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1. INTRODUCTION 
 
Based on the four focus areas of the Quality Enhancement Project (QEP) of the Council of 
Higher Education (CHE), the submission of the Vaal University of Technology (VUT) mirrors 
the University’s successes as well as shortcomings in achieving student success.  The 
introduction in this document discusses briefly the features of the University that are most 
salient to student success as well as the processes for the preparation of this submission.  
This document concludes with other areas that affect student success which are not falling in 
the four focus areas. It reflects, as part of the conclusion, on the challenges that the institution 
experience in promoting student success. 
 
VUT has five sites of delivery of which the seat of the University is in Vanderbijlpark.  The 
VUTs sites of delivery are situated in Secunda, Daveyton, Sebokeng (Edu-City) and Upington 
respectively.   
 

The vision statement of the University is: 
 

“To be a University that leads in innovative knowledge and quality technology education”. 
 

The University’s mission statement states that the VUT: 
 

“Produces employable graduates by:- 
Adopting cutting edge technology and teaching methods; creating a scholarly environment 

conducive for knowledge creation, learning and innovation; developing a Programme 
Qualification Mix (PQM) that meets the needs of society in Africa and beyond”. 

 
In order to achieve the above-mentioned mission and vision, the University developed a 
Strategic Direction with core activities.  The rationale for the Strategic Direction is to enhance 
the institution’s delivery of teaching and learning, research and development, community 
engagement and support processes and systems through effective internal capacity and 
productive partnerships (see Appendix A). 
 
 
1.1 Vaal University of Technology’s most salient features in enhancing student 

success: 
 
1.1.1 Optimising Teaching and Learning 
 
VUT established the Centre for Academic Development (CAD) in 2012 in order to support the 
University’s initiatives to improve student success and to deliver a “student-centered” learning 
experience in a multi campus model. VUT is positive that this initiative will create a scholarly 
environment that is conducive to effective teaching and learning.  The following initiatives of 
the CAD contribute to student success:   
 
Academic Support: 
The CAD provides multi-faceted support including a writing lab, tutoring system, disability unit, 
and a Math’s Centre aimed at Science, Technology and Engineering students, to name but a 
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few.  The CAD is also constructing a Learning Development System aimed at creating 
learning communities.   
 
Language Development and the First Year Experience: 
Language development planning and policy making is a continuous process at VUT. 
Language Development aims to promote English as an official language while not neglecting 
the VUT’s commitment towards functional multilingualism. 
 
The CAD s  is developing a first year experience for all incoming first years who experience , 
challenges that accompany the transition from school to university, (e.g. academic, social and 
emotional under-preparedness; unfamiliar pedagogies and assessment requirements; peer 
and social pressure; first-generation students; disabilities; financial pressure; etc.) 
 
Staff Development and Evaluation of Teaching Quality: 
Staff Development Programmes are the core of the offerings of the Centre For Academic 
Development. The Centre promotes customization and the tailoring of specific programmes 
aimed at academic staff.  
Quality teaching and learning epistemic process.  Through evaluating lecturers, an emphasis 
on quality is produced resulting in an evolutionary process which impacts on the lecture and 
students likewise.  
 
E-Learning: 
VUT through the Centre for Academic Development aims to deliver a Learning Management 
System like Blackboard within a multi – campus model. This will enhance the student 
experience, skills and satisfaction to increase retention and throughput. It furthermore enables 
greater access and flexibility in the delivery of quality teaching and learning. 
 
Curriculum Development and Programme Accreditation: 
The VUT’s curriculum development approach is to support social constructivist curricula 
taking a student centered approach to T&L by using cutting edge Technologies.  This is 
carried out by facilitating the development and accreditation of appropriate curricula which 
promotes active learning and addresses the needs of all stakeholders’ involved in the T&L 
process.  
 
Through Programme Accreditation the CAD is able to facilitate the monitoring and 
accreditation of academic programmes at the Vaal University of Technology. The aim is to 
build a new HESQF programme mix till 2020 and is continuously updated and expanded. 
 
1.1.2   Enhance Research, Innovation and Commercialisation 
 
Initiatives introduced following the adoption of the Corporate Strategy in 2010 are showing a 
gradual entrenchment of a culture of research within the Vaal University of Technology. 
Research output and publications have grown exponentially (56% in 2012). 
 
The focus of the University is to retain the upward trend by encouraging academics to 
become and remain active in conducting research at the institution. To support this initiative 
fourteen (14) postdoctoral research fellows were appointed in 2013 to support staff towards 
completing their Masters and Doctoral qualifications. 
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1.1.3 Research Capacity Development Initiatives 

 
The number of active researchers and post-doctoral fellows is increasing gradually as a result 
of initiatives such as the VUT-SANTRUST partnership, started in 2012 to grow the number of 
new generation academics. With the inclusion of 21 staff members in 2013, the 
VUT/SANTRUST programme offers support to a total of 41 academics, who are in the 
process of completing their post-graduate qualifications. 

 
 
1.1.4 Academic Exchange Policies 
 
To support the development of researchers and to attract additional capacity and expertise 
into VUT, the following policies were approved by Senate: Post-doctoral Research Fellow 
Policy, Professorship Policy, Scholars Fund Policy and the Lecturersʼ Fund Policy. 
 
The institution introduced the new Research and Innovation Recognition Awards to serve as 
an incentive for individual researches to compete for the recognition of their work.  Other 
awards include the Teaching and Learning Awards as well as the Faculty and Non-Faculty 
Awards. 
 

 
1.1.5 The Higher Degrees Unit (HDU) 
 
The Higher Degrees Unit (HDU) was established to significantly grow the number of post-
graduate students. During 2013, the HDU registered 299 students – new and old. Current 
students submitted progress reports to enable the HDU to monitor and evaluate their 
progress. 
 
 
The Hub and Spokes Initiative:  The Hub and Spokes model, this year supported fifteen (15) 
candidates as part of its initiative to grow the next generation of academics at VUT.  15 of a 
total of 25 students have graduated at VUT Cum Laude. 

 
Awards:  In conjunction with the research awards, academics are eligible for the Rectorateʼs 
Award for Teaching Excellence. The awards are divided into three categories, namely 
recognition, merit and highest recognition, with each category allocated four winners. 

 `  
 
2. CRITICAL REFLECTION ON FOCUS AREAS 
 
2.1 FOCUS AREA 1:  Enhancing University Teachers 
 
2.1.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 

Please be specific by quoting from the Strategic Plan (SP 2010).  
 
The following aspects of the plan links with the enhancement of university teachers: 
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 According to the institution’s Strategic Plan (SP), students are given the opportunity to 
assess the quality of teaching (SP 2010:20).  

 Strengthening of teaching resources and staff development (SP 2010:23; ARP 2010:11) 
and coaching (DRPP 2010:5). 

 Retaining of academic staff (DRPP 2010:5). 

 Reducing the student/lecturer ratio (managing workload). 

 According to the Strategic Plan (SP 2010:27) as well as the institution’s Developing 
Resources and Planning Programme (DRPP 2010:4), capacity building initiatives are 
introduced. 

 “Producing a scholarly environment, conducive to learning and innovation” (SP 2010:40). 

 Quality Teaching is one of the institution’s strategic objectives, this is achieved amongst 
others, through the improvement of teacher’s qualifications and research output (SP 
2010:45). 

 A strategic theme that was identified in the Academic and Research Programme that has 
relevance to this focus area is an “effective learning and human capital development” 
programme (ARP 2010:6). 

 Quality assurance initiatives in order to develop institutional capacity by means of 
continuous addressing issues related to the institution’s improvement activity plan based 
on the HEQC audit report (ARP 2010:11). 

 
 
2.1.2 What activities do you currently have in place related to this focus area that 

are successful?  What evidence do you use to conclude that they are 
successful? 

 
The following below mentioned activities have been put in place by the Centre of 
Academic Development since 2012:  
 

 Orientation Programme for New Staff:  VUT implemented a year - long orientation 
programme for the newly appointed academic staff members which was approved by 
Senate in 2012. This is done through an initial three -day orientation programme followed 
by a series of five (5) workshops that are attended by newly appointed academic staff 
members during the year. The orientation programme for newly appointed academic staff 
is conducted twice a year in the first and second semester; 
  

 Staff Development Programme: An on-going Academic Staff Development Programme for 
current academic staff members composed of a series of workshops are held each 
semester. 

 

 Evaluation of Teaching: The Evaluation of teaching using Clicker Technologies based on 
the Teaching, Module and Peer Evaluation Policy of VUT (approved by Senate) is a 
priority towards ensuring Teaching Quality. The number of evaluations in 2013 included 3 
academic staff while the number of evaluations for 2014 include 50 academic staff across 
the four faculties; 
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 Environmental Scanning of the Learning Environment: VUT through the CAD has 
collaborated with the University of the Free State in view of the South African Survey for 
Student Engagement (SASSE) and Lecturers’ Survey for Student Engagement (LSSE), 
which is an online evaluation system to provide the institution with an environmental scan 
of the learning environment and the student experience at VUT. This is a new initiative 
since August 2014 and currently 333 students have completed the online surveys; 

 

 Teaching Excellence Awards: The Awards for teaching excellence conducted annually in 
recognition of best practices in teaching (RATE). Awards for the first time were able to 
include recipients from the multi campus sites of delivery in 2013; 

 

 Staff Development Conference:  The CAD has hosted the annual In-House staff 
development conference towards advancing the Scholarship of Teaching and Learning. 
Only 8 academic papers were presented in 2012, while in 2013, 16 academic papers were 
presented. In 2014 a number of 24 papers were presented with the university buying a 
special edition of the Mediterranean Journal of Social Sciences to publish the papers 
presented at the conference. 

 

 Research Development and Awards:  Research development is a priority for the institution 
and is done in an ongoing way including many initiatives such as the “Hub and Spokes” 
programme of the institution and the “Santrust” programme for Doctoral students and 
supervising staff.  
 

 Awards for Excellent Research are awarded to researchers in the Faculties including the 
“Researcher of the Year Award”. There are also awards for Excellence in Teaching 
denoted as the “Rectorate Award for Teaching Excellence” or RATE which is awarded to 
academic staff that excel in their teaching profession. 

 
 

2.1.3 What activities related to this focus area have you initiated during the past three 
or four years that have not been as successful as you had hoped? In what ways were 
they unsuccessful?  What do you think might be the reasons for the lack of success. 
 
The Implementation of the Teaching and Learning Model:  The implementation of a new 
teaching and learning model for the VUT, is a direct response to improving the teaching 
quality so as to produce the necessary graduate skills which will improve the economy of 
South Africa. Any implementation of a teaching and learning model needs to be meaningful 
and not left embedded in a strategic document with very little impact. Should this occur the 
teaching and learning model becomes a vehicle of change for the sake of change with very 
little meaning at an institutional, programme and discipline-specific level. The dilemma arises 
when the lecturers have no clearly defined university-wide operational plan by which to 
implement the new teaching and learning model; 
 
Performance Management System:  A process of performance management and appraisal 
was introduced. There was a lot of opposition from academics and non-academics to this 
process. This process was revived during the past 18 months. It is now better managed, 
proper training is given to all staff at all levels so as to ensure buy-in from all role players, and 
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promises to be successful in 2014 as the first year of implementation. VUT has not had an 
Executive Director: Human Resources to drive the process. 
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The implementation of the Teaching and Learning Model:  The implementation of a new 
teaching and learning model for a university of technology is a direct response to improving 
the teaching quality within a university so as to produce the necessary graduate skills which 
will improve the economy of South Africa. Any implementation of a teaching and learning 
model needs to be meaningful and not left embedded in a strategic document with very little 
impact. Should this occur the teaching and learning model becomes a vehicle of change for 
the sake of change with very little meaning at an institutional, programme and discipline-
specific level. The dilemma arises when the lecturers have no clearly defined university-wide 
operational plan by which to implement the new teaching and learning model; 
 
Work-Package:  A work-package was introduced for all academics to ensure that academics 
are not overburdened in one aspect and not given enough time and opportunities for the other 
functions expected of academics. These workload schedules ensure that management within 
the Faculties have the ability to plan and manage all the functions within their Faculties. This 
initiative that started 4-5 years ago was not originally met with enthusiasm by all parties 
involved, but with time the points of contestation were addressed and ironed out. VUT is 
positive that with the implementation of the PMS system, the work-package problem will to a 
large extent be addressed. 
 
Part Time Staff at Sites of Delivery:  The majority of academic staff members at VUTs sites of 
delivery and many academic staff at the main campus are part time lecturers.  This situation 
might impact negatively on staff retention, teaching and learning and so forth.   
 
2.1.4 What activities have you recently implemented or are you planning to 

implement in the next 12 to 18 months related to this focus area?  Why have 
you chosen these particular activities?  What is the need or problem they 
are intended to address?   

 
 
Programmes Implemented Over the Last 12 – 18 Months:  
Professional Development Programme (PGDipHE):  A Post Graduate Diploma in Higher 
Education (PGDipHE) was introduced in 2013 as part of the Professional Development 
Programme of academics in order to implement the university’s capacity building initiatives. In 
the first year of offering (2013), a total of 76 staff members voluntarily entered for this 
qualification. In 2014 this number has increased to 102 registered students. The programme 
also caters for staff from FET colleges. 
 
A year-long orientation programme for the newly appointed academic staff members by the 
CAD: This is done through an initial three -day orientation programme followed by a series of 
five (5) workshops that the newly appointed academic staff members have to attend during 
the year. The orientation programme for newly appointed academic staff is conducted twice a 
year in the first and second semester. This programme addresses the need for newly 
appointed as academics to be introduced to teaching at a university of technology. 

 
An on-going Academic Staff Development Programme by the CAD: for current academic staff 
members composed of a series of workshops held each semester. This programme 
addresses the needs of academics and are customized and tailored for academic 
departments.  
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Evaluation of teaching using Clicker Technologies based on the Teaching, Module and Peer 
Evaluation Policy of VUT. Number of evaluations conducted by the CAD in 2013 include 3 
Lecturers while the number of evaluations for 2014 included 50. This programme is based on 
helping academic staff to understand their teaching practise based on the input of peers and 
students. Furthermore   to develop an understanding of teaching quality at an institutional and 
faculty level as well as discipline level. This helps to determine the needs of academic staff 
which shape developmental programmes. 

 
In-House staff development programme: Hosting the annual In-House staff development 
conference for advancing the Scholarship of Teaching and Learning. Only 8 academic papers 
were presented in 2012, while in 2013, 16 academic papers were presented, in 2014 a 
number of 24 papers were presented with the university buying a special edition of the 
Mediterranean Journal of Social Sciences to publish the papers presented at the conference. 
The focus of the activity is to help the development of the scholarship of teaching and learning. 

  
 The above mentioned programmes were implemented in response to a limited programme 
been offered for academic staff development before 2012 which included:   
 

 An academic Induction programme every semester  

 Bi-annual training programmes are offered to academic staff to train them as 
accredited assessors.  
 

Academic staff requested that relevant programmes be offered at VUT at the inception of the 
CAD in 2012. Deans and HoD’s in faculties requested the evaluation of teaching quality from 
student feedback and peer perspective. The system had not been operational due to 
problems experienced at a managerial level before 2012 and the formulation of the CAD.  The 
concerns raised in 2013 informed the formulation of the topics, structure and the duration of 
the workshops.  
 
 
Programmes to be Implemented in the Next 12 – 18 Months by the CAD: 
 
Leadership Development for Academic Leaders Programme:  The CAD is hoping to introduce 
a leadership development programme for academic leaders (HODs) which is specifically 
aimed to address the need in leadership and managerial skills; 
 
Establishing a “Staff Development Hour”: The CAD is looking into establishing a university-
wide staff development hour.  This would be an hour when students would be able to go to 
their day houses, and the staff will have an hour dedicated to development.  During this time, 
HR, Faculties, Research and the CAD would all run different programs aimed at improving 
staff; 

 
 

2.1.5 What are the challenges or problems related to this focus area that still 
need to be addressed in your institution?  
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Operational Plan to Support the Teaching and Learning Model:  When the teaching and 
learning model is not implemented with an operational plan which includes the institutional, 
programme and discipline-specific level, a disenabling environment is created for teaching 
and learning at VUT.  
 
Government Structure: Beyond these initiatives, the CAD has identified that without a proper 
governance structure, the staff development programme will not have the required impact.  
This governance structure needs to have sound policies that are enforced, clear rules & 
regulations, and documented standard operating procedures. 
 
 
2.2 FOCUS AREA 2: Enhancing Student Support and Development 
 
2.2.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 

Please be specific by quoting from the Strategic Plan.  
 
The following aspects of the plan links with enhancing student support and development: 
 

 According to the Strategic Planning document (SP 2010:20), a need for a paradigm shift 
was emphasized to: define academic performance in terms of output e.g. student 
performance and results. Therefore students should be supported to become a new 
generation of citizens that can solve the problems of society. 

 Develop a mature student representative body that is fit to take up their responsibility and 
mandate towards the institution and their constituency (SP 2010:23). 

 Create relevant learning opportunities in a conducive learning environment (SP 2010:26). 

 Create technology focused learning (SP 2010:26). 

 Building capacity for dynamic and creative research and technology development and 
transfer (SP 2010:26). 

 Develop the creative capacity of students to become entrepreneurial and innovative 
creators of knowledge (SP 2010:27). 

 Development of appropriate learning and learning experience to deliver graduates that 
society requires (SP 2010:28). 

 Grow institutional capacity to support development of entrepreneurship, innovation and 
problem solving (SP 2010:28). 

 Institutionalize Experiential Learning through agreements between VUT and industry (SP 
2010:27). 

 
2.2.2 What activities do you currently have in place related to this focus area that are 

successful?  What evidence do you use to conclude that they are successful? 
 
Writing Laboratory as part of the function of the CAD:  The VUT’s Writing Laboratory is 
gaining momentum from the inception in 2012. The laboratory attend to the needs of 
approximately 1137 students in 2013 and aim to serve the needs of 1500 students in 2014.   
The impact of the lab can be seen in the growth in student number over the last 2 years. 
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Mathematics Centre as part of the function of the CAD:  The VUT’s Mathematics Centre is 
supporting students in Mathematics and Statistics.   In Mathematics, first year students are 
supported. In 2013 a total of 2408 consultations were done with VUT’s Mathematical II 
students.  The pass rate of the students increased from 28% in the first semester to 42% in 
the second semester in 2013. With regard to Mathematics I, a total of 2417 individual 
consultations were held. From a potential group of 1313 students a significant high 
attendance rate was registered.  Diagnostic testing was done for 486 first year Mathematical 
students. The pass rate increased from 63% in 2013 to 81% in 2014.    In 2014, during the 
first semester, the pass rate of the Mathematical students improved from 42% to 54%.  
 
Student Counselling and Support:  The following student support services are offered: 
Career assessment and counselling, Psychological Counselling, Academic and Social skills 
workshops (e.g. study skills, exam preparation, managing test and examination anxiety, etc.).  
It is expected that all first year students should undergo student profiling including NBTs 
(National Benchmark Tests), aptitude and interest tests. A total of 994 students received 
individual counselling, 255 attended study skills workshops, 634 undergone psychometric 
testing, 69 received career counselling and 912 have done NBTs. 
 
Campus Clinic:  According to the 2010 and 2013 student satisfaction survey data, the 
students are extremely satisfied with the support and services rendered by the institution’s 
campus clinic.    The services include individual consultations, group workshops and 
awareness campaigns on a variety of topics.  
 
Academic Learning Programme (Short Course): Pre-diploma intervention:  All students not 
qualifying for main stream programmes attend a 1- year Short Course(Academic Learning 
Programme) consisting of 5 modules determined by the respective faculties. This programme 
is regarded as an intervention programme, redressing access. This Short Course is based on 
a centralized system (administration, management, coordination by a dedicated unit).  The 
success of this intervention is evident as the success rates of the students within the various 
mainstream diploma programmes are much higher as those students entering the 
mainstream programmes directly after completing grade 12.  This concurs with the annual 
student tracking completed by the unit. 
 
Co-curricular Activities:  The institution creates an inviting environment for students to develop 
their physical and mental performance as well as social relationships. For this purpose, VUT 
established a Sport Academy that offers students a range of co-curricular activities. Highlights 
of 2013 includes the development of a soccer field for VUT students.  The institution received 
a gold medal at the World Student Games Athletics.  Some of the outstanding highlights in 
2014 include a student that represents South Africa at the World Student Cross-Country 
Championships in Uganda, the selection of Tyrone Madilola as a member of the CUCSA 
games in Zambia, two Hammer Throw athletes that broke two South African records and an 
athlete that represented South Africa at the Hammer Throw World Junior Championship in 
Oregon, USA.    
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Student support at sites of delivery:  Due to the uniqueness of sites of delivery in comparison 
with the Vanderbijlpark campus, there is in general a lack of sufficient student support service, 
e.g. student counseling and campus clinic services. 
The Faculty of Engineering and Technology implemented a successful virtual classroom that 
functions well and assists in remote lecturing at other delivery sites.  
 
2.2.3 What activities related to this focus area have you initiated during the past 

three or four years that have not been as successful as you had hoped?  In 
what ways were they unsuccessful?  What do you think might be the 
reasons for the lack of success?  

 
Tutor Development Programme:  VUT before 2013 conducted two sessions of training 
workshops per year was not enough and suitable before 2012. This training proved to be 
ineffective and impacted the quality of the programme negatively.  Reasons for the lack of 
success could be the lack of integration with the faculties. The programme needs to include 
tutor supervision and check in sessions to ensure follow up training or refresher training when 
required. 
 
Service Learning:  The integration of Service Learning as a component of the curricula is not 
implemented successfully due to various reasons (cost implications, new concept, skepticism 
and so forth).  
 
E-Learning:  In the last four years the VUT implemented Sakai and Moodle. E-learning is not 
widely used across VUT with infrastructure and support issues appearing to be real obstacles. 
Discussions with faculty and department staff suggest that across the entire institution 
between approximately 10% and 15% of academic staff deployed e-learning with only about 
5% actively engaged. However, some faculties were more active, for example, it was 
estimated that about 30% of staff in Engineering and Technology used an LMS or related 
technologies. Additionally, numerous staff commented that if the infrastructure challenges 
could be removed many academics would engage with e-learning as there was enthusiasm 
and a wish to remain current.  
 
Tracking System: Although the tracking system is in place, it does not function optimally.  The 
effective implementation of the system is hampered due to ineffective data capturing, IT 
system and software, Enterprise Resource Planning (ERP) configuration and lack of tracking 
interventions. 
 
Student Feedback System on Teaching: VUT developed and implement a class feedback 
system.  The system is not fully utilized by all staff due to the fact that it is not compulsory.   
 
Implementation of the Teaching and Learning Model: The VUT developed a teaching and 
learning model based on the principle of social constructivism.  This has not proven to be 
successful as no operational plan to cascade the model at an institutional, faculty and 
discipline level was implemented.  
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2.2.4 What activities have you recently implemented or are you planning to 

implement in the next 12 to 18 months related to this focus area?  Why have 
you chosen these particular activities?  What is the need or problem they 
are intended to address?  

 
 
Activities the CAD Has Implemented in the Last 12 – 18 Months: 

 
Writing Laboratory:  The Writing Lab has ensured the integration of academic literacy into the 
mainstream through the offering of B- Tech students support as part of integrating academic 
writing into the mainstream. A total of 14th workshops were held in 2014 and the reason for 
the implementation was to offer support to post-graduate students It is imperative that the 
Language Development Unit will implement integrated academic literacy programmes in the 
mainstream to support of the undergraduate programme.  

 
Orientation 2013 and 2014: This one-week orientation was aimed at ‘kick-starting’ the First 
Year Experience (FYE), by orienting students to studying at VUT and building an initial 
awareness of the academic expectations, social activities and values associated with VUT. 
The process involved a top-down and bottom-up approach of all management structures 
within VUT. The orientation programme in 2015 will be implemented as an integrated 
programme when classes commence. 

 
Activities the CAD Is Planning to Implement Through the CAD in the Next 12 – 18 
Months: 
  
First Year Experience Programme:  The FYE is a new programme and is in the process of 
being developed.  Best practice was benchmarked, and the current uptake and use of the 
FYE at the VUT was reviewed.  The findings of the aforementioned will assist in developing 
(in collaboration with other stakeholders) a focused strategy to institutionalize and implement 
the FYE.  Action plans will be developed per faculty.   

    
Tutor training:  In conjunction with academic departments have decided to implement training 
as well as refresher training and to expand the tutor development programme to include class 
visits and check-in sessions. Through this is all tutors will receive feedback concerning their 
performance during the tutoring sessions. In addition the information received would be used 
to further development training sessions. 

 
E-Learning: VUT has agreed to deploy a propriety-based enterprise LMS by providing a 
single integrated learning environment to support staff and students across the university. A 
number of 18 pathfinder projects with 80 academic staff are receiving training in 2014 and 
2015. 

 
Teaching and Learning Research Project:  Introduce a scholarship of teaching and learning 
research project that will focus on graduateness at VUT. 
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Student Success Plan:  Faculties want to engage in a Student Success Plan by identifying 
coaches, counselors and advisors to identify student challenges and match students with the 
resources they need.  
 
Learning Enhancement Checklist:  Student counseling plan to implement a Learning 
Enhancement Checklist (LEC).  The LEC is not a psychometric or psychological instrument or 
battery. It is a diagnostic tool that focuses on problem identification (identifies barriers to 
academic success). It also serves as an early warning intervention strategy. 
 
The LEC will be used to: 

 Increase staff capacity (through group assessment) 

 Promote student empowerment through self-awareness 

 Offer faculties support for at-risk-students 

 Increase retention and throughput, and  

 Maximize the cooperative referral system within our institution. 
 
 
2.2.5 What are the challenges or problems related to this focus area that still 

need to be addressed in your institution?  
 

Operational Plan to Support the Teaching and Learning Model:  When the teaching and 
learning model is not implemented with an operational plan which includes at the institutional, 
programme and discipline-specific level, a disenabling environment is created for teaching 
and learning at VUT. Therefore it is suggested that an operational plan be implemented. 
 
Governance Structure: Beyond these initiatives, the CAD has identified that without a proper 
governance structure, the staff development programme will not have the required impact.  
This governance structure needs to have sound policies that are enforced, clear rules and 
regulations, and documented standard operating procedures. 
 
2.3 FOCUS AREA 3: Enhancing the Learning Environment 
 
2.3.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 

Please be specific by quoting from the Strategic Plan. 
 

 Improving the teaching infrastructure (SP 2010:23). 

 Support of Science Park Planning and Development in order to progressively prepare for 
the Educity Campus (ARPA 2010:15). 

 The VUT submitted a Project Proposal Document to the Department of Education (PPD 
2012) on infrastructure development and efficiency funding for the period of 2012-2014.  
This proposal seeks to justify major strategic initiatives in light of the available categories 
of funding that will be provided by the Minister of Education to address current 
infrastructure deficiencies and support improvement in success and graduate rates. The 
proposal addresses the specific investment, infrastructure and change areas required to 
meet the Institution’s current challenges (PPD 2012: 8).  
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 The physical environment and infrastructure is not always conducive for teaching and 
learning; this was a finding of the staff members’ survey, which was confirmed with the 
students’ satisfaction survey (SSS 2013). The institution does not have adequate services 
and facilities for disabled students (this concurs with the 2010 report). The lecture halls 
and laboratories are not all well-equipped; the laboratories were also an identified issue of 
dissatisfaction in the 2010 report (SSS 2010). 

 
2.3.2 What activities do you currently have in place related to this focus area that are 

successful?  What evidence do you use to conclude that they are successful? 
 
Academic Learning Programme (Short Course): Pre-diploma intervention:  All students not 
qualifying for main stream programmes attend a 1- year Short Course(Academic Learning 
Programme) consisting of 5 modules determined by the respective faculties. This programme 
is regarded as an intervention programme, redressing access. This Short Course is based on 
a centralised system (administration, management, coordination by a dedicated unit).  The 
success of this intervention is evident as the success rates of the students within the various 
mainstream diploma programmes are much higher as those students entering the 
mainstream programmes directly after completing grade 12.  This concurs with the annual 
student tracking completed by the unit. 

Library Service: The Library has identified staff members to serve on the Quality Improvement 
Team. The library’s strategy is clearly articulated within the following three parameters: 
Improved accessibility; enhanced networking and improved business processes. All of these 
are in support of service excellence, facilitating access to information and becoming more 
visible within the VUT community. Client concerns are registered and attended to.  

Constant reviews are done to assist the Library to grow and meet its objectives as well as 
satisfy its users. Feedback cards have been introduced. The goal is to get the clients to rate 
Library services and to give feedback. Drop-in boxes and feedback cards for information 
specialists and service points are displayed in all rooms/counters including sites of delivery. 
Client concerns are registered and attended to. Service compliments and suggestions are 
registered and feedback is given if applicable. 

The Libqual survey was conducted amongst academic staff. 140 Academic staff participated 
in the survey. Services and facility needs have been identified, including those relating to 
space needs for academic staff. Focus group interviews with academic staff were conducted 
in 2013. The Feb 2014 report on the focus group interviews compiled by the Quality 
Promotion Unit registered concerns and compliments of academic staff. Staff in general 
acknowledges the advancements made in the Library services.  In support of increased 
accessibility to information, the library has extended its business hours to include public 
holidays.  Access statistics have demonstrated the need for extended business hours.  My 
VUT is a self-service facility that allows staff and students to keep track of their loans, renew 
loans electronically, save searches strategies and update their patron records remotely 
without having to visit the library physically, saving time for clients. 
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New Buildings and Centre:   New buildings were developed in order to address the need for 
adequate teaching and learning space by means of funds from the Infrastructure Projects 
Grant.  The institution developed a new administration block, an Engineering Building, 
Mathematics Laboratory and a Writing Laboratory.   The previous Ekurhuleni Campus in 
Kempton Park moved to a new premises and will be referred to as the Daveyton Campus.  
This campus has better access for physically challenged persons in comparison with the 
Ekurhuleni Campus as well as proper library facilities. 
 
Infrastructure and Technology:  The Secunda site of delivery has a virtual classroom facility 
which is linked to the Vanderbijlpark campus and supports mainly the enhancement of the 
BTech Power Engineering offerings at the Secunda campus.  This takes place by means of 
lectures and live interactions between staff and students of both campuses.  This facility is not 
only used for the purpose of teaching and learning but also for meetings between staff and 
students via a video link-up system. 
 
Technology Enhanced Learning:  Staff training on the LMS system (which will be rolled out in 
October 2014), will commence in 2015.  This initiatives is on par with the Pre-determined 
Objectives (PDOs) of the institution. 
 
 
2.3.3 What activities related to this focus area have you initiated during the past three 

or four years that have not been as successful as you had hoped?  In what ways 
were they unsuccessful?  What do you think might be the reasons for the lack of 
success? 

 

Infrastructure (access for physically challenged students):  The Vanderbijlpark campus has 
limited access facilities for its physically challenged students.  This concurs with the findings 
of the student and staff satisfaction survey reports of 2010 and 2013.   

Management of Teaching Venues:  Adequate teaching venues at the Vanderbijlpark campus 
is a major concern. The venues are not conducive for effective teaching due to insufficient 
departmental management. The fact that academic departments have not total control and 
management of teaching facilities, aggravate this situation. 

The above-mentioned situation regarding the availability and size of lecture rooms, create 
problems when lecturers develop time tables for different programmes. Staff members 
responsible for the drafting of time tables, experience difficulty in finding proper teaching 
venues that can accommodate students. Venues at the Vanderbijlpark campus range from a 
capacity between 30 – 200 students. From 2015 this problem will escalate as the realigned 
diplomas are introduced.  This will run concurrently with the existing programmes offered at 
the institution. In some departments (e.g. Legal Sciences), offices of the staff are not 
centralised, which hampers effective lecturer-student interaction, communication and 
consultation. 
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Maintenance of Venues:  A lack of proper maintenance of teaching equipment and 
infrastructure at the Vanderbijlpark campus (broken and insufficient furniture, insufficient 
lighting, lack of maintenance of teaching equipment, lecture rooms that are ineffective for 
teaching due to structural reasons and so forth) impact negatively on effective teaching and 
learning activities.  This concurs with the outcome of the 2010 and 2013 satisfaction survey 
reports. 
 
Need of Dedicated Laboratory/Technical Staff:  The successes of the implementation of 
electronic enhanced learning in various programmes were negatively affected due to a lack of 
dedicated staff (laboratory and technical). 
 
Campus Safety:  The campus is perceived as being unsafe by especially part time staff and 
students due to poor lighting and insufficient campus security at night. 
 
Library Services: The library continues to implement the recommendations from the external 
review as captured in the QIP. Expansion of Learning spaces and facilities for the main and 
site of delivery requires urgent attention; the VUT should consider the building of a modern 
library facility with more physical space in the near future, as the current library cannot 
accommodate all students. 
 
2.3.4 What activities have you recently implemented or are you planning to implement 

in the next 12 – 18 months related to this focus area? (Why have we chosen 
these activities?  What is the need or problem they are intended to address?) 

 
Campus Master Plan:  VUT is in the process of compiling a Campus Master Plan in order to 
address the institution’s need for teaching and learning space.  Additional three buildings will 
be developed in order to alleviate the infrastructural needs.  Additional to the new Engineering 
block, another level will be built in order to address the need for laboratories in the Faculty of 
Engineering.  The Master Plan will provide areas for group work at the Vanderbijlpark campus’ 
library.   
 
Technology Enhanced Learning: The department of Applied and Electronic Engineering 
introduced ICT enhanced learning. Students are provided with the opportunity to view lectures 
on line at their own pace and time at a place of convenience via their own computers, laptops 
and even smart phones. Technical support is provided to assist lecturers in utilising the 
equipment and pedagogical support is provided by an academic staff member in creating the 
online learning material. As part of the online learning facility, formative assessment is 
provided to students to assess their knowledge after the completion of the curriculum 
component. Assessment results are electronically provided to the students immediately. The 
student’s progress could be monitored continuously through the semester. The online test 
results are accessible for the lecturer through email.  Students’ progress can be monitored by 
means of the Student Response System.  
 

Planned Infrastructure:  As already mentioned, VUT is currently in the process of compiling a 
Campus Master Plan in which initiatives will address the deficit of the envisaged teaching and 
learning infrastructure.  This will also serve to inform the next round of infrastructure funding.  
In order to address the need for teaching and learning facilities, VUT is in the process of 
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building additional three buildings at the Vanderbijlpark campus.  Additional teaching space 
will be created for the Engineering faculty (laboratory). These expansions form part of the 
DHET co-funded infrastructure projects. The following projects were co-funded by the DHET: 
a new Disability Unit and African Languages Centre, an extension of an Engineering 
Laboratory, a new Life and Physics Sciences building, two new student housing buildings as 
well as a new Teacher Education building (DHET Infrastructure Projects). 
 There is a need for the expansion of accommodation of library services at the main campus 
and the sites of delivery, the effective utilisation of space in the main library, provision of 
areas for more group work, creating a clear distinction between quiet and less quiet study 
areas. The abovementioned activities are subject to the outcome of the VUT Campus Master 
plan. 
 
2.3.5 What are the challenges or problems related to this focus area that still need to 

be addressed? 
 
Student Residences: With reference to the recommendations of the Dropout Study Report, 
the institution should give serious attention to the need for student accommodation.  There is 
a need for sufficient accommodation for students at both the main campus as well as the 
Secunda campus (see also the Satisfaction Survey Reports of 2010 and 2013). 
 
Student Registration Process:  The re-engineering of the registration process was identified 
as a high priority.  The 2010 and 2013 satisfaction survey reports emphasised a significant 
low satisfaction level for this process.  This situation can be improved by means of the 
implementation of adequate software. 
 
IT/Network:  The-unavailability of Wi-Fi facilities on certain areas of the Vanderbijlpark 
campus should be addressed.  IT network at the Vanderbijlpark campus and all sites of 
delivery is a grave concern.  The institution’s cell phone connections in certain lecture offices 
are poor.  This concurs with the 2010 and 2013 satisfaction survey report.  The high 
frequency connection failures with the institution’s IT network impacts on the quality of the 
enhancement of the institution’s core business and operations.  
 
Library services:  Insufficient financial resources hamper the initiatives of VUT to address the 
needs for a new library building at the main campus. Site identification, design, funding and 
construction are still pending. The library at the Secunda campus is too small and ineffective 
to serve the needs of its users (see Satisfaction Survey Reports of 2010 and 2013).  Plans 
are in place to increase this library in size.  
 
2.4 FOCUS AREA 4:  Enhancing Course and Programme Enrolment Management 
 
2.4.1 Which aspects of your institution’s Strategic Plan relate to this focus area? 

Please be specific by quoting from the Strategic Plan.  
 

 The institution’s Predetermined Objectives (PDOs) for 2014 states that an enrolment 
pattern for optimum subsidy allocation is a priority (PDO 2014:12). 

 The enrolment planning should reflect the institution’s initiative to balance student FTE 
with the headcount ratio (PDO 2014). 
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 According to the PDO 2014, institutional planning should take into consideration that the 
student enrolment profile will take time to change (effected by enrolment and 
performance). 

 Institutional planning considers the improvement of the undergraduate pass rate as a 
priority in determining the enrolment figures. 

 The institution’s Enrolment Plan makes provision for the accommodation of students from 
FET colleges, other institutions of higher learning and grade 12 students.  The annual 
enrolment planning is primarily the responsibility of the DVC: Academic and the Executive 
Deans. The Enrolment Plan for the VUT capped student enrolment on 18900 students 
until 2020.  The following targets for study fields enrolments are set for the university:  
Science, Engineering and Technology 60%, Human Sciences and Management Sciences 
40%. 

 VUT is in the process of phasing out the BTech degree, while the Advanced Diploma and 
Post Graduate Diploma are phased in. 

 
2.4.2 What activities do you currently have in place related to this focus area that are 

successful?  What evidence do you use to conclude that they are successful? 
 
HEQsF Implementation Plan:  In keeping with the phased approach on the HEQsF 
Implementation Plan, namely the categorising of programmes into Category A, B and C, 
the following is a summary of the applications of VUT that was submitted to the HEQC:  
Category A (programmes with few or no changes): 36 programmes; Category B 
(programmes that require some curriculum development but not so much as to 
constitute 50% changes to the curriculum structure): 33 programmes and Category C 
(programmes that require major curriculum development to be undertaken that will result 
in 50% or more changes to programme design and therefore requires new application 
for programme accreditation): 11 programmes. 
 
Confirmation of New Programmes Accredited: The following programmes were awarded 
accreditation by the HEQC: Diplomas in Labour Law, Legal Assistance and Ecotourism 
Management; Advanced Diplomas in Policing and Safety Management; a Postgraduate 
Diploma in Higher Education, a Bachelor degree of Science in Medical Laboratory 
Sciences and the doctoral degrees in Technology in Chemistry, Doctor of Philosophy in 
Biotechnology and Doctor of Philosophy in Chemical Engineering. 
 
Targets for First Year Enrolments: VUT’s first year student enrolment figure has a set target 
per year. Faculties are controlling their enrolment figures for first year students. When these 
enrolment targets are reached, the system automatically “blocks” any additional applications.  
The availability of space and laboratories are factors that impact on the setting of enrolment 
targets. 
 
Centralised System:  The institution’s initiative to change from a decentralised 
registration/enrolment system to that of a more centralised system, seemed to address 
the deficiencies of the previous system. 
 
High Risk Students:  The institution has initiatives in place to take the appropriate 
actions for interventions in identifying high risk students (refer to student counselling and 
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support, warnings, excluding and so forth).  The system interacts with the VUTs 
Continuation of Studies Policy.   
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National Enrolment Targets and Requirements:  The VUT managed to reach the 60%-
40% target (i.e. 60% SET and 40% Management and Humans Sciences enrolment 
figures) as approved by DHET as well as the requirements of the National Enrolment 
Plan.  The institution’s entry requirements are on par with the national minimum 
prerequisites. 
 
Continuous Reviews to Increase Entry Requirements:  Faculties are continuously in 
processes of reviewing entrance requirements.  All entry requirements that are identified 
to be increased are submitted to the institutional structures for approval (Faculty Boards, 
Curriculum Committee and Senate). 
 
2.4.3 What activities related to this focus area have you initiated during the past 

three or four years that have not been as successful as you had hoped?  In 
what ways were they unsuccessful?  What do you think might be the 
reasons for the lack of success?  

 
Registration Process:  The institution’s endeavour to move from a decentralised student 
registration system the past four years was without success. This deficiency will be addressed 
by the implementation of a centralised approach based on a pilot study. 
 
2.4.4 What activities have you recently implemented or are you planning to implement 

in the next 12 to 18 months related to this focus area?  Why have you chosen 
these particular activities?  What is the need or problem they are intended to 
address? 

 
Centralised Student Registrations: In order to address the student registration and 
administration issues of the VUT, the institution is in a pilot phase to introduce a centralised 
student registration and administrative system for all mainstream and extended programme 
students.  The new system makes provision for registrations to take place in different 
(centralised) venues.  The centralised system makes provision for the registration and 
administrative support with regard to the following: Student finance, application processes for 
bursaries, subject selections, timetable optimisation, capturing of data on the IT system and 
so forth.  
 
2.4.5 What are the challenges or problems related to this focus area that still need to 

be addressed in your institution? 
 
Student Profile: The VUTs proposed student complement consists mainly of students from the 
rural areas of the country.  Therefore the majority of the students do not have access to 
internet facilities to allow them to register online.  This results into ineffective communication, 
late registrations and various enrolment challenges.   
 
A major enrolment challenge is the fact that the institution has to deal with students that are 
largely unprepared for higher education. Various factors contribute to this i.e. no or poor 
career path planning, students are in general first generation students (see 2010 Dropout 
Study Report), the poor schooling system, lack of career counselling and so forth. 
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Students are often guided for the first time towards the various study disciplines offered 
during the registration process.  Therefore the students often opt for programmes that can 
accommodate them which results in learning barriers such as self-motivation etc. (See 2010 
Dropout Study Report).This unpreparedness leads to rapid changes of courses as a result of 
a lack of proper career counselling prior to registrations. 
 
Online Registration:  The Department Human Resource Management of the Faculty 
Management Sciences took part in a pilot online registration study.  Unfortunately, this study 
was without success mainly as a result of the institution’s IT system, including insufficient 
software.  Plans and the necessary resources are in place to address the IT related problems.  
 
2.5 OTHER AREAS THAT AFFECT STUDENT SUCCESS WHICH ARE NOT FALLING 

IN THE FOUR FOCUS AREAS 
 
2.5.1 Research, Technology and Innovation – The Science and Technology Park 

 
To broaden the research financial base and academic image of the institution, as well as to 
fulfill the mandate of community engagement by a university of technology, VUT adopted a 
business model that endeavours to exploit synergies from research, technology and 
innovation to complement and inform each other. With initial funding from the Department of 
Science and Technology, the Southern Gauteng Science and Technology Park (STP) was 
established at the Educity (Old Vista) campus. The purpose of the STP was to enable VUT to 
develop entrepreneurial partnership models in the region for the advancement of social, 
technological and economic development. These models are based on proven international 
case studies, where regional alliances involving Higher Education Institutions (HEIs) are used 
to achieve economic growth and providing local economies with higher level skills. By availing 
technology platforms, technological innovations and technical expertise and by creating 
awareness of selected technologies, such as additive, direct and digital manufacturing, design 
automation, new scientific and business processes the STP would contribute to raising the 
competitiveness of companies and the region. Staff, students and academics will also have 
new opportunities to be exposed to cutting-edge research and technologies. 
 
2.5.2 Quality Assurance 
  
The Quality Promotion Unit (QPU) is responsible for the facilitation of all quality assurance 
activities in order to enhance the core business of the institution.  
 
Programme and Departmental Reviews:  The QPU developed a quality assurance system 
based on the principles of continuous improvement.  All programmes offered at VUT are 
quality assessed within a ongoing cycle of three years.  The quality assurance system makes 
provision for institutional self-evaluation exercises followed by external peer review exercises.  
The outcome of reviews feeds into planning and resource allocation exercises including 
remedial action planning and -implementation. 

 
Satisfaction Surveys:  The QPU conduct institutional student and staff satisfaction surveys 
every three years.  Survey reports are disseminated to all levels of the institution for remedial 
action and resource allocation purposes.  Qualitative and quantitative information are 
gathered during surveys in order to triangulate findings.  The survey reports reflect not only on 
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the satisfaction level of the staff and students but also on deficiencies over time and the 
impact of past remedial actions and interventions by means of gap analysis. 

 
Focus Group Interviews:  Focus Group Interviews are used by the QPU as a qualitative 
assessment mechanism during reviews and ad-hoc assignments. 

 
Policy Reviews:  The QPU developed a policy review and –writing guideline in order to ensure 
uniformity of academic related policies and to enhance the quality of policies.  All policies are 
scheduled for reviews on an ongoing basis. 

 
National Quality Professional Bodies:  The QPU facilitates all external accreditation visits of 
Professional Bodies.  This includes the preparation for visits, facilitation of the process and 
remedial action exercises.  The QPU assists Faculties e.g. Engineering during external 
accreditation exercises.  Since its inception as a technikon, the institution has successfully 
retained its status as an ECSA (Engineering Council of South Africa) accredited provider of 
Engineering and B.Tech programmes. In the recent round of accreditation, VUT has all its 
engineering programmes approved for another four years. The challenge is to ensure that 
engineering programmes at delivery sites meets the ECSA criteria for accreditation. 

 
Research into Quality:  The QPU conducts on a continuous basis research into quality and 
published numerous articles per year in accredited journals.  Research conducted refine the 
quality system and enhances teaching and learning as well as institutional support services. 
 
2.5.3 Sound Financial Management  

 
The VUTs Financial Statements have been unqualified since 2001 due to sound financial 
management, planning and reporting, supported by ethical financial practices.  Resource 
allocation processes are integrated with institutional planning and supports the institutional 
strategic priorities. 

 
2.5.4 The Science and Technology Park 
 
STF offers staff, students and academics new opportunities to be exposed to cutting-edge 
research and technologies.  To broaden the research financial base and academic image of 
the institution, as well as to fulfill the mandate of community engagement by a university of 
technology, VUT adopted a business model that endeavours to exploit synergies from 
research, technology and innovation to complement and inform each other. With initial 
funding from the Department of Science and Technology, the Southern Gauteng Science and 
Technology Park (STP) was established at the Educity (Old Vista) campus.  The purpose of 
the STP was to enable VUT to develop entrepreneurial partnership models in the region for 
the advancement of social, technological and economic development. These models are 
based on proven international case studies, where regional alliances involving Higher 
Education Institutions (HEIs) are used to achieve economic growth and providing local 
economies with higher level skills. By availing technology platforms, technological innovations 
and technical expertise and by creating awareness of selected technologies, such as additive, 
direct and digital manufacturing, design automation, new scientific and business processes 
the STP would contribute to raising the competitiveness of companies and the region. 
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2.5.5 The Institute of Chemical and Biotechnology (ICBT) 
 

The ICBT incubates prospective entrepreneurs from Sebokeng such as the following: 
 
  
2.5.6 The Steinmuller Welding Training Centre 
 
The Steinmuller Welding Training Centre, established in 2012 is training 100 unemployed 
people per year to become welders for local industries. The project also presents interesting 
opportunities for research by VUT staff and students. 
 
2.5.7 The Centre for Renewable Energy and Water (CREW) 
 
Renewable Energy and Water remain unique research focus areas. They started off as short 
courses and small research projects. However, in November 2013, the university launched a 
full-fledged Centre for Renewable Energy and Water (CREW).  
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“Enhanced student learning with a view to increasing the number of graduates with attributes 
that are personally, professionally and socially valuable”. CHE 2014a: 1 
 
Dear colleagues 
 
This document serves as a proposed framework for VUTs rollout of the Council on Higher 
Education’s (CHE) Quality Enhancement Project (QEP) which replaces the traditional HEQC 
institutional audits.  The first part of this document should be regarded as an excerpt from the 
CHE’s approved document “Framework for Institutional Quality Enhancement in the Second 
Period of Quality Assurance” (2014).  This document is available on request from the QPU. 
The document explains the CHE’s QEP approach and phases.  The second part of this 
document suggests the Vaal University of Technology’s institutional processes with regard to 
the QEP, the roles of relevant existing structures (Quality Promotion Committee), the 
establishment of new structures (QEP Task Teams) as well as a proposed rollout schedule. 
 
 
1. BACKGROUND 
 
The Council on Higher Education (CHE) plays the role of a Quality Council for Higher 
Education in South Africa through its permanent committee, the Higher Education Quality 
Committee (HEQC).  The HEQC is responsible for quality assurance and promotion of quality 
in the higher education sector.  The HEQC has four main roles with regard to institutional 
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programme accreditation, national reviews, institutional audits as well as quality promotion 
and capacity development. 
 
All institutions of higher learning went through institutional audits during the HEQC’s “first 
period of quality assurance” between 2004 – 2011.  The institutional audits contributed to the 
strengthening the quality assurance systems and processes of VUT as well as the 
accountability of the system as a whole.  In 2009 an external evaluation of the HEQC was 
carried out.  The evaluation report states that the HEQC should find ways to focus on quality 
promotion for the second cycle.  This approach differs from the first cycle of institutional audits 
as within the first audit cycle, the HEQC focused primarily on institutional arrangements for 
assuring quality in the core areas of teaching and learning, research and community 
engagement. Within each of these areas, specific aspects were singled out for evaluation 
against the requirements of the HEQC’s audit criteria.  
 
The HEQC decided not to conduct another round of institutional audits but to focus during the 
second cycle on enhancing teaching and learning in order to improve student success.  The 
new focus will be operationalized by means of the Quality Enhancement Project (QEP) which 
falls in the quality promotion and capacity development mandate of the HEQC.  Expected 
outcomes of the QEP include benchmarks of good practice for quality undergraduate 
educational provision that will raise the bar of what can be expected of institutions in future.  
The HEQC indicated that during the second cycle there may be a need to audit certain 
aspects of institutions of higher learning while the QEP is running.   
 
2. QUALITY ENHANCEMENT AND QUALITY ASSURANCE 
 
The change in approach in the second period of quality assurance shifts its focus from quality 
assurance to the notion of quality enhancement. The concept quality assurance refers to 
processes to ensure that specified standards are met and maintained by means of policies, 
procedures, monitoring and evaluation.  During quality assurance processes, institutions 
should ensure and confirm that they have conditions in place for students to achieve certain 
standards (usually set by an institution and/or an external quality assurance body such as the 
HEQC).  The goal of quality assurance is “improvement”.  As already mentioned, the first 
cycle of institutional audits intended therefore to assure the quality of all aspects of higher 
education institutions while also promoting improvement.   
 
In the context of the second cycle of HEQC reviews, quality enhancement is viewed as taking 
deliberate steps to bring about improvement in the effectiveness of the learning experience of 
students. It is not a concept that is in opposition of quality assurance.  Quality assurance, as 
already mentioned, is focusing on processes that ensure that standards are met while quality 
enhancement focuses on processes that raise the standards and creating different 
benchmarks and new standards. 
 
 
3. THE QEP PROJECT 
 
Improving student success is the focus of the QEP.  The concept student success is viewed 
as “enhanced student learning with a view to increase the number of graduates with attributes 
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that are personally, professionally and socially valuable” (CHE 2014:13).  This definition 
implies the following aspects: 

 Student learning needs to be enhanced 

 The number of graduates needs to be increased 

 Graduates need attributes that are personally, professionally and socially valuable. 
 
Improving student success will require systematic, concerted and coordinated action.  It 
requires alignment of institutional goals, strategies and planning, together with coordination of 
people and activities across different institutional structures.  The HEQC indicates in their 
Framework for Institutional Quality Enhancement document (CHE 2016:14) that the “higher 
education sector is going to necessitate sector-wide alignment of certain policies and 
practices”.  During the QEP there will be constant interplay between nationally coordinated 
activities.  There will be a constant flow of information between institutions and the HEQC 
during the QEP which will create opportunities for knowledge creation that can benefit both 
the higher education sector and individual institutions.   
 
The HEQC will arrange regular collective engagements with Deputy Vice-Chancellors (DVCs) 
responsible for academic and teaching and learning.  They will set focus areas at certain 
points in the implementation of the QEP as well as coordinating, analyzing and synthesizing 
student success form individual and groups of role players.  Institutional level activities will 
include engagement with the selected focus areas through activities, policies and structures.  
Institutions will be asked to summarize some of these aspects of this engagement in 
institutional submissions and reports at various points during the course of the QEP.  DVCs 
will be the contact persons between the CHE and the institutions of higher learning during the 
QEP.   
Other stakeholders on institutional level should include leaders of academic structures and 
support services, other members of senior management and members of relevant institutional 
committees.  VUT should decide on how this is most appropriately done. 
 
4. QEP APPROACH  
 
The HEQC indicates that the approach used in the QEP will be inductive, iterative and 
interactive.  At various points in the project, the information will be solicited from institutions, 
analysed and fed back, further developed, collected, analysed and fed back again.  Spin-off 
activities will take place throughout the QEP initiated by the CHE or other groups or bodies.  
The QEP will comprise of two phases approximately two years each.  In each phase a small 
number of focus areas related to specific aspects of student success will be chosen for 
institutional and collective engagement.  Institutions should submit concise documents in 
which they indicate their involvement with each of the focus areas.  The submissions will 
provide baseline information about institutional priorities, good practices and problems related 
to these focus areas.This information will be used in order to identify common problems and 
good practices.  Towards the end of the phase, institutions will be asked to submit reports on 
how they have brought about, or plan to bring about, improvements in the chosen focus areas.  
Several months later, they will receive individual feedback, based on their initial submissions 
and subsequent reports in which both good practices and areas for improvement will be 
identified.  A second phase will follow, centred on new focus areas. 
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5. FOCUS AREAS FOR PHASE 1 (First 2 years) 
 
The following issues were identified as factors that affect student success:  teaching, 
curriculum, assessment, learning resources, student enrolment management, academic 
student support and development and non-academic support and development. The HEQC 
indicates that it is not feasible to address all seven areas simultaneously in the first phase of 
the QEP.  These areas are clustered into four focus areas that can usefully form the starting 
point for institutional engagement in the QEP.  
 
5.1  Focus Areas for Phase 1 
The four focus areas for Phase 1 are: 

 Enhancing academics as teachers  

 Enhancing student support and development 

 Enhancing the learning environment 

 Enhancing course and programme enrolment management. 
 
The focus of the QEP is on improving student success, enhancing quality and effectiveness of 
student learning opportunities and experiences.  The focal point of formal learning 
opportunities is the class as the interface between students and those who teach them.   
 
The following issues are therefore relevant:   

 Knowledge of academics on how to promote effective student learning 

 Enhancing academics’ understanding of effective pedagogical and assessment practices 

 How to construct educationally sound curricula 

 Enhancing the learning environment (physical and educational facilities and resources) to 
promote and support learning 

 Enabling conditions for students to succeed 

 Student admissions 

 Monitoring of student performance and appropriate support. 
 
6. ACTIVITIES FOR PHASE 1 
 
6.1 Phases during Phase 1 
 
The QEP has the following four phases during Phase 1, a phase will last for more or less two 
and a half year:  
 
6.1.1 Institutional submissions (2014) 
VUT should submit a short document (Institutional Submission) in which we indicate how we 
are presently engaging with each of the selected focus areas which will provide baseline 
information on our priorities and practices at the beginning of the phase.  The CHE indicated 
the end of “year 1” as August 2014.  In September – December 2014 the CHE will analyse 
the institutional submissions in order to identify promising practices related to the selected 
focus areas as well as problems that may be common to all or several institutions. 
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6.1.2  Collaborative groups (2015) 
Year 2 starts in March 2015 during which the CHE will identify institutions that can interact 
with each other around selected focus areas.  The CHE will facilitate the collaborative group 
meetings in order to engage with the focus areas and to share good practices.  The CHE 
indicates June 2015 as the end of this phase.  During July – October 2015 the CHE will 
analyse reports from group meetings in order to identify promising practices as well as ideas 
for how to solve problems. 
 
6.1.3  Institutional reports (2015) 
Institutional reports will be submitted to the CHE in July –November 2016 indicating what 
institutions had done and plans in order to make progress in the selected areas.  The reports 
should indicate the evidence that we are using to determine the extent to which we are 
making “headway”.  The end of the institutional reports is indicated as November 2016.  The 
CHE will identify in November 2016 the focus areas for Phase 2.   
 
6.1.4  Institutional feedback  (2016) 
During March 2016, the HEQC will compile an institutional profile per institution based on all 
the documents that were submitted including the institutional submission and institutional 
report.  Other documents may include audit reports and progress reports from the first cycle 
of institutional audits.  These profiles will be used as the basis for discussions with institutions 
aimed at identifying strengths and areas for improvement with reference to the focus areas.  
The end of this phase is May 2016. 
 
6.2 Structures 
 
The holistic nature of the QEP demands the establishment of a “cross-functional quality 
enhancement team”.  Institutional submissions form the starting point for the QEP.  For VUT, 
the submissions provide an opportunity to reflect at an institutional level on the current 
situation with regard to what we are doing and what we plan to do.   
The Quality Promotion Committee of VUT oversees the institutional activities related to QEP 
as well as the progress of task teams that will engage with the issues related to the four focus 
areas.  QEP Task Team Leaders will attend QPC meetings in order to report on progress 
made.   
 
A QEP “steering committee” is established in order to ensure the coordination and facilitation 
of the VUT QEP.  The committee consists of: 

Name Position/ Responsibility 

Prof Duma Malaza Executive Director Institutional 
Planning and Quality 

Dr HJ Brits Task Team coordinator (Teams 1 and 
2)/ Co-writer of draft document 

Mr. GS du Plooy Task Team coordinator (Teams 3 and 
4) 

Dr Jan Smit Co-writer of draft document/ CAD 
Representative 

Mr. Ronnie Kundasami Quality Representative 

Mr. Sanjay Khoosal Institutional Planning Representative 
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6.2.1The Quality Promotion Committee (QPC) 
 
The QEP Task Teams report to the QPC, a VUT sub-committee of senate.  The QPC chair 
will report to senate on the progress with regard to the task team activities as well as the 
submission to the CHE. 
 
6.2.2  QEP Task Teams 
 
Task Teams (working groups) will be established after consultation with selected task team 
leaders.  The teams will be responsible for a critical reflection on the current situation with 
regard to the focus areas, future plans as well as “unadressed” issues related to the focus 
areas.   The teams are responsible for the collection of information and evidence with regard 
to the focus areas relevant to them.  The teams will submit progress reports on a continuous 
basis to the Quality Promotion Unit and the QPC as indicated in the attached schedule. 
 
The following task teams represent the four focus areas as indicated in this document: 
 
6.2.2.1 Task Team 1: Enhancing academics as teachers 
 
The QEP coordinator for Task Team 1 is Dr HJ Brits (N317 ext. 9292). 
a) Suggested key stakeholders: 

 
 

NAME AREA EXPERTISE/POSITION 

Dr Jan Smit Task Team Leader 
Developing skills in assessment 
Developing skills in curriculum development 

Antoinette Lombard QIT Chair 

Prof Dirk Dicks QIT Chair 

Aubrey Mokoena QIT Chair 

Prof Jeanette Kearney QIT Chair 

Dr Sias Viljoen QIT Chair: Secunda 

Daleen Maneschijn QIT Chair: Daveyton Campus 

Dennis Adams QIT Chair: Upington 

Student Representative Senior Student 

Willem Pienaar Workload Schedule 

Dr Bernadette Johnson Research/ rewards 

Dr Masebala Tjabane RATE coordinator/ academic development 

Bruce Mathee Newly appointed academic development 

Mandre de Oliviera Performance appraisal 

Prof Connie Moloi Programme Leader PGDipHE 

 
b) Issues that might be relevant for reflection: 

 Professional development of academics 

 Recognition and rewards for academics 

 Workload 
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c) This can include: 

 Developing academics’ skills with regard to pedagogy 

 Developing skills in assessment 

 Developing skills in curriculum development 

 Time available for academics to develop these skills 

 Skills development of contract and part time workers 

 Performance appraisal and academic’s professional development. 
 
6.2.2.2 Task Team 2:  Enhancing student support and development 
 
The QEP coordinator for Task Team 2 is Dr HJ Brits (N317 ext. 9292). 
 
a) Suggested key stakeholders: 
 

NAME AREA EXPERTISE/POSITION 

Elize Heuer Task Team Leader 
Student support (Tutoring) 

Antoinette Lombard QIT Chair 

Prof Dirk Dicks QIT Chair 

Aubrey Mokoena QIT Chair 

Prof Jeanette Kearney QIT Chair 

Dr Sias Viljoen QIT Chair: Secunda 

Daleen Maneschijn QIT Chair: Ekuhurleni 

Dennis Adams QIT Chair: Upington 

Senior Student Student Representative 

Yegash Naidoo Student support (Tracking system/ Statistical 
support) 

Mamphoreng Moshiloane Student counseling services/ support 

Corneli vd Walt First Year Experience Project 

Maria Phondo Clinic Services 

Innocentia Shube Writing Lab coordinator 

Linda Mandewo Tutoring system/ Learning development 

Jerry Madzimure Math Centre Coordinator  

Busi Radebe NSFAS/ Student Finance 

Xoliswa Matinyane Housing/ Residences 

Maureen Motsukunyane HIV/ AIDS 

Vumile Nomanyama Student Life 

Basie Koen Sports Academcy 

 
b) Issues that might be relevant for reflection: 

 Student advising with regard to career and curriculum 

 Student support (number of ways) 

 Material  support (financial, housing/accommodation, food and health care) 

 Life and academic skills development 

 Counselling 

 Performance monitoring. 
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6.2.2.3  Task Team 3:  Enhancing the learning environment 
 
The QEP coordinator for Task Team 3 is Mr GS du Plooy (N312 ext. 9256). 
a) Suggested key stakeholders: 
 

NAME AREA EXPERTISE/POSITION 

Prof Jeanette Kearney Task Team Leader/ QIT Chair 

Antoinette Lombard QIT Chair 

Prof Dirk Dicks QIT Chair 

Aubrey Mokoena QIT Chair 

Dr Sias Viljoen QIT Chair: Secunda 

Daleen Maneschijn QIT Chair: Ekuhurleni 

Dennis Adams QIT Chair: Upington 

Senior Student Student Representative 

Frik Kemp Academic Time Table/ Teaching and learning 
spaces 

David Ramasodi IT infrastructure 

Antoinette Lombard Technology enabled tools and resources 

Library Representative Library facilities/ learning spaces 

Xoliswa Matinyane Student Accommodation/ living conditions 

Marlyn Esterhuyse Teaching and learning spaces 

Elize Heuer Teaching spaces and Learning Model 

 
b) Issues that might be relevant for reflection: 

 Teaching and learning spaces 

 ICT infrastructure and access 

 Technology enabled tools and resources 

 Library facilities 
 
c) This can include: 

 Students’ living conditions 

 VUT’s specific factors (e.g. spaces to learn individually and collaboratively). 
 
6.2.2.4  Task Team 4:  Enhancing course and programme enrolment 
 
The QEP coordinator for Task Team 4 is Mr GS du Plooy (N312 ext. 9256). 
a) Suggested key stakeholders: 

 

NAME AREA EXPERTISE/POSITION 

Willem Pienaar Task Team Leader/ QIT Chair 

Antoinette Lombard QIT Chair 

Prof Dirk Dicks QIT Chair 

Aubrey Mokoena QIT Chair 

Dr Sias Viljoen QIT Chair: Secunda 

Daleen Maneschijn QIT Chair: Ekurhuleni 

Dennis Adams QIT Chair: Upington 

Senior Student Student Representative 
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Salaminah Segole Admissions/ Enrolment management 

Dr Trudy Sutherland Gateway courses 

Yegash Naidoo Management information systems 

Ronnie Kundasami Monitoring of student performance (high risk modules 
review) 

Dr Jan Smit Entry requirements 

Mamphoreng Mashiloane Student Counselling 

Maria Phondo Student Clinic Services 

Cariana Fouché Enhancing student support (Language) 

Ina van Blerk Supportive data relevant to focus area 

Jerry Tsoku Projects and spaces 

Xoliswa Matinyane Student Accommodation 

Pinzi Zingitwa Operations and Logistics 

Manini Kganakga Non-formal programmes (including SLP’s) 

 
b) Issues that might be relevant for reflection: 

 Admissions 

 Selections 

 Readmissions and refusal 

 Pass rates in gateway courses and throughput rates 

 Management information systems 

 Monitoring of student performance in high impact courses and interventions 

 Effective enrolment management 
 
c) This can include: 

 Management information system (effectiveness) 

 Support to students 
 
6.2.3  Quality Promotion Unit (QPU) 
 
The QPU will gather all information submitted by the teams and submit an Institutional 
Submission to the CHE in September 2014 as indicated on the attached schedule (Appendix 
A) via the offices of the Executive Director Institutional Planning and the DVC: Academic and 
Research.  The QPU will be responsible for conducting information sessions with the task 
teams and for facilitating the entire QEP process.    The QPU will be responsible for drafting 
an introduction of the submission as required by the CHE, for ensuring that the document is 
technically on par (and edited) with the CHE’s requirements and will ensure that the 
document is approved by the relevant structures of VUT.  The QPU will co-opt selected staff 
members during the implementation of the QEP.  
 
6.3  Institutional Submission: September 2014 
 
Task Teams are responsible to submit a six page narrative report (not more than six 
language edited pages) per focus area to the QPU as indicated on the attached schedule. 
The document will reflect on the following issues: 
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 Which aspects of the Strategic Plan relate to this focus area (be specific by quoting from 
the Strategic Plan). 

 What activities do we currently have in place related to this focus area that are successful 
(include evidence – only a description of the type of evidence with a short summary of the 
results) 

 What activities related to this focus area have you initiated during the past three or four 
years that have not been as successful as you had hoped? (In what ways were they 
unsuccessful and what are the reasons for the lack of success?). 

 What activities have you recently implemented or are you planning to implement in the 
next 12 – 18 months related to this focus area? (Why have we chosen these activities?  
What is the need or problem they are intended to address?). 

 What are the challenges or problems related to this focus area that still need to be 
addressed? 

 
Task Teams should submit up to a total of six pages of appendices in order to elaborate on 
particular points.   

 
………………. 
 
Dr HJ Brits 
Director: Quality Promotion 


