
subsequent task team is currently interrogating different options with regard to recognising 
and rewarding excellent teaching.) 
 
Although the workshops offered by the Centre for Teaching and Learning have been proven 
to be successful in terms of equipping lecturers with the skills and attributes to be “good” 
lecturers, the majority of academic staff seem to see such professional development activities 
as “a luxury” they cannot always afford. The stature of teaching is not similar to that of 
research, neither in regard, reward or resources. And even though reflective practice is 
advocated, lecturers – generally speaking – find it hard to carve out the thinking space 
amidst other workload pressures. 
 
(The problem of little to no time is not just a structural one. Certainly the way the system 
operates make it difficult for staff to find time, especially if they have to choose between 
teaching and research. But this problem is also a conceptual one. The “choice” between 
teaching and research is based on a particular conceptualisation of what teaching is and how 
teaching and research relate (separately) the bodies of knowledge. This also applies to the 
concept of (community) engagement, often seen as a discrete activity in relation to teaching 
and learning, and research.) 
 
2.4 What activities have you recently implemented or are you planning to implement in 
the next 12 to 18 months related to this focus area? Why have you chosen these 
particular activities?  What is the need or problem they are intended to address? 
 
The line function of the Vice Rector (Learning and Teaching) has undergone a restructuring 
process during 2013 and as a result some of the Centre for Teaching and Learning’s 
responsibilities – and physical location of staff – have been devolved to faculties in order to 
provide advice and support in a more embedded rather than generic way. At the same time 
new divisions have been formed, bringing together expertise from different support 
environments and allowing new synergies to be formed, especially in the field of curriculum 
enhancement and the use of innovative learning technologies. In the next 12 to 18 months the 
new divisions will have to consolidate their efforts and operations, form new identities and 
establish workable relationships. 
 
(As an evaluative mechanism all the new divisions have been scheduled to undergo external 
evaluations as prescribed by our quality assurance framework. This entails drafting criteria, 
writing a self-evaluation report and inviting an external panel to conduct a site visit – a 



Stellenbosch University 
 

Stellenbosch University  13 
 

challenge in itself, seeing that divisions often manage disparate responsibilities for which 
suitable benchmarks – and peer evaluators – at other institutions can be hard to find.) 
 
As institution we have to interpret the new Institutional Intent and Strategy in our academic 
contexts; define what “thought leaders” would be in our different programmes and adapt to 
updated strategic management indicators (yet to be developed) with which we measure our 
progress towards SU’s longer term vision for 2030, and our shorter term 2018 goals, four 
focus areas and three overarching strategic priorities. In terms of undergraduate teaching, 
academic staff will evaluate, inter alia, interpretation services with which to broaden access 
and increase the diversity profile of students and staff (strategic theme 2), and in terms of 
postgraduate teaching we will explore mode 2 offering (“block course” formats with 
enhanced off-campus learning experiences) in order to increase access for learn-and-earn 
students to new knowledge markets (strategic theme 1). The challenge will be to maintain our 
success rate (strategic theme 4) whilst positioning ourselves as the leading research 
institution in Africa (strategic theme 3), through committed, visionary leadership (strategic 
theme 5). 
 
Apart from the systemic transformation needed to become an inclusive, innovative, future 
focussed place of discovery and excellence, there are some discrete activities worth noting 
that are currently underway: 
 

• As part of our intent to professionalise the teaching role of academics, a Postgraduate Diploma in 
Higher Education Teaching and Learning has been introduced this year in collaboration with 
universities in the region; this year has seen the first intake of 38 students (lecturers at the 
regional universities) into this programme; 

• Also, in collaboration with the universities in the region, CHEC offers short courses on teaching 
and learning; 

• A task team on the Promotion and Recognition of Excellent Teaching has been set up and will 
investigate ways of giving teaching appropriate prominence during lecturing staff’s performance 
evaluations and promotions, as well as ways to develop and recognise excellent teaching; 

• The development of programme-specific graduate attributes is currently being piloted in most 
faculties, with the next phases of curriculum renewal to take place within this year: constructively 
aligning the learning and assessment activities with the programme-specific outcomes and 
graduate attributes; 

• We have introduced some new programmes at (undergraduate) Diploma level that may require 
new teaching dynamics at NQF level 5, and we plan to offer a new BCom (International Business) 
programme to a diverse (international) student complement, and across two faculties; this will 
also test the inventiveness of lecturers and the particular programme committees, seeing as it is 
offered over four years (exit-level NQF 7), with a six-month exchange semester abroad – making it 
a uniquely-structured programme in our Programme Qualifications Mix; 

• The student feedback form (standardized for all modules) is in the process of being updated using 
the notion of “productive pedagogies” as point of departure;  

• The University’s language management model as stated in its recently revised Language Policy 
and Plan (to be approved by Council on 29 September 2014) proposes a multilingual approach 
where Afrikaans is used and developed as an academic language, while utilising the value of 
English as an international academic language. Furthermore, we pay attention to the discerning 
advancement and application of isiXhosa as an academic language and as a language of social 
engagement; 

• A third form of assessment classification for modules, “flexible assessment”, has been successfully 
piloted in identified modules and may soon be incorporated into the updated Assessment Policy 
(currently allowing for modules to obtain summative marks through “examinations” and 
“continuous assessment”). Flexible assessment (in terms of the determination of a performance 
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mark) is a process by which a student’s work in a semester- or year-module is systematically 
assessed and weighed through consecutive opportunities during the course of the semester/year 
using a variety of assessment methods e.g. assignments, tests, portfolios, orals, laboratory 
investigations, seminars, tutorials, project reports etc. (depending on the specific requirements 
and outcomes of the module). A final performance mark is awarded without concluding the study 
period with a formal university examination. 

• The Regulations for Internal and External Moderation and the Processing of Results policy 
document has been reviewed recently to alleviate some of the time pressures associated with the 
external moderation of assessment products for large undergraduate classes. 

 
2.5 What are the challenges or problems related to this focus area that still need to be 
addressed in your institution? 
 
The high ratio of students to teaching staff, particularly in the context of a research-intensive 
university, is a significant challenge, which leads to various negative effects, e.g. staff do not 
have the time to develop their own teaching abilities, nor to develop or evaluate innovative 
teaching methods. 
 
Creating an enabling environment that encourages experimentation in teaching practices 
across all departments is a continuous – and slow – process riddled with complexity. Time 
and administrative pressures, time-table and lecture hall restrictions, the autonomy of 
departments w.r.t. their teaching practices, the preparedness of students, etc. require multiple 
strategies across different platforms. The pressure to merely cover the subject content is 
great, especially in modules offered by multiple lecturers. It often remains easier (in terms of 
preparation time and ease of delivery) for a lecturer to stick to a 50 minute lecture 
(PowerPoint slide) format, rather than to consider a multitude of student- or learning-
centred alternatives. And often students prefer passive lectures to the alternatives that may 
require active participation; seeing themselves as “clients” to whom knowledge should be 
“transferred” by the “service-providers”. Enhancing student engagement is a key challenge. 
 

(The pervasive use of terminology such as the “transferral” of knowledge, and the way in 
which teaching success is measured (with a focus on pass rates and feedback) present 
challenges, seeing as both can be manipulated. E.g. if you submit to students’ demand to 
offer “learning” opportunities where the thinking has already been done for them without 
much happening between the delivery of content and the reproduction thereof, it will often 
lead to “good” results in terms of both these indicators – pass rates are good because of 
flaws in what is assessed, and lecturers get positive feedback because the system plays into 
students’ need for comfort.) 

 
In providing support to lecturers (for them to create enhanced learning experiences), 
educational jargon and good practices need to be translated by advisors into subject-specific 
examples, and backed-up with research that demonstrates the advantages of the proposed 
change(s), otherwise buy-in can be hard to come by. But, as within all universities, the divide 
between academic and support staff has the potential to create some tensions, especially with 
regard to the professionalisation of support staff. (Should support staff be afforded research 
privileges? How should we manage the workload pressure in support services? How do we 
deal with a loss of capacity and simultaneously adapt to provide new types of support?) How 
do we address reluctance in some departments to adopt a critical stance towards their own 
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teaching and learning practices (in some cases new lecturers report a resistance to change 
and no commitment to experiment with different teaching strategies)? Is the majority of 
academic staff ready to cater for a greater diversity and new generation of students? Are 
students willing to participate in active learning experiences? How do you nudge academics 
towards more inventive experimentation in (and out of) the classroom, without inhibiting 
their academic freedom, exposing them to risk during performance evaluations, or further 
increasing their already high workload? How do you bridge the digital divide in the 
classroom in terms of the different digital literacy levels of students? 
 

At SU we still need to do research on the challenges in terms of the workload of lecturers and 
find ways of opening up time for innovation and critical reflection. We struggle to think in 
terms of “programmes” and usually innovate in the silos of the subject-specific modules we 
teach (however, there are examples of successful interdisciplinary collaboration). Currently 
most development and capacity-building initiatives are aimed at the “how” of teaching and 
learning (pedagogy). Yet, the “what” of teaching (curriculum) is as important with a view to 
both academic success of students and the development of graduate attributes. Curriculum 
overload leads to surface learning or, at best, strategic learning, and militates against 
student engagement with the curriculum, deep learning and reflection.	  This is exacerbated 
when programmes are a shared responsibility of different departments. Whereas expertise in 
pedagogy is, to some extent, “generic”, recurriculation needs to be done by disciplinary 
experts, and the inputs (and influence) of professional support staff are necessarily more 
limited. We have yet to find more examples of how the nexus of research and teaching (and 
community interaction) can be exploited in particular disciplines in order to enhance student 
engagement.  
 
(We subscribe to the ideal of a lecturer who is a well-rounded academic, but perhaps, if the 
pressure increases, we may have to explore the feasibility of employing full-time teaching 
staff in particular NQF level 5 modules in order to alleviate the teaching load of big 
undergraduate classes, and deliver classes in smaller groups to underprepared students; 
currently all academic appointments require staff to be researchers as well. A preferred 
solution would be if FET colleges could offer an NQF level 5 qualification with the aim of 
preparing prospective students for university study, in which case we could do more in terms 
of collaborative agreements with which to explore such articulation possibilities.) 
 
We have recently considered alternative timetable systems with which to eliminate/limit the 
need for scheduling tests in the evenings. The main driver for this change has been to 
enhance the security of students on-campus, but perhaps we should review the whole tests-
exams-supplementary exams format for structuring terms and semesters altogether (from a 
pedagogical viewpoint). More lecturers are making use of flexible and continuous assessment 
opportunities, but fixed examination periods still dictate the basic structure of semesters. We 
may have to explore, in light of the pockets of success we have experienced in the offering of 
summer/winter schools, alternatives to our current “second opportunity” exams. (However, 
in other instances summer schools have been found to be, on the balance, unsuccessful.) 
 
We are interpreting the new DHET policy on distance learning and considering the extent to 
which we may want to explore modes of teaching other than our current variety of blended 
and ICT-enhanced contact modalities. 
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3. FOCUS AREA 2: ENHANCING STUDENT SUPPORT AND DEVELOPMENT 
(3-6 pages) 

(Including career and curriculum advising, life and academic skills development, 
counselling, student performance monitoring and referral) 

 
3.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please 
quote from the strategic plan) 
 
Although the Institutional Intent and Strategy and the draft Strategy for Teaching and 
Learning address some of the student support and development issues, the detailed 
environment plans of the different support divisions and centres (such as the centres for 
Student Counselling and Development, Student Structures and Communities, and Mentor-
Tutor-Leadership) speak more directly to the activities at Stellenbosch University. 
 
Quoting from the Residence Placement Policy some of the guiding concepts in terms of co-
curricular support are worded as follows: 

 
Enhancing excellence through diversity is a guiding policy principle and both these dimensions are 
consistently taken into account along with all the other provisions. Diversity is regarded as an 
extremely important factor in developing excellence among students. Opportunities to learn from 
people who are different from you are greater than they would be in a homogenous group.  
 
Furthermore, coping with diversity offers an excellent preparation for dealing with South African and 
international realities. This is why the University wants to create opportunities that are rich in 
diversity within its student communities. This also acknowledges the fact that students are diverse in 
many respects (not only as far as ethnicity is concerned) and that diversity needs to be reflected in the 
composition of student communities. 
 
Another important principle that also serves as an objective is that the most vulnerable students and 
those who would benefit most from being accommodated in residences should preferably be allocated a 
place in a residence in order to enhance their chances of success. 
 

All undergraduate students are placed in either a residence or a private student organisation, 
and residences and private student organisations are grouped together in Residential 
Education clusters. Stellenbosch University has taken a leading role in the development of 
this concept in South Africa in close collaboration with the Association of College and 
University Housing Officers – International (ACUHO-I). If requested, we can elaborate on 
the Listening-Living-and-Learning communities and the Residential Education concept, 
including “clusters” and the LLL-houses for senior students (in which many of the graduate 
attributes as expanded upon in the draft Strategy for Teaching and Learning, are addressed 
explicitly). 
 
This is also true for the offering of the Frederik Van Zyl Slabbert Institute for Student 
Leadership Development that offers twelve accredited short courses and various bigger-event 
training conferences to more than 4 000 students per year. Their programme offering is 
structured around four pillars (also aligned with SU’s Hope project): (1) Democracy and 
Human Rights (2) Active Citizenship and Social Responsibility (3) Mentorship and Coaching, 
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and (4) Entrepeneurship and Social Innovation. 
 
The Stellenbosch University viewpoint on student development, drafted in 2011, still takes the 
previous set of graduate attributes (developed in 2001) as a point of reference, but frames the 
diverse set of student leadership, support and development initiatives at SU in terms of a 
holistic, ecosystemic approach across six dimensions of wellness (emotional, intellectual, 
occupational, physical, social and spiritual) and gives prominence to the role of co-
curricular activities in facilitating the development of generic skills. The viewpoint on student 
development moves away from a deficit-model approach to the idea of support and 
development to all students, not only the underprepared.  
 
That said, “at-risk students” are still identified and supported. Prospective students whose 
schooling has not prepared them adequately for studying at a university and who have the 
potential for successful studies may gain admission to the University by way of extended 
degree programmes (EDPs) and/or make use of other forms of academic support. The EDPs 
offer alternative academic routes for students to study successfully and are offered in the 
following faculties: Arts and Social Sciences, Science, AgriSciences, Theology, Economic and 
Management Sciences, Engineering, and Medicine and Health Sciences. The EDPs are of 
one year longer duration than the corresponding mainstream programmes, and contain 
support modules (in terms of e.g. developing generic academic literacy skills and acquiring 
programme-specific learning skills) that are integrated into the programme designs. 
 
Students with long-standing conditions that continue to need  support once they come to SU, 
are able to apply for such support. The kinds of support that we have, include text conversion 
for students with visual impairments, Braille for blind students who use Braille formats, 
enlarged font tests and exam papers, writing exams on computers where this is warranted 
and  extra writing time. This has proven to enhance student success. The Office for Students 
with Special Learning Needs (Disabilities) works in collaboration with the academic 
departments and the Exams Office. 
 
3.2 What activities do you currently have in place related to this focus area that are 
successful? What evidence do you use to conclude that they are successful? (Do not 
provide detailed evidence, just a description of the type of evidence you collect.) 
 
SU has many activities in place to support and to develop students. We continually collect 
information for improvement as part of our business-as-usual operations within every 
programme, department, faculty and support service centre/division. Faculties use an 
extensive system of class representatives to monitor student support. The class 
representatives have access to programme coordinators, heads of departments and deans to 
voice any concern, as well as through student structures such as the Academic Affairs 
Council, Student Representative Council and faculty-specific student councils. 
 
And at a more holistic level, departments and support services are externally evaluated as 
part of the SU quality assurance cycle (once every six years). This affords us the opportunity 
to gather additional feedback from students, staff, internal and external stakeholders, to 
benchmark our activities with national and international peers, to interrogate the fitness-of- 
and fitness-for-purpose of the work (activities, functions, projects) we do, to look at 
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opportunities for optimising the cost-effectiveness of services rendered, to critically evaluate 
the extent to which the services we provide, contribute towards transformation, and to 
identify gaps in the services – and the integration between the services – we provide. 
 
At every stage in the student’s life cycle, student support is provided, sometimes to all 
students, but in most cases to those who choose to make use of it. Many environments, such 
as the Centre for Student Counselling and Development, can provide exact statistics as to 
how many (unique) students make use of their support and development services (29% of all 
new first-year students in 2013). However, there are also inherent difficulties in measuring 
the success of our interventions and strategies, and it is important to ask to what extent 
student success can be ascribed to all of the many activities we list below. 
 
If needed we could elaborate on any of the following:  
 

Services aimed at prospective (and not excluding enrolled) students 
• The Division for Prospective Students functions as a one-stop service for prospective undergraduate 

students. The grouping of support services within the Division for Prospective Students is structured 
according to  the well-known concept of an application and enrolment funnel – a presentation of the 
consecutive phases through which prospective students move. These phases cover the complete 
recruitment sequence chain from the first contact opportunity with prospective students, the generation 
of interest, study career advice, student recruitment, application and admission, residence placement 
and financial support, up to registration; 

• General queries are answered centrally by the Contact and Client Services Centre, which reports to 
the abovementioned Division for Prospective students; this makes it possible to analyse the gaps in 
communication to prospective students; 

• Career guidance and professional career advice (including psychometric testing and counselling, and 
an online Questionnaire for University Readiness for Prospectice Students) is offered to learners by the 
Centre for Career Advice.  The Centre works in close relationship with the Centre of Student 
Recruitment – both centres are located within the Division for Prospective Students. 

• The Office for Undergraduate Bursaries and Loans administrates all funding for undergraduate 
studies. The environment also maintains a close relationship with the SU Development Office in order 
to establish adequate bursary donations from external benefactors. The Office administrates in 
particular all funding pertaining to the financial support of black students, including among others 
NSFAS allocations and the SU Recruitment Bursary Project. The administration of financial funding 
for postgraduate studies is the responsibility of the Postgraduate and International Office. 

• The Stellenbosch University Centre for Pedagogy (SUNCEP) offers the SciMathUS course for 
prospective students not meeting the Science and/or Mathematics requirements to be admitted to their 
degree of choice (or its extended degree version); 

• The scheduling of the National Benchmarking Tests, the capturing of the data and its analysis (e.g. 
correlations with matriculation results) and the writing of access tests are also coordinated by the 
Division for Prospective Students (specifically the Centre for Student Recruitment and the Admissions 
Office), in collaboration with the Division for Institutional Research and Planning w.r.t. the capturing 
of the results on the student information system and the various analyses done on the data. 

 
Services aimed at new first-year students 
• The Division for Student Affairs coordinates most of the support to new first-year students who arrive 

on campus, including the Welcoming- and ALFA [“Akademiese Leiding en Fasilitering vir 
Aanpassing”] programmes, aimed at helping students adapt to the social and academic challenges of 
campus life. The whole Welcoming programme is evaluated by independently-appointed monitors since 
1998, and the co-curricular activities are planned by student leaders within a value-driven approach, 
as guided by the Centre for Student Structures and Communities. Post-mortem discussions feed into the 
planning of the following year’s programmes; 

• A first-generation “Awêness” camp has been organised since 2013 for all new first-year students who 
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have not had a parent or sibling attend a university before; 
• Data-driven and -supported mentorship, tutoring and BeWell programmes where senior students are 

equipped to assist new first-year students in adapting to university life i.t.o. all the wellness 
dimensions, and also discuss and monitor their academic progress; This psycho-social support aims to 
enhance wellness, to develop positive psychological factors that affect academic achievement  
(success) and to create a "flourishing" campus culture, and takes place in both residences and private 
student organisations (wards);  

• Mobile apps are used by both mentors and mentees within the BeWell mentoring project to record their 
sessions, to access supporting material and to engage with social media. All mentors and mentees are 
also supported by their own individualised and secure wellness websites with assessments, e-books, 
audiobooks, e-workshops, tracking tools, journals and profile pages. The technological research and 
development (R&D) part of this project is run by the Centre for Institutional Research; 

• Tutorship programmes in some faculties provide subject-specific support to students with regard to 
their transition from school to university. 

 
Services aimed at all undergraduate (and not excluding postgraduate) students 
• The Centre for Student Structures and Communities along with the divisions for Commercial Services 

(food and cleaning services) and Facilities Management (building, infrastructure and maintenance) 
provide safe, comfortable living-and-learning spaces, both for students who stay in residences and 
those who make use of private accommodation; 

• Within clusters (residences and private student organisations grouped together) physical spaces are 
shared and spacious, multi-purpose gathering areas called “hubs” have been – and are in the process 
of being – built, providing in-between-class relaxation and study areas and meeting spaces for clubs, 
mentor- and tutor groups, and student societies; 

• The Listening-Living-Learning houses initiative is aimed at final-year and postgraduate students and 
provide a capstone experience to those who are placed in a themed-house according to diversity and 
excellence criteria; 

• A dedicated set of services is rendered to all students with disabilities, with close collaboration with 
lecturers who teach them, and support divisions involved (from translation to/from Braille to the 
upgrade of buildings to be wheelchair-accessible, and the provision of additional writing-time for 
examination and test papers); 

• The Postgraduate and International Office caters for all international students, and sets up exchanges 
(including the Erasmus Mundus programme) for local students. The Office organises various 
multicultural events where local and foreign students can mingle, and also offers a Global Citizenship 
short course under the auspices of the Frederik van Zyl Slabbert student leadership institute; 

• The Academic Affairs Council (AAC) is a student representative body with representation in Senate 
and Senate sub-committees such as the Committee for Learning and Teaching, and the Quality 
Committee; the students who serve in the council are elected class representatives who have been 
nominated by their fellow-students, and the chair of the AAC serves ex officio in the SRC; 

• The Centre for Student Counselling and Development offers a variety of workshops as well as an 
interactive module on SUNLearn addressing challenges from Time Management to Study Skills, Stress 
Management, Speed Reading, etc. Student feedback is collected for every workshop offered, and the 
impact is measured in terms of the students’ performance before and after the interventions. 
Psychotherapeutic services are provided, including a 24 hour crises intervention service; 

• The Careers Office provides a career development service, linked with academic couselling and 
development services. The latest careers information is provided on a free electronic webinar platform 
(“Evisors”) to all staff and students; 

• The BeWell mentoring project provides powerful comparative data for lecturers and support staff, and 
also to students w.r.t. tracking their own progress towards obtaining the desired graduate attributes 
and programme-specific knowledge, skills and values. The Centre for Institutional Research performs 
various innovative investigations to determine which “non-academic” factors affect academic 
performance (student success) and develops technology- and evidence-based interventions with 
tracking mechanisms to address these factors;  

• The Campus Master Plan, mobility plan and similar institutional initiatives in terms of sustainability 
and development of the physical campus environment, impact students directly in terms of their campus 
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experience. Great emphasis is placed on creating living-and-learning spaces both in faculties and in 
residences, as well as in hubs (expanded on elsewhere in this document); 

• The Division for Academic Administration – including the Instructional Offerings Department, the 
Examinations Department and the Timetables and Venues Department – assists students with all 
enquiries and problems related to the curricula of their study programmes, readmissions (in 
collaboration with faculties and support services) where applicable, examination issues, timetabling 
issues and graduation. In conjunction with the Centre for Student Information System Support, an 
effective and easy to use online system for students in terms of self-registration, changing of 
curriculum, examination timetables, venues, marks, rewriting opportunities, matters pertaining to 
graduation, etcetera, is provided; 

• The Frederik Van Zyl Slabbert student leadership institute provides short courses and public lectures 
to all students (including those not serving in elected student leadership positions) and a vibrant 
student opinion blog is managed by students themselves; Student Parliament is open to all students, 
and courageous conversations are organised within ResEd clusters on evocative topics, and  

• Maties Sport provides various opportunities to students, both in recreational and professional sport 
development, as well as in sports management and coaching, and they manage a SportEd programme 
for high-performing athletes (to ensure that their academic needs and success is taken into account, 
especially when they have to attend overseas tournaments during academic terms).  

 
Student development services aimed at selected senior students 
• The Centre for Mentor-Tutor-Leadership in close collaboration with the Centre for Student Structures 

and Communities and the Centre for Student Counselling and Development, provide student leadership 
training to students who have been newly elected or appointed to leadership/mentorship positions, 
offering inter alia a balance between transformational leadership skills and values (i.t.o. facilitative, 
democratic leadership principles) and portfolio-specific knowledge and skills (organisational and 
practical advice); 

• Abovementioned training is designed for and offered to all head- and deputy-head students (“prims” 
and “onderprims”), House Committee members (for residences and Private Student Organisations), 
Cluster Coordinators, members of the Student Representative Council, student society chairs, and the 
Academic Affairs Council; 

• All mentors are equipped with the necessary facilitative and educational skills to assist new first-year 
students in their adaptation to social and academic life, to log mentorship sessions with their mentees 
and to reflect within a structure of fellow-mentors (and their visiting or residence head) on the success 
of their interventions; 

• Senior students who are appointed in faculties as tutors receive pedagogical training and guidance, 
also supported centrally within the Centre for Mentor-Tutor-Leadership.  

• All student treasurers receive Financial Management training, offered by the Finance Division; 
• Senior students who are appointed as monitors for the Welcoming Period, are briefed on the 

institutional objectives for the Welcoming Period and assisted in drafting a summary of findings on 
each aspect of each programme run by residences, private student organisations and faculties; 

• Various discussions, such as “Jaargesprekke” between staff and student leaders help us to continually 
ask critical questions and ensure that devolved student activities are aligned with the Institutional 
Intent and Strategy, the values of the University and the ethos of the particular student environment 
(cluster, residence, private student organisation, sport club, student society, religious or political 
organisations, etc.) 

• The editors of Die Matie newspaper, the Matie Diary, Stellenbosse Student yearbook and the Akkerjol 
RAG publication are supported by a Campus Publication Committee, consisting of academic staff from 
the Department of Journalism and the Division for Marketing and Communications; 

• Prospective second-year students can apply for the 2Do programme – an initiative explicitly aimed at 
breaking the hierarchical structure often defaulted to in student community environments; 

• Dedicated support and training are provided to the SRC, Academic Affairs Council, Tygerberg Student 
Council, Military Academy Student Council and the Societies Council. 

 
Meta-services aimed at enhancing existing student services 
• The Division for Institutional Research and Planning produces regular standardised reports w.r.t 
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student enrolment numbers; degrees, diplomas and certificates awarded; FTE students and related 
figures, etc.; 

• The First-Year Academy is a comprehensive University initiative to improve the success rate of first-
year students by implementing or facilitating a variety of research actions, programmes and projects; 

• We use the OMEGA Graduate Survey to measure, amongst other things, the satisfaction levels of final 
year students in terms of their “Stellenbosch experience”. The Centre for Institutional Research 
analyses the trends (since 2004) with regard to student engagement, cognitive and affective 
development, changing values, attitudes, the development wellness factors, and future goals and plans; 

• Close linkages have been established between the Centre for Student Structures and Communities and 
the Department of Curriculum Studies with regard to the enrolment of staff members (residence heads) 
in the MPhil (Higher Education) programme in order to research the ResEd initiative. 

 
3.3 What activities related to this focus area have you initiated during the past three or 
four years that have not been as successful as you had hoped? In what ways were they 
unsuccessful? What do you think might be the reasons for the lack of success? 
 
The optimal organisational structure for the coordination and management of student 
support and development at our University – what activities should be grouped in the same 
(or in different) centres, divisions and responsibility centres – has been revised recently. 
Upon the establishment of the former Division for Student and Academic Support (SAS) in 
2009 it was undertaken that its systemic effectiveness would be evaluated independently after 
three years, and measured against optimal service delivery and support and the 
accomplishment of strategic objectives. Said investigation was conducted during 2012 upon 
request of the Rector’s Management Team. This investigation confirmed determining trends 
with regard to academic and student support services at universities, both local and world-
wide. Based on these trends and the findings and recommendations of the investigation team, 
management decisions were made to reorder support service environments within the SU in a 
more functional manner. The investigation recommended that a one-stop service delivery for 
students be considered. Based upon this, an executive management decision was undertaken 
in August 2012 to establish, among others, One Stop service facilities for prospective and 
enrolled students respectively. 
  
In the student housing environment a “cluster” concept was launched during 2005/6 with 
which an integrated in- and out-of-class experience was envisioned for both the students who 
reside in university residences and those who belong to private student organisations (off-
campus students and those who make use of private housing). The idea has been adopted 
fully in the student support environments and is increasingly used as a way of organising the 
University into smaller caring-nurturing groups where spaces and resources are shared, and 
where networks and friendships can form beyond the boundaries of a particular residence. It 
also feeds into the Campus Master Plan in terms of further building projects on the main and 
satellite campuses. However, for the initiative to be really successful, academic departments 
still need to utilise the cluster concept when dividing students into teams for groupwork 
assignments and tutorial sessions. In that sense the cluster identity for students is not strongly 
reinforced after the Welcoming Period, apart from the student leadership structures and 
some co-curricular activities. Recognising this, the Centre for Student Structures and 
Communities has strengthened research ties with the Faculty of Education and more 
specifically its Master of Philosophy in Higher Education programme.  
 
Major shifts have taken place over the past decade with regard to the manner in which we 
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structure the co-curricular welcoming programmes for new first-year students to campus. 
The elected student leaders design programmes based on the values of dignity, hospitality 
and friendliness, and also interpret the values and ethos of their residence/the private student 
organisation to which they belong. Within this process of design, many discussions take place 
and student leaders gain valuable experience in value-driven leadership. However, in terms 
of some faculty presentations for students during the Welcoming Period we still have a way 
to go to redesign them in such a manner as to be more student-centred and to speak to the – 
many different – needs of students. 
 
In recent years students have asked for more formal recognition of the wide variety of 
leadership- and development activities and -workshops they participate in. We have made 
progress by introducing dedicated short-courses through the Frederik Van Zyl Slabbert 
student leadership institute, but we yet have to capture all the co-curricular activities and 
achievements of students on a co-curricular transcript that is to accompany the degree 
certificate awarded to them when they graduate. 
 
3.4 What activities have you recently implemented or are you planning to implement in 
the next 12 to 18 months related to this focus area? Why have you chosen these 
particular activities?  What is the need or problem they are intended to address? 
 
We are quite excited about a “2DO programme” we have launched for prospective second 
year students (first-year students entering their second semester). In the past we have always 
had “second year committees” in the co-curricular setup, mainly active during the RAG 
period with once-off money-raising events they have to organise. Although it does equip the 
students with good teamwork and entrepreneurial skills, we have found that we do not invest 
enough time and effort into the development of democratic, participative leadership skills 
which creates the risk of power hierarchies forming in student communities (residences and 
private student organisations). If we do not actively teach democratic (transformational) 
values, we find that students easily revert back to hierarchical perceptions they acquired at 
school about how societies “should be” structured. In this sense we are also helping the 
student leadership to think about “Welcoming Back” programmes for senior students; not 
only focussing on the orientation of new first-year students entering the system, but also to 
encourage constructive participation by senior students. 
 
Taking the list of graduate attributes into account, as articulated in the draft Strategy for 
Teaching and Learning we aim to describe our co-curricular activities in “outcomes”-
language so that we can map the extent to which we address the “enquiring mind”, 
“responsible citizenship”, “dynamic professional” and “well-balanced individual” 
(development) needs of students. We need to think critically about which activities we offer to 
all students (and to what year groups we offer them), which activities we make optional and 
which activities need to be embedded into the curriculum. As such we look forward to the 
next steps of the Graduate Attributes Project coordinated by the Centre for Teaching and 
Learning. In the continuous improvement of our university website we may want to consider 
creating a mock public debate page where academics can publicly debate popular issues 
from different epistemological viewpoints (ranging from debates on security, gender neutral 
residences), and build on the student engagement already present on students platforms (such 
as the Bonfire website), etc. (Also, the development of “advanced” graduate attributes for 
postgraduate students need to be explored.) 
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In terms of student support the BeWell programme is online and has been designed as a 
mobile app for easy use in real-time by students. The idea is that mentors and mentees 
initially, but all students in the future, will have personalised development pages, where they 
can log their progress towards the variety of generic and specific, developmental and 
attitudinal skills and values they may want to develop. With capturing the wealth of data a 
new era of big data mining may be upon us – with exciting opportunities to identify trends 
and particular needs of students. The role of student class-representatives may also change to 
include the maintenance of longer-term community-of-practice Facebook sites that can be 
used after graduation to keep track of our alumni, and to encourage further formal and 
informal learning through the knowledge networks that we then have established.  
 
Physically in terms of infrastructure, it is an exciting time for Stellenbosch University. The 
Campus Master Plan addresses many of the needs of Millennial Students. We hope to 
construct new buildings in which to house new divisions, we have already upgraded most of 
the public foyer spaces in faculty buildings, residences have been redesigned along with new 
hubs in line with the ResEd cluster concept, and WiFi may be rolled out on a bigger scale. 
 
And in terms of academic literacy, some faculties are piloting an academic reading skills 
development course for all first-year students for the next three years. Initial trials amongst 
extended degree programme first-year students have shown that there is widespread need for 
such development and that the available platform can significantly improve students’ reading 
skills. 
 
3.5 What are the challenges or problems related to this focus area that still need to be 
addressed in your institution? 
 
Adapting to the changing student culture continues to present challenges, including a relaxed 
work ethic, the substantial amount of time spent with social media, relying on easily 
accessible information rather than developing own thinking and application abilities, an 
attitude of a consumer (I have paid, therefore I should pass) rather than someone offered an 
opportunity to improve him/herself, etc. We need to stress the importance of the role and 
responsibilities of students, get them to take ownership of their learning, and guage their 
perceptions on the levels of engagement needed for students to be successful. 
 
The emphasis on co-curricular activities, sometimes at the expense of academic work, is a 
concern amongst some lecturers. A strong res-culture places some students at risk due to not 
giving academic work a sufficiently high priority. Yet, the participation of academic staff in 
learning that happens out-of-the-class could also be improved, taking cognisance of the 
graduate attributes that are sometimes more effectively developed in the co-curricular 
programme. Both students and staff often perceive these tensions as a false dichotomy. 
 
Students’ increasing reliance on tutoring is a challenge, not only in providing tutor services 
with appropriate quality, but also in weaning students from such help and developing their 
abilities to learn and work independently. 
 
Within support structures and in faculties, departments and in programmes, working across 
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silos remains a challenge at a complex institution. We continually need to bridge the gap 
between the curriculum and hidden-curriculum, and the co-curriculum: the in-class and out-
of-class experience, especially in developing graduate attributes alongside the programme-
specific knowledge, skills and values. For this to happen, academic staff from ten faculties 
and support staff reporting to different responsibility centres, need to learn how to speak a 
common language (without it becoming pedagogical jargon). Also we need to empower 
students to articulate their needs and to recognise what good learning “feels” like. 
 
An important question within the restructured student support services is how we are to 
maintain the impetus of initiatives such as the First-Year Academy, especially when the 
support environment changes drastically. Expertise and enthusiasm for the project are 
dispersed amongst singular staff members across different divisions; some projects require 
significant investment and buy-in from different roleplayers and stakeholders. And as 
projects expand, more research is needed in terms of the impact of student support and 
development initiatives we run – this plays into the tension of how support services are 
financed, to what extent research time should be granted to support services staff, and how to 
balance operational and strategic functions with the professionalisation of support staff.  
 
Although we are proud of our student success rates, how much can be attributed to the 
support and development opportunities we provide? Is the “busyness” of the co-curriculum 
not perhaps distracting from the main curriculum, should key competencies (such as 
democratic leadership) not be embedded in the curriculum rather than offered to selected 
students only? Are we doing enough in terms of financial support – or are we excluding 
students inadvertently with the hidden costs attached to the “fun” activities associated with 
campus life? Do we perhaps focus too much on first-year students (mainly during the 
Welcoming Period) and not enough on students in their second-, third- and fourth years? 
Evolving from a residential campus, do we provide enough support to off-campus students? 
Where does the responsibilities in terms of safety and security begin and end on an open 
campus? Are we successful enough in terms of diversifying our student union – and do we 
equip our students with explicit skills to become responsible citizens within a democratic 
dispensation? 
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4. FOCUS AREA 3: ENHANCING THE LEARNING ENVIRONMENT (3-6 
pages) 

(Including teaching and learning spaces, ICT infrastructure and access, technology-
enabled tools and resources, library facilities) 

 
4.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please 
quote from the Strategic Plan). 
 
Stellenbosch University (SU) has an integrated set of policy documents relating to the 
enhancement of the physical and virtual learning environment(s) of on- and off-campus 
students. Framing the direction for SU the Institutional Intent and Strategy positions us as an 
institution “…responding to continuous change, [having to become] more flexible and 
innovative, …. [u]sing advanced learning technologies [to] help us extend our boundaries, 
as is being done globally with online courses …” 
 
In terms of size we “… propose a two-mode medium-size university by 2020. In essence, this 
means that the infrastructure of SU will be used in two modes, with Mode 1 where 
infrastructure is used for part of the year by contact students and Mode 2 where 
infrastructure is used during term breaks by “block course” contact students (learn and earn 
market). Both modes will be enriched by the efficient and adequate use of modern ICT 
technologies. Technology will sustain and accelerate the University’s growth beyond 2020 … 
The strategic priorities are further supported by a transformation plan, a welcoming culture 
plan, an information and communications (ICT) in learning and teaching plan, and a master 
plan (including mobility, physical facilities and network plans).” (As such, if needed, we can 
inter alia refer to the Campus Master Plan, the ICT in Learning and Teaching proposal to 
Council on 5 May, the Network Master Plan, the Library and Information Systems Master 
Plan and the draft Strategy for Teaching and Learning.) 
 
As a residential university we also view student living spaces as rich environments for 
learning. Quoting from the Residence Placement Policy: 
 

The metapurpose of [the] placement policy is the optimisation of the whole university experience of our 
students as an important contributory factor to student success. Furthermore, it assumes the optimisation of 
the out-of-class experience of the students, which in practice means that an attempt is also made outside of 
the formal curriculum to define everything that has an impact on students’ optimal development in such a 
way that it will make a positive contribution towards student success. In addition, the policy must be an 
instrument in the hands of management to achieve the strategic objectives of the University, which would 
include, among others: student success, promotion and celebration of diversity, creating a welcoming 
campus culture, fair and orderly arrangements regarding the placement of students in University 
accommodation, and the allocation and organisation of other kinds of accommodation options.  
 
The University’s strategic decision on size and shape includes, amongst others, the most desired spread of 
diversity of students that is managed with enrolment planning. The result of targeted recruitment and the 
students who apply for residence accommodation then determine the placement possibilities. 

 
4.2 What activities or facilities do you currently have in place related to this focus area 
that are successful? What evidence do you use to conclude that they are successful? (Do 
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not provide detailed evidence, just a description of the type of evidence you collect.). 
 
The main campus library has been refurbished to become a vibrant and attractive physical 
and virtual space that promotes collaboration, social networking as well as self-study and 
reflection through the creation of a learning and a research commons, e-classrooms, 
alongside discussion rooms, study cubicles, seminar rooms and open-floor study areas. 
Space has been repurposed with traditional bookshelf spaces giving way and material being 
stored elsewhere, with a strong move towards e-books and –journals being acquired. The 
student feedback and external evaluation of the Library and Information Services division 
support the claim that it has been successful. Information literacy training and workshops 
are offered to students and staff. Further evidence is captured by the LibQual system, student 
satisfaction surveys, usage statistics, etc. 
 
All offices and student residence rooms have dedicated network points; SU has a high 
percentage of students with their own computers and laptops, and we are looking into better 
provision of WiFi coverage needed for especially cellphone (e.g. WhatsApp) communication 
between students. Commercial Services can provide inventories of data projectors, etc. 
available in lecture halls. 
 
Stellenbosch University has seen major developments in the number of building projects on 
its main campus. We have redesigned existing residence spaces to encourage more 
collaborative learning, and introduced deli services in some cases which is open 24 hours a 
day. New residences and hubs, the redesign of the faculty building foyers, and the 
refurbishing of study centres with custom-designed furniture (e.g. for students to lock-away 
their laptops whilst charging it). Residence dining halls have been opened-up for usage by 
private students as well. 
 
4.3 What activities or facilities related to this focus area have you undertaken or put in 
place during the past three or four years that have not been as successful as you had 
hoped?  In what ways were they unsuccessful?  What do you think might be the reasons 
for the lack of success? 
 
Collaborative initiatives between the University, the Municipality and MXit to create a huge 
hotspot in Stellenbosch, with the promise of free internet and WiFi, has not been realised as 
to yet (due to a variety of reasons). Various meetings have been held with the different 
cellular phone companies to setup data bundle contracts for off-campus students. Also, 
sustainable financial modelling systems to enable internet usage and establish free site zones 
e.g. in the library has not been implemented yet. 
 
Some faculties still cite the need for large(r) auditoriums. This is not supported by student- 
and learning-centred pedagogies, but in some faculties viable alternatives have not been 
proven itself successful. In providing good ICT infrastructure, we also acknowledge the 
challenges of a digital divide and developing credit-bearing information literacy modules 
that are tailor-made for different programmes, but also flexible in terms of who need to take 
them (and purposefully integrated into existing curricula so that students acquire the 
necessary skills at a point in the curriculum when they experience the need for it). 
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In terms of upgrading key systems software we have thus far taken a conservative non-
incremental approach: only updating key systems software when necessary; this does pose a 
threat in terms of cutting-edge service delivery. Also, we acknowledge that there still exists 
differences in the quality of libraries and ICT services between main campus and satellite 
campuses. 
 
Physical building projects create various disturbances in terms of the student experience and 
may not have been handled well-enough with regard to taking student needs into account 
(e.g. ensuring noise-free preparation times for tests and examinations) and limiting the 
impact on the living and learning experience of students. 
 
4.4 What activities or facilities have you recently implemented or acquired or are you 
planning to implement or acquire in the next 12 to 18 months related to this focus area?  
Why have you chosen these particular activities or facilities?  What is the need or 
problem they are intended to address? 
 
In 2013 Stellenbosch University sourced the necessary funding to construct a (Den Bosch) 
simulator classroom for the professional training of lecturers, equipped with the latest 
educational technologies – and clever desk-chairs-on-wheels. For the near future we have 
budgeted and planned for a new multi-story building for the Division for Teaching and 
Learning Enhancement to provide support to lecturers, and to locate the different centres of 
the division in the same building. 
 
Since our main campus has real space restrictions w.r.t. further expansions, we have drawn 
up both a Master Campus Plan and a Mobility Plan, the first optimizing the available space 
and the second locating car park facilities off-campus, with transportation provided by the 
University to staff and students. Also, in the light of sustainability initiatives we have 
introduced Matie Cycles and built new bicycle sheds with the necessary security services 
provided. 
 
In terms of cellphone contracts we have had successful negotiations with Cell C w.r.t. a R100 
internet deal, and we engage in active marketing of the mobile access to information 
resources. Within the learning support services we will continue to advocate for 1 GB free 
internet access per month for all students. We are very aware of the expectations of students 
and the financial and infrastructural restrictions in terms of internet provision in South 
Africa, however, the need for e.g. wireless videostreaming will only increase. We 
continuously investigate the possibility for acquiring training materials from different 
vendors, and negotiate and customise training materials from other universities, e.g. James 
Cook and Manchester University. Also we have migrated from a Blackboard (WebCT) 
learning management system to the open source Moodle platform. 
 
In certain modules we have implemented a clicker system with which lectures can gain 
instantaneous diagnostic feedback from big classes and integrate their answers in their 
lesson plans, speaking directly to any identified areas of concern. Having an innovation hub 
in Technopark, we hope to be on the forefront of the development of mobile technologies with 
which to improve access to e-resources, and gamifying some learning activities.  
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A comprehensive strategy for ICT in learning and teaching was presented to Council on 5 
May 2014. Council approved the strategy as well as ring-fenced funding to further promote 
the successful integration of ICTs in Teaching and Learning through an integrated and 
comprehensive project focused on academic renewal, lecturer and student support, renewal 
of business systems, upgrading of network infrastructure and WiFi as well as a new state-of-
the-art Learning and Teaching Centre. 
 
The Engineering Faculty has started building a learning and groupwork commons where 
students can work in their own time. Rooms for groupwork will be provided, as well as the 
ICT infrastructure needed for students working on their own computers. Similar plans exist 
across the institution. 
 
4.5 What are the challenges or problems related to this focus area that still need to be 
addressed in your institution? 
 
The cost of renewing and maintaining teaching spaces, particularly when equipped with new 
teaching technologies, is a challenge. There is even a backlog in maintaining conventional 
teaching spaces, while new technologies, such as data projectors, not only incur initial costs, 
but also require regular replacement. It is also a challenge to find suitable temporary spaces 
for teaching when upgrades are made to existing infrastructure. 
 
Improving the learning environment has many stakeholders. In a historic town such as 
Stellenbosch the input from and requirements of the Heritage Foundation can cause delays 
and necessitate many redesigns to be submitted before an architectural plan is approved. We 
also face the challenge of limited space for further development on the main campus. 
 
In terms of new ICT infrastructure, it is a challenge to meet the expectations of students w.r.t. 
internet costs, WiFi access and general support; also, the skills development for lecturing 
and support staff remains a challenge. It takes time to innovate – and to experiment with 
designing enhanced learning material for different platforms. Apart from main campus 
support, improving the connectivity to off-campus students and to satellite campuses and 
rural areas where e.g. medical students work, remains a logistical and financial challenge. 
 
In terms of realising the digital and information literacy skills in students, we need to develop 
adequate programme-specific strategies in order to address the different levels of support 
needed by students entering the university and at different stages within their undergraduate 
programme. 
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5. FOCUS AREA 4: ENHANCING COURSE AND PROGRAMME 
ENROLMENT (3-6 pages) 

(Including admissions, selection, placement, readmission refusal, pass rates in gateway 
courses1, throughput rates, management information systems) 

 
5.1 Which aspects of your institution’s Strategic Plan relate to this focus area? (Please 
quote from the Strategic Plan.) 
 
In the Institutional Intent and Strategy the University’s three strategic priorities are listed as 
(1) Broadening access (2) Sustaining the momentum on excellence, and (3) Enhancing social 
impact. The coordination and planning of enrolment management is key to achieving a 
widened access with which to build on our academic stature and moving “from excellence to 
significance” w.r.t. increasing the impact of our teaching, learning and research on the 
communities we serve. 
 
The abovementioned three strategies are unpacked further in strategic themes and supported 
by well-defined goals that address the elements of inclusivity, innovation, transformation and 
future-orientedness as described in the Vision 2030. The descriptions of the strategic themes 
relating directly to enrolment planning are quoted from the Institutional Intent and Strategy 
below: 

 
Increase access to new knowledge markets  
 
The growth of the University, in terms of market share for B-degree students, is limited due to the 
decrease in number of school leavers that qualify to study at a university. Furthermore, infrastructure 
limitations at our institution and two new universities being set up will be a limiting factor for the 
number of students entering our institution. The 21st-century university presents the opportunity for the 
use of technology and global connectivity. This provides an opportunity to access new markets, such as 
the “learn and earn” market, restructure the undergraduate offering and introduce diploma courses. 
The focus can then be moved from abstract learning to applied learning. Valued skills in the 
postmodern perspective will be to take advantage of context, collaborating, and constructing 
knowledge. What is “on” and “off” campus will become less apparent and be increasingly blended 
because of the use of technology.  
 
Increase diversity profile (staff and students)  
 
A diversity of staff, students, knowledge, ideas and perspectives can enhance the quality of core 
academic activities, i.e. research, learning and teaching, as well as research-based and learning- and 
teaching-oriented community interaction. Academic excellence is limited without the intellectual 
challenges brought by a diversity of people and ideas. We acknowledge the diversity of our staff and 
students and the context we operate in. The diversity of thoughts and ideas, race, gender, religion and 
others on our campus is a strength of our institution. We proudly recognise that we are not just a 
knowledge provider, but that we prepare our students to operate in the context of our country and 
continent. 
 

                                                
1 “Gateway courses” are those courses that have a large impact on students’ ability to progress.  Typically they 
are prerequisites for other courses, and often they have large enrolments.  At many universities, examples of 
gateway courses are first year Mathematics and Economics.  In some cases, if students fail a gateway course 
they automatically have to extend their studies by one or two semesters. 



Stellenbosch University 
 

Stellenbosch University  30 
 

Maintain success rate  
 
There is a significant shift in the way students consume information, share ideas and communicate, 
which can influence the rate of success for students. We have a strong history of maintaining student 
success and strive to create a campus that enhances technological literacy and culture to use 
innovative tools in the curricula, using technology academically, critically and wisely. Technical and 
information-literate students are of importance for the global workspace. The presence of virtual 
online university communities enhances the interaction with prospective and current students. 

 

Selection, admission, and placement policies and procedures are publicly available and 
govern the enrolment planning which happens in a coordinated fashion at different levels 
within the institution. The policy documents are informed by our comprehensive plan for the 
shape and size of the University over the medium and longer term (as considered by Council 
on 30 April 2013). A wide array of documents and aspects have been analysed, including the: 
 

• Census data of 2011; 
• Analysis of the provision of university candidates by the schooling system; 
• Analysis of the post-school education and training environment in South Africa; 
• Targets and expectations related to higher education as expressed in national policy documents, 

including the National Development Plan as well as, by implication, also the contributions of the 
various faculties through their research and graduate outputs to the priorities set in national projects 
such as the Strategic Integrated Projects emanating from the Infrastructure Plan; 

• Environmental and physical planning in Stellenbosch, and the SU Master Plan for physical 
development (buildings, estates, campuses) with a view towards 2030; 

• Current academic programme offering; 
• Modes, and language of instruction; 
• Enhancement of inclusivity initiatives; 
• Trends in the staff-to-student ratio; 
• Ministerial enrolment targets; 
• Funding and business model within the general economic climate. 

 

At the prospective students’ level the recruitment, bursaries, placement in residence and 
cognate activities are coordinated by the Division for Prospective Students. The Division for 
Academic Administration handles the selection and admission processes in conjunction with 
the faculties and the Admissions Department, as well as the registration process in 
conjunction with Student Information System Support. The First Year Academy monitors the 
success of gateway courses. Most of the actual enrolment planning, though, is done at faculty 
level where it is managed at programme level. Institutionally the Strategic Enrolment 
Planning and Management Committee, informed by the institutional information provided by 
the Division for Institutional Research and Planning, advises the Vice-Rector (Learning and 
Teaching) on enrolment trends and issues.  
 
The readmission refusal and appeals processes are well-documented, well structured and 
prominently communicated and is well-administered by the Centre for Student Administration 
in conjunction with Student Information System Support, the Readmission Appeals Committee 
and the Centre for Student Counselling and Development. 
 
5.2 What activities do you currently have in place related to this focus area that are 
successful? What evidence do you use to conclude that they are successful? (Do not 
provide detailed evidence, just a description of the type of evidence you collect.). 
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For the most part the enrolment planning, although a complex process, happens in a 
coordinated manner at Stellenbosch University. The discussions that take place within the 
context of the Strategic Enrolment Planning and Management committee have been fruitful in 
reflecting on real enrolment data in comparison with the targets that have been set. Seeing 
that we mostly meet our faculty and programme targets, even though actual enrolment 
figures are influenced by a variety of external factors over which we have no control, we view 
this as basic proof of our success. Even when setting growth and diversity targets (e.g. 
increasing the intake of engineering undergraduate students) we have been successful (also 
in attracting more women to the field).  
 
In terms of impact studies, rigorous reflections on e.g. the success of the SciMathUS 
programme and extended degree programmes, comparisons between national benchmarking 
test-, early assessments- and first-year examination results, and various cohort studies on the 
impact of interventions w.r.t. student success, much research has been undertaken under the 
auspices of the First Year Academy and published as peer-reviewed articles. 
 
Setting the selection and admission criteria for specific programmes, having access to 
reliable real-time data – and having a good reputation as university, thereby often being the 
preferred institution for students – allow us to manage the actual enrolment figures quite 
closely. Even with “complicated” recruitment messages (such as how we implement our 
language policy in particular programmes), we have been able to reach our enrolment and 
diversity targets as planned. (Some faculties have recently introduced parallel medium 
lectures (where multiple lecturing groups are viable) and simultaneous interpretation 
services for lectures (where single class groups are used) as ways of increasing accessibility 
to students from different language backgrounds. This approach is showing promising 
results, also in terms of simplifying the recruitment information we use.) 
 
Our postal registration process for postgraduate students; web-based self-registration 
process for students, and in-house registration process for all students who did not use the 
other processes and stretches over four days prior to the commencement of classes, ensure 
that individual students can choose the most suitable process for them; function very well and 
make it easy for all students to become registered for their programmes of study without 
undue wastage of time in this regard. 
 
There are many different faculty-specific activities with regard to enrolment planning and 
management that are proving successful. For example, the Faculty of Engineering has 
undertaken the following activities, amongst others: 
 

• The Engineering Faculty performed an extensive statistical investigation of the ability of various 
selection criteria to predict graduation success. This investigation is informing current decisions on 
admissions and selection, but the statistics is also being updated each year to identify trends; 

• A monitoring system for module and student success rates has been created to identify courses that 
have a large impact on success and to identify anomalies and trends. Specific interventions in 
“bottleneck” modules are planned, including tutor programmes in junior courses and the more 
extensive use of Information and Communication Technology; 

• The Engineering Faculty is planning and executing a significant expansion of its extended degree 
programme to improve access to the undergraduate programmes for students from educationally 
disadvantaged backgrounds; 

• The Engineering Faculty has been arranging events targeting learners from all communities, but with 
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emphasis on learners from black, coloured and Indian communities, to encourage them to consider 
studying engineering at university level. Some of these events focusses on presenting role models from 
these communities, aiming to inspire the learners by showing that they too can become engineers. 
Other events focus on bring the parents and learners to Stellenbosch to break down false 
preconceptions about studying at our university. 

 
5.3 What activities related to this focus area have you initiated during the past three or 
four years that have not been as successful as you had hoped? In what ways were they 
unsuccessful?  What do you think might be the reasons for the lack of success? 
 
To predict the actual enrolment rate with regard to the number of students we admit to a 
programme, remains a challenge. The trends of the past are not always a good predictor for 
the number of students who will actually enrol in a particular year for a particular course. It 
is also difficult to predict what the enrolment uptake will be for new initiatives, e.g. extra 
language modalities offered in established programmes. As such we have not been as 
successful with reaching our diversity targets set for the BCom (Management Sciences) as 
compared to our BAcc programme with the introduction of parallel medium language 
provision. (The popularity of professional programmes making it easier to be more selective 
and manage enrolment targets more effectively.) 
 
The Admissions Policy implemented in 2012 has had to be updated, and faculties have 
adjusted their admission requirements systematically w.r.t. Mathematics as school subject – 
even in cases where, in terms of curriculum content, it might not be considered to be a true 
prerequisite – motivated perhaps more by the predictive nature of grade 12 Mathematics in 
terms of student success. There is a tension between simply setting higher admissions criteria 
(selecting students who are more likely to be successful) and broadening access (selecting 
students who may have the potential for success, but have not had the educational 
opportunity at school level, or have e.g. chosen Mathematical Literacy as a school subject). 
 
The recruitment of top black, coloured and Indian (BCI) students to Stellenbosch University 
remains a challenge, even though significant efforts have been undertaken. This also 
influences the actual uptake of BCI students in residences – a key aim of the Residence 
Placement Policy. Within the region and nationally there is competition with regard to 
attracting the top students. 
 
5.4 What activities have you recently implemented or are you planning to implement in 
the next 12 to 18 months related to this focus area? Why have you chosen these 
particular activities?  What is the need or problem they are intended to address? 
 
The restructuring of the responsibility centre (line function) of the Vice-Rector (Learning and 
Teaching) will still see the centres and divisions consolidating their processes during the next 
12 to 18 months. One of the key initiatives is to create a one-stop service to all prospective 
students. This, to a great extent, is already evident in the grouping together of centres within 
the Division for Prospective Students, but more detailed service-level agreements and inter-
divisional working arrangements will have to be established in order to provide an optimal 
set of services to faculties. The role of and support provided by key administrative staff 
located in faculties w.r.t. enrolment planning can still be standardised according to good 
practice across all ten faculties. 
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An initiative the Faculty of Science has adopted, is a more nuanced look at students who 
come from disadvantaged backgrounds. Many are in the top group of their peers even though 
they may have narrowly missed our entrance requirements. With dedicated help such as 
being placed in a group with a skilled tutor for their weak subjects, hopefully many can be 
helped to succeed without necessarily being placed on an extended degree program from the 
start. The potential is likely to be there but they have never had the necessary support. 
 
The Centre for Student Information Systems Support is in the collaborative process of 
developing the KUALI student management system. Strategic funding has been allocated for 
this project and will greatly enhance the data capabilities in terms of student records and 
capturing programme and module outcomes, graduate attributes, etc. This is linked to the 
upgrade of the current student information cafeteria to become a more powerful SUN-i 
business intelligence platform. 
 
5.5 What are the challenges or problems related to this focus area that still need to be 
addressed in your institution? 
 
At some faculties (such as the Engineering Faculty), the available infrastructure limits 
further growth since the current facilities are used to its current limits. Budget limitations 
prevent a substantial expansion of facilities, therefore the current focus is on enrolling the 
best students, rather than increasing the number of students enrolled. The high workload on 
teaching staff without the prospects of a significant relief in the near future also limits the 
ability to grow the enrolment. 
 
Stellenbosch University’s key challenge in terms of enrolment planning has to an extent been 
its language policy and implementation at programme and module level. We are increasing 
the parallel-medium classes, and experimenting with the provision of interpretation services, 
and providing mentor- and tutorship in smaller mother-tongue groups. We are continuing 
our efforts to develop support for the development of softer “developmental” skills amongst 
students, in some cases embedded in the curriculum and in other cases within the co-
curricular programme. 
 
Within faculties we have managed to reach our enrolment targets fairly successfully, but we 
yet have to become better at managing student enrolment at programme and module level. 
(However, enrolment planning at module level may currently be too complicated to manage 
centrally and is not envisaged for the near-future as such.) In terms of student success and 
enrolment planning, especially w.r.t. students repeating “gateway courses”, we have 
implemented summer and winter schools in some modules with success, and we may have to 
explore similar initiatives also in modules with fewer student enrolments, where feasible. 
 
The provision of data on schools and NBT results is needed in order to improve the 
development of admission models. Increasing the registration rate – and the prediction 
thereof – is difficult; prospective students change their choice at a late stage, often based on 
bursaries offered by competing institutions. And as such, the pressure increases in terms of 
the bursaries and loans needed to attract the best students, often requiring additional funds 
to be raised by academic environments. 
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The massification within higher education places stress on human and physical resources. In 
some programmes there has been a consistent increase in student numbers without a similar 
increase in staff or tutorship mechanisms with which to adequately provide support. We need 
to be creative and flexible to surmount these challenges, and we need to include students in 
our quality enhancement initiatives – especially with regard to taking ownership of their 
academic success, and the creation of virtual spaces for collaborative (gamified) learning 
and real-time support. 
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6. OTHER AREAS THAT AFFECT STUDENT SUCCESS  (2-5 pages) 
(Areas that do not fall within the four focus areas) 

 
6.1 Briefly describe other activities your institution is undertaking to promote student 
success (beyond the four focus areas). 
 
Initiatives to enhance student success can be grouped together under different themes. As 
such we have tried to describe the key activities at SU as they relate to the four QEP focus 
areas. We have not expanded on initiatives focused on enhancing postgraduate student 
success, such as the African Doctoral Academy, and we have not ventured into curriculum-
specific activities (of which there are many examples of innovative practices). Our annual 
Scholarship of Teaching and Learning conference provides a showcase for our inventiveness. 
 
Perhaps the most strategic entry-point with which to interrogate student success that have 
not been captured in this report, is the need to reflect critically on the assessment methods we 
use: the extent to which new assessment strategies can nudge lecturers towards creating 
learning experiences that are constructively aligned, not only with subject- or content- 
specific outcomes – but also with the generic skills and attributes of the students we want to 
see graduate from Stellenbosch University. In this regard, the sharing of good practices in 
different disciplines seem to be a good strategy to get such buy-in for such curriculum 
renewal activities. 
 
6.2 What other challenges or problems does your institution face in promoting student 
success? 
 
As higher education sector we can still do more to track our graduates and map their “meta-
profiles” with the expectations of employers, and build stronger links between the world-of-
work and further on-the-job training that might be required in terms of life-long learning. 
However, this we should do without losing the focus on what traditional universities are for: 
to equip graduates with the love of learning, having “enquiring minds” and being 
“responsible citizens”; not merely training employees for the job market. 
 
(Taking into account the financial pressure on public universities and the resulting need to 
manage ourselves as business entities, we need to stay vigilant not to succumb to the 
pervasive economic metaphors permeating the discourse of student success. Students are not 
“clients” and neither qualifications nor graduates are akin to “products” delivered to a 
“marketplace”. As such it remains an institutional challenge to formulate one strategy vague 
enough to be relevant to ten faculties, yet specific enough to be measurable and managed.)  
 
Perhaps a unique challenge to Stellenbosch University is the influence of alumni on public 
debates – often in the regional Afrikaans media – with regard to tradition, residence 
placement, language and transformation issues. It remains a challenge to convey what the 
“idea of a university” is in the new millennium. Whereas the most active (in terms of 
debating in the media) alumni may remember the University as a predominantly Afrikaans 
undergraduate institution, the nature of a 21st century higher education institution is hardly 
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one that can be described in simple terms. 
 
The tension between doing good research (for which there are more indicators and 
incentives), teaching well (for which there are fewer indicators), handling administrative 
responsibilities (which are ever-increasing) and ensuring a positive impact on society must 
be managed well within departments, and at institutional level we need to provide sufficient 
recognition and promotion incentives to lecturers, as well as the time to carve out some 
thinking space. 
 
In terms of measuring student success, programme evaluation committees will have to look at 
the constructive alignment of assessment methods with their programme outcomes, ensuring 
that in all cases we measure that which is truly indicative of student success. 
 
Finally, in terms of a quality enhancement project, we cannot stress the importance of student 
engagement in their own learning too much. As has been evidenced in this report, many 
support initiatives and good teaching practices exist – but it is up to each student to take 
ownership of and responsibility for his/her learning: to attend class, do earnest self-study 
and find meaning in the learning they pursue. 
  

 


